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ABSTRACT 

The purpose of this study was to examine China’s moral education curriculum objectives; 

moral education effectiveness from the perspective of moral educators; the role of changing 

social context on moral education; a comparison of the effectiveness of moral education in rural 

and urban school districts; and their implications for moral education policy change in 

contemporary China. 

Quantitative data were collected from 25 Chinese middle schools to explore the 

effectiveness of moral education in Chinese middle schools. A content analysis of the moral 

education textbooks and instructional materials was conducted. The domain theory approach 

proposed by Turiel was adopted to analyze the existing problems of moral education in China. 

The results indicated that participants’ experience had a significant effect on their view of 

the moral curriculum and teaching methods. The results also indicate that both experienced and 

veteran educators are more likely to believe that students respond positively to the current moral 

instruction than are inexperienced moral educators. The study did not find the role of 

participants’ location to have any significant effect on their perception of the moral curriculum 

and teaching methods.  

Recommendations for future research include utilizing more mixed-method approaches. 

Further research should be undertaken concerning the effects of the changing social context for 

the implementation of the curriculum and teaching methods. In addition, further research is 

needed to determine the factors that influence the perception moral educators, especially when 

related to their experience and location. 
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CHAPTER I 

INTRODUCTION TO THE PROBLEM 

Introduction 

In the last thirty years, the world has witnessed China’s remarkable changes in almost 

every aspect of society. Since the development of the open-up policy in late 1970s, China has 

started its transition from a planned economy to a market-based economy. Today, it has become 

the world's third largest economy behind the U.S. and Japan, respectively. At the same time, 

unfortunately, China’s moral education lags far behind its economic blossom. As a result, 

China’s social order is facing serious challenges and uncertainties despite the remarkable 

improvements to the people’s economic well being brought by successful reform. Many Chinese 

people of different ages have experienced the tension of life in an increasingly bifurcated society. 

Moral confusion, economic greed, lack of trust, and a fundamental sense of social isolation have 

been on the rise (Li, Zhong, Lin, & Zhang, 2004). Chinese youth are often the target for blame. 

They have been accused of narcissism, selfishness, and being unconcerned with the welfare of 

others and the society in which they live.  

Like public schools all over the world, Chinese public schools act as carrier of knowledge 

including moral knowledge. Traditional ethic values such as harmony, family ties, and honesty 

are taught to children from a very young age. However, due to political autocracy, Chinese 

public schools also serve as the main organ of state sanctioned political ideology. At political 

value level, the core content of moral curriculum stresses Marxism, Mao Zedong Thought, and 
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Deng Xiaoping Theory. Children have been and continue to be indoctrinated with traditional 

Chinese virtues such as loyalty, self-sacrifice, collectivism, unity, fraternity, moral integrity, and 

so on.  

In late 1970s China opened its door to the world, both literally and economically. This 

giant step pushed this nation into the irreversible process of globalization. Chinese people who 

lived in an isolated environment were suddenly exposed to various values and opportunities of 

making money. This sudden change caused many of them to become lost with no clear direction. 

The long-cherished traditional values were now challenged by hedonism, egocentrism, and 

profit-oriented social interactions. In the beginning, Chinese people, especially youth, could not 

adjust to the conflicts between traditional values and those values in a commercialized society. 

This so called value-vacuum had proposed a threat to social order. Chinese moral education was 

supposed to overcome these challenges but sadly was unable to change quickly enough and thus 

failed to reflect such social changes. Chinese students started to feel that the moral education 

they learned in school is fake, useless, and contradictory to reality (Liu & Gao, 2004; Zhan & 

Ning, 2004). As a result, many of them have become pessimistic about their future and apathetic 

to social concerns (Ge, 2004).  

Facing these challenges, however, moral education teaching methods in China remained 

largely unchanged. Generally speaking, the practice is still undertaken in a traditional way. 

Moral education class has been taught in a rudimentary way with teachers lecturing and students 

memorizing. The gap between what has been taught and what has been learned seems widening 

rather than closing. This gap makes moral education in Chinese middle schools an interesting 

topic. 
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Statement of the Problem 

According to the Ministry of Education, the primary goal of current moral education in 

China is to “foster the students into citizens with ardently [sic] love for the motherland, social 

ethic, civilized behavior and observation of laws. Further to the basic task, moral education 

should guide the students to build up the correct outlook of the world, life and evaluation, 

consistently improve their socialistic consciousness so as to lay a solid foundation for them to 

become a rising generation having lofty ideas, moral integrity, knowledge and culture, and 

observing disciplines” (PRCMOE, 2001). In the light of this directive, moral instruction in the 

nation’s schools must be viewed as problematic. The current moral curriculum and teaching 

methods are ineffective. The situation seems particularly bad in the country’s middle schools, 

which should play a pivotal role in the moral development of children. As a former middle 

school teacher and administrator, I believe that current curricula and instructional methods are 

outmoded, leaving teachers ill-equipped to meet the goal of China’s new moral education policy. 

Li and Gao (2004) have argued that the current moral curriculum is grounded in an 

uneasy fusion of Confucianism and Communism that relies upon instilling propaganda and 

memorizing ideological slogans. Character traits such as “honesty, loyalty, filial piety, modesty, 

and frugality are lauded while moral virtues are taught through the celebration of archetypal 

citizens and participation in compulsory social practices”(Cheung & Pan,  2006, p. 38).  Moral 

educators are puzzled by the dilemmas between the more challenging teaching environment and 

the out-of-date traditional teaching methods. Thus, students have become confused by the 

disconnection between the moral education curriculum and what they actually experience. 

On the other hand, many moral educators still practice teaching what is ethically right or 

wrong based on the political requirements, while neglecting the development of the students’ 
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moral judgment. One of the primary teaching methods is value inculcation, which has been used 

to convince students to follow the edicts set by Party leaders and the propaganda department. 

These usually list numerous moral requirements and rules such as the traits identified by Cheung 

and Pan (2006). 

To pass the course of moral education Chinese students were expected to meet these 

requirements that were usually too difficult to obey. The long list of rules and regulations were 

not in tune with the stage of development of their bodies and minds. Students have had to 

memorize all the concepts and information in the designated moral education textbooks and be 

able to recite it in moral class examinations (Lu & Gao, 2004, p. 497). There is no doubt that this 

memorization process has been a torture for children since the concepts were too separate from 

students’ real life. It was therefore of no significance in forming children's moral lives, nor was it 

effective as a means of shaping the development of children's personalities (Lu & Gao, 2004, p. 

497).  

Lack of autonomy has been another problem. As Levitt (1992) noted, “neither moral 

teachers nor individual students are free to select the role models or interpret the rightness or 

wrongness of behaviors” (p. 42). He has shown us (1992) that U.S. teachers were given the 

freedom to present conflicting evidence and let students discuss possible moral judgments; 

however, in China, teachers have only been free to teach the official position decided by the 

Party leaders. Likewise, students have only been free to accept and learn the official positions 

and judgments. Administrators and moral educators have not been granted sufficient autonomy 

in explaining curriculum and determining teaching methods. Only the Party leaders and persons 

within the Communist Party's central propaganda department have been involved in the moral 

curriculum selection and interpretation process (Levitt, 1992).  
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Furthermore, dramatic changes in the social context have brought unprecedented 

challenges. China has entered an era when society is likely to face serious challenges including 

the conflicts between traditional values and the modern commercial ethos and between the 

privileged few and the disadvantaged masses. Clashes between the free market, the authoritarian 

political system, and the traditional social hierarchies have also become apparent. These 

disparate forces have brought about moral confusion, economic greed, lack of trust, dishonesty, 

cheating, pornography, insincerity and even cults. All of which can lead directly or indirectly to 

hedonism and children’s loss of faith in the dictates of the Party. Changes in China have shifted 

the focus always from the values promoted by Confucianism and socialism. The sudden loss of a 

unifying belief system has brought about concern by some people and makes moral education 

increasing problematic in China (Reed, 1995).  

With those changes in social context, students are puzzled by the radical conflicts 

between rapidly changing society and traditional virtues such as courtesy, dedication, and 

selflessness. In the hearts of many children, according to Li (2004) and Liang (1980), moral 

standards have been turned upside down with a confusing border between what is right and what 

is wrong (Li, 2004; Liang, 1980). Together those challenges have put moral education reform at 

the center of educational reform. Chinese middle schools are thus in a pivotal position in raising 

the moral understanding of a new generation.  

Purpose of the Study 

 The purpose of this study was to examine China’s moral education curriculum objectives; 

moral education effectiveness from the perspective of moral educators; the role of changing 

social context on moral education; a comparison of the effectiveness of moral education in rural 
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and urban school districts; and their implications for moral education policy change in 

contemporary China.  

This study will contribute to the research on moral education in China in the following 

four ways. First, the domain theory approach proposed by Elliot Turiel’s (1973, 1983, 1998) and 

Larry Nucci’s (1981, 1984, 1996, 2001) was adopted to analyze the existing problems of moral 

education in China.  

Second, moral education textbooks and instructional materials used in Chinese middle 

schools were examined and provide a content analysis on the moral education curriculum. Few 

studies have applied this method to document what objectives are as stated in moral education 

textbooks.  

Third, by using quantitative research methods, the effectiveness of moral education in 

Chinese middle schools was investigated. Although numerous papers have been published on 

moral education in China since 1992, most of them lack quantitative data on educators’ and 

students’ perception of the effectiveness of current moral education policy. Most of the current 

research has focused on the successful implementation of programs in school. Further, few 

studies have explored the perspective of either teachers or students to explain they feel about the 

effectiveness of moral education. Of the hundred or so reviewed articles published in the past 16 

years, 36 have been conducted in one specific school and lack a convincing justification of why 

they are representative of regional or national trends. Moreover, the quantitative studies typically 

use a small sample size (less than 50) without explicit discussion of representativeness.   

Finally, rural moral educators’ perception of moral education effectiveness was compared 

with urban moral educators’ perception. The survey method was used to explore attitudes 
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towards the curriculum, teaching methods, and the effectiveness of current practice from the 

perspective of grass-root level policy implementers. 

Research Questions and Hypotheses 

Based on the research purpose, this study explored the following questions: 

1. How do teachers and administrators perceive the moral curriculum? Do these 

attitudes vary by rural, town or city location; 

2. How do teachers and administrators perceive the teaching methods they are 

required to utilize? Do these attitudes vary by rural, town or city location; 

3. How do moral educators believe that students perceive the current approach to 

moral education; and 

4. How is the changing social context influenced by factors such as economic 

development, globalization, commercialism, capitalism, mass media, and the 

internet affecting moral educators’ perception of the effectiveness of current 

moral educators’ perception of the effectiveness of current moral teaching 

methods?   

The following hypotheses were tested:  

1. Experienced education teachers and administrators in Chinese middle schools are 

more likely to believe that the current moral education curriculum is effective 

than are inexperienced moral educators; 

2. Experienced moral educators are more likely to believe that that current moral 

education teaching methods are effective than are inexperienced moral educators.  
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3. Experienced moral educators are more likely to believe that students respond 

positively to the current approach to moral education than are experienced moral 

educators; and 

4. Experienced moral educators are more likely to believe that the social context has 

positive influence on current moral education than are inexperienced moral 

educators. 

The next section of this chapter introduces key concepts central to this study.  

Deyu, Political, and Ideological Education 

Deyu 

To be clear about the meaning and implications of these questions demands clarity about 

several key concepts. Moral education in China, also named Deyu, has historically been taught as 

an amalgam of moral, ideological and political values. As such, Deyu has broader content and 

goals than moral education in the United States. As Lee (1996) explained,  

In China, moral education is sometimes called ideological education or political 

education, and moral quality is sometimes called ideological-moral qualities [sic]. These 

terms are interchangeably used in the literature, and they are conceptually intertwined 

with one another. The connotation of the term also suggests that moral education is 

directive in nature; that is, it has been seen by the central government as a means of 

transmitting ideological and political values. (p. 5) 

Others agree that Chinese moral education is consciously aimed at political socialization 

and the transmission of communist values (Lee& Ho, 2005; Price, 1992; Thogerson, 1990). 

Accordingly, to appreciate how Deyu has evolved over the years demands a more detailed 

exploration of these components, particularly the notions of political and ideological education.  

Although, it must be noted that the two are so often intertwined they are collectively referred to 

as ideo-political education. 
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Political Education 

Conceptually, political education refers to “institutionalized forms of political knowledge 

acquisition which take place within formal and informal educational frameworks” (Ichilov, 1994, 

p.4568). The content of political education in China generally includes knowledge of the history 

and structure of the Communist Party, loyalty to the Party and the country, positive attitudes 

toward the government, fundamental communist political beliefs and social values, and 

obedience to socialist laws. The content and orientation of political education varies from time to 

time, depending on particular political contexts or political goals.  

Ideological Education 

The main function of ideological education in China is to indoctrinate students in the 

Party's ideology through moral education, “setting ideals and communicating proper ways of 

behavior” (Li, Zhong, Lin & Zhang, 2004, p.454). The Party's ideology refers to official 

guidelines that govern the Party and State (Nie, 2005). In contemporary China, three major 

ideologies have assured dominant positions. First, Marxism, which combined with the thought of 

Mao Zedong, dominated the country for more than thirty years, beginning with the nation’s 

establishment in 1949. Marxist ideology is composed of Marxist philosophy (i.e., dialectical 

materialism and historical materialism), Marxist political economy, and scientific socialism. 

According to these ideas, there is a fixed sequence of development through the primitive, slave, 

feudal, and capitalist societies, to the socialist and to the communist state. Mao contextualized 

Marxist theory in Chinese society arguing that politics is very important in modern Chinese 

socialist construction and that the focus of politics should be class struggle (Nie, 2005). 

According to Mao's thought, class struggle became the explicitly highlighted feature of the moral 
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curriculum and the most important method of moral instruction was participation in production 

(Thsgersen, 1990). 

Deng’s theory (1978) replaced the thought of Mao Zedong. This approach contained a set 

of political and economic ideas developed by Deng Xiaoping. Different from Mao’s thought, 

which focused on the class struggle and building of a socialist system, Deng's theory stressed 

economic reform and social stability, as exemplified by the attempt to merge a market economy 

with a socialist political system and traditional Chinese culture (Nie, 2005). Basic tenets of Deng 

Xiaoping’s theory include the socialist market economy, domestic socialist political 

centralization policy, and the reform and opening to the outside world. The elements of Deng’s 

theory have by and large replaced the class struggle content that dominated the moral curriculum 

in Chinese middle schools. 

Following the direction of Deng Xiaoping, Jiang Zemin and Hu Jintao continued this 

interpretation of socialist tenets to suit current conditions with an emphasis on the gradual reform 

and development of the Party itself. They believed this would ensure the Party’s authority over 

China’s industrial development and progressive culture. At the 16
th

national Congress of the 

Communist Party of China (CCPC) in 2002, Jiang Zemin formally introduced the concept of the 

Three Representations (Chinese Pinyin San Ge Dai Biao), which has become the guiding 

ideology of the Party till today. Jiang (2002) stated, 

Reviewing the course of struggle and the basic experience over the past 80 years and 

looking ahead to the arduous tasks and bright future in the new century, our Party should 

continue to stand in the forefront of the times and lead the people in marching toward 

victory. In a word, the Party must always represent the requirements of the development 

of China's advanced productive forces, the orientation of the development of China's 

advanced culture, and the fundamental interests of the overwhelming majority of the 

people in China. (p. 1) 
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In 2006, Chinese President Hu Jintao added to the Three Representations with his own 

Eight Honors and Disgraces (Chinese pinyin Ba Rong Ba Chi). This work contains a set of 

moral codes to be followed by the Chinese people, especially the youth (Hu, 2006). Also known 

as the Eight Virtues and Eight Shames or Hu Jintao’s Eight-Step Program, it contains poetic 

lines that suggest what activities a good citizen should view virtues or vice. He wrote,  

Love the country, do it no harm; Serve the people, never betray them; Follow science, 

discard superstition; Be diligent, not indolent; Be united, help each other; make no gains 

at other's expense; Be honest and trustworthy, do not sacrifice ethics for profit; Be 

disciplined and law-abiding, not chaotic and lawless; Live plainly, work hard, do not 

wallow in luxuries and pleasures. (pp. 1-2) 

The Eight Honors and Disgraces indicated that the Party evolves a value system 

composed of elements taken from history, patriotism, the spirit of reform, and socialist 

philosophy. Therefore, it has been widely regarded as one of Hu’s ideological solutions to the 

increasing ideological and social crisis and lack of morality in China after the economic reform 

has brought in a generation primarily concerned with making money (Nathan & Gilley, 2003). 

Accordingly, moral education in China has shifted away from focusing on ideological education 

and has developed a learning process aimed at raising the moral quality of the youth. 

In sum, this chapter opens with an introduction of current moral education in China and a 

statement of problems. It then presents the purpose of this study, followed by research questions 

and hypotheses. It ends with discussing the concepts central to this study.  

Content analysis and questionnaire survey will be used to answer these research questions 

and test the hypotheses listed. These procedures will be discussed in the methodology chapter. In 

Chapter II, I draw upon Chinese and English language research to provide a theoretical 

framework for the study and sketch the social contexts that provide the backdrop of my inquiring. 

Chapter III reviews the research methods that will be used to answer the research questions. The 
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qualitative and quantitative data obtained will then be analyzed using a range of statistical 

techniques. An analysis of these findings is then presented in Chapter IV. The study concludes a 

discussion of the impact for the literature in Chinese moral education, policy implications, 

research recommendations and future directions for future research. 
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CHAPTER II 

LITERATURE REVIEW 

Introduction 

This dissertation study examined the objectives of the moral education curriculum in 

Chinese middle schools; the effectiveness of the moral education program from the perspective 

of Chinese educators; and the changing role of the social context has had on moral instruction. 

To appreciate these questions demands an understanding of current scholarship on China and 

Chinese thinking on the nature and purpose of moral education.  

In this chapter I present a description of the history of moral education since 1949 and 

shows how the subject has evolved under different social, economic and political conditions. I 

then look at the current socio-economic context to explore the latest ideas in the aims, methods, 

and contents in moral education. In line with my research goals, I also examine the domain 

theory of Elliot Turiel and consider its application to the Chinese situation. Domain theory 

provides a conceptual framework to assist the researcher in exploring the research problems.  

Historical Review of Moral Education in China 

Moral education has occupied a center place in Chinese schooling since the People's 

Republic was established in 1949 (Lee & Ho, 2005; Mao & Shen, 1989; Lu & Gao, 2004; Li, 

Zhong, et al., 2004). Its meaning and utilization, however, are different from that in western 

societies. In the United States, for example, moral education is seen as an instrument of 

enculturation necessary to ensure social harmony and economic prosperity. It is regarded as 
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essential for the individual’s ‘natural’ development and the cultivating of children’s moral 

judgment (Kohlberg, 1980). By contrast, moral education in China, or Deyu, is primarily 

associated with political education and viewed as a means of ideological indoctrination (Meyer, 

1990). It is a mandatory subject in middle schools and continues to be taught by specially trained 

instructors. Historically, it has been used by the state as a tool for cultivating political values and 

moral norms in the minds of the youth (Lu & Gao, 2004; Nie, 2005; Zhan & Ning, 2004). 

The origin of Chinese moral education can be traced back to the doctrines of 

Confucianism. Yet, despite its long existence, there is no consensus among scholars on its 

characteristics and mission. In part, this follows from philosophical debates over the nature of 

schooling. These debates can be partially caused by the evolving political visions of education 

shaped by the recent history of China. Five major periods from the founding of the People’s 

Republic of China until the present day are identified (Li, Zhong, Lin, & Zhang, 2004). Over 

these periods, the focus has changed from a largely political project, to a combined political and 

moral orientation, to a more singly focused moral perspective. To understand the conceptual and 

practical complexity of the current situation thus requires an examination of these changing 

approaches to moral education over the past sixty years. 

From 1949 to 1966, Chinese education followed the model of Soviet schooling and 

placed great emphasis on political ideology. Given the specific context of constructing a socialist 

country, the purpose of moral education was thus instrumental to the goal of promoting the social 

revolution and constructing a socialist society. Individuals were to develop vocational skills and 

socialist consciousness and cultural sensitivity. In this period instructions featured national 

virtues, such as the five loves (CCP, 1949, pp. 684–685), (i.e., the love of home country, the love 

of people, the love of work, the love of science, and the love of public property (Li, 1990). The 
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five loves incorporated scientific knowledge and political ideology in the effort to demonstrate 

that socialist ideas are superior to the remnants of capitalist and feudal thought. Accordingly, 

political literacy and socialist foundations were introduced to the curriculum, and schools were 

required to advocate Marxist-Leninism, the Thought of Mao Zedong, and the tenants of the 

historical materialism (Zhong & Lee, 2008). As Lee and Ho (2005) summarized, the task of 

moral education was “destroying feudalist, bourgeois and fascist ideologies, and instilling 

children with patriotism, a positive attitude toward labor, responsibility to society, and an 

obligation to discipline” (p. 419).  

The second period was marked by the notorious ten-year catastrophe of the Cultural 

Revolution, when the middle class was purged to secure the political stability of the new 

communist regime. The radical measures initiated by Mao Zedong aimed at a complete 

transformation of the country into a socialist state. Traditional beliefs were represented as a 

remnant of feudalism and staunchly discredited. Confucianism was officially denounced; 

scholars were implicated in a bourgeois plot against the people; and millions of students were 

sent from cities to the countryside to learn from workers, famers, and soldiers in the name of 

reeducation. The nation experienced a severe trauma exceptional even in China's long history of 

suffering (Lu & Gao, 2004; Nie, 2005).  

In this social context, Li explained (2004), schooling was virtually suspended for the sake 

of “revolution” and teachers and administrators were persecuted. Moral education shifted further 

away from basic principles. Instead, it became a tool for rationalizing political conflicts and 

factional struggles within the Party. In Li’s words, “Because of the chaos it wrought on the 

country, the Cultural Revolution is now held in general disdain” (Li, 2004, p. 452).  The same 

also applies to its informal approach to moral education—expecting students to learn moral 
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norms through participation in peasant life. This vision is now roundly criticized as false, 

grandiose, and hollow (i.e., Jia, Da, Kong in Chinese Pinyin) (Mao & Shen, 1989; Li, 2004). 

The third period, from China’s Open-Reform policy of 1978 until 1991, is characterized 

by the country’s efforts to transform its economic system from a closed and centrally planned 

state to an open socialist market economy. The year 1978 was a critical turning point in the 

country’s political life, which also had a fundamental and far-reaching impact on the moral 

curriculum. The Party and central government introduced the Behavioral Code for Primary 

Students and the Behavioral Code for Secondary Students (PRCSEC, 1988b). These directives 

set the aims, content, basic requirements, principles, and implementation methods for moral 

teaching. They defined the task of moral education as the cultivation of students’ ideals, moral 

qualities, culture and discipline. Students were to develop affection towards “the socialist 

motherland and the socialist enterprise; [a serious] dedication [sic] to the country’s development; 

[a] willingness to think and learn new knowledge; and [the] courage to be creative” (Lee & Ho, 

2005, p. 419). Before the 1989 Tiananmen Movement, the political environment in China was 

relatively liberal. In 1988, a radical revision of this moral-political curriculum emerged in which 

student behavior became the focus of a more narrowly received moral education. The Outline of 

Moral Education in Secondary School (People’s Republic of China Ministry of Education, 

1988b) was issued in the same year, which provided detailed instructions on content and 

pedagogic method, as well as the values and behaviors to be taught. It required the curriculum 

for middle schools to include the topics of socialism, collectivism, patriotism, ideological and 

ethical standards, moral behavior, self-esteem, and self-control (Lee & Ho, 2005).  

It is worth noting that economic reform and the open-door policy greatly stimulated the 

political individualism of the Chinese people. Together they brought about the country’s historic 
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transformation from a highly centralized and planned state to a socialist market economy. At the 

same time, the mix of traditional values and ideologies and popular western culture have 

generated a rapidly changing society. The reaction of moral education in this period was a 

framework composed by the uneasy tripartite mix of a) the so-called Four Modernizations (i.e., 

modernization in industry, agriculture, national defense, and science and technology); b) 

Marxist/Communist ideology; and c) traditional Chinese ethical principles (Meyer, 1990; Li, 

2004). As such ideological elements continued to permeate the curriculum.  

The fourth period (1992 to 2000) is marked by the economic movement initiated when 

Deng Xiaoping visited South China, the most industrially developed and politically independent 

region in the country. The event was taken as a symbolic announcement of a new liberalization 

of the economy that coordinated principles of a socialist society with more open market policies. 

This political change was complicated when Jiang Zemin put forward the principal that the Party 

would represent three basic national interests; it would guide economic development, provide an 

advanced Chinese culture, and it would improve the social welfare of the people. To achieve 

these goals, the state became increasingly involved in education, in particular the moral (as 

opposed to political) instruction children necessary for life in an open and modern society. 

Numerous discussions on such issues as self-image, self-management, personality development 

and the meaning of life filled journals and conference proceedings. 

In 1993, the Central Committee of the Communist Party (CCCP) and the Chinese State 

Council released the Framework for Education Reform and Development in China (1993), which 

demands that  

Secondary and elementary schools move away from ‘test-oriented education’ toward one 

that develops the qualities of all citizens, that serves all students, and that 

comprehensively enhances students' qualities in morality and ethics, culture and sciences, 
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labor and applied skills, as well as physical health and psychological and emotional 

capacities. (pp. 1-2) 

In the same year, the state issued two important documents that reinforced this directive, 

Opinions on Strengthening the Party and Ideology and Political Works in New Circumstances 

and Opinions on Further Strengthening and Improving Moral Education in Chinese Schools 

(PRCMOE, 1994). These papers distinguished “Two Lessons” policy (two classes)—political 

education class comprising the nature of the state and Marxist theory and moral education class. 

Moral instruction was thus disassociated from ideology and focused on the development of 

character and psychological well-being and students’ life needs (Lee & Ho, 2004). 

In 1998, the Notice of Opinions in Relation to Two Lessons Curriculum Regulations and 

Implementation was issued (PRCMOE, 1998). This document endorses the “Two Lessons” 

policy and provided more detailed advice on content in each class. The significance of the 

distinction between political education and moral education resides in the fact that moral 

education was given an officially recognized status (Lee & Ho, 2004). It is important to note the 

fundamental shift in the curriculum has brought about changes. The old curriculum included 

Marxist philosophy, political economy and scientific socialism, the history of the Party, and the 

history of the global movement. Citizenship education, ethics, social history and common 

knowledge of socialist reconstruction were then added (Lin, 1993). However, the main 

instructional methods were still lectures that paid exclusive attention to moral knowledge and 

principles. Students were still seen as docile and passive receivers, since moral education 

teachers retained eventually authority practices.  

The fifth period, from 2001 until the present, is characterized by the country’s strenuous 

efforts to reform the existing moral education curriculum. This is evidenced by the release of a 

series of policy documents targeting moral education. Marked by The Program for Improving 
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Civic Morality (CPC, 2001), the concept of citizenship was introduced into the moral education 

curriculum for the very first time. As indicated by the Program, three categories were separated 

from former socialist morality—public morality, family virtue, and perception towards moral 

curriculum (Li, 2004). The significance of this document is that moral education was now 

independent not only from politics, but also ideology. Moral education, in the current reform era, 

is intended to shift from state-supported values to the establishment of social norms necessary to 

the functioning of a market economy. This is also endorsed by the Ministry of Education’s The 

Curriculum Guidelines for Nine-years of Compulsory Moral Education in Primary and Middle 

Schools (PRCMOE, 2001a). By placing emphasis on the development of moral judgment, moral 

education started to address the growth of individual judgment rather than political socialization.  

Later on, other documents were issued and implemented. These include Regulation of the 

Work of Moral Education in Primary and Secondary Schools (PRCMOE, 2001) and the Outline 

for Moral Education in Primary and Secondary Schools (PRCMOE, 2001). A further set of 

directives were also formulated, including the Code of Conduct of Primary School Pupils 

(PRCMOE, 2000), the Code of Conduct of Secondary School Students (PRCMOE, 2000), and 

the Norms of Daily Behaviors for Primary School Students (PRCMOE, 2001). 

This historical transformation replaced the goals of citizenship education as ideological 

indoctrination with the development of individual moral autonomy. Duties and social 

responsibility were balanced with a new realization of citizen rights. In Li’s words, such changes 

in the concept of moral education “significantly weaken the past emphasis on ideology and 

fundamentally revise the function, content, and teaching methods” of moral education in China 

(Li, 2004, p. 459).  
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In 2002, the Ministry of Education announced a new syllabus of moral education for 

middle schools. As explained in The Morality Curriculum Guidelines (People’s Republic of 

China Ministry of Education (PRCMOE), 2002a, b), there are at least four ways distinguish the 

new curriculum from the old ones: 

(1) The new curriculum is focused on cultivating civilized behaviors and habits, good 

moral quality and healthy social development, so that they will love their lives and enjoy 

making enquiries, and become students with good moral quality and healthy social 

characters; and (2) students’ lives as the foundation of education, closely linking 

children’s life experience and social experience to their learning experience; (3) 

encouraging students to actively participate in learning, and under the guidance of 

teachers to develop moral affection, establish value judgments, and avoid simple lectures; 

and (4) integrated and activity related learning. (pp. 1–2) 

Apparently, without denying the importance of patriotism and collectivism, the new syllabus 

suggests that personality and character development must now take center stage. Meanwhile, this 

is the first time that psychological and mental health has been brought into the curriculum 

(Zhang & Xu, 2006).  

Finally, in 2003, the Guidelines for Ideology and Morality in Full-time Compulsory 

Education (PRCMOE, 2003) was issued by the state. These work offered curricular insights 

from actual examples of class-based teaching and learning. It also provided the guiding 

principles, characteristics, aims and objectives for reforming the moral curriculum.  

According to these several documents and codes, moral educators were encouraged to 

adopt more pertinent and practical teaching methods. Schools were expected to play a key role in 

laying a solid foundation for students to become citizens with moral integrity and a sense of 

discipline. As Lu and Gao (2004) have argued, moral education in China started changing from a 

“top-down” to a “bottom-up” approach.  

These changes resulted from the major political events which took place in China—the 

Cultural Revolution, the June 4th Movement in 1989, and Deng Xiaoping’s speech. Despite these 
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tremendous societal changes, it is worth of noting that in general moral education in China was 

still undertaken in the traditional way. On the other hand, it is worth mentioning that since the 

1978 reform and open-up policy noticeable changes have been made in Chinese moral education 

practices. For instance, in addition to regular classes, extracurricular activities have been 

gradually adopted. These activities include weekly class meetings, events organized by the 

Young Pioneer Organization, and moral knowledge through learning in other the curricula such 

as science and art. Table 1 illustrates the five phrases that China’s moral education has gone 

through. 
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Table 1 

Phases of Chinese Moral Education 

Periods                    Dates Curriculum Teaching Method 

The First 

Period 

1949 to 

1966 

 

 

Moral education curriculum 

followed the model of Soviet 

schooling and placed great 

emphasis on ideologies.  

The main instructional methods 

were lectures on morality, the 

extolling of personal character, 

and the imposition of strict codes 

of conduct. 

 

The Second 

Period 

1967 

 to 1977 

 

Moral education shifted 

away from basic principles. 

It became a tool for 

rationalizing political 

conflicts and factional 

struggles within the Party. 

 

Students were forced to learn 

moral norms through 

participating in practical labor. 

The Third 

Period 

1978 until 

1991 

 

The moral curriculum 

included the topics of 

socialism, collectivism, 

patriotism, ethical standards, 

moral behavior, self-esteem, 

and self-reliance. 

 

The primary method of the 

moral education was value 

inculcation, which has been 

attempted to convince students 

to follow the example set by 

exemplary people. 

The Fourth 

Period 

1992 to 

2000 

 

 

Citizenship education, 

ethnics, social history and 

common knowledge of 

socialist reconstruction were 

added to the curriculum. 

 

The main instructional methods 

were lectures that paid exclusive 

attention to the moral qualities of 

youth. 

The Fifth 

Period 

2001 until 

2009 

 

By placing emphasis on the 

development of moral 

judgment, moral education 

started to address the growth 

of individual judgment rather 

than political socialization. 

Moral education started 

changing from a “top down” to a 

“bottom up” approach. Moral 

instruction, however, was 

undertaken in the traditional 

way, with teachers lecturing and 

students memorizing the content 

of the textbooks. In addition, 

extracurricular activities are 

widely used.  
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Current Research on Moral Education  

Chinese moral education has attracted intensive attention in academic and policy circles 

recently (Li, 2004; Lee & Ho, 2005; Nie 2005). Many research studies have explored the 

problems of the moral education in Chinese middle schools, focusing on the impact of changing 

social-economic contexts on the practice of moral education, moral instruction methods, and 

moral education curriculum.  

The Impact of Changing Socioeconomic Context 

China has experienced dramatic changes in the past decade and there is no doubt that this 

changing social context, like it or not, has heavily impacted China’s moral education. Elaborated 

by Qi and Tang (2004), some of the important changes include the transition of central planned 

economy to socialist market economy, the rapid development of information and communication 

technology (ICT) and structural changes in Chinese family. Table 2 lists and summarizes the 

opportunities and challenges brought by three categories: market economy, ICT development, 

and family structure. 
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Table 2 

Opportunities and Challenges of Chinese Moral Education Imposed by Changing Social 

Contexts 

 Opportunities Challenges 

Market economy transition Rapid economic growth; 

improvements of people’s 

material well-being. 

Unbalanced development; 

Materialisms and traditional 

values collapse; money 

worship; a lack of trust. 

ICT development Improvement of quality of 

life; accepting the ideas of the 

reform and opening up policy; 

communication and exchange. 

Ideas of deceit, violence, bad 

language which turned into 

moral nihilists and relativists. 

Family structure change Families can invest more on 

child’s education since many 

families only have one child. 

Family ethics; negative 

personal characteristics. 

 

As summarized in the Table 2, the changing social contexts are a double-edged sword.  It 

brought about not only unprecedented opportunities but also unpredicted challenges for moral 

education. The impacts of social changes on education policy, theory and practice in school 

moral education have been explored in former research (Qi & Tang, 2004). Qi and his colleagues 

posit that the immature market economy brings about money worship, lack of trust and moral 

confusion as well (Qi & Tang, 2004). Globalization, mass media and the Internet grants young 

people access to foreign cultures, which endows them to ignore their own culture. This leads to 

moral relativism and nihilism and people's loss of faith. Students were puzzled by the radical 

conflicts between political democratization and a highly authoritarian.  

The Formation of the Market Economy System. Since the open-up and reform policy of 

1978, the world has witnessed China’s transition from a planned economy to a market economy. 
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Under this so called “socialist market economy with Chinese characteristics,” China has 

sustained strong economic growth for three decades. From 2000 to 2007 alone, China’s gross 

domestic product (GDP) increased from 1.07 trillion U.S. dollars to 3.43 trillion U.S. dollars, 

with an average per capita GDP reaching 2,280 U.S. dollars (The U.S.-China Business Council, 

2007). The evidence of economic reform is everywhere to be seen-banks, stock exchange 

markets, insurance companies, state owned and private enterprises and the like (Clark, 2008)..  

Although the formation to market economy has brought important and tangible 

improvements to people’s material well being, it also presents serious challenges to the social 

order. The country’s “redistribution of wealth by an earlier regime is rapidly being replaced by 

the capitalist accumulation of individual wealth and the private acquisition of material 

possessions with an ever-widening gap between the rich and the poor along with an expanding 

middle class” (Clark, 2008, p. 44). Moral confusion, economic greed, a lack of trust, and a 

fundamental sense of social isolation are on the increase (Li, 2004). In addition, economic 

changes make people rethink the relationship between morality and utility, the self and others, 

competition and cooperation, and making contributions and gains. 

 It is an unarguable fact that the economy and the quality of life are continuously 

improving, though the market economy in China is not yet mature. At the same time, however, 

some phenomena have also appeared, such as materialism, the collapse of traditional beliefs and 

values, and deterioration in human relationships. These challenges become more serious, and 

even insurmountable, if we consider the current situations of moral education in Chinese middle 

schools. 

Another challenge posed by the transition of market-oriented economy is increasing gap 

between rural and urban areas. According to China’s Fifth National Census, 36.1% of the total 
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population lives in urban areas in contrast to 63.9% in rural areas (National Bureau of Statistics 

People’s Republic of China, 2000). The rural-urban dichotomy is a characteristic of China 

unbalanced development in almost every aspect, and moral education is not an exception. In 

spite of the fast-growing Chinese economy, regional economic gap between urban and rural 

locations are widening (Qi & Tang, 2004). For example, in 2007 the gross domestic product 

(GDP) of Henan was about 4,400 billion U.S. dollars while that of Tibet, a west rural province, 

was 4.9 billion U.S. dollars. The average GDP per capita in urban Shanghai is about 6,800 U.S. 

dollars while the average GDP per person in the western province of Guizhou is 525 U.S. dollars 

(National Bureau of Statistics People’s Republic of China, 2003). In the developed regions, the 

major items of capital expenditure are cars, education, electronic equipments and travelling while 

in the underdeveloped rural regions, food still accounts for the major proportion of income. Such 

huge economic and social disparities are reflected in lifestyle, quality of life and people's values 

as well. Undoubtedly, this also has implications for the moral fabric of China and the moral 

education of the youth.  

For instance, one unavoidable issue that both the moral education curriculum and 

textbooks have to face is the increasing gap between the life of children living in rural areas and 

children living in towns and cities (Lu & Gao, 2004; Qi & Tang, 2004). Though the researchers 

have tried hard to address this gap, they have not dealt with this problem adequately. In fact, the 

curriculum and textbooks are mainly based on the life of children in urban areas and thus urban 

life oriented. In other words it is exceptionally difficult for children who live in undeveloped 

areas to deal with the issues in the textbooks (Lu & Gao, 2004). 

Globalization, Mass Media, and the Internet. With its thirty years of efforts of the open-

up policy, China has transformed itself from an opponent and disrupter of globalization into an 



 

 

 

27

advocate of globalization (Overholt, 2007). In some sense, Chinese economic success is closely 

associated each aspect of globalization particularly with the information and communications 

technology. Yet the amount of information now available is too great, too complicated, and a 

mixture of good and bad, and comes too quickly for the youth to be prepared as to how to deal 

with it selectively and independently (Qi & Tang, 2004). As the powerful forces of the media 

(e.g., television, popular magazines, etc.), internet and other communication technologies (e.g., 

mobile phones) take a hold of the imagination of the youth with the “constant and appealing 

reinforcement of material self-interest, moral education becomes increasingly problematic” 

(Clark, 2008, p. 48). It seems unavoidable that the youth may be influenced by the ideas of deceit, 

sexual freedom, deceit, violence, blackmail, and turn into moral nihilists and relativists (Qi & 

Tang, 2004). The effects of globalization are many, but of particular significance for moral 

education is the breaking down of Chinese “traditional values, social arrangements, institutional 

practices and family relationships as ‘western’ capitalist values of material acquisitions and 

consumption replace that held dear by older generations” (Clark, 2008, p. 48). 

Structural Changes in Chinese Families. Feeling the pressure of population explosion, 

the Chinese government initiated one-child policy in mid 1970s. This policy was implemented 

from urban areas and substantially expanded to rural areas with the expectation of slowdown in 

population overgrowth. After three-decade implementation this policy has achieved its goal at 

least to some extent. One direct result of the population policy is the emergence of nuclear-

structured family (Qi & Tang, 2004). Accordingly, the proportion of the double income, no kid 

(DINK) family in large metropolitan cities is increasing rapidly. The number of one-person 

families is also on the rise. According to the Fifth National Population Census (2000), the 
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average size of family household was 3.44 persons; 0.52 persons less than that of the 1990 

(National Bureau of Statistics People’s Republic of China, 2000).  

The pros and cons of the one-child policy have initiated heated debates globally focusing 

mainly on human rights, environmental protection and sustainable development. The influence 

of this policy on the family structure changes as well as associated family values also poses 

challenge to China’s moral education. 

It is understandable that in a nuclear-structured family, the only-child will get all 

attention from his or her parents and grandparents. This is especially apparent if such transition 

of family structure is involuntary and too fast. An overview of related research on one-child 

policy indicates that the first generation of one-child display many negative personal 

characteristics: more self-centered and less cooperative than children with siblings. Some 

scholars argue that this is due to the insufficient peer communication and spoiling family 

environment (Feng, 2004).  

In sum, all these changes in the Chinese economy, society and culture are innovatory and 

challenging for moral education development in China (Qi & Tang, 2004). To name a few, the 

changes have made the traditional moral teaching methods no longer suitable. They have also 

affected children's conception of values and ways of behavior, and thus deeply influenced moral 

education in school.  

In response to those changes, noticeable reforms in China’s moral education have been 

observed: its focus is shifting away from ideological education and towards citizenship education. 

This is reflected by significant changes of core values, which encompass the new elements of 

individualism, economic initiative and consumerism (Li, 2004). Realizing the threat of 

globalization on moral education, Chinese leaders have made clear statements about the need to 
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strengthen it. For example, Chinese Premier Wen Jiabao (2003) reminds educators that “wide 

access to TV and the Internet allows spiritual and cultural products, healthy or harmful, positive 

or negative, to spread in the world at an unprecedented pace, directly or indirectly affecting 

people's minds, values and way of life.” The central government reiterates that public school 

should “improve the quality of moral education in the new era of socialist market economy” 

(Cheung & Pan, 2006, p. 40). To achieve that goal, moral educators are required to be fully 

aware of the great advantages the changing social and economic environments have brought to 

moral education. They are encouraged to reform or even reject the traditional ineffective 

approach of moral indoctrination.  

Moral Education Methods 

As mentioned earlier, in the past thirty years educational reforms have gradually 

introduced new ideas and classroom practices into Chinese moral instruction. Nevertheless the 

traditional teaching method characterized by teachers’ lecturing-students rote learning still 

dominates moral instruction in China (Lu & Gao, 2004). The traditional moral instruction 

methods, which could not evolve to adapt the changing social economic context, are viewed as 

one critical factor contributing to the ineffectiveness of Chinese moral education (Lu & Chen, 

2003; Nie, 2005). These teaching methods are identified as obsolete because they emphasize 

orderly behavior of students while ignoring students’ capacity for critical thinking. This opinion 

is shared by both Chinese researchers and their western counterparts (Nathan & Gilley, 2003). 

Many moral education instructors either continued to deliver lectures or adopt teacher 

asking-students answering mode without further interaction with students. The moral class was 

taught in a simplistic way and the moral education instructors were unable to connect the 

teaching materials with students' real lives (Lu & Gao, 2004). Meanwhile, examinations were 
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used to evaluate the effectiveness of students' moral class learning as well as teachers’ teaching. 

In order to meet the examination requirements, moral education teachers had to teach moral 

concepts and principles and provide answers in the textbooks, and students had to learn 

everything by heart and be able to recite it in the moral education examinations (Lu & Gao, 

2004). This memorization process was an extra burden for students who were expected to score 

high in science courses such as math, physics, and chemistry. Consequently, many students were 

anxious about and afraid of moral class examinations. When students became skeptical of 

Marxism, socialism, and communism, these methods became ineffective and impractical (Nie, 

2005). A recent survey, for instance, discloses that among junior high school students in Guiyang 

City, the capital of Guizhou province in southwest China, 31% of them said that they were 

overanxious about the moral class examinations. Some became tired of moral class and began 

playing truant (Lu & Chen, 2003). 

Moral Education Curriculum 

Prior research studies have shown that some moral educators often did not understand 

moral textbooks nor did many writers of moral education textbooks (Lu & Gao, 2004; Yuan, 

1998; Zhan & Ning, 2004). Most moral textbooks have been written by those persons who live in 

the cities and do not really understand rural students’ really life.  

In addition, the moral concepts that students must learn were detached from everyday life 

and thus difficult for students to understand or accept. It was therefore of no significance in 

guiding children's moral lives, nor was it effective as a means of influencing the development of 

children's personalities. Students were often confused with the moral concepts they were asked 

to memorize because they did not see the connection between the moral knowledge in their 

textbooks and the life reality they experienced every day. Some scholars (Lin, 1993; Thogerson, 
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1990) point out that social reality in China largely contradicts the teaching at school. This 

contradiction caused confusions among the students (Thogerson, 1990). The huge disparity 

between the reality the students experience in society and what was taught at school makes the 

indoctrination ineffective and impractical (Lin, 1993).  

A number of researchers have suggested that moral educators cannot impose children 

values against their societal, cultural, and personal beliefs, but they can at least teach the students 

to know what is virtuous, and help them to acquire necessary capacities for their moral pursuits 

(Cheung & Pan, 2006; Li, 2004). As Cheung and Pan (2006) have pointed out, moral instructors 

should been granted more autonomy in “determining teaching methods and orientating teacher-

student interaction in teaching process” (Cheung & Pan, 2006, p.46). Instead of taking children 

as passive receivers of moral knowledge, it is critical for moral instructors to look at them as 

someone who are endowed with independent thinking and assume civic roles (Li, Taylor, & 

Yang, 2004). Zhang and Ning (2004) have argued that the aim of curriculum should target on 

enhancing moral development according to students' needs. Specific attention should be paid to 

human equality, social responsibility and social justice. To achieve this goal, moral educators 

were suggested to be concerned with the cultivation of good characters and behaviors, with an 

emphasis on self-consciousness, independence and self-control; responsible attitudes in social 

life; strict observance of the law and regulations; and positive attitudes to society (Zhan & Ning, 

2004).  

For a variety of reasons, a moral education theory has not been largely accepted in 

contemporary China to address those issues. As the old Chinese saying goes, “Too close a view 

will blur the vision” (in Chinese Pinyin, bù shí lú shān zhēn miàn mù, zhǐ yuán shēn zài cǐ shān 
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zhōng)
1
. Given the features of Chinese moral education, this study tries to adopt domain theory 

as the framework to explore the challenges of China contemporary moral education.  

The remaining part of this chapter starts with a brief review of domain theory and its 

precedents, followed by the discussion of the elements and features of Turiel’s theory. The 

chapter ends with the justification of domain theory as to the China context. 

Domain Theory and Its Implications 

Before Turiel, theories of moral education were often presented as an either-or choice 

between the Durkheim’s account of social integration (stressing the child’s gradual acceptance of 

social rules and duties) and the Piaget’s defense of principled reasoning (focusing on the 

development of moral judgments). However essentially, either is incomplete. As Kohlberg (1975) 

found in his later studies on the just community, it is only within a caring group that the 

conditions emerge for discussions of rights, justice, and welfare. The good of the individual 

without the good of the community is empty; the good of the community without the good of the 

individual is blind. Kohlberg (1971) has argued that the most remarkable changes occur in the 

child’s moral understanding is when instruction moves from what is to what ought. Children and 

society are in reciprocal relationship: children “make judgments that are both in accord with 

society’s traditions and accepted practices and that serve to potentially transform those traditions 

and practices” (Piaget, 1965, p. 1). As Piaget (1965) observes, all moral development emerges as 

children’s construct and reconstruct moral knowledge through individuals’ interactions within 

the social context. In the same vein, Clark (2008) holds that moral conduct is “not simply nor 

solely a matter of individual virtues or personal relationships of how one ought to behave in 

relation to others” (p. 47). Rather, morality is also “a social activity where the actions of 

                                                 
1
 These are two sentences of a Chinese famous poem written by Shi Su, a great poet in the Northern Song Dynasty 

(960-1127). Literally, it means that you cannot know the shape of the Lu Mountain when you stand on it.  
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individuals, when taken collectively, may result in some acting unjustly and others being treated 

similarly” (p. 47). 

Domain Theory 

 Turiel and other domain theorists posit that children’s moral reasoning is not a universal 

framework as proposed by Kohlberg; rather, it involves three different domains: moral domain, 

societal domain and personal domain. The domain approach emerges from the discovery that 

“children's social concepts do not form a single conceptual system, but are structured within 

discrete areas of social knowledge that account for qualitatively differing aspects of societal and 

interpersonal regulation” (Nucci & Weber, 2002). Within domain theory morality is defined as 

“an individual’s prescriptive understanding of how individuals ought to behave towards each 

other” (Smetana, 1999, p. 312). Moral judgments are proposed to be “obligatory, universalisable, 

unalterable, and impersonal and determined by criteria other than agreement, consensus or 

institutional convention” (Smetana, 1999, p.312) (Turiel, 1983, 1998; 1997; Tisak, 1995; Nucci, 

1996). Morality is structured by concepts of harm, welfare, and fairness (Nucci & Weber, 2002; 

Murray, 2007). It pertains to “the set of interpersonal actions such as hitting and hurting that 

have non-arbitrary consequences for the rights or welfare of persons” (Nucci & Weber, 2002, 

p.1). Within the framework of moral domain, moral rules have prescriptive force and are not 

authority dependent (Nucci, 1996).  

 Morality development, as Turiel stated, entails “judgments construction about justice, 

equality, and cooperation” (Turiel, 2002, p. 1). Moral issues, then, are “treated as categorical, 

and universalizable; specific moral concepts (i.e., it is wrong to hit and hurt another) are 

structured by underlying conceptions of justice, rights, and welfare (beneficence)” (Nucci & 
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Weber, 2002, p. 1). Morality is thus viewed as “individual’s prescriptive understanding of how 

individuals ought to behave towards each other” (Smetana, 1999, p. 312). 

Domain theorists believe that in order to identify the core features of morality one needs 

to consider the effects that actions have upon the well being of persons. The core features include 

the action consequences upon the rights or well being of others. Moral issues are often “treated 

as categorical and universalizable; specific moral concepts (i.e., it is wrong to hit another) are 

structured by underlying conceptions of justice, rights, and welfare” (Nucci & Weber, 2002, p.1). 

Moral judgments are proposed to be “obligatory, universalizable, unalterable, and impersonal, 

and determined by criteria other than agreement, consensus or institutional convention” 

(Smetana, 1999, p. 312). “Actions within the moral domain, such as unprovoked hitting of 

someone, have intrinsic effects (i.e., the harm that is caused) on the welfare of another person” 

(Murray, 2007, p.1). Such intrinsic effects occur “regardless of the nature of social rules that may 

or may not be in place regarding the action” (Murray, 2007, p.1). The intrinsic feature means that 

“moral education may be grounded in universal concerns for fairness and human welfare, and is 

not restricted to a specific location and time” (Murray, 2007, p.1). This constructs a 

communication platform across different cultures. In other words, regardless of political system 

and culture, all education systems in the world can focus on those universal features of human 

moral understanding.  

Unlike morality, social conventions are “agreed-upon uniformities in social behavior 

determined by the social system in which they are formed” (Turiel, 1983). Morality deals with 

“issues inherent in interpersonal relations, social conventions such as modes of dress, forms of 

address, sex roles, manners, and aspects of mores regarding sexuality are the arbitrary and 

agreed-upon uniformities in social behavior determined by the social system in which they are 
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formed” (Nucci & Weber, 2002, p.1). Social conventions are defined as the arbitrary and 

consensually determined that “co-ordinate the interactions of individuals within social systems 

and that provide a set of expectations regarding appropriate behavior” (Smetana, 1999, p. 312). 

Conventions are hypothesized to be “alterable, contextually relative and contingent on the rules 

and dictates of authority” (Smetana, 1999, p. 312).  

Social conventions are constructed from individual experiences of actions whose 

appropriateness depends on specific social contexts (Nucci, 1996, 2001; Turiel, 2002). “Social 

conventions such as modes of dress, forms of address, sex roles, manners, and aspects of mores 

regarding sexuality are the arbitrary and agreed-upon uniformities in social behavior determined 

by the social system in which they are formed” (Nucci & Weber, 2002). Thus, conventions are 

often seen as context dependent and alterable (Nucci & Weber, 2002). 

The role of social conventions is facilitating smooth and efficiency of social interaction. 

Via providing group members with their agreed upon rules and regulations, social conventions 

play key roles in achieving organizational stability. This is realized through predictable conduct 

modes and social exchanges coordination. The core features of rules in societal domain are 

characterized by contingency: conventional rules are situation-dependent and their effectiveness 

is dependent on authoritative individuals (Turiel, 2002).  

By contrast, the personal domain refers to regions of children’s conduct that may be 

considering personal or private in nature. In the words of Nucci, activities in personal domain 

comprise of issues “out of the realm of moral or conventional regulations” (Nucci, 2001, p. xiii). 

It is one of the conceptually differentiated regions of a child’s life with the others being the 

moral and conventional domains (Nucci, 1981). The personal domain is defined by actions 



 

 

 

36

considered to be outside the realm of societal regulation and moral concern, as Nucci (1981) has 

suggested, 

Those subjects would classify actions in the personal domain on the basis that the acts 

did not affect others, were the person's own business, and should not be governed by 

rules; that their judgments of social conventional events would be based on their 

perception of the acts as affecting the social order established by rules emanating from 

authority or social consensus; and that their judgments of moral events would be based 

on the intrinsic consequences of actions upon others rather than on the presence of a rule. 

(p. xiii) 

It is worthwhile reiterating that actions in the personal domain refer to the set of activities 

that “the individual considers to pertain primarily to oneself and, therefore, to be outside the area 

of justifiable social regulations” (Nucci 1995, p. 54). These actions are not “matters of right and 

wrong but of preference and choice” (Nucci 1995, p. 54). The personal contributes to “a person’s 

morality by providing the experiential basis from which to construct a moral conception of 

rights” (Nucci, 1996, p.96).  

As Nucci suggested, the establishment of a personal sphere is essential to the formation 

of a sense of personal agency and identity. Throughout development, children try to carve out “a 

set of actions that are personal and outside of the context of moral and conventional regulation” 

(Nucci, 1995, p. 72). Thus, it would appear that the personal sits in conflict or at least apart from 

morality (Nucci, 1995). Nucci has claimed that “an arena of personal jurisdiction is part of an 

individual’s social identity and is necessary for adequate psychological development-along with 

connections to others through participation in the social system and consideration of their 

welfare and rights” (Turiel, 2001, p. xiv). It is reasonable to believe that establishment of a 

personal domain of privacy and behavioral discretion is itself a psychological necessity (Nucci, 

1995, p. 55). Moreover, the inclusion of the personal domain in people’s psyches, “provides a 

richer and more accurate account of the place of individuals in culture than do stereotypical 

characterizations of people and cultures as individualistic or collectivistic” (Turiel, 2001, p.xiv). 
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Characters of the Domains 

 Domain theorists acknowledge three distinct domains: conventional, personal, and moral 

domains. Each constitutes “a cognitive structured whole with its own normative source and 

sphere of influence” (Keefer, 2006, p.369). Such categorization provides a conceptual critique of 

the scope of the three domains. Moral domain has the largest scope among the three domains and 

is concerned with people’s rights and welfare, which are universal and regardless of the nature of 

social rules. Moral issues are often recognized as to be “independent of the existence of social 

norms and generalizable across contexts, cultures, and societies” (Nucci, 2001, p. 10). By 

contrast, societal domain involves rules that guide social relations, which is often authority 

dependent and often geographically and timely restricted. Social conventions are “rule dependent, 

and their normative force holds only within the social system within which the rule was formed” 

(Nucci, 2001, p. 10). Those conventions “applicable in one community often will not apply in 

other communities or at other times in history” (Nucci, 2001, p. III). Personal judgment then has 

the smallest scope, which is only confined to individual level. These three domains have 

different concerns. Moral domain concerns about justice, fairness (Smetana, 1981). Issues with 

personal domain are subject to personal jurisdiction, and value autonomy, individualism and 

privacy. The identification of “an independent moral domain is of crucial significance as it 

provides a firm foundation for moral values and moral knowledge independent of cultural norms 

and personal opinions” (Keefer, 2006, p.370). “Whereas judgments concerning moral values are 

objective, universalizable, and obligatory, conventional or social judgments are contingent and 

relative to ‘socially-agreed upon norms’” (Keefer, 2006, p.370). Nucci (2001) argued,  

Moral issues are viewed to be independent of the existence of social norms and 

generalizable across contexts, societies, and cultures. Social conventions, on the other 

hand, are rule dependent, and their normative force holds only within the social system 

within which the rule was formed. (p. 10) 



 

 

 

38

One of the strengths of domain theory is “its separating conventions from moralities and 

distinguishing moralities from self-interests. Such a distinction provides a conceptual critique of 

both conventional values and the pursuit of self-interest” (Keefer, 2006, p.369). This enables one 

to “clearly differentiate moral or ethical imperatives from self-regarding concerns or interests” 

(Keefer, 2006, p.373). Another strength is this theory provides “a clear account of the objective 

status of moral knowledge that provides a clear conceptual basis for the critique of culture from a 

moral standpoint” (Keefer, 2006, p.373). 

It is worth to notice that there are differences in terms of transgression consequences. 

Violations of moral rules are usually regarded most serious, followed by violations of 

conventional rules. Personal choices are the least worrisome domain among the three (Nucci, 

1981, 2001; Smetana, 1981). The reason is the judgment of moral transgression is based on “an 

act’s harmful consequences’’ (Turiel, 1998, p. 904). Moral transgression typically has immediate 

consequences such as others’ rights infringed or psychological and physical harm caused. By 

contrast, conventional rules usually do not involve a victim immediate impacted. The typical 

consequences of such transgression are unpredictable behavior that can cause mess. Such 

violations are usually judged as wrong but less serious than violations of moral rules. Different 

from both moral actions and societal conventions, events within the personal domain neither 

involve clear questions of right and wrong nor influence effectiveness and efficiency of social 

organizations. They are simply personal choices, preferences or prerogatives. This opinion is 

also empirically supported by Nucci’s (1981) research. 

The three domains are not always separated clearly from each other. Rather, they are 

mixed sometimes given specific location and time. Because all social events, including “moral 

ones, take place within the context of the larger society, a person's reasoning about the right 
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course of action in any given social situation may require the person to access and coordinate 

their understandings from more than one of these two social cognitive frameworks” (Murray, 

2007). For example, as Nucci noted, one does not eat messy foods (such as lasagna) with hands 

in a formal restaurant. Some classify it into societal domain since it “disrupts the normal 

decorum and functioning of a social group” (Nucci, 1981, p.121), while others deem it just a 

personal choice because people have rights to choose their favored eating style (Nucci, 1981). 

Smetana (1978) uses the case of women's reasoning on abortion to exemplify the overlap 

between the moral and personal domain.  

Implications of the Domain Theory for Moral Education in China 

Domain theory has stimulated intense interest in the fields of child development and 

moral education. A number of research studies have adopted this framework and revealed 

finding about children’s judgment and social values that promise to clarify the nature and 

purpose of moral instruction (Keefer, 2006; Nucci & Weber, 2002; Turiel, 1998). Some scholars 

proclaim that domain theory permits us to understand cultural and contextual variations in 

people’s social values (Nucci, 2001). Others praise its usefulness in guiding teachers to select 

materials from existing school curricula that will foster students' development within both the 

moral and conventional domains. On the other hand, domain theory was criticized for its too 

wide parameters and the irrational assumption on teachers’ unbounded rationality (Glassman & 

Zan, 1995). Accordingly, domain theory suffers from inherent incompleteness since no moral 

education teachers know all the actions that can be performed for students. 

Chinese traditions, religions, and its political system have evolved in a quite different 

way from those in the West. The evolution of moral education in contemporary China reveals 

two highlights. First, morality has been used as a powerful impetus for social and political 
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changes (Walker, 1991). Second, the blurring boundaries of moral domains with the others such 

as political ideology, personal domain, and social convention permeate every developing phrase. 

These make China a unique setting to test Turiel's theory. Furthermore, the strengths of domain 

theory discussed above make it particularly suitable to China context. Based on the assumption 

that differentiating domains helps identifying moral education problems and finding right 

solutions, this study uses the lens of domain theory to explore the problems and possible 

improvement of Chinese moral education.  

The domain approach posits that moral fields are not a unified framework, and thus 

should not be treated equally in moral education. For countries like China in which moral 

education comprises various elements such as traditional Chinese virtues, political ideologies and 

so on, this approach is useful in identifying issues of moral reasoning at ethnic, social and 

individual levels.  

The separation of personal domain from moral and societal domains is especially 

insightful for a country that has traditional heritage of collectivism. The importance of the idea of 

a personal domain to a person’s thinking about moral education is that “it separates selfishness 

from the personal and forces us to include personal considerations in the context of teaching 

about morality” (Turiel, 2001, p.xiv). Turiel does not mean to say that people never act selfishly. 

Rather, this is to say that there is a legitimate realm of personal jurisdiction that must be taken 

into account in communicating with young people. It will not simply to “implore them to give up 

their personal interests for the good of others or society” (Turiel, 2001, p. xiv). Factually, 

personal freedom is not “in opposition to morality and children’s judgments about the personal 

realm do not preclude moral judgments” (Turiel, 2001, p. xiii). “A sense of identity and personal 
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agency contributes to the nature of social relationships, including those of reciprocity and 

cooperation” (Turiel, 2001, p. xiv).  

In general, the current Chinese moral curriculum emphasizes ideologies and social 

conventions while neglects the moral and personal domains. Consequently, students are often 

presented with regulations that are beyond their intellectual development level (Lu & Gao, 2004). 

Children’s conceptions of moralities and social conventions are not aspects of single 

developmental system of morality, but constitute diverse developmental domains (Glassman & 

Zan, 1995). The recognition of a distinct domain of social convention helps Chinese moral 

educators to focus on the aims of moral education by finding out core contents with the terms 

and structures of moral discourse (Nucci, 1989).  

An implicit merit of domain theory is its separating personal domain from moral domain 

actually grants children a certain level of autonomy. Personal domain legitimately endows the 

concepts of rights, choice, independence, and facilitates healthy development of personality. This 

applies to any kinds of values education where students’ realities always need to be considered 

“since their experience will often tell them different stories from other kids” (Arnove, 2004, p. 

419). Students should not be more or less conceived of as passive recipients of moral knowledge 

since they clearly have the capacity to resist (Arnove, 2004). This is particularly important for 

the case of China where collectivism dominates the others.  

Turiel contends that moral and social activities are differentiated very early in children’s 

life because their development is dependent on different types of social interactions (Turiel, 

1998). Proponents of domain theory believe that children grasp moral judgments at a very young 

age and develop to the whole lifespan (Glassman & Zan, 1995). In this sense, moral education in 

China, if tenable and effective, should also have different core contents and curricula targeting 
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different age groups. Put it in another way, cultivating the ability of Chinese children to judge 

social issues for themselves is never too early, while nurturing capacity of understanding 

political ideology need to wait.   

In Chinese middle schools, little efforts have been put on teaching children make their 

judgment on social issues (Lu & Gao, 2004; Zhan & Ning, 2004; Nie, 2005). Some moral 

educators claim that many Chinese middle school students are not prepared to face conflicts 

that occur in real life. They blame official scheme for simply taking community consensus as 

positive moral values. This point gets to the heart of the matter. Traditional Chinese culture is 

often represented as “structured by close, socio-centric, and interdependent networks in which 

people adhere to duties and traditions, look out for each other, and make little distinction 

between self and others” (Turiel, 2002, p. viii). As such cultural reproduction demands the 

assimilation of individuals to inviolable social norms. However, the cultural studies conducted 

by Turiel and his followers reveal a more complex and more politically contentious picture of 

the human condition. Even individuals in the strictest collectivist orders make their own 

judgments about the equality and justness of social arrangements. The fact that these concerns 

are systematically silenced in public and private discourse by cultural and political agencies of 

oppression does not mean they are not an ever present feature of life in China. In a world 

defined by change oppressive customs no longer seem unchallengeable: this is not to say that 

the Chinese openly embrace individualism, but it does suggest, at least to some extent that 

collective community promotes the equal treatment of individuals irrespective of race, class, 

and gender (Turiel, 2002).  

In sum, this chapter starts with the review of moral education development history in 

contemporary China with highlights on the past sixteen years. This is followed by the 



 

 

 

43

synthesized discussion on Chinese moral education conducted by Chinese and Western 

researchers. Domain theory is then introduced, and its implications to the reform moral education 

in China are explored.  
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CHAPTER III 

METHODOLOGY 

This chapter explains the methods that were used to address the research questions 

proposed in Chapter I.  It begins with a brief discussion of the primary method employed, the 

questionnaire survey. This includes a description of the sample selection, the instrument, and the 

procedures followed in its administration. The chapter ends with an outline of the strategies that 

were used to analyze the resulting data.   

Research Design 

The purpose of this study was to explore the objectives of the current Chinese moral 

education curriculum, and assess its effectiveness given the changing social context on moral 

instruction. Specifically, the study addressed following questions. 

1. How do teachers and administrators perceive the moral curriculum? Do these 

attitudes vary by rural, town or city location; 

2. How do teachers and administrators perceive the teaching methods they are 

required to utilize? Do these attitudes vary by rural, town or city location; 

3. How do moral educators believe that students perceive the current approach to 

moral education; and 

4. How is the changing social context influenced by factors such as economic 

development, globalization, commercialism, capitalism, mass media, and the 

internet affecting moral educators’ perception of the effectiveness of current 
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moral educators’ perception of the effectiveness of current moral teaching 

methods?   

Content Analysis 

The reason behind conducting content analysis was to understand what the aims, contents, 

methods, indicators in the moral education textbooks were. The target of content analysis was the 

changing objectives in the textbooks. Content analysis was used here is to analyze the moral 

education textbooks in Chinese middle schools (grades 7-9). The detailed analyses are presented 

in Chapter IV. 

Survey Design 

Survey questionnaires were used to investigate the perception of the effectiveness of 

previous and current Chinese moral education between inexperienced and experienced moral 

educators’, as well as the affect of changing social contexts.  

The survey questionnaires are presented in Appendix D and E. All questions were 

developed based on my literature review and my own experience of as a former middle school 

teacher. In order to establish content validity, the dissertation committee and other moral 

education experts
2
 reviewed each item. The questionnaire was also presented to faculty and 

teachers in the field though a pilot study, to ensure they were clearly understood by the school’s 

moral educators. 

Pilot Test of the Instrument 

Prior to administering the survey, a pilot-test was conducted to clarify the terms used in 

the questionnaire and to determine the consistency of scale items. Twenty copies of the initial 

survey were sent to fifteen moral educators and five administrators in one middle school located 

                                                 
2
 The experts also include Dr. Shenghong Jin and Dr. Jianjun Feng-two famous moral education scholars at the 

Moral Education Research Center, Nanjing Normal University, China. 
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in Henan province during April 2009. Arrangements were made with a teacher to provide a brief 

introduction explaining the purpose of the survey and the procedure for participating. The 

respondents were provided with a hard copy of the survey and the information letter for the pilot-

test (see Appendix B). They were asked to add their comments at the end of the questionnaire.  

The results of the pilot study were then used to improve the relevancy and accuracy of the 

survey instrument. For instance, responses indicated statements that which were negatively 

worded (e.g. the original statement “Students were not happy with moral education class tests”) 

should be changed to a positive phrase (“Students were happy with moral education class tests”). 

Other changes that were made to the items include shortening and rewriting some statements. 

For example, the original statement “The current moral education focused on children creating 

their own moral judgments rather than accepting conventional values and beliefs” was shortened 

to “The moral education focused on children creating their own moral judgments.” The final 

survey questionnaires appear in Appendix F and G. 

While not scientifically generalizable, the results of the pilot study did support the 

research hypotheses. First, the participants believed the current moral education curriculum is 

less effective than the previous moral education curricula. They also agreed that students are 

more likely to respond negatively to the current moral curriculum than students did to the 

previous one. Second, the participants indicated that students are more likely to respond 

negatively towards current moral education instructional methods than students did to past 

methods. The results also indicated the respondents believed that the social context has greater 

negative influence on current moral education teaching methods than previous social context did. 

It is unclear whether these findings will be borne out by the larder survey. It should also be noted 
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that the pilot study was conducted in a city high school. Accordingly, the results cannot be used 

to compare the difference between rural and urban educators.  

Sample Selection 

China is the most populous country in the world with approximately 1.4 billion people. It 

is impossible to survey all middle schools in the country, nor in a single province (which is 

equivalent to a state in the United States). Accordingly, in this study, the central province, Henan 

was selected. Several facts justify this choice. First, Henan is the most populous province in 

China. According to the National Bureau of Statistics of Henan (NBSH, 2007), about 98.7 

million people live there. Second, Henan province is one of the areas most influenced by the 

“open-and-reform policy” (Wang, 2005). Harboring with highly developed cities (such as 

Zhengzhou the capital city), as well as rural areas (where many youth cannot afford to go to 

school), the province is a special representative of unbalanced development in China. Finally, it 

was of special interest and familiarity to me as I was born, raised and educated in this region. All 

these factors make this a good location for such medium-scale survey.  

Henan has a total student population of approximately 2.13 million and a total teacher of 

approximately 281,000. It consists of seventeen prefecture-level cities and one provincial, direct-

administered county-level city (Appendix F). According to the data released by the National 

Bureau of Statistics of China (NBSC, 2007), there are 4,996 middle schools in the province. 

Based on this information, I developed a framework for stratified sampling. First, I decided the 

province divided into five geographical areas each with approximately the same rural-urban 

population distribution. Within of these regions five middle schools were selected to 

proportionally represent with urban and rural locations. Given the different middle school sizes, 
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the number of moral educators in each school ranges from 9 to 45. A total of 600 surveys will be 

sent out.  

Following this sampling procedure every geographic sector of the province will be 

sampled with the same probability, regardless of its size. As such, no weighting the sample is 

necessary. Since the questionnaire surveys cannot be administered to every middle school 

teacher and administrator, only a portion of moral educators representing the different 

socioeconomic groups will be surveyed. Based on the Cochran’s (1977) formulas and procedures, 

such purposeful sampling in different school districts of the Henan province fills the mission of 

this study, and the sample size is appropriate for such a population.  

Instrument 

The participants received the questionnaire and the consent form (both in Chinese) 

(Appendix B). Each survey consists of nine questions that can be further simplified into three 

aspects. The first aspect focuses on moral educators’ perception of the effectiveness of the moral 

education curriculum and teaching methods. There are two survey items that pertain to the 

research Question 2 and Hypothesis 1. Questionnaire item 2 measures how effective moral 

educators feel the current moral curriculum and teaching methods. The item indicates how 

important is the moral class, from 1 = not important, 2 = somewhat unimportant, 3 = somewhat 

important, and 4 = very important. Items 3, 4, and 5 explore to what extent moral educators agree 

or disagree with each of the statements about the moral education class, the current moral 

curriculum and moral teaching methods on a four-point Likert-type scale with choices: “strongly 

disagree,” “disagree,” “agree,” and “strongly agree.” A low score on an item such as “The 

current moral curriculum is textbook-centered rather than student-centered” would indicate that 

they disagree with this statement. In the same vein, a high score on an item such as “The current 
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moral curriculum is separate and distinct from the curriculum of political ideology class would 

suggest a positive perception of the moral education curriculum in his or her school. 

The second aspect incorporates moral educators’ perception of students’ attitude toward 

moral education curriculum and instruction methods. It consists of two survey items, 

questionnaire items 6 and 7 are associated with research Question 3 and Hypothesis 2. Using an 

ordinal scale from “never,” “1-2 times,” “3-6 times,” “7-9 times,” and “10 or more times,” these 

items indicate how much the participants agree or disagree with the statements about students 

attitudes toward the moral education class. 

The third aspect of the survey explores the moral educators’ perception of the social 

context. Items 8 and 9 are related to Research Question 4 and Hypothesis 3, with item 8 focusing 

on the school environment and items 9 examining broader social and economic context. Similar 

to the first aspect, the four-point Likert-type scale is provided for each sub-item. 

All the survey questions were originally written in English, and then translated into 

Chinese and distributed to survey participants. The completed forms were translated back into 

English for data analysis. The primary tool for data analysis is analysis of variance (ANOVA).  

Procedures 

Data collection started after the researcher obtained permission to conduct the research 

study from the University of Alabama's Institutional Review Board. The survey package 

included the recruitment letter, the consent form, and the survey questionnaires. The recruitment 

letter stated the purpose of the study, a request for participation, the survey purpose, and possible 

risks and benefits of participation. The instructions detailed procedures respondents to answer 

survey questions.  
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Considering the possibility that some moral educators may not use email or do not have 

access to internet, this study combined both online surveys and paper-based surveys. The 

participants who had access to internet were asked to take the online survey posted on the 

SurveyMonkey and Data100 websites. The participants were asked to read the instructions 

before starting the online survey. This took about 15-20 minutes. To avoid unnecessary 

confusion, a detailed survey instruction written in Chinese was also sent to the participants who 

took the paper version survey. The questionnaires were mailed to moral educators who have 

agreed to help distribute them to participating teachers and administrators. The original plan was 

to mail the surveys to school administrators and ask them to distribute the surveys to moral 

educators. However, due to the survey’s content, for example, item 8 asks directly about their 

perception of the influence of school atmosphere on the effectiveness of moral education, such 

quick but dirty management may compromise responses. To reassure anonymity, the surveys 

were distributed by the teachers known to the researcher and participants were carefully 

informed that the questionnaire cannot be identified with the participant and were examined by 

any administrator. The completed questionnaires, as suggested in the survey instructions were 

accompanied with a prepaid envelope with the return address. Returned surveys were merged 

with the online surveys. To ensure confidentiality, each respondent was assigned a unique code 

when data are complete. The Statistical Package for the Social Sciences (SPSS) and Minitab 

software were employed for data analysis.   

Data Analysis Strategies 

Specifically, the methods of data analysis include descriptive statistics and analysis of 

variance (ANOVA).  
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First, descriptive statistics were used in both content analysis and survey data analysis. 

Together with simple graphics analysis, descriptive statistics form the basis of virtually every 

quantitative analysis in this study. In the former case, simple descriptive statistics of categories 

were tabulated. This method served to document the content of moral education in the last 

decade. In the latter case, descriptive statistics helped the researcher to simplify the large 

amounts of collected data in a sensible way. For instance, a simple number was used to 

summarize how effective the moral educators perceive the current moral teaching methods. 

Descriptive statistics and graphs provided an effective tool to identify relationships in the data 

and to suggest directions for further analysis. 

 Second, ANOVA tests were used to test the hypotheses. ANOVA tests are widely used 

statistical methods to compare means between research groups. ANOVA tests would compare 

the variability between the two conditions to the variability tested within each condition. 

ANOVA tests enabled the researcher to compare group means between the moral educators’ 

perception about the effectiveness of previous and current moral curriculum and teaching 

methods in their schools.  

In this study, ANOVO was used to answer the research question of moral educators’ 

perception of the effectiveness of current moral education curriculum, and teaching methods. 

They were also be used to explore the moral educators’ perception of how students attitude 

toward current moral education curriculum and teaching methods, and of the effect of changing 

social context on Chinese moral education practice. The researcher was interested at assessing 

the statistical significance of the estimated relationships, that is, the degree of confidence that the 

true relationships were close to the estimated relationships, for example, between the moral 

education effectiveness and the teaching methods and the changing social context. 
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The strength of the research methods was obvious. They combined both content analysis 

and quantitative survey to explore the objectives of contemporary Chinese moral education and 

the perceived effectiveness from educators. These two methods complemented each other using 

secondary data and first-hand data respectively. This data triangulation not only strengthened 

data reliability but also provide different aspects on moral education curriculum
3
.  

Conclusion 

In Chapter IV, I present first an analysis of the content of the textbooks used in period 

four and five, to reveal changing objectives of the moral educational curriculum. Second, I 

analyze the data collected thought the survey, as calculated, in order to determine how educators 

and administrators view the effectiveness of the new curriculum.  

                                                 
3
 Taking survey item 3b on moral curriculum for example, both content analysis and survey response can be valid. 
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CHAPTER IV 

FINDINGS 

Introduction 

The purpose of this study was to explore the effectiveness of the current moral education 

curriculum and teaching methods given the changing social context in China. To this end, middle 

school teachers and administrators were surveyed using the instrument presented in Appendix 

XX. The resulting data were then assigned using descriptive statistical analysis and an analysis 

of variance (ANOVA), revealing the findings presented in this chapter. Specifically, the 

following research questions were answered. 

1. How do teachers and administrators perceive the moral curriculum? Do these 

attitudes vary by rural, town or city location; 

2. How do teachers and administrators perceive the teaching methods they are 

required to utilize? Do these attitudes vary by rural, town or city location; 

3. How do moral educators believe that students perceive the current approach to 

moral education; and 

4. How is the changing social context influenced by factors such as economic 

development, globalization, commercialism, capitalism, mass media, and the 

internet affecting moral educators’ perception of the effectiveness of current 

moral educators’ perception of the effectiveness of current moral teaching 

methods?   
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Descriptive Statistics 

Response Rates 

This study combined both online surveys and paper-based surveys. The participants who 

had access to internet were asked to take the online survey posted on the SurveyMonkey and 

Data100 websites. The paper-based survey was mailed to teachers and administrators in 25 

middle schools in Henan province.  

Table 3 depicts the return rate for each group. As noted in Table 3, out of over 600 

surveys that were issued to participants, 54 percent were actually scored and analyzed for results. 

Some surveys that were returned were not scored because these participants did not complete all 

items of the survey, resulting in insufficient data to analyze. Thus, the response rates for the 

online survey participants and the paper survey participants were 51percent and 57 percent, 

respectively. 

 

Table 3 

Survey Response Rate 

 Online Survey Paper Survey Total 

Total Samples 356 244 600 

Response 181 140 321 

Response Rate 51% 57% 54% 
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Demographics 

Work Experience of Respondents 

The following question was asked on the survey questionnaire: “How many years had the 

respondents served in middle schools?” The experience of the participants was recorded by the 

researcher into three categories: 0-5 years (Inexperienced), 5-15 years (Experienced), and 15+ 

years (Veteran). Over half of the participants who have worked in schools for more than five 

years were categorized as experienced moral educators. About 25 percent participants who had 

worked in schools for more than fifteen years were categorized as veteran moral educators, 

followed by inexperienced moral educators (18.4%), who had worked in schools for less than 

five years. A more detailed description of the participants is displayed in Table 4. 

Table 4 

Work Experience of Respondents 

 

Frequency Percent Valid Percent 

Cumulative 

Percent 

Inexperienced (Less than 5 years) 59 18.4 18.4 18.4 

Experienced (5 years to 15 years) 182 56.7 56.7 75.1 

Veteran (more than 15 years) 80 24.9 24.9 100.0 

Total 321 100.0 100.0  

                    

Positions Held by Respondents 

Thirty-three percent of the participants were school administrators (N=106) and 67 

percent of respondents were non-administrator school teachers (N=215). A more detailed 

description is displayed in Table 5.  
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Table 5 

Positions Held by Respondents 

 Frequency Percent Cumulative Percent 

Yes 106 33.0 33.0 

No 215 67.0 100.0 

Total 321 100.0  

           

Tables 6 reports that 43 percent of respondents said they were a Communist Party 

member (N=140). By contrast, 47 percent of respondents said they were not a member (N=151). 

Table 6 

A Member of the Communist Party 

 Frequency Percent Cumulative Percent 

Yes 140 43.6 43.6 

No 151 47.0 90.7 

Prefer not to answer 30 9.3 100.0 

Total 321 100.0  

 

In sum, 57% of the 321 participants were experienced educators and about 18% were 

inexperienced. 33% of the respondents were middle school administrators. 43% of the 

participants were Communist party members.   

Frequency of Responses 

The respondents were asked to indicate how important the moral education class is in the 

students’ curriculum. Table 7 describes frequencies and percentages of respondents’ the opinion. 

Most participants thought that moral education in their middle schools were “very important” 
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(83.2%). By contrast, only less than four percent respondents thought the moral education were 

“not” or “somewhat not” important.  

Table 7 

The Importance of Moral Education Perceived by Respondents 

 

Frequency Percent Valid Percent 

Cumulative 

Percent 

Not important 2 .6 .6 .6 

Somewhat unimportant 9 2.8 2.8 3.4 

Somewhat important 43 13.4 13.4 16.8 

Very important 267 83.2 83.2 100.0 

Total 321 100.0 100.0  

      

The Location of Respondents 

Because this study was interested in comparing moral education in rural areas with city 

areas, some of the survey statements inquired about the geographic location of respondents. 

Table 8 indicates that 32 percent of the participants came from the rural schools (N=104) and 28 

percent of the participants came from city school (N=89). The rest 40 percent came from town 

communities (N=128). A more detailed description is displayed in Table 8.  
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Table 8 

School Location of the Respondents 

 

Frequency Percent Valid Percent 

Cumulative 

Percent 

Rural area 104 32.4 32.4 32.4 

City 89 27.7 27.7 60.1 

Town 128 39.9 39.9 100.0 

Total 321 100.0 100.0  

 

Subgroups 

In order to see if there are significant differences between subgroups, the crosstab 

analysis was conducted, using location and work experience as criterion variables. The 

breakdown analysis allows the researcher to obtain descriptive statistics for subgroups. In rural 

schools, 16 percent of the participants worked for less than five years, 20 percent worked for 

more than fifteen years. The rest participants worked from five years to fifteen years. In city 

schools, twenty-one percent of the participants were categorized as inexperienced and 52 percent 

as experienced. In contrast, in town communities, eighteen percent of the participants were 

categorized as experienced and 55 percent as experienced. 
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Table 9 

Descriptives of Subgroups 

  Work experience 

Total 

Where your 

school is 

located? 

 Inexperienced 

(Less than 5 

years) 

Experienced 

(5 years to 15 

years) 

Veteran 

(more than 

15 years) 

Rural area Count 17 66 21 104 

% within  16.3% 63.5% 20.2% 100.0% 

City Count 19 46 24 89 

% within  21.3% 51.7% 27.0% 100.0% 

Town Count 23 70 35 128 

% within  18.0% 54.7% 27.3% 100.0% 

Total Count 59 182 80 321 

% within  18.4% 56.7% 24.9% 100.0% 

 

To summarize, results from the 25 participating middle schools revealed a frequency of 

321 correct responses out of a total of 600 responses for an overall response rate of 54 percent. 

The data indicate that about 25 percent participants had worked in schools for more than fifteen 

years, eighteen percent participants had worked in schools for less than five years, and 56 

percent of respondents had worked in schools for five to fifteen years. The data also show more 

than 83 percent of participants thought that moral education in their middle schools were very 

important.  
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Findings 

Research Question One 

How effective is the current moral curriculum in Chinese middle schools? How do 

teachers and administrators perceive the moral curriculum? 

The first research question in this study examined moral educators’ perception of the 

current moral curriculum. Participants were asked whether they thought the curriculum was 

effective or not. About 85 percent of the participants indicated they agreed that the current 

curriculum was effective while 15 percent indicated that they did not agree with the statement. 

The results for the frequencies of moral educators’ perception of the current moral curriculum 

are recorded in Table 10. 

Table 10 

Frequencies of Moral Educators’ Perception of the Current Moral Curriculum 

 Frequency Percent Valid Percent Cumulative Percent 

Do Not 

Agree 

49 15.3 15.3 15.3 

Agree 272 84.7 84.7 100.0 

Total 321 100.0 100.0  

 

As stated in Chapter III, Hypothesis 1 proposed that experienced moral education 

teachers and administrators in Chinese middle schools are more likely to believe that the current 

moral education curriculum is effective than are inexperienced moral educators. As shown in 

Table 11, about 91 percent of the veteran participants thought the current moral education 
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curriculum was effective, along with about 86 percent experienced participants. In comparison, 

73 percent of the inexperienced believed that the curriculum was effective. 

Table 11 

Moral Educators’ Perception of the Current Moral Curriculum by Experience 

   Moral Class 

Total 

   Strongly 

Disagree  

And Disagree 

Strongly 

Agree 

And Agree 

Years Inexperienced (Less 

than 5 years) 

Count 16 43 59 

% within 

Years 

27.1% 72.9% 100.0% 

Experienced (5 years to 

15 years) 

Count 26 156 182 

% within 

Years 

14.3% 85.7% 100.0% 

Veteran (more than 15 

years) 

Count 7 73 80 

% within 

Years 

8.8% 91.2% 100.0% 

Total Count 49 272 321 

% within 

Years 

15.3% 84.7% 100.0% 

 

.  In order to demonstrate different perceptions of inexperienced, experienced, and veteran moral 

educators, ANOVA tests were used to explore the potential differences among the three groups 
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in rural, town and city schools, using participants’ perception of the current curriculum as the 

dependent variable, their work experience and the location as independent variables. 

ANOVA Test of Perception on Moral Curriculum by Work Experience 

As shown in Table 12, the descriptive statistics for each groups. The veteran educators 

have the highest mean level of the participants’ perception on moral curriculum (Mean=1.39), 

followed by the experienced participants (Mean=1.33), and inexperienced have the lowest mean 

level (Mean=1.14), which indicates that both the veteran and experienced participants were more 

likely to believe that the current moral education curriculum is effective than were inexperienced 

participants. 

Table 12 

Descriptives of Moral Educators’ Perception of the Current Moral Curriculum 

 

N Mean 

Std. 

Deviation 

Std. 

Error 

95% Confidence 

Interval for Mean 

Minimum Maximum 

 Lower 

Bound 

Upper 

Bound 

Inexperienced (Less than 

5 years) 

59 1.1356 .34529 .04495 1.0456 1.2256 1.00 2.00 

Experienced (5 years to 

15 years) 

182 1.3297 .47139 .03494 1.2607 1.3986 1.00 2.00 

Veteran (more than 15 

years) 

80 1.3875 .49025 .05481 1.2784 1.4966 1.00 2.00 

Total 321 1.3084 .46256 .02582 1.2576 1.3592 1.00 2.00 

 

The table 13 reports the value of the participants’ perceptions measured by P value (.004), 

which is significant. Therefore, it can be concluded that there is a difference between 
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inexperienced and experienced educators in their perception of the current moral curriculum in 

middle schools. This is true also of inexperienced and veteran educators. Both experienced and 

veteran educators are more likely to believe that the current moral education curriculum is 

effective than are inexperienced moral educators.  

Table 13 

ANOVA of Perception on Moral Curriculum 

 Sum of Squares Df Mean Square F Sig. 

Between Groups 2.345 2 1.172 5.638 .004 

Within Groups 66.123 318 .208   

Total 68.467 320    

 

As shown in table 14, the results of the post-hoc comparisons show exactly which pairs 

of groups are significantly different.  
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Table 14 

Post Hoc Tests of Perception on Moral Curriculum 

Work experience Work experience 

Mean 

Difference 

Std. 

Error Sig. 

95% Confidence Interval 

Lower Bound 

Upper 

Bound 

Inexperienced 

(Less than 5 

years) 

Experienced (5 years 

to 15 years) 

-.19408
*
 .06831 .013 -.3549 -.0332 

Veteran (more than 

15 years) 

-.25191
*
 .07825 .004 -.4362 -.0676 

Experienced (5 

years to 15 years) 

Inexperienced (Less 

than 5 years) 

.19408
*
 .06831 .013 .0332 .3549 

Veteran (more than 

15 years) 

-.05783 .06117 .612 -.2019 .0862 

Veteran (more 

than 15 years) 

Inexperienced (Less 

than 5 years) 

.25191* .07825 .004 .0676 .4362 

Experienced (5 years 

to 15 years) 

.05783 .06117 .612 -.0862 .2019 

 

From the table 14, we can see that, while there was no significant difference between the 

experienced and veteran educators based on their perception of the current moral education 

curriculum, both the experienced and veteran educators were significantly different than 

inexperienced educators (both significances are less than .05).  

ANOVA Test of Perception on Moral Curriculum by Location 

Does the location of the respondents influence their perception of the effectiveness of the 

moral education curriculum? In order to demonstrate the influence, an ANOVA test was used, 



 

 

 

65

with the location as the independent variable and the respondents’ perception of the current 

curriculum as the independent variable.  

To explore this question the following sub hypotheses were tested: 

1.  In rural communities, experienced education teachers and administrators in 

Chinese middle schools are more likely to believe that the current moral education 

curriculum is effective than are inexperienced moral educators;  

2. In town communities, experienced education teachers and administrators in 

Chinese middle schools are more likely to believe that the current moral education 

curriculum is effective than are inexperienced moral educators; and 

3. In city communities, experienced education teachers and administrators in 

Chinese middle schools are more likely to believe that the current moral education 

curriculum is effective than are inexperienced moral educators. 

Table 15 reports the significance value is .032 that indicates that there is a significant 

difference between the three groups. Therefore, the sub-hypothesis  1 was supported and it can 

be concluded that there is a significant difference between inexperienced, experienced, and 

veteran moral educators on their perception of the current moral curriculum in rural communities.  
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Table 15 

ANOVA of Perception on Moral Curriculum by Rural Educators 

 
Sum of 

Squares df Mean Square F Sig. 

Between Groups 1.551 2 .775 3.562 .032 

Within Groups 21.988 101 .218   

Total 23.538 103    

 

Table 16 indicates the significance value is .126 that indicates that there was not a 

significant difference between the three groups (the significance is greater than .05). Thus, the 

sub-hypothesis  2 was not supported and there was not a significant difference between 

inexperienced, experienced, and veteran moral educators on their perception of the current moral 

curriculum in town communities. 

Table 16 

ANOVA of Perception on Moral Curriculum by Town Educators 

 

Sum of 

Squares df Mean Square F Sig. 

Between 

Groups 

.730 2 .365 2.126 .126 

Within Groups 14.775 86 .172   

Total 15.506 88    

 

As shown in Table 17, the significance value is .415 which means that there was not a 

significant difference. Therefore, the hypothesis was not supported. It can be concluded that 
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there was not a significant difference between inexperienced, experienced, and veteran moral 

educators on their perception of the current moral curriculum in city communities. 

Table 17 

ANOVA of Perception on Moral Curriculum by City Educators 

 
Sum of 

Squares df Mean Square F Sig. 

Between Groups .399 2 .199 .885 .415 

Within Groups 28.156 125 .225   

Total 28.555 127    

 

The research survey also asked open-ended questions about participant’s opinions and 

elicited their suggestions about the current curriculum. All 321 participants responded to the first 

research question. The majority of them believed that the current curriculum was effective. For 

example, a city school teacher said, “The new curriculum integrated moral knowledge learning, 

community service, and social activities. Students had more chances to know the society.” In the 

same way, a town school administrator expressed that "The new curriculum was more student-

oriented, schools and teachers focused on what students sensed, what feelings and emotions they 

needed and wanted to express." 

In rural schools, comments revealed a difference based upon years of experience in rural 

schools. Typical comments of inexperienced rural educators including the following: “The 

textbook was written for the city kids,” and “Even though the textbook added moral stories of 

rural life, most of the stories were written by city folks.” Another added that “Moral education 

should challenge the student's sense of what is right and fair instead of just teach them moral 

knowledge.” In contrast, typical comments of experienced rural educators included the following: 
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“The moral curriculum effectively combined literature, social practices, and school activities,” 

and “The new curriculum reinforces the moral conventions that promote social harmony and 

discourage cheating or other kinds of unacceptable behavior.” Veteran rural educators believed 

that both “The new curriculum can foster critical and responsible citizens,” and “Students are 

encouraged to develop moral characters.”  

The language of reform is even present in Chinese education, so even though teachers 

accepted the values of the curriculum, they also typically highlight the need to improve it. Indeed, 

most participants believed that the moral curriculum should be reformed continuously. It was 

typical for a respondent from a city high school to report that “We hope that the next phase of the 

curriculum includes more moral activities.” In the same way, a school administrator from a town 

argued that “Our kids are still passive receivers rather than active participants. The textbooks 

include too much knowledge which is far away from our kids’ real life.” The comment section 

also included narratives of the rural participant's beliefs about the current curriculum. A rural 

school teacher said, “We believe our current textbook should be reformed, not only for our rural 

kids, but also for the town and city kids.” Obviously, participants in rural schools were more 

likely to believe that the current was not effective than were participants in city schools.  

In sum, it is clear from the data analysis that above considerations were supported by the 

participants. Both experienced education teachers and administrators were more likely to believe 

that the current moral education curriculum is effective than were inexperienced moral educators. 

By contrast, inexperienced moral educators and administrators were more likely to support that 

the current moral curriculum were ineffective and should be reformed.  
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Research Question Two 

How do teachers and administrators perceive the current moral teaching methods they are 

required to utilize? 

The second research question in this study examined moral educators’ perception of the 

current teaching methods. Participants were asked whether or not they thought the teaching 

methods were effective or not. About 64 percent of the 321 participants indicated they agreed 

that the methods were effective while 36 percent said that they did not agree with the statement. 

The results for the frequencies of moral educators’ perception of the teaching methods are 

recorded in Table 18. 

Table 18 

Frequencies of Moral Educators’ Perception of the Current Moral Teaching Methods 

 Frequency Percent Valid Percent Cumulative Percent 

Strongly Disagree and Disagree 115 35.8 35.8 35.8 

Strongly Agree And Agree 206 64.2 64.2 100.0 

Total 321 100.0 100.0  

 

As stated in Chapter III, hypothesis 2 proposed that experienced moral educators were 

more likely to believe that that current moral pedagogy was effective than were inexperienced 

moral educators. As shown in Table 19, about 73 percent of the veteran participants thought the 

teaching methods were effective, along with about 69 percent experienced participants. In 

comparison, only 39 percent of the inexperienced believed that the methods were effective. 
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Table 19 

Moral Educators’ Perception of the Current Moral Teaching Methods by Work Experience 

   Moral Education Teaching 

Method 

Total 

   Strongly 

Disagree  

And Disagree 

Strongly 

Agree 

And Agree 

Work 

experience 

Inexperienced 

(Less than 5 years) 

Count 36 23 59 

% within Work 

experience 

61.0% 39.0% 100.0% 

Experienced (5 

years to 15 years) 

Count 57 125 182 

% within Work 

experience 

31.3% 68.7% 100.0% 

Veteran (more than 

15 years) 

Count 22 58 80 

% within Work 

experience 

27.5% 72.5% 100.0% 

Total Count 115 206 321 

% within Work 

experience 

35.8% 64.2% 100.0% 

 

2� 20.3 and P=.000 were conducted revealing p< .05, thus confirming  sub hypothesis.  In 

order to demonstrate different perceptions of inexperienced, experienced, and veteran moral 

educators, ANOVA tests were used to explore the potential differences among the three groups, 

using participants’ perception of the teaching methods as the dependent variable, their work 

experience and the location as independent variables, respectively. 
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ANOVA Test of Perception on Moral Education Teaching Methods by Work Experience 

Table 20 presents the descriptive statistics for each group. The veteran participants have 

the highest mean level of the participants’ perception on the teaching methods (Mean=1.73), 

followed by the experienced participants (Mean=1.69), and inexperienced have the lowest mean 

level (Mean=1.39), which indicates that both the veteran and experienced participants were more 

likely to believe that the teaching methods were effective than were inexperienced participants. 

Table 20 

Descriptives of Moral Educators’ Perception of the Current Moral Teaching Methods 

 

N Mean 

Std. 

Deviation 

Std. 

Error 

95% Confidence 

Interval for Mean 

Minimum Maximum 

 Lower 

Bound 

Upper 

Bound 

Inexperienced (Less 

than 5 years) 

59 1.3898 .49190 .06404 1.2616 1.5180 1.00 2.00 

Experienced (5 years 

to 15 years) 

182 1.6868 .46507 .03447 1.6188 1.7548 1.00 2.00 

Veteran (more than 15 

years) 

80 1.7250 .44933 .05024 1.6250 1.8250 1.00 2.00 

Total 321 1.6417 .48024 .02680 1.5890 1.6945 1.00 2.00 

 

Table 21 reports the value of the participants’ perceptions of the teaching methods 

measured by P value (.000), which is significant. Therefore, it can be concluded that there is a 

difference between inexperienced and experienced educators in their perception of the pedagogy. 

This is true also of inexperienced and veteran educators. Both experienced and veteran educators 
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were more likely to believe that the current teaching methods were effective than were 

inexperienced moral educators.  

Table 21 

ANOVA of Perception on Moral Education Teaching Methods 

 Sum of Squares df Mean Square F Sig. 

Between 

Groups 

4.668 2 2.334 10.737 .000 

Within Groups 69.132 318 .217   

Total 73.801 320    

 

As shown in Table 22, we can look at the results of the post-hoc comparisons to see 

exactly which pairs of groups are significantly different.  
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Table 22 

Post Hoc Tests of ANOVA of Perception on Moral Education Teaching Methods 

Work experience  Work experience 

Mean 

Difference  

Std. 

Error Sig. 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

Inexperienced 

(Less than 5 

years) 

Experienced (5 years to 

15 years) 

-.29698
*
 .06985 .000 -.4615 -.1325 

Veteran (more than 15 

years) 

-.33517* .08001 .000 -.5236 -.1468 

Experienced (5 

years to 15 

years) 

Inexperienced (Less than 

5 years) 

.29698* .06985 .000 .1325 .4615 

Veteran (more than 15 

years) 

-.03819 .06255 .814 -.1855 .1091 

Veteran (more 

than 15 years) 

Inexperienced (Less than 

5 years) 

.33517
*
 .08001 .000 .1468 .5236 

Experienced (5 years to 

15 years) 

.03819 .06255 .814 -.1091 .1855 

 

From the Table 22, the comparison of inexperienced and experienced categories was 

significant at p < .05 (.000), the comparison of inexperienced and veteran was significant at p 

< .05 (.000). While there was no significant difference between the experienced and veteran 

educators based on their perception of the current teaching methods (P=.814), both the 

experienced and veteran educators were significantly different than inexperienced educators 

(both significances are less than .05).  
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ANOVA Test of Perception on Teaching Methods by Location 

Does the location of the respondents influence their perception of the effectiveness of the 

teaching methods? In order to demonstrate the influence, an ANOVA test was used, with the 

location as the independent variable and the respondents’ perception of the pedagogy as the 

dependent variable.  

Table 23 reports the significance value is .351 which indicates that there is not a 

significant difference between the participants’ perception of the teaching methods based on their 

location.  

Table 23 

ANOVA of Perception on Moral Teaching Methods 

 Sum of Squares df Mean Square F Sig. 

Between Groups .484 2 .242 1.051 .351 

Within Groups 73.316 318 .231   

Total 73.801 320    

 

In Table 24, we can see that, there was not a significant difference between rural and city 

respondents based on their perception of the moral pedagogy (P=.317). That was true for rural 

and town educators or city (P=.763) and town participants (P=.675) (both significances are 

greater than .05).  
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Table 24 

Post Hoc Tests of Perception on Moral Teaching Methods 

Where 

your 

school is 

located? 

Where 

your 

school is 

located? 

Mean 

Difference  Std. Error Sig. 

95% Confidence Interval 

Lower Bound Upper Bound 

Rural area City -.10048 .06934 .317 -.2637 .0628 

Town -.04447 .06339 .763 -.1937 .1048 

City Rural area .10048 .06934 .317 -.0628 .2637 

Town .05600 .06627 .675 -.1000 .2121 

Town Rural area .04447 .06339 .763 -.1048 .1937 

City -.05600 .06627 .675 -.2121 .1000 

 

The research survey also asked open-ended questions about participant’s opinions and 

elicited their suggestions about the moral pedagogy. The majority of experienced and veteran 

participants believed that the current teaching methods were effective. For example, a city school 

administrator said that “The moral teaching starts to address the most pressing issues such as the 

question of how to meet the challenge of modernization, and so on." In the same way, a town 

school teacher expressed that "The teaching methods are more likely to interpret and understand 

students' moral need within specific social context than are the previous methods." Another 

added that “Although moral class is still teaching moral ideas, the new pedagogy is more likely 

to cultivate the students’ good moral character and improve students' moral reasoning and 

positive attitude for life.”  
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In contrast, these experienced and veteran participants believed that the previous teaching 

methods were not as effective as current ones. The typical comments included the following: 

“The previous moral teaching methods often brought about disjunctions between moral theory 

and practice;” “The old pedagogy were designed to help students memorize course content and 

to reiterate it for tests rather than to promote their moral development;” “The traditional teaching 

methods attempted to think of kids and could not address the challenges for moral education in 

these changing Chinese societies;” and “Moral teachers are largely unprepared.” 

Different from the experienced and veteran educators, more than half of the 

inexperienced participants thought the current teaching methods were not effective. Typical 

comments of rural educators included the following: “The moral class teaching methods are 

largely expository and the teaching process is obviously teacher-dominated;” “The teaching 

methods are not clear and have no clear immediate implications for our rural kids;” “The poor 

pedagogy was one of the most important causes of rural students’ rejection of moral education;” 

“School administrators should help moral educator to make moral education activities attractive 

to our rural kids;” and “The pedagogy was unresponsive to students' unique need.” 

In conclusion, it is clear from the data analysis that above considerations were supported 

by the participants. Both experienced teachers and administrators were more likely to believe 

that the teaching methods are effective than were inexperienced moral educators. By contrast, 

inexperienced moral educators and administrators were more likely to support that the teaching 

methods were ineffective.  

Research Question Three 

How do moral educators believe that students perceive the approach to current moral 

education? 
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Participants were asked what they thought about students’ perception of the current moral 

curriculum and teaching methods. About 72 percent of the participants believed that students 

perceive the moral curriculum and teaching methods effective while 28 percent said that they did 

not agree with the statement. The results for the frequencies of students’ perception of the current 

moral curriculum and teaching methods are recorded in Table 25. 

Table 25 

Frequencies of Students’ Perception of the Approach to Current Education 

 

Frequency Percent Valid Percent 

Cumulative 

Percent 

Strongly disagree or disagree 89 27.7 27.7 27.7 

Agree or strongly agree 232 72.3 72.3 100.0 

Total 321 100.0 100.0  

 

As stated in Chapter III, hypothesis 3 suggested that experienced moral educators were 

more likely to believe that students respond positively to the current moral instruction than are 

inexperienced moral educators. As shown in Table 26, about 74 percent of the veteran 

participants believed that students’ thought the current moral curriculum and teaching pedagogy 

were effective, along with about 68 percent experienced participants. In comparison, only 46 

percent of the inexperienced believed that the current moral curriculum and teaching methods 

were effective. 
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Table 26 

Students’ Perception of the Current Moral Curriculum  

   Curriculum  perceived by 

students 

Total 

  Strongly 

disagree or 

disagree 

Agree or 

strongly 

agree 

Work 

experience 

Inexperienced 

(Less than 5 

years) 

Count 32 27 59 

% within Work 

experience 

54.2% 45.8% 100.0% 

Experienced (5 

years to 15 years) 

Count 59 123 182 

% within Work 

experience 

32.4% 67.6% 100.0% 

Veteran (more 

than 15 years) 

Count 21 59 80 

% within Work 

experience 

26.2% 73.8% 100.0% 

Total Count 112 209 321 

% within Work 

experience 

34.9% 65.1% 100.0% 

 

In order to demonstrate different perceptions of inexperienced, experienced, and veteran moral 

educators, ANOVA tests were used to explore the potential differences among the three groups 

in rural, town and city schools. The dependent variable represented the students’ perception of 

the current moral curriculum and teaching methods, and participants’ work experience and the 

school location were independent variables. 
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ANOVA Test of Perception on Moral Curriculum and Teaching Methods by Work Experience 

Table 27 presents the descriptive statistics for each group. The veteran educators have the 

highest mean level of the perception on moral curriculum and teaching pedagogy (Mean=1.74), 

followed by the experienced participants (Mean=1.68), and inexperienced, with the lowest mean 

level (Mean=1.46). These averages indicate that both the veteran and experienced participants 

were more likely to believe that students respond positively to the current moral curriculum and 

teaching methods than were inexperienced moral educators. 

Table 27 

Descriptives of Perception on Moral Curriculum and Teaching Methods 

 

N Mean 

Std. 

Deviation 

Std. 

Error 

95% Confidence 

Interval for Mean 

Minimum Maximum 

 Lower 

Bound 

Upper 

Bound 

Inexperienced 

(Less than 5 

years) 

59 1.4576 .50248 .06542 1.3267 1.5886 1.00 2.00 

Experienced (5 

years to 15 

years) 

182 1.6813 .46725 .03463 1.6130 1.7497 1.00 2.00 

Veteran (more 

than 15 years) 

80 1.7375 .44277 .04950 1.6390 1.8360 1.00 2.00 

Total 321 1.6542 .47637 .02659 1.6019 1.7065 1.00 2.00 

Table 28 reports the value of the students’ perceptions measured by a P value of .001. 

Therefore, it can be concluded that there is a significant difference between inexperienced and 

experienced educators in their belief of students’ perception of the moral curriculum and 
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teaching methods. This is true also of inexperienced and veteran educators. Both experienced 

and veteran educators are more likely to believe that students respond positively to the current 

moral instruction than are inexperienced moral educators. 

Table 28 

ANOVA of Perception on Moral Curriculum and Teaching Methods 

 
Sum of 

Squares df Mean Square F Sig. 

Between Groups 2.969 2 1.484 6.777 .001 

Within Groups 69.648 318 .219   

Total 72.617 320    

 

As shown in Table 29, post-hoc comparisons demonstrate which pairs of groups are 

significantly different. 
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Table 29 

Post Hoc Tests of Perception on Moral Curriculum and Teaching Methods 

Work 

experience Work experience 

Mean 

Difference  

Std. 

Error Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

Inexperienced 

(Less than 5 

years) 

Experienced (5 years to 

15 years) 

-.22369
*
 .07011 .004 -.3888 -.0586 

Veteran (more than 15 

years) 

-.27987
*
 .08031 .002 -.4690 -.0908 

Experienced (5 

years to 15 

years) 

Inexperienced (Less than 

5 years) 

.22369* .07011 .004 .0586 .3888 

Veteran (more than 15 

years) 

-.05618 .06278 .644 -.2040 .0916 

Veteran (more 

than 15 years) 

Inexperienced (Less than 

5 years) 

.27987* .08031 .002 .0908 .4690 

Experienced (5 years to 

15 years) 

.05618 .06278 .644 -.0916 .2040 

 

From the table 29, we can see that, while there was no significant difference between the 

experienced and veteran educators based on their belief of students’ perception of the curriculum 

and teaching methods, both the experienced and veteran educators were significantly different 

than inexperienced educators (both significances are less than .05).  
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ANOVA Test of Perception on Moral Curriculum and Pedagogy by Location 

Does the location of the respondents influence their perception of the effectiveness of the 

curriculum and teaching methods? In order to demonstrate any influence, an ANOVA test was 

used, with the location as the independent variable and the respondents’ perception of the 

pedagogy as the dependent variable.  

Table 30 reports the significance value of .355 indicating that there is no significant 

difference between the participants’ perception of the curriculum and teaching methods based on 

their location.  

Table 30 

ANOVA of Perception on Moral Curriculum and Pedagogy by Rural Educators 

 Sum of Squares df Mean Square F Sig. 

Between 

Groups 

.474 2 .237 1.040 .355 

Within Groups 72.448 318 .228   

Total 72.922 320    

 

From Table 31, we can see that, there was not a significant difference between rural and 

city respondents based on their perception of the moral education (P=.870). That is also true for 

rural and town educators (P=.331) and city and town participants (P=.683) (both significances 

are greater than .05).  
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Table 31 

Post Hoc Tests of Perception on Moral Curriculum and Pedagogy  

Where 

your 

school is 

located? 

Where your 

school is 

located? 

Mean 

Difference  Std. Error Sig. 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

Rural area City -.03468 .06892 .870 -.1970 .1276 

Town -.08954 .06301 .331 -.2379 .0588 

City Rural area .03468 .06892 .870 -.1276 .1970 

Town -.05486 .06588 .683 -.2100 .1003 

Town Rural area .08954 .06301 .331 -.0588 .2379 

City .05486 .06588 .683 -.1003 .2100 

 

The majority of experienced participants believed students had positive perception of the 

current approach to moral education. For example, an experienced city teacher said, “Students 

supported the new pedagogical practices in the moral education classroom.” In the same way, a 

town veteran administrator expressed, “The new approach to moral education is to teach kids 

how to reason their way through moral problems,” and “The approach paves more effective and 

efficient ways to handle moral problems.” 

In contrast, many inexperienced participants believed that students had less positive 

views of the curriculum and teaching methods. Typical comments of inexperienced educators 

including the following: “Students do not enjoy moral teaching because teachers focus too much 

on moral knowledge;” “Students think the current approach to moral education is moving far 

away from their experience;” and “Students are expected to be passive receivers of moral 

knowledge.” 
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The current moral curriculum and pedagogy were perceived more effective than the 

previous one. In the process of traditional moral teaching, teachers often imparted knowledge 

and mold students’ mind, and students just receive and memorize. According to the participants, 

the traditional approach to moral education was nothing but to control and scare students so that 

they would not get into trouble. It often put students under the control of the school principal and 

teachers.  

The participants find the current approach better than previous one. They believe that the 

current approach is more likely to encourage and engage students than the precious approach. 

Such encouragement and engagement, as they argue, are essential to students’ development. 

Thus, compared with traditional approach, the current approach is more effective to the 

developmental needs of students. It embraces more realities of the changing world and is more 

helpful for students to understand the complex world of realities than the traditional approach. 

Even though, as some participants admit that they find the current approach hard to relate 

to students lived experience in an increasingly evolving world. In a rapidly changing 

environment, moral education in China faces new challenges. The current approach is unlikely to 

close disconnects between students lived experiences outside of school and what goes on in 

school. The new approach, thus, should emphasize that students' experience is meaningful, and 

that their choices and actions have an impact. Both the curriculum and teaching methods should 

be revised to be more inclusive in their representations of students' life reality. All these show the 

importance of the changing social context for evaluating the current approach to moral education 

in China. 
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Research Question Four 

How is the changing social context influenced by factors such as economic development, 

globalization, commercialism, capitalism, mass media, and the internet affecting moral 

educators’ perception of the effectiveness of the effectiveness of current moral education?   

About 78 percent of the 321 participants believed that the social context has positive 

influence on current moral education while 22 percent said that they did not agree with the 

statement. The results for the frequencies of participants’ perception of the effect of changing 

social context are recorded in Table 32. 

Table 32 

Frequencies of Participants’ Perception of the Effect of Changing Social Context 

 

Frequency Percent Valid Percent 

Cumulative 

Percent 

Strongly disagree or 

disagree 

70 21.8 21.8 21.8 

Agree or strongly agree 251 78.2 78.2 100.0 

Total 321 100.0 100.0  

 

Hypothesis 4 suggested that experienced moral educators are more likely to believe that 

the social context has positive influence on current moral education than are inexperienced moral 

educators. However, Table 33 shows that opposite result: about 97 percent of the inexperienced 

participants believed that the social context has positive influence on current moral education, 

along with about 80 percent experienced participants. In comparison, only 63 percent of the 

veteran believed the statement. 
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Table 33 

Participants’ Perception of the Effect of Changing Social Context  

   Effect of changing social 

Context 

Total 

   Strongly 

disagree or 

disagree 

Agree or 

strongly 

agree 

Work 

experience 

Inexperienced 

(Less than 5 

years) 

Count 2 57 59 

% within Work 

experience 

3.4% 96.6% 100.0% 

Experienced (5 

years to 15 years) 

Count 37 145 182 

% within Work 

experience 

20.3% 79.7% 100.0% 

Veteran (more 

than 15 years) 

Count 30 50 80 

% within Work 

experience 

37.5% 62.5% 100.0% 

Total Count 69 252 321 

% within Work 

experience 

21.5% 78.5% 100.0% 

 

2� 23.75 and P=.000 were conducted revealing p< .05, thus confirming  sub hypothesis.  In 

order to demonstrate different perceptions of inexperienced, experienced, and veteran moral 

educators, ANOVA tests were used to explore the potential differences, using participants’ 

perception of the effect of changing social context as the dependent variable, participants’ work 

experience as the independent variable.  
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ANOVA Test of Perception on the Effect of Changing Social Context by Work Experience 

As shown in Table 34 the descriptive statistics for each groups. The veteran educators 

have the lowest mean level of the participants’ perception on moral curriculum (Mean=1.63), 

followed by the experienced participants (Mean=1.79), and inexperienced have the highest mean 

level (Mean=1.97), which indicates that both the veteran and experienced participants were less 

likely to believe that the social context has positive influence on current moral education than 

were inexperienced moral educators. 

Table 34 

Descriptives of the Effect of Changing Social Context  

 

N Mean 

Std. 

Deviation 

Std. 

Error 

95% Confidence 

Interval for Mean 

Minimum Maximum 

 Lower 

Bound 

Upper 

Bound 

Inexperienced 

(Less than 5 

years) 

59 1.9661 .18252 .02376 1.9185 2.0137 1.00 2.00 

Experienced (5 

years to 15 

years) 

182 1.7912 .40757 .03021 1.7316 1.8508 1.00 2.00 

Veteran (more 

than 15 years) 

80 1.6250 .48718 .05447 1.5166 1.7334 1.00 2.00 

Total 321 1.7819 .41358 .02308 1.7365 1.8273 1.00 2.00 

 

Table 35 reports the value of the respondents’ perceptions measured by P value (.000) 

which is significant. Therefore, it can be concluded that there is a difference between 
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inexperienced and experienced educators in their belief of the effect of changing social context 

on moral education. This is true also of inexperienced and veteran educators. Both experienced 

and veteran educators are less likely to believe that effect of changing social context was positive 

than are inexperienced participants. 

Table 35 

ANOVA of Perception on Effect of Changing Social Context 

 

 
Sum of 

Squares df Mean Square F Sig. 

Between Groups 3.987 2 1.994 12.492 .000 

Within Groups 50.748 318 .160   

Total 54.735 320    

 

As shown in Table 36, we can look at the results of the post-hoc comparisons to see 

exactly which pairs of groups are significantly different.  

From the table 36, we can see that, while there was a significant difference between the 

experienced and veteran educators based on their belief of the effect of changing social context 

on moral education, both the experienced and veteran educators were significantly different than 

inexperienced educators (both significances are less than .05). Inexperienced educators were 

more likely to believe the social context has positive influence on current moral education than 

were experienced and veteran teachers and administrators. 
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Table 36 

Post Hoc Tests of Perception on Effect of Changing Social Context 

Work 

experience Work experience 

Mean 

Difference 

Std. 

Error Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

Inexperienced 

(Less than 5 

years) 

Experienced (5 years to 15 

years) 

.17489
*
 .05985 .010 .0340 .3158 

Veteran (more than 15 

years) 

.34110* .06855 .000 .1797 .5025 

Experienced (5 

years to 15 

years) 

Inexperienced (Less than 5 

years) 

-.17489* .05985 .010 -.3158 -.0340 

Veteran (more than 15 

years) 

.16621* .05359 .006 .0400 .2924 

Veteran (more 

than 15 years) 

Inexperienced (Less than 5 

years) 

-.34110
*
 .06855 .000 -.5025 -.1797 

Experienced (5 years to 15 

years) 

-.16621
*
 .05359 .006 -.2924 -.0400 

 

The majority of inexperienced participants believed that the social context has positive 

influence on current moral education. For example, an inexperienced city school teacher said that 

“Because the rapidly changing Chinese society has brought about different thinking, ideas and 

practices in moral education, the traditional approach to moral education has been adopted to the 

new social context and thus improved,” and “These changes have affected students' conception 

of values and ways of behavior, and thus deeply influenced and improved moral curriculum and 
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teaching methods.” In the same way, an inexperienced town school administrator argued that 

"The contemporary social changes in China have particular relevance for the development of 

moral education.” Another added that “The changes in social context have brought about a 

rebirth of moral teaching in Chinese middle schools, making the traditional approach to moral 

education no longer suitable for the times.”  

In contrast, some experienced and veteran participants believed the social context has 

negative influence on current moral education. The typical comments included the following: 

“Facing the negative influence of the changes in social background, the approach to moral 

education in China fail to help students analyze, think and choose independently,” and “Social 

changes have brought about unprecedented challenges for moral education reform in our rural 

school.”  

In fact many educators usually do not interpret the new curriculum in the light of their 

own social context, so it is hard for them to improve classroom practice. Moral educator need to 

pay further attention to the social context and should realize that curriculum as practice cannot be 

understood adequately or reformed substantially without attention to its setting or context. 

Summary of Survey Findings 

The findings presented in this chapter support the following conclusions to the four 

research questions that guided this study. 

First, there is a significant difference between inexperienced and experienced educators 

in their perception of the current moral curriculum in middle schools. This is true also of 

inexperienced and veteran educators. Both experienced and veteran educators are more likely to 

believe that the current moral education curriculum is effective than are inexperienced moral 
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educators. By contrast, there is no significant difference between rural, town and city participants 

in their perception of the current moral curriculum. 

Second, there is a significant difference between inexperienced and experienced 

participants in their perception of the current moral pedagogy. This is true also of inexperienced 

and veteran educators. Both experienced and veteran educators were more likely to believe that 

the current teaching methods were effective than were inexperienced moral educators. But there 

is no significant difference between rural, town and city participants in their perception of the 

teaching methods. 

Third, there is a significant difference between inexperienced and experienced educators 

in their belief of students’ perception of the moral curriculum and teaching methods. This is true 

also of inexperienced and veteran educators. Both experienced and veteran educators are more 

likely to believe that students respond positively to the current moral instruction than are 

inexperienced moral educators. However, there is no significant difference between the 

participants’ perception of the curriculum and teaching methods based on their location.  

Finally, there is a significant difference between inexperienced and experienced 

educators in their belief of the effect of changing social context on moral education. This is true 

also of inexperienced and veteran educators. Both experienced and veteran educators are less 

likely to believe that effect of changing social context was positive than are inexperienced 

participants. 

Analysis of the Contents of Textbooks 

A content analysis of the textbooks used from 1992 to 2000 and from 2001to 2009 

revealed the essential differences in the content of the moral course during these two periods.  
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The textbooks used in the fourth period (1992 to 2000) covered Marxist philosophy, political 

economy and scientific socialism, and the history of the Party. The contents of the textbooks 

mainly include the concepts of collectivism, socialism, patriotism, self-esteem, and self-reliance. 

Citizenship education, ethics, social history and common knowledge of socialist reconstruction 

were also included. Instead of focusing on universal concerns for fairness and human welfare, 

moral education was limited to these particular conventions and norms 

Textbooks were designed to enhance students’ belief in patriotism and collectivism and 

to help foster a common ideal of socialism in the traditional context of Chinese life, so as lay the 

foundation for politically acceptable views of values in the modern world. Chapters stressed 

traditional virtues, such as friendship, self-reliance, willpower, honesty and trustworthiness, 

shame, and self-esteem (PRCMOE, 2003). Character traits such as honesty, harmony, loyalty, 

reliability, filial piety, modesty, and frugality were lauded and moral virtues were taught through 

the celebration of archetypal citizens and the ethic of participation (Cheung & Pan,  2006, p. 38). 

Teachers were given little authority to analyze and identify the moral or conventional 

nature of social values issues to be employed in moral classes. Teachers only responded to 

conventional rules and social expectations rather than students’ moral decision making abilities. 

The main instructional methods were classroom lectures that paid exclusive attention to moral 

concepts and principles. Students were directed t memorize the conventional norms but to focus 

on the underlying justice or human welfare considerations. Students, therefore, were treated as 

docile and passive receivers. Table 37 presents a summary of the contents of the textbooks in the 

fourth period. 
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Table 37 

Summary of the Contents of Textbooks in the Fourth Period 

Curricula Ideological  

values 

Morality Instrumental 

values 

Citizenship 

education 

Previous 

curriculum 

(1992-2000) 

Patriotism; 

persistence; hard 

work; 

secure country; 

peaceful world; 

socialism, 

collectivism, 

patriotism 

Equity; courtesy; 

group solidarity; 

trustworthiness; 

self-esteem; self-

reliance; 

self-confidence 

and self-pride; 

sense of 

righteousness; 

sincerity; true 

friendship 

Ambitious; 

honest; 

intelligent; 

loving; 

courteous 

 

Cultural Identity; 

understanding 

national conditions; 

Citizenship 

education 

 

Table 38 

Summary of the Contents of Textbooks in the Fifth Period 

Curricula Ideological  

values 

Morality Instrumental 

values 

Law Mental heath 

Current 

curriculum  

(2001-

2009) 

Principals in 

economy; 

political 

socialization; 

social history 

and common 

knowledge of 

socialist 

reconstruction 

 

 

Respect; 

justices; 

understanding; 

cooperation; 

self-

engorgement; 

equal 

opportunity; 

individual 

judgment; 

sympathy 

Cheerful; 

neat and tidy; 

creative 

Legal 

leaning and 

applications; 

rights and 

obligations; 

law and 

social order 

Knowing self; 

communication; 

understanding; 

positive 

attitudes 

towards social 

development 

 

In contrast, textbooks now in use focus on the developing lives of students in the line 

with socialist ideology. Moral education focus on areas of conventional norms, law, current 

social problems by exploring themes such as the development of self-esteem, environmental 

awareness, respect for parents, and becoming a responsible citizen.  



 

94 

 

The new textbooks aim to help students develop positive psychological traits, gain 

knowledge of laws, and promote their social responsibility. The textbooks highlight the traditions 

of Chinese culture and the national spirit, students’ real life needs and experience, attitudes to 

life, cooperative spirit, and healthy personalities. A set of universal concerns for justices, fairness, 

freedom, equality before the law, right and human welfare are available to students. In order to 

cultivate a humanistic spirit, students are presented with issues related to the national spirit of the 

new times. For some, it represents a move of an ideology of traditional collectivism to an 

ideology of individualism. Although individualism has not been recognized as an ideological 

principle, it has been used as a conditional strategy. As regard to the relationship between 

individual and collective, the Party made general principles that “students should know and obey 

the principle of socialist democratic centralism” (Central Committee of the Communist Party of 

China, 1985), and moral education should help students “deal with relationship between 

individual, collective, and national benefit correctly” (Central Committee of the Communist 

Party of China, 1988). 

Meanwhile the textbooks emphasize the students' life experience and students’ active 

role in social practices social practice. Practice activities are used to reinforce the efficiency of 

moral education. In these activities, moral teachers are required to create opportunities for 

students to understand society and participate in public life and experience social life 

independently. Students are encouraged to participate in active and discovery learning activates, 

exploring, analyzing and solving problems, and learning to live a socially, ideologically and 

environmentally responsible life. Students are expected to independently participate in various 

practice activities that help to improve their skills, and enrich their life experience, leading to the 
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development of conventional and moral decision making grounded in universal principles.  Table 

38 presents a summary of the contents of the textbooks in the fifth period. 
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Compared with the previous moral education text books, current textbooks started to 

address the growth of individual moral judgment rather than political socialization. The historical 

transformation replaced the goals of citizenship education as ideological indoctrination with the 

development of individual moral autonomy. Duties and social responsibility were balanced with 

a new realization of citizen rights. Moral education started changing from a “top down” to a 

“bottom up” approach. Moral instruction, however, was undertaken in the traditional way, with 

teachers lecturing and students memorizing the content of the textbooks.  

Current textbooks still emphasize ideologies and morality while neglecting social 

conventions and the personal domain. Consequently, students are often presented with rules and 

regulations that are beyond their intellectual development level (Lu & Gao, 2004). Children’s 

understanding of moral roles and social conventions are not aspects of a single developmental 

system of morality, but constitute distinct conceptual and developmental domains (Glassman & 

Zan, 1995). The recognition of a distinct domain of social convention helps Chinese moral 

educators focus on the aims of moral instruction by identifying core contents that fit students’ 

need. 

Recognition of the personal domain strengthens the concepts of rights, choice, and 

independence and naturally facilitates the healthy development of personality. This applies to 

Chinese moral education, where students’ realities always need to be considered. In Chinese 

middle schools, little effort has been made to teaching children how to make judgments about 

social issues (Lu & Gao, 2004; Zhan & Ning, 2004; Nie, 2005). Researchers often blame the 

traditional curriculum for simply taking community consensus as the standard of moral values 

and making “little distinction between self and others” (Lu & Gao, 2004; Turiel, 2002, p. viii). 

The studies conducted by Turiel and his followers reveal a more complex and more politically 
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contentious picture of the human condition. Even individuals in the strictest collectivist orders 

make their own judgments about the equality and justness of social arrangements. The fact that 

these concerns are systematically silenced in public and private discourse by political agencies of 

oppression does not mean they are not an ever-present feature of life in China. In a changing 

world, unequal and oppressive customs and regulations no longer seem unchallengeable; this is 

not to say that the Chinese openly embrace individualism, but it does suggest, at least to some 

extent, that collective community promotes the equal treatment of individuals irrespective of 

nationality and location.  

Conclusion 

A series of analyses of variance (ANOVA) and descriptive tests were conducted to 

determine the overall effect of participants’ work experience and location. The results indicated 

that participants’ work experience had a significant effect on their view of the moral curriculum. 

In rural communities, experienced education teachers and administrators were more likely to 

believe that the content is effective than are inexperienced moral educators. But this is not true in 

town and city communities. The study did not find the role of participants’ location to have any 

significant effect on their perception of the moral curriculum. The results also indicate that both 

experienced and veteran educators are more likely to believe that students respond positively to 

the current moral instruction than are inexperienced moral educators. The open-end survey 

questions provide evidence in support of these findings.  

Turing to instructional strategies, both the experienced and veteran educators were more 

likely than inexperienced educators to believe the previous teaching methods were not as 

effective as current ones. Again the location of respondents did not influence participants’ 

perceptions. The findings also suggest that both experienced and veteran educators are more 
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likely to believe that students respond positively to the current moral teaching methods than are 

inexperienced moral educators. 

The significant differences found between the experienced and inexperienced participants 

on both curriculum and instruction provide evidence for the claim that knowledge of the 

previous approach helps educators appreciate the current system, and indeed helps them keep 

an open mind for the advantages of a more child-centered philosophy.  
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CHAPTER V 

CONCLUSION 

Introduction  

This chapter begins with a discussion of the meaning and implications of the findings 

reported for the four research questions and the content analysis of textbooks. I compare the 

findings with research discussed in the literature review and then examine how Eliot Turiels’ 

Domain Theory helps the reader understand moral education in China. I conclude with a 

discussion of several recommendations for future research and suggest a number of policy 

implications.  

Discussion 

The Perception of Curriculum and Pedagogy 

In order to answer first two research questions (How do teachers and administrators 

perceive the moral curriculum? And how do teachers and administrators perceive teaching 

methods?), a survey questionnaire was administrated. The findings suggest both the experienced 

and veteran educators are more likely to believe that the current moral education curriculum is 

effective than are inexperienced participants. They are also more likely than inexperienced 

educators to believe the previous teaching methods are not as effective as current ones. The 

findings indicate that there was no significant difference between rural, city, and town educators 

on the perception of the effectiveness of current moral education curriculum and instructional 

methods.  
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The significant differences found between the experienced and inexperienced participants 

on both curriculum and pedagogy provide evidence in support of researchers such as Lu and 

Chen (2003), Yuan (1998), Zhan and Ning (2004), that knowledge of the previous approach 

helps experienced educators appreciate the current system and indeed makes them favor it over 

the previous moral curriculum and teaching methods. As Li and Gao reported (2001), teachers' 

interpretations of past experience led them to perceive how effective the current moral education 

curriculum and teaching methods are. These interpretations then influence their willingness to 

engage in selecting appropriate teaching methods (Lu and Gao, 2004). 

In details, my findings affirm the conclusion that current instructional methods are 

outmoded, which were supported by researchers (Li, 2004; Lu & Gao, 2004; Cheung & Pan, 

2006). As many researchers (Lu & Gao, 2004; Cheung & Pan, 2006) have suggested, moral 

education teaching methods in China remained largely unchanged and seem to have little or no 

significance in guiding children's moral development (Lu & Chen, 2003). The results show that 

many teachers still practiced the traditional teaching methods in contrast to the assertion by 

researchers that moral education in China has changed from a “top-down” to a “bottom-up” 

approach (Lu & Gao, 2004). Traditional teaching methods are still in use today in many schools 

and the main instructional methods had not been fundamentally changed.  

The findings also support common view among researchers that moral instruction has not 

adapted to the changing socio-economic context (Lu & Chen, 2003; Nie, 2005). Consistent with 

the literature my findings confirm that the traditional teaching methods are not well suited to the 

changing current social conditions. Moreover, in concert with other research, the findings 

indicate growing concern about the impact of social change on the effectiveness of moral 

education in Chinese schools. In line with government policies, the lesson of this study points to 
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the increasing integration of moral education with the demands of social environment. The 

changing social context is a double-edged sword. It has brought about not only unprecedented 

opportunities but also unpredicted challenges for moral education.  

Surprisingly, in contrast to the literature, the study does not find the role of participants’ 

location to have any significant effect on their perception of the moral curriculum (Yuan, 1998; 

Zhan & Ning, 2004). Although the survey results suggest that there is a significant difference 

between inexperienced, experienced, and veteran moral educators on their perception of the 

current moral curriculum in rural communities, there was not such a significant difference in the 

town and city, even though, the open-ended questions show that many participants concur with 

researchers that both the moral teachers and administrators face an increasing gap between the 

life of rural children and the life of children living in towns and cities (Zhan & Ning, 2004). 

Given this disparity, further research is necessary to classify whether these findings will be borne 

out by larger surveys. It should also be noted that the study was conducted in one province. 

Accordingly, it is difficult to generalize the results of my research to the national settings.  

Students’ Perception of Curriculum and Pedagogy 

How do moral educators believe that students perceive the approach to current moral 

education? The questionnaire revealed a significant difference between inexperienced and 

experienced educators in their beliefs about students’ perceptions. The findings suggest both the 

veteran and experienced participants are more likely to believe that students respond positively 

to the current moral education curriculum than are inexperienced moral educators. They are also 

more likely than inexperienced educators to believe that students respond positively to the 

teaching methods.  
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My findings affirm conclusion that the current pedagogy was perceived by students more 

effective than the previous one, a view supported by previous researchers (Li, 2004; Lu & Gao, 

2004; Cheung & Pan, 2006). The current approach is more likely to encourage and engage 

students than precious methods. Such encouragement and engagement, they argue, is essential to 

students’ development. Thus, compared with the traditional orientations, current teaching 

methods are regarded as more effective in meeting the developmental needs of students (Li, 2004; 

Cheung & Pan, 2006). 

Surprisingly, the findings do not support the common view among researchers that the 

current instructional methods are better relate to students lived experience than do traditional 

approaches (Lu & Gao, 2004; Cheung & Pan, 2006). In contrast to the literature my findings 

confirm that the current teaching methods are not well suited to students’ life. The current 

approach, I suggest, is unlikely to close its gulf between students’ lived experiences outside of 

school and what goes on in school. Perhaps what is now labeled “current” is rapidly becoming 

outmoded in the ever-changing social landscape of China.  

In contrast to the assertion by researchers that the current methods embrace more realities 

of the changing world than the traditional approach, my findings indicate growing concerns 

regarding the dichotomy between current curriculum and students' life experiences in a rapidly 

changing world. The study found the traditional approach to moral education was only attempted 

to scare students so in order to put them under the control of teachers and the school principal. In 

the process of traditional moral teaching, teachers often imparted knowledge, while students just 

recorded and memorized. In line with government policies, the lesson of this study points to the 

emphasis on the idea that students' experience is meaningful, and that their choices and actions 
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have an impact. Thus, the study suggests that both the curriculum and teaching methods should 

be revised to be more inclusive in their representations of reality of students' lives. 

Further, in contrast to the literature, the study does not find the role of participants’ 

location to have any significant effect on students’ perception of the current moral instruction 

(Yuan, 1998; Zhan & Ning, 2004). Although the survey results suggest that there is a significant 

difference between inexperienced, experienced, and veteran moral educators on their belief of 

students’ perception of the current moral instruction in rural communities, there was not such a 

significant difference in the town and city–even though, that China is suffering from regional 

income disparities. Such disparities, as many researchers have suggested (Li, 2004; Cheung & 

Pan, 2006), have major implications for policy making in deciding the priority of moral 

curriculum. 

The Changing Social Context 

How is the changing social context influenced by factors such as economic development, 

globalization, commercialism, capitalism, mass media, and the internet affecting moral 

educators’ perception of the effectiveness of current moral education? In order to test the 

hypothesis that experienced moral educators are more likely to believe that the social context has 

positive influence on current moral education than are inexperienced moral educators, a survey 

questionnaire was administrated. The findings clearly suggest that there is a difference in the 

beliefs of inexperienced and experienced educators. However, the findings also demonstrated 

that inexperienced educators are more likely to believe the social context has positive influence 

on current moral education than do experienced and veteran educators. The significant 

differences found between the experienced and inexperienced participants on the influence of 

social context provide evidence supports the findings of Lu and Chen, (2003), Yuan (1998), 



 

106 

 

Zhan and Ning (2004), that the previous experience has an effect on educators’ attitude toward 

the social context, and indeed makes them favor it over the previous social context.  

In fine, my findings affirm the conclusion that many educators do not interpret the new 

curriculum with the social context but rather treat its content as academic matter – a point also 

made by Li (2004), Lu and Gao (2004), Cheung and Pan (2006). Many moral educators do not 

realize that moral development always takes place in a social context because what is learned 

cannot be separated from how it is learned and used. Rather than asking students to 

accommodate to a fixed social environment, moral educators ought to understand social 

situations in which the capacity for moral judgment can develop. Thus, as many researchers 

(Mao & Shen, 1989; Li, 2004; Lin, 1993) have suggested, moral educators need to pay more 

attention to the social context and should realize that the moral curriculum as practice cannot be 

understood adequately without a due consideration of the context in which children live. 

In contrast to the literature, however, my findings do not confirm that traditional moral 

instructional methods have been adapted to the changing social environment (Lu & Chen, 2003; 

Nie, 2005). Although many researchers suggest that the current curriculum and teaching methods 

have been reformed, the findings indicate teaching strategies have changed little, and do not fit 

well with social settings. In short, they fail to help students make moral decision independently 

in today’s world.  

The Moral Education Textbooks 

A content analysis was used to examine moral education textbooks and instructional 

materials used in Chinese middle schools. The findings suggest that the traditional textbooks, 

which were used before 2001, were mainly designed to enhance students’ belief in patriotism 

and collectivism (Li, 2004; Lu & Gao, 2004). As many researchers (Cheung & Pan, 2006; Qi & 
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Tang, 2004) have agreed, the traditional instructional methods of classroom lectures paid 

exclusive attention to moral rules and codes. Students were required to memorize the 

conventional norms instead of focusing on the underlying justice or rights of an event.  

My findings support the common view among researchers that the current focus of 

textbooks requires more attention to contemporary problems along with themes such as the 

development of self-esteem, environmental awareness, respect for parents, and becoming a 

responsible citizen. My findings also support claim that textbooks should be further reformed to 

help students develop positive psychological traits, learn knowledge of laws, and promote social 

responsibility.  

In contrast to the literature, the study does not find the textbooks emphasize the 

students' life experience and students’ active role in social practices. Students do not have many 

opportunities to participate in active and discovery learning activates. Therefore, I believe it still 

remains hard for them to make independent decisions.   

Recommendations for Future Research 

First, what inexperienced and experienced educators think about the current moral 

education program has not been questioned in previous research. Further research is needed in 

this area to determine the factors that influence the perception moral educators, especially when 

related to their experience. By using a more tightly designed group of experienced and 

inexperienced educators (for example, comparing educators in their first two years with 

educators who have more than ten years of experience), future research will help policy-makers 

to design new moral education policies. 

Second, further research should be undertaken concerning the effects of the changing 

social context for the implementation of the curriculum. China is suffering from regional income 
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disparities between urban and rural areas. Such disparities have major implications for moral 

instruction in middle schools. Further research is needed to develop effective interventions for 

narrowing this urban-rural gap. Whilst the findings presented in this study have a historical 

perspective and introduce reformed policies and current practices, research also needs to be 

conducted on contemporary social and economic challenges.  

Third, although qualitative methodology is still seen as the dominant paradigm in moral 

education research, recently researchers have sought to utilize more mixed-method approaches. 

Qualitative methods applied in moral education research range from in-depth interviews to open-

end questions. Quantitative research usually involves questionnaire surveys. A mixed-method 

approach combines the advantages of each research method and thereby contributes to 

overcoming the weaknesses of each. By employing a mixed research method, future researchers 

are allowed to see clearly how the research has been conducted so that they will be better able to 

critique it.  

Furthermore, future research should concentrate on the investigation of the relationship 

between effective moral instruction and research activities. Arguments about how and whether 

research informs moral education teaching and learning in Chinese middle schools have not been 

pursued until very recently. Although research on moral education curriculum and teaching 

methods has been an important issue in China for many years, the country has generally 

underestimated the impact of research on moral education practice in middle schools (Li, 2009). 

For a long time, moral education has been considered a kind of knowledge input, neglecting that 

the ultimate effectiveness of moral education must be found in students’ practice. Therefore, 

further research should be carried out on how to teaching can influence moral behavior, not just 

classroom leaning (Zhan & Ning, 2004).  
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Policy Implications 

The new moral education policy should place more attention on the different perception 

of moral education curriculum and teaching methods between experienced and inexperienced 

moral educators. Experienced teachers' perception reflected a comparison between the current 

moral education and the previous moral education, whereas inexperienced teachers' perceptions 

did not. Their different perceptions should be explicitly represented and compared with others. 

Under the changing social context, there is a need to develop the role of teachers to 

implement a form of interactive pedagogy that could facilitate discussion and dialogue based on 

the texts and encourages students to raise questions and build confidence. Teachers should 

become familiar with the new curriculum, so as to be able display their own initiative and 

creativity in their classrooms. The main task of teachers is no longer to teach children moral 

concepts, but to explore, together with the children, whatever problems they encounter in their 

lives, and to guide them to acquire their own points of view (Lu & Gao, 2004). Teachers should 

participate in curriculum development and teaching method improvement. In short, teachers 

should been granted more autonomy in determining teaching methods in the classroom, so as be 

able to connect the teaching content with students' real lives. 

Meanwhile, students are puzzled by the rapidly changing society. New policies should 

encourage students to develop independent thinking so that external social rules and 

requirements are assimilated into their own thinking and moral development. The new 

curriculum should be more flexible and more relevant to students’ lives. It is fundamental to let 

students construct their own ideas and make independent moral judgments. Students’ 

independent thinking needs to be nurtured.  A related and key challenge is the role of the moral 

education teachers. Teachers have to reconsider students' roles and move away from traditional 
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lecture based methods and engage in a variety of instructional strategies, from stimulating critical 

thinking to participating in extracurricular activities. Although there are times when lecturing 

was the most effective method for disseminating moral knowledge, previous research suggests 

that selecting more appropriate instructional strategies than the traditional methods can positively 

enhance student learning. 

More emphasis on individualism could pave the way for the emerging independent status 

of moral education. This does not mean the recognition of individualism as understood in 

Western countries. In fact, Western individualism is explicitly rejected by the party. Although 

China on the whole is moving toward individualism, individualism is not much emphasized in 

textbooks. Facing this increasing individualism, the party has showed tolerance, but that does not 

necessarily lead to the Western individualism. In future individualism may not be recognized as 

a moral principle but as a guiding choice and a conditional strategy in Chinese middle schools, a 

new balance between individualism and collectivism creates a greater but still limited autonomy 

for individuals (Cheung & Pan, 2006). Furthermore, the new approach should emphasize that 

students' experience is meaningful and that their choices and actions have an impact. Both the 

new curriculum and teaching methods should be revised to be more inclusive in their 

representations of students' realities.  

Limitations  

There are several limitations of this study. First, the participants in the sample came from 

just one province. Having educators from other areas participate in the surveys would make it 

possible to generalize results across the country. Future research could at least test the findings of 

this study in other Chinese provinces. Moreover, research utilizing larger populations could 

permit more in-depth comparisons.  
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Second, future research should include minority regions because they may have an even 

greater need for reforming moral education. Moral education in such areas has not received 

much recognition until very recently. Since moral education for minority children in China has 

been identified as a significant problem, there is a great need to investigate the moral education 

needs of diverse populations. 

Third, research on the attitudes and beliefs of parents and policymakers could help lead to 

insights about how to gain support for moral education. Collecting quantitative data from parents 

and policymakers may help researchers understand the social challenges of moral education 

more clearly.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

112 

 

 

 

 

REFERENCES 

Arnove, R. F. (2004). Book Review: Fairbrother Gregory P. 2003. Toward critical patriotism: 

Student resistance to political education in Hong Kong and China. Hong Kong: Hong 

Kong University Press. International Review of Education, 50(2), 179-172. 

Central Committee of the Communist Party & the Chinese State Council. (1993). Framework for 

education reform and development in China. Beijing: Authors. 

Chen, X., Chen, H., Kaspar, V., Noh, S. (2000). Adolescent social, emotional, and school 

adjustment in mainland China. International Journal of Group Tensions, 29(1-2), 51-78. 

Cheung, Q. W. & Pan, S. (2006). Transition of moral education in China: Towards regulated 

individualism. Citizenship Teaching and Learning, 2(2), 37-50.  

China Daily, (2004). Moral education urged for Chinese youth. Retrieved Aug. 24, 2008, from 

http://www.chinadaily. com.cn/english/doc/2004-03/14/content_ 314622.htm. 

Clark, J. (2008). Social justice and moral education in China. New Zealand Journal of Teachers’ 

Work, 5(1), 44-53. 

Durkheim, E. (19575).  Perception towards moral curriculum and Civic Morals. Translated from 

the French by Cornelia Brookfield. London: Routledge. 

Feng, J. (2004). Book Reviews: Chaoyue yu chuangxin [Transcendence and innovation]. Beijing, 

People Education Press. Journal of Moral Education, 33(4), 607-623. 

Ge, X. Y. (2004). Moral education urged for Chinese youth. China Daily. Retrieved  September 

30, 2008,  from http://www.chinadaily.com.cn/english/doc/2004-

03/14/content_314622.htm. 

Glassman, M., & Zan, B. (1995). Moral activity and domain theory: An alternative interpretation 

of research with young children. Developmental Review, 15(4), 434-457. 

Hu, X. Korllos, T. S. (1995), Development of moral character in the People's Republic of China, 

International Review of Education, 41(1-2), 59-72. 

Ichilov, O. (1994) Political education. In T. Husen & T. N. Postlethwaite (Eds.), International 

Encyclopedia of Education, 2nd ed (pp.4568-4571.). New York: Pergamon. 



 

113 

 

Jin, S. (2004). Book reviews: Liangan Deyu yu yishixingtai [Ideology and moral education in 

Taiwan and China]. Journal of Moral Education, 33(4), 607-623. 

Kohlberg, L. (1984). The psychology of moral development: The nature and validity of moral 

stages. San. Francisco: Harper & Row. 

Kohlberg, L. (1984). Essays on moral development. San Francisco : Harper & Row. 

Kohlberg, L. & Turiel, E. (1971). Moral development and moral education. In G. Lesser (Ed.), 

Psychology and educational practice (pp. 410-465). Scott Foresman. 

Lee, C. (2001). Ideology and moral education in Taiwan and China. Taiwan: Wunan Publishing 

Company Limited. 

Lee, W. O., & Ho, C. H. (2005). Ideopolitical shifts and changes in moral education policy in 

China. Journal of Moral Education, 34(4), 413-431. 

Levitt, G. A. (1992). The legend of Lei Feng: moral education in elementary schools in China, 

1989-1992. International Journal of Social Education, 7, 37-46. 

Li, F. (2007). A research on the professional moral conducts of teachers in China. Frontiers of 

Education in China, 2(1), 133-139.  

Li, M. (1990). Moral education in the People’s Republic of China. Journal of Moral Education, 

19(3), 159–17. 

Li, M., Taylor, M. J., & Yang, S. (2004). Moral education in Chinese societies: changes and 

challenges. Journal of Moral Education, 33(4), 405-428. 

Li, J. (2004). Zhongguo meiti de quanqiuxing he minzuxing (Globality and Nationality of 

China’s Media). Retrieved on Dec. 25, 2008, from 

http://www.usc.cuhk.edu.hk/wk_wzdetails.asp?id=2027.   

Lin, J. (1993). Education in Post-Mao China. New York: Praeger. 

Liu, J. & Gao, D. S. (2004). New directions in the moral education curriculum in Chinese 

primary schools. Journal of Moral Education, 33(4), 495-510. 

Lu, J. (2001). Chaoyue yu chuangxin. Beijing: China, People's Education Press. 

Li, P., Zhong, M., Lin, B., & Zhang, H. (2004). Deyu as moral education in modern China: 

Ideological functions and transformations. Journal of Moral Education, 33(4), 449-464.  

Mao, Z. D. (1957). On the correct handling of contradictions among the people. Renmin 

Chubanshe: People’s Publishing House. 

Mao, L. R., & Shen, G. Q. (1989). Zhongguo jiaoyu tongshi [Educational history of China], 

Volume 6, Shandong: Shandong Education Press. 



 

114 

 

Murray, M. E. (2007). Moral Development and Moral Education: An Overview. Retrieved Mar. 

16, 2008, from http://tigger.uic.edu/~lnucci/ MoralEd/overview. html#domain. 

Nie, H. (2005). The dilemma of the moral education curriculum in a Chinese secondary school. 

(Doctoral dissertation, Biola University, 2005). Retrieved March 19, 2008, from 

ProQuest database. 

Nucci, L. (1981). Conceptions of personal issues: A domain distinct from moral or societal 

concepts. Child Development, 52(1), 114-121. 

Nucci, L.P. (1984). Evaluating teachers as social agents: students’ ratings of domain-appropriate 

and domain-inappropriate teacher responses to transgressions. American Educational 

Research Journal, 21, 367- 378. 

Nucci, L.P. (1996). Morality and personal freedom. In E.S. Reed, E. Turiel, & T. Brown (Eds.), 

Values and knowledge (pp. 41-60). Mahwah, NJ: Lawrence Erlbaum. 

Nucci, L. P. (2001). Education in the moral domain (1st ed.). Cambridge: Cambridge University 

Press. 

Nucci, L. P., & Weber, E. K. (2002). The domain approach to values education: Examples of 

classroom practice. Retrieved Nov. 20, 2008, from http://tigger.uic.edu/~lnucci/ 

MoralEd/practices/practice4nucci.html 

People's Republic of China National Educational Committee (PRCNEC). (1997). Teaching plan 

for nine years compulsory education in China. Beijing: China, People's Education Press. 

People’s Republic of China State Education Commission (PRCSEC). (1988). Guojiajiaowei 

guanyu zhengshi banfa zhongxue Deyu dagang di tongzhi [Notice on the State Education 

Commission’s issuing of ‘Outline of moral education in secondary schools’], 22 August, 

in: Q. J. Zhuo (Ed.) (1992) Zhongguo gaige quanshu: Jiaoyu gaige juan [Complete works 

on reform in China: volume on education] (Dalian, Dalian Press), 345–352. 

People’s Republic of China Ministry of Education (PRCMOE). (1994). Zhonggong 

zhongyangguanyu jinyibu jiaqiang he gaijin xuexiao Deyu de ruogan yijian [Opinions on 

further strengthening and improving moral education work in schools]. Retrieved Nov. 

25, 2008, from http://www2.sdca.edu.cn/sysd/ yydy/zdhb/ zdhb1.htm (accessed 12 

October 2005). 

People’s Republic of China Ministry of Education (PRCMOE) (1998) Guanyu putong 

gaodengxuexiao ‘liangke’ kecheng shezhi de guiding jiqi shishi gongzuo de yijian 

[Notice of opinions inrelation to two lessons curriculum regulations and implementation]. 

Retrieved Nov. 27, 2008, from http://www.moe.edu.cn/ edoas/website18/ info4278.htm 

(accessed 12 October 2005). 

Piaget, J. (1997). The moral judgment of the child. New York Free Press. 



 

115 

 

Price, R. (1992). Moral-political education and modernization. In R. Hayhoe (Ed.), Education 

and modernization: The Chinese experience. New York: Pegamon Press. 

Qi, W., & Tang, H. (2004). The social and cultural background of contemporary moral education 

in China. Journal of Moral Education, 33(4), 465-480. 

Qi, W. X. (1994). Moral education theory on activities. TianJing, NanKai: University Press. 

Reed, G. G. (1995).  Moral political education in the People’s Republic of China: Learning 

through role models. Journal of Moral Education, 24(2), 99-112.  

Reed, G. G. (1995). Looking in the Chinese mirror: Reflecting on moral-political education in 

the United States. Educational Policy, 9(3), 244. 

Smetana, J. G. (1978). Personal and moral concepts: A study of women's reasoning and 

decision-making regarding abortion. Unpublished dissertation, University of California, 

Santa Cruz. 

Smetana, J. G. (1981). Preschool children's conceptions of moral and social rules. Child 

Development, 52, 1333-1336. 

Smetana, J. G. (1999). The role of parents in moral development: A social domain analysis. 

Journal of Moral Education, 28(3), 311-321. 

The US-China Business Council. (2006). China's Economy. Retrieved Oct. 27, 2008, from 

http://www. uschina.org/info /chops /2006/economy.html.  

Thogerson, S. (1990). Secondary education in China after Mao: Reform and social conflict. 

Denmark: Aarhus University Press. 

Tisak, M. S., & Turiel, E. (1984). Children's conception of moral and prudential rules. Child 

Development, 55(3), 1030-1039. 

Tisak, M. S., & Turiel, E. (1988). Variation in seriousness of transgressions and children's moral 

and conventional concepts. Developmental Psychology, 24(3), 352-357. 

Turiel, E. (1978). Social regulations and domains of social concepts. In W. Damon (Ed.), New 

directions for child development: Social cognition (pp. 45-74). San Francisco: Jossey-

Bass. 

Turiel, E. (1983). The development of social knowledge: Morality and convention. San Francisco: 

Jossey-Bass. 

Turiel, E. (1998). The development of morality. In W. Damon (Series Ed.) & N. Eisenberg (Vol. 

Ed.), Handbook of child psychology, Vol. 3: Social, emotional, and personality 

development, 5th ed.,(pp. 863 – 932). New York: Wiley. 



 

116 

 

Turiel, E. (2002). The culture of morality: Social development, context, and conflict. University 

of California, Berkeley. 

Yang, S., & Wan, Z. (2007). The status of Chinese adolescent’s moral ideas and features of 

multiplicity, diversity and quick change in their moral values. Paper presented to the 

second regional conference of the Asian Pacific Network for Moral Education, 

Guangzhou, China. 

Yuan, B., & Chen, J. P. (1998). Moral values held by early adolescents in Taiwan and Mainland 

China. Journal of Moral Education, 27(2), 191-207. 

Zhan, W., & Ning, W. (2004). The moral education curriculum for junior high schools in 21st 

century China. Journal of Moral Education, 33(4), 511-532.  

Zhang, J., Li, P., Zhing, M. & Lin, B. (2007). Differences in harmony: the potential for 

dynamism and conflict in Chinese social relations. Paper presented to the second regional 

conference of the Asian Pacific Network for Moral Education. Guangzhou, China. 

Zhu, X. (2005). Xin zuopai yu ziyouzhuyi zi Zheng. (The Debate between the New Left and 

Neo-liberalism). Retrieved on Aug. 11, 2008 from http://cul.sohu.com/ 

20040730/n221275919.html. 

 

 

 

 

 

 

 

 

 



 

117 

 

 

 

 

 

 

 

 

 

 

 

APPENDICES 

 

 

 

 

 

 

 

 



 

118 

 

 

APPENDIX A 

SURVEY INVITATION LETTER 

Dear moral education teacher/administrator, 

My name is Guangyuan Hu, a doctoral student at the Department of Educational Leadership, 

Policy, and Technology Studies at the University of Alabama in Tuscaloosa, USA. Currently I 

am working on my dissertation on moral education in Chinese middle schools. 

My research aims to explore the perceptions of moral educators as they adapt to the changing 

economic and social context of life in China. I am writing to ask for your help completing the 

attached survey. Your participation will help me understand these challenges and the resulting 

aims, methods, and content of moral instruction in Chinese schools. 

Thank you very much for your help in advance. 

 

 

Guangyuan Hu 

Jun. 20, 2009 
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APPENDIX B 

SURVEY INVITATION LETTER IN CHINESE 

 

 

 

 

 

 

 



 

120 

 

 

 

APPENDIX C 

INFORMED CONSENT AGREEMENT 



 

121 

 

 

 

 

 



 

122 

 

APPENDIX D 

INFORMED CONSENT AGREEMENT IN CHINESE 
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APPENDIX E 

IRB APPROVAL 
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APPENDIX F 

SURVEY QUESTIONNAIRE FOR CURRENT MORAL EDUCATION IN CHINA 

1. How many years have you been working as a school teacher or educational administrator? 

Less than 5 years О 

5-9 years О 

9-15 years О 

More than 15 years О 

2. Approximately how many students are there in your schools? 

 

3. Do you teach the moral education class? 

Yes О 

No О 

4. Do you teach the political education class? 

Yes О 

No О 

5. Are you a member of the Communist Party? 

Yes О 

No О 

Prefer not to answer О 

6. How important do you believe, is the De Yu (moral education) class in the students’ 

curriculum? 
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Not important О 

Somewhat unimportant О 

Somewhat important О 

Very important О 

7. How much do you agree or disagree with each of the following statements about the moral 

education class in your school? 

  Strongly 

Disagree  

Disagree   Agree Strongly      

Agree                       

a. The current moral curriculum is 

textbook-centered rather than student-

centered; 

О О О  О 

b. The current moral curriculum does not 

reflect the real life problems students 

encounter; 

О О О  О 

c. The current moral curriculum is 

separate and distinct from the curriculum 

of political ideology class; 

О О О  О 

d. The current moral curriculum does not 

offer learning activities grounded in real 

life situations; 

О О О  О 

e. According to the current curriculum, 

moral instruction is focused upon student 

problem solving rather learning orthodox 

values as beliefs. 

О О О  О 

8. How much do you agree or disagree with each of the following statements about the current 

moral curriculum? 

  Strongly 

Disagree  

Disagree  Agree Strongly      

Agree                       
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a. Moral instructors approve of the 

current moral curriculum; 

О О О  О 

b. Students are productively engaged by 

the current moral curriculum; 

О О О  О 

c. School administrators approve of the 

current moral curriculum. 

О О О  О 

9. How much do you agree or disagree with each of the following statements about the current 

moral teaching methods? 

  Strongly 

Disagree  

Disagree   Agree Strongly      

Agree                       

a. The current teaching methods are 

successfully encouraging students in 

moral decision making; 

О О О  О 

b. Class lectures are the main 

instructional method used in the moral 

education course; 

О О О  О 

c. The moral education focuses on 

children creating their own moral 

judgments rather than accepting 

conventional values and beliefs; 

О О О  О 

d. The objectives of the moral education 

class are clear and well stated; 

О О О  О 

e. Assignments in the moral education 

class are appropriate to the stated goals 

of the course 

О О О  О 

10. How much do you agree or disagree with each of the following statements about students’ 

attitude toward the moral education class? 

 Strongly 

Disagree  

Disagree   Agree Strongly      

Agree                       
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a. Students are engaged by the 

moral education class; 

О О О  О 

b. Students are interested into the 

practical examples presented by 

their moral education instructors; 

О О О  О 

c. Students are happy with moral 

education class tests;  

О О О  О 

d. Students try hard to get good 

grades for moral education class; 

О О О  О 

e. Students feel it is important to 

pay attention in moral education 

class;  

О О О  О 

f. Students usually look forward 

to moral education class. 

О О О  О 

11. How much do you agree or disagree with each of the following statements about students’ 

behavior toward the moral education class? 

 Strongly 

Disagree  

Disagree   Agree Strongly      

Agree                       

a. Students are often late for the 

moral education class;  

О О О  О 

b. Students often cut or skipped 

the moral education class;  

О О О  О 

c. Students are often absent from 

the moral education class; 

О О О  О 

d. Students often disrupt the 

moral education class; 

О О О  О 

12. How much do you agree or disagree with each of the following statements about your school? 
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  Strongly 

Disagree  

Disagree  Agree Strongly      

Agree                       

a. Teachers and the school administrator 

support each other in your school; 

О О О  О 

b. Teachers and students care about each 

other in your school; 

О О О  О 

c. Students in this school get along well 

with teachers in your school;  

О О О  О 

d. Teachers and the school administrator 

work together to solve problems; 

О О О  О 

e. There is a strong school spirit; О О О  О 

13. How much do you agree or disagree with each of the following statements which explain the 

influence of the social context on moral instruction? 

  Strongly 

Disagree  

Disagree   Agree Strongly      

Agree                       

a. Due to the formation of the 

market economy, teaching the 

moral education is more difficult 

than it was 9 years ago; 

О О О  О 

b. Mass media present more 

challenges to moral instruction 

than it did 9 years ago;  

О О О  О 

c. Teaching the moral education 

class is more difficult because of 

students’ increasing use of the 

Internet than it was 9 years ago; 

О О О  О 

d. Teaching the moral education 

class is more difficult due to the 

impact of globalization than it 

was 9 years ago; 

О О О  О 
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e. Due to rising economic 

inequality in China, it was more 

difficult to teach moral education 

class than it was 9 years ago; 

О О О  О 

f. Due changes in family 

structure, teaching the moral 

education class is now more 

difficult than it was 9 years ago. 

О О О  О 

14. Where your school is located? 

Rural area О 

City О 

Suburban  О 

15. Are you a school administrator?  

Yes О 

No О 

16. Comments: please add your thoughts on the following questions: 

1) How effective is the current curriculum of the moral education class? 
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2) How effective are the current methods employed in the moral education class? 

 

 

 

 

 

 

3) Do you think students react positively or negatively to the methods currently used in the moral 

education class? 

 

 

 

 

 

 

 

4) How do you think the changing social context of life in Henan province has influenced moral 

education? 
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APPENDIX G 

SURVEY QUESTIONNAIRE IN CHINESE FOR CURRENT MORAL EDUCATION IN 

CHINA 
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APPENDIX H 

MAP OF HENAN PROVINCE AND THE SAMPLED SCHOOL DISTRICTS 

     

 
Sources of maps: The sources of the above maps are googled image. They are available at: 

http://www. wellesley.edu/Polisci/wj/ChinaLinks-New/index.html (for China map) and 

http://www.fdi-hn.gov.cn/english/ areas/img/henan-map.jpg (for Henan province map). 
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APPENDIX I 

DECISION TREE FOR SAMPLING 

 

 

 

 


