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CHAPTER I

INTRODUCTION

The teacher may be viewed as the interested
the learning environment in thetween the child and

and Hass and Wiles,3 in the organization of their plans for
curriculum development, set forth the proposition that teacher
perceptions of the relationships between the natures of the child,
the society in which he lives, learning, and knowledge are im
portant factors in the release of a child1s potential for growth
in a democratic society, a major purpose of education. Five goals

(1) achieve-
(2) effectiveness of human relation-

(3) economic efficiency, U)ships, civic responsibility, and

1

■'•Laura Zirbes, Spurs to Creative Teaching (New York: G. P. 
Putnam's Sons, 1959), p. 29.

2Hilda Taba, Curriculum Development, Theory and Practice 
(New York: Harcourt, Brace and World, Inc., 1962), p. 97•

^Glen Hass and Kimball Wiles, Readings in Curriculum 
(Boston: Allyne and Bacon, 1965), pp. 3-7-

\lohn Michaelis, Social Studies for Children in a Democracy 
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1963), p. b, ~ 
quoted from Education Policies Commission, The Central Purpose of 
American Education (Washington, D.C.: National Education Association, 
1961), p. 8.

Taba2

catalyst be-

classroom.

contributing to this major purpose of education are: 
ment of rational powers,^
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(5)
basis for curriculum development in the social studies. If the imple

mentation of these purposes lead to the release of the child's po

tential, then as he develops into an increasingly responsible, fully-

functioning personality, it is likely that the child, according to

his abilities, would become more capable of living in a democratic

society and more capable of assisting in the perpetuation and improve

ment of this society. The complexity of our society with its politi

cal, social and economic problems coupled with the rapidity and ex

tensiveness of scientific advances demands that the individual have

more than an accumulation of facts in order to effectively function
in the society. This makes it all the more necessary that elementary

school children should be prepared with appropriate values, knowledge

and skills with which to deal with these everchanging demands of our
modern society.

Further, research on the nature of learning has produced new

ingful learning situations in the social studies curriculum. As this
is accomplished, children are encouraged to explore, to discover, to

organize, to synthesize, and to use their life experiences in order

to understand and interpret cultures and societies. An example of
research on the nature of learning is Bruner's “spiral curriculum".2

2Jerome Bruner, The Process of Education (Cambridge: Harvard 
University Press, l%0), p. 32.

beliefs regarding the role of the teacher as he seeks to create mean-

■*-Ibid., p. 8, quoted from Education Policies Commission, The 
Purposes of Education in American Democracy (Washington, D.C. N E~A 
19W———————————— • ’

self-realization.-1- These goals have been widely accepted as a
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Teachers who make use of the understanding of the natures of

and the currentthe childj the society in which he lives, learning,
expansive dynamism of knowledge (in the sense of structure of know
ledge used in present professional literature) would seem to possess

This perceptual
teachers understand that (1) the child is an agent in his own be
coming as he deals with subject matter concerning himself and his
immediate culture, coping with problems which emanate from the situ-

(2) the learning process is the process in which the childation;
while he acts in his own becoming-exploring, discovering,engages

and using his own experience; (3)organizing, synthesizing, the
society is the life center, the dwelling place of human beings like
himself; (U) this society demands a kind of human being who can

(5) knowledge isdeal with its complexity and emerging form; and

the synthesized body of relationships that the child acquires from

the totality of the current dynamism of knowledge which enables him

to grow and to become the kind of human being who could serve as an

It is believed that the teacher who recognizes and uses the

(achievement of rationalfive goals of the social studies program
effectiveness of human relationships, economic efficiency,powers,

■*-Lecture notes of Virginia Macagnoni in a graduate class at 
the University of Alabama, February, 1961;.

agent in his own becoming as he deals competently with the complexity 
and form of his environment.I

a perceptual frame of reference necessary for effective teaching.
frame of reference would serve as a guide to help



civic responsibility, and self-realization) in her teaching practices

(1) help in preparing children for dealing with the complexitywould

and (2)of the problems of today's world, enable children to more

fully understand their own learning processes so that they could con

tinue to learn in the future.

Statement of the Problem

The purpose of this study was to investigate teachers' per
ceptions of successful teaching in the social studies program in the
elementary school. It was hypothesized that teachers, when given the
opportunity to discuss one of their most successful teaching experi-

would reveal their rationale for a good elementary schoolences,
social studies program.

In the introduction of the study, a rationale for a good ele
mentary school social studies program was established in relation to
the five goals of education. It was not assumed that the perceptions
of the teachers selected for this study would necessarily be congruent
with the established rationale. As a part of this study it was the

(1) analyze teacher perceptionspurpose to: of successful teaching
(2)in the social studies curriculum in the elementary schools, re

good elementary school
social studies program based upon the five goals of education, (3)
identify gaps in teaching practices in relation to the five purposes

and (U)of education, to make recommendations for narrowing the gap
between "what is" and what "might be" in the social studies curriculum.

late these perceptions with the rationale for a
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Limitations and Delimitations

ployed full-time in the public schools in Alabama during the school
year of 1961;-196$.

Further, the study investigated only teachers' perceptions
of successful teaching in the social studies program in elementary
schools.

Definition of Terms
Definition of terms used in this study were the following:

Unit Method: the organized approach to the teaching of a spe
cific problem or topic. The approach consists of subject
matter and activities organized around the problem or topic
in such a way as to enable the individual to integrate all
facets of the problem.

Social Studies: that phase of the curriculum in the elementary
school that deals with topics or problems concerning the
relationships of human beings to each other and to their
environment. Of concern is the development of appropriate
knowledge, attitudes and skills by the individual which
would enable him to grow in a democratic society and to
function in solving problems concerning human relations and

This study was limited to $0 elementary school teachers em-

envir onment.

^Michaelis, op. cit., p. 107.
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the process of discriminating and differentiatingPerception:

Teacher Perception of Successful Experiences: "an active trans

action between the teacher and the environment". The
perceptions as learned in terms of herteacher's purposes

Problem Solving: a series of processes including analyzing and
defining problems; proposing solutions or hypotheses; locat
ing, gathering, verifying, organizing,

Basic Assumptions
In this study the following premises are offered:

The teacher's perceptions of the natures of the child, the

society in which he lives, learning, and knowledge are im

portant factors in the release of a child's potential.

The teacher's perceptions of the relationships among these2.
natures are of importance in the social studies curriculum.

and what she considered important and useful to her.3

"The perceptual process is inferred and is not 
directly observable.

the properties of objects and events and interpreting their
1 meaning.

1Ibid., p. 107.
^M. Ray Loree, Psychology of Education (New York: Ronald 

Press Co., 196$), p. 30b.

3Ibid., p. 312.
^Ibid., p. 313.

and interpreting
information; and forming and testing conclusions.
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The teacher1s role is that of a catalyst between the child3.
and his learning environment and helping him to understand
the relationships between the four natures stated above.

il. The five goals of education (achievement of rational powers,
effectiveness of human relationships, economic efficiency,
civic responsibility, and self-realization) define the re
lationships encompassing the natures of the child, society,
knowledge, and learning.

5. Teachers who use these five goals of education in the social
studies program are mindful of the relationships between the
natures of the child, society, knowledge, and learning.

(a) the release6. Teachers in this study may or may not view:
of the potential of the child as a major goal of education;
(b) the natures of the child, society, learning, and know-

(c) the relationshipsledge as categories of importance;
between these four factors in the release of the child's

(d) the five goals of the social studies propotential;
gram as constituting the vehicle by which the understanding
of the relationships just stated may be accomplished.
There may be a gap between the perceptions of the7. teacher
and the rationale defined by the five basic purposes of edu
cation.

8. Teachers1 perceptions of a successful social studies program

will reveal what they think is important in social studies

willand reveal teaching methodstheir in relation
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re

Questions to be answered in this study were as follows:
Did the teacher encourage various types of thinking such as
concrete, critical, and creative thinking leading toward an

of the significance of one's rational powers?awareness
self-realization and rational powers did2. What ideas about

the teacher help the students to synthesize?
3. Did the teacher provide for the basic understandings about

people in both the historical past as well as in present
related in any way to eachsocieties? Were the societies

other and to the child's experiences?
11. teacher help the child to see theDid the need for under

commonalities of all peoples as well as theirstanding the

differences?
5. Did the teacher help the child to understand that man influ

ences his environment and in turn is influenced by it?
6. To what extent did the teacher achieve the five goals of edu-

(civic responsibility, economic efficiency, human recation
lationships, the development of rational powers, and self
realization) by means of the social studies content and the
life experiential background of the pupils?

■'-Dorothea Grace Rookarts, "Teacher Perception of Successful 
Methods of Teaching in the Field of English" (Unpublished Ed. D. 
dissertation, College of Education, University of Alabama, I96I4.), 
p. 3.

to motivation, teacher guidance, teaching practices, and 

inf or cement.



CHAPTER II

REVIEW OF THE LITERATURE

The purpose of this chapter is to present a review of liter
concerning the socialature and research

teaching methods that help to release a child's potential. This re
literature is presented in threeview of sections. In the first

section a brief overview of studies on teaching methods in the ele
mentary grades is given with emphasis placed upon the goals of edu
cation. The second an overview of research onsection presents
the children's interests in regard to the social studies curriculum.
The last section is concerned with research on the organization of
the social studies curriculum and how it coordinates teaching methods
with childrens' interests toward releasing the potential of the child.

Teaching Methods And Goals of Education
Teaching methods are modified when the teacher feels it is

in order to facilitate the learning process for boys andnecessary
In 1953a Swenson and Parton reviewed some of the literaturegirls.

pertaining to the teacher and her role in the classroom. They found
that the role of the teacher was undergoing definitesome very

they influenced the teaching methods.changes and These authors
indicated that the authoritarian role was becoming less frequent and

9

studies curriculum and
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that the teachers were, to an extent, teacher-pupilaccepting the

It would seem that teacher-pupil planning methods

are significant ways of helping in releasing the child's potential.

McLendon discussed research on teaching practices in relation
to social studies which he considered to be pertinent to classroom
teachers. He specified that statements of the objectives of the

social studies varied according to localities, grades and subjects
emphasized. He found that there was a definite time lag in reflect

ing the social trends but the teaching methods were increasing their

emphasis on social values as compared to individual values. Further,
McLendon found little evidence of application of research that has

Tn relation to an aspect of rational powers, Marcham explains

of teaching critical thinking in the social studies
He states that:

■*■£. J. Swenson and D. Parton, "General Aspects of Instruc
tional Method", Review Educational Research, 1953, quoted in Handbook 
of Research On Teaching, N. L. Gage, (ed.), (Chicago: Rand McNally 
Co., 1963), p. WO.

o
Jonathan C. McLendon, Teaching The Social Studies, What 

Research Says To The Teacher, No. 20, (Washington, D. C. : Department 
of Classroom Teachers, National Education Association, I960), pp. 2-8.

^F. G. Marcham, "The Nature and Purpose of Critical Thinking 
In The Social Studies", Teaching Critical Thinking In The Social 
Studies, H. R. Anderson, (ed.), Thirteenth Yearbook of the National 
Council for the Social Studies, (Washington, D. C.: National Edu
cation Association, 19h2), p. U5.

the importance
3 program.

planning methods.

attempted to formulate more specific statements concerning the objec

tives of the social studies programs.
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critical

Unless the teacher's methods provide for the reinforcement
of the critical thinking skills, "tool" soon becomes useless.the
Marcham states that teachers should recognize critical thinking as
an objective of instruction in the social studies curriculum and plan
the program with that objective in mind. He further states that it
is a mistake to assume that critical thinking will be attained with

in an experiment to determine whether critical thinkingMaw,
ability could be improved, used prepared exercises to teach selected
skills of critical thinking to children in the fourth, fifth and

The study lasted eight weeks for twenty-one experi-sixth grades.
mental and twenty-one control classes. The skills tested were those
of selecting relevant facts, determining reliability of facts as data,
making inferences and generalizations, recognizing a lack of evidence
in situations, determining cause and effect, and evaluating opinions,

The results of the experiment were favordiscussions and arguments.
able for the experimental It was found that the mean gaingroups.
of the experimental classes excelled the mean gain of the control
groups on both tests used in the experiment. Teachers of experimental

■‘•Ibid., p. 1*5.
2Ibid., p. 1*2.

out planned instruction.2

them and the occasions when to use themA

The primary object in teaching critical thinking is to put in 
the pupil's hands a tool. We have attained that object when 
the pupil has learned to recognize the skills of 
thinking and knows both the appropriate order in which to use
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groups reported that students showed improvement in problem solving

and a desire to

1obtain as much evidence as possible before forming conclusions.

with the problems of creating soli-Teachers are confronted

darity and understanding of the problems of economic, ethnic, re
ligious and racial groups within our society in order to help develop
children who can live in harmony and understanding with people of all
creeds, races, classes and nationalities. This calls for the develop
ment of good human relationships within the classroom environment
before the group can understand the true meaning of the problems of
nations.

Research conducted during the past few years supports the

belief that learning, in quality and quantity, is related to the

kinds of personal relations which the students obtain in the class-

The degree of rapport which is established between theroom.
students and the teacher and the types of relationships among the

each other are two very important facets ofstudents toward basic
human relationships influencing the learning experiences within the

^Chester W. Harris, "Methods of Teaching", Encyclopedia of 
„1 7 ’2 -- rev. New York: McMillian Co., I960),Educational Research (3d. ed. 

p.

as to selection of problems, withholding judgment,

■'•Ethel Maw, "An Experiment in Teaching Critical Thinking in 
the Intermediate Grades" (Doctor's thesis, University of Pennsylvania, 
Philadelphia, 1959), quoted in Current Research in Social Studies, 
(ed.), Byron Massialas and Fredrick Smith, Bulletin of the School of 
Education, XXXX, No. 2., Indiana University (Bloomington: Bureau of 
Educational Studies and Testing, March, 1961;), p. 17.

school situation.
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It is now established that good human relationships within

the classroom depend upon the teacher. This points directly to the
role of the teacher. The ability of the teacher to relate, in a

wholesome way to the students, his ability to accept the students

emotionally, and his ability to understand their problems and aspira-

Zelan's study indicated that human relationships within the

Taba says that the practice of democratic human relations

within the school environment, among groups and individuals, is just

as important as classroom study and subject content. Since the pur

poses and the content of the social studies curriculum are based up

on human relationships, Taba indicates that it is logical that the

social studies curriculum provides the necessary information, de

velops the scientific thinking concerning human relations, and con-

Democratic Human Relations,

•IIbid., p. 8h9.
2S. L. Zelan, "Acceptance and Acceptability: An Examination 

of Social Reciprocity," Journal Of Consulting Psychology, XVIII, 
ibid. p. 8U9.

^Hilda Taba, "Curriculum Problems" ____________
Hilda Taba and William Van Til, (eds.), Sixteenth Yearbook of the 
National Council for the Social Studies, (Washington, D. C.: National 
Education Association, 19115), pp. 21-22.

tributes toward values of loyalty and feelings basic to our demo-
3 cratic way of life.

tions provide a good climate for learning and influence peer accept
ance.

classroom, namely self-acceptance, acceptance of others and peer ac-
p ceptance are closely interrelated.
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and needs for better human relationships andThe desires

intergroup education are challenged by the serious and immediate
World leadership is focused on America andneeds of the times.

human relations.her democratic Whatever programs are developed
in social studies then, should take their cues from the current
needs and realities, and "must get their direction from current

In recent years mathematics and science have taken the spot
light in the school's curricula, from the first grade through college.
In elementary schools the social studies teacher is often the science
teacher as well as the mathematics instructor.

The social studies teacher may want to integrate some parts
of science with the teaching of social studies by focusing the at
tention of the students on man and his problems in society rather
than abstraction of scientific theory or specific technology. It
is possible and there is a need for the teacher to help the students
learn more about the work of scientists and technologists and the

we now

Students need to know the impact of new scientific knowledge
and understand how scientists have worked in part to discover know-

and how they are currently working to amplify andledge, refine

(Washington, D. C.: National Education Association, 1956), pp. 56-58.

■‘■Ibid., p. 23.
^Howard H. Cummings, fed.), Science and The Social Studies, 

Twenty Seventh Yearbook of the National Council for the Social Studies

democratic values and must evolve constructive applications.

importance of their work in influencing the culture in which
i • 3live.J
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This pointsexisting theories and striving to formulate new ones.

up the need for more complete integration of science into American
culture. The role of science and technology influences and will con
tinue to influence future living conditions, therefore it is important
for economic as well as civic reasons that the impact of science be

considered a
valid method in the social studies curriculum. The teacher's methods
of presenting the materials and the manner in which she guides the
teaching contributes to formulating concepts and generalizations, and

memorizing facts for immediate recall.
Individual differences among students present the teacher of

social studies with obstacles and opportunities for releasing the po
tential of the child. The obstacles arise from the extra amount of
work that is involved in adapting the instruction to the varying indi
vidual differences within the classroom. The opportunities are within
this same framework for it is only through the acknowledgement and
utilization of these individual differences that the development of
citizenship through education in a democracy can be accomplished.3

•IIbid., p. 57.
2Ibid., p. 58.

seeing relationships in problem solving situations as well as merely
2

^Edward Krug and G. Lester Anderson, (eds.), Adapting Instruc
tion in Social Studies To Individual Differences, Fifteenth Yearbook 
of the National Council for the Social Studies, (Washington, D. C.: 
National Education Association, 19UU), pp. 1-5.

included in the teaching of modern citizenship.^-
The scientific method of problem solving is
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Much discussion of the past concerning individual differ-

ties rather than suggested methods and procedures for utilizing the
opportunities which these differences present to education, namely
the development of self-realization and a wholesome self-concept on
the part of the student as each individual develops his own unique

1talents and makes his contribution to the classroom and the group.
The viewpoint developed by Krug and Anderson is that we must

be concerned with a wide variety of characteristics in which students
differ, not only in reading abilities, intelligence, and interests
but also in areas that have been neglected, such as differences in
home background, family traditions, economic status, habits of work,

in planning and teaching social

There are certain activities of the teaching-learning process
which have an important role in all patterns of instruction. These
are the identification of purposes or objectives, making assignments,

motivation, and appraisal or evaluation of achievement. The effective
ness of any one method of teaching is determined by the relationship
of the objectives of the instruction and the learning activities which
are planned and implemented.
signments and learning activities planned and implemented entirely by

1Ibid., p. 22.
2Ibid., p. 29.

and many more that are significant
, ,. 2studies.

A teacher-dominated approach involves as-

ences has proposed methods of teaching for overcoming the difficul-
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On the other end of the continuum, a laissez-fairethe teacher.

method of teaching involves learning experiences and assignments which

are vague, lack definite direction and may be poorly understood or mis

understood by the students. The democratic approach of teaching

methods in which the objectives are defined through teacher-pupil plan

interests Of Children

Children are motivated by purposes and goals which make sense

According to Loree, if teachers begin the schoolto them. year with

an overall plan of what children are expected to learn and then pro
vide for teacher-pupil planning within this framework, children tend

Many school sub
jects and assignments do not motivate pupils because they do not con-

use
for at that particular time. Effective motivation is related to the
interests, activities and maturities of the children.

Smith and Cardinell, in an attempt to determine the extent to
which elementary age children had interests beyond their environment,

op. cit., p. 212.

■'■G. Max Wingo, "Methods of Teaching", Encyclopedia of Edu
cational Research, Chester W. Harris, (ed.), (New York: The Macmillan 
Company, I960), p. 855-

^Loree,

ning and discussion will be most likely to involve learning activities 

which are understood by the pupils and accepted by them.'1-

to become more highly motivated when they are given the opportunity 

to participate in planning their own activities.

tain anything the children want to know or anything they see a
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studied the understanding that some children had for words with which
they were somewhat familiar. Words such as India, river, Washington,
honesty, and loyalty were used and the children's reactions to these
words were analyzed. The study indicated that children have broad
interests and that children of the kindergarten age have distinct and
often incorrect concepts of some social studies terms. They found

The probable consequences of the home television set, the ex
panded family travel and the increased availability of children's
books have given wider experiences to the children of today as com
pared to the experiences of the children of a few years ago. It
seems important that the teachers of social studies make some assess
ments of what children know before planning units of work and then
provide opportunities for children to assist in planning these units
of study around their particular interests.

Lowry tested and interviewed second grade children concerning
approximately 110 common social scheduled to bestudies concepts
taught in the near future in social studies classes. It was found
that the children knew an average of from 61+ to 85 per cent of the

This led Lowry to recommend that teachers and administra-concepts.
tors find means of assessing what children know before instruction.

■'■Ronald 0. Smith and Charles F. Cardinell, "Challenging The 
Expanding Environment Theory," Social Education, XXVIII, (March, 
19'611), 141-143.  “

that there was a need for more effective instruction in geographic 
terms for young children.
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It was further recommended that children be given the opportunity to

In a recent study Mugge investigated the possibility of mis
taking verbal glibness as a sign of readiness. The subjects of the
investigation were second grade children whose mean intelligence and
socio-economic status were above average. It was found that second
graders lacked precision of knowledge with respect to matters about
the community, the farm and other topics normally studied in first
and second grades. It was found that very few of the children could

2tell how much it costs to mail a letter or why a stamp was cancelled.
The difference between Mugge's results and those of investi

gators who have found present day children well informed is probably
attributed to Mugge's probing methods of investigation. It was noted
that Mugge, when asking children for definitions, was not satisfied
with vague minor usage or trivial attributes. Whensynonyms,
children offered these types of answers,

Some confusion may result if it is assumed that present day
social studies topics are outdated or inappropriate. It is possible

Mugge probed further and 
often found empty concepts beneath the surface.3

■'-Betty L. Lowry, "A Survey of Knowledge of Social Studies 
Concepts Possessed by Second Grade Children Previous to Time When 
These Concepts Are Taught in Social Studies Lessons" (Doctoral 
Thesis, State University of Iowa, 1963), cited by Ralph C. Preston, 
"What Social Studies Content for Primary Grades", Social Education, 
XXIX (March, 1965), p. 147.

2Dorothy Mugge, "Precocity of Today's Young Children, Real 
or Wishful?", Social Education, XXVII (December, 1963), 436-39.

3Ibid., 438.

help plan their units of study around their own particular interests.
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that it is the shallow treatment of the topics rather than the topics
themselves which result in the failure of children to be challenged.
This shallowness may or may not be caused by the failure of teacher
pupil planning or the failure to incorporate children’s interests
within the specific social studies topic.

McAulay's study reveals that there seems to be a pattern in
the social studies interests of elementary school children. It ap
pears that children's interests in social phenomena deepen and widen

as they proceed through the grades, with the number of social studies

interests almost doubling from the first through the sixth grades.

The social studies interests do not seem to be bound into grade areas.

It was difficult to determine a central interest in social studies

for each grade but the results of the study would seem to indicate

that interest in trips to the zoo, and interest in hot, cold, dry

and wet lands prevailed in the first grade, along with interest in

cowboys and Indians. The second grades were concerned with areas
of earth different from their own environment. Interest in histori
cal background begins in the third and fourth grades. The fifth and
sixth grades were concerned with explorers, inventors, and diplomats,

\j. D. McAulay, "Interests of Elementary School Children," 
Social Education, XXV, (December, 1961), 23.

and how they influenced the nation, politics, government and the cul
ture.'1’
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Organization of the Social Studies Curriculum

The teacher and his perceptions of what is important in the

curriculum, and the child and his interests plus the mass of new

knowledge, must fit into some type of organization if' the social
studies curriculum is to help develop the child by releasing his po
tentialities to the maximum. There are several plans of organiza
tion for this purpose.

Hodgson, in his study of social studies trends, recommends
the development of the integration of the social studies with other
subject areas in problem living. However, it was found that sepa
rate subject divisions prevailed in one third of the schools in his

He also noted a major emphasis on providing for the teachingstudy.
of human relationships. It was concluded that there seemed to be a

great need for in-service education in the social studies curriculum

In relation to the child's readiness to learn, Bruner writes:

"We begin with the hypothesis that any subject can be taught effec

it was suggested that, in the absence of evidence to the

■'•Frank M. Hodgson, 'Trends In Social Studies in the Elemen
tary Schools," School Society, 80: (195h) 85-87, cited in The 
Encyclopedia of Educational Research, I960, p. 1301.

^Bruner, op cit., p. 33.

tively in some intellectually honest form to any child at any stage 
of development.

to help teachers with newer methods and with carrying out integrated
itypes of organizations.
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selection of the choice of thecontrary, one assumes that careful

method of presentation may permit one to teach anything to children
of any age. The type of framework or structure of the presentation

makes the difference in what is taught. Pointing to the primary

school child's difficulties with formal symbolic presentation, Bruner

advocated the use of concrete materials. The "spiral" curriculum in

which the same material is presented at different ages with demon

strations and gradually replaced by formal methods as the child ma-

1tures has been advocated by Bruner.

Piaget found that seven year olds structured ideas related

to present concrete content. Piaget was more concerned with the

cognitive operations than with the content and Piaget's seven year

old subjects were not reared in a television saturated culture, but

there are indications that for Piaget, the continuous stages bywhich

children structure their thoughts as they mature and develop undergo

a continuous

In relation to these cognitive operations, Bruner states that:

"It is only when we are equipped with such knowledge that we will be

sent to him into his own subjective terms.

in a position to know how the child will translate whatever we pre-
i>3

klbid., pp. 32-38.

the developmental and the experiential background of the child.

^Loree, op. cit., pp. 366-375-

^Bruner, op. cit., p. 53-

transformation as a result of the interaction between
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studies changes,in a recent survey of the socialFrazer,
found that the method used more was the teacher "telling11 rather

than encouraging students to find our for themselves. It was found

that the teachers using this type instruction also used a single

Summary
The social studies curriculum in the elementary school pro

vides many different kinds of experiences in order to release the
child's potential and facilitate learning. The teaching methods

significant ways of helping accomplish these objectives of socialare
studies.

Children1s interests have a definite place in the social
studies curriculum. Research indicates that children are motivated
by purposes and goals that have meaning for them and that effective
motivation is related to the interests, activities and maturities of
the children.

Some type of organization is necessary if the social studies

curriculum is to recognize the interests of children and teaching

methods in accomplishing the goals of education.

If the release of the potentialities of boys and girls is to

the problem is not the lack of information to answerbe recognized,

questions but it is a matter of structure, interests and teacher per

ceptions of the best methods for accomplishing the goals of education.

^Dorothy M. Frazer, 'The Changing Scene in Social Studies," 
Educational Digest (March, 1963), h3-h6.

textbook and the main evaluation was a test of recall of information.'1'
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It is necessary to find the best framework within which a class can
carry out its investigations so that the students will gain insights
rather than a mere accumulation of facts.



CHAPTER III

METHODS AND PROCEDURES USED

Selection of Subjects

This study was concerned with teachers' perceptions of suc
cessful teaching experiences in social studies within the classroom.

ployed full-time in public schools in Alabama. These teachers were
chosen, at random, from six school systems. Approval for their par
ticipation in the study was obtained from the respective superin
tendents and principals. Teachers were under no compulsion to par
ticipate in the study and they were not told in advance the details
of the study or the interview. They were informed that the study
was concerned with teachers 1 perceptions of successful teaching ex
periences in social studies and that the interviews would be taped.
The teachers were assured that the tapes would be heard by the inter
viewer only, and their responses would remain anonymous.

Collection of Data
Tape recorded interviews were used to obtain the data from

each teacher related to successful social studies teaching experi
ences in the classroom. The following unstructured question, "What
do you think has been one of your more successful experiences of

25

The subjects selected for the study were 50 elementary teachers em-
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was followed by structuredteaching social studies this year?"

questions for focusing and clarifying the responses of the unstruc

tured question. The interview was divided into the following phases
in order to obtain the desired information:

Rapport was established with the teacher by engaging in an1.
informal conversation and explaining the purpose of the study.
The first information taped was that concerning the teacher's2.
background experiences and professional development.

3. Each teacher was asked to identify and describe one of her
most successful experiences in the teaching of social studies.
These responses were taped.

u. Specific questions were asked each teacher for clarification
and summarization of the teaching experience. These re
sponses were recorded on tape.

The Interview

related to personal and professional data,following the responses

the teacher was asked, "What do you think has been one of your more

successful experiences of teaching the social studies this year?"

The responses of the teachers to this question were examined

in relation to a series of questions based upon four characteristics

These four characteristics and questions are:of teaching methods.

Motivation
1. Were the teacher's efforts to motivate based upon

Following the establishment of rapport with the teacher and
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interests and efforts of the group or were the teachers
more concerned with individual efforts and interests?

2. Bid the teacher make thespecific efforts to prepare
students for the study or unit of work to be attempted?

3. Did the teacher use the textbook as the basis of the

social studies program or did she use the text as a basic
tool along with a variety of materials for motivating a
study in depth?

Teacher Guidance

1. Did the teacher guidance in the social studies program
restrict the students from trying to attain his optimum
level of development?
Did the teacher guidance in social studies stimulate the2.

ment?
Teaching Practices

1. Was there any indication that the teacher had attempted
to choose procedures that will induce transfer of learn
ing?
Was there any indication that the teacher has identified2.
and used procedures to allow for and accept individual
differences?
Was there any indication that the teacher encouraged indi-3.
vidual uniqueness and creative expression?

student to try to attain his optimum level of develop-
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Reinforcement

1. Was there any indication that the teacher has encouraged
self-evaluation of the pupils as they progress in their
studies?

2. Was there any indication that the teacher attempted to
reinforce desired responses in knowledge, skills, and
attitudes in the learning experiences?

The following questions are typical of those asked during
the structured part of the interview:

How did you evaluate your students' learning achievement in
social studies in this particular successful experience?

2. What seemed to be the most important outcome of this particu

lar experience for your students?

3. How did you set up the goals for this experience?
u. How long have you been using this particular method in the

social studies program?

3. Do you modify your units or methods with each ofgroup
children or have you modified or changed your social studies
method of teaching since it was first used?
How do you encourage creativity (child's unique talents,6.
abilities and skills) or creative expression in the social

studies curriculum?

The unstructured part of the interview attempted to obtain
characteristics of the successful teaching experience of the teacher
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and the structured part attempted to add pertinent general charac
teristics and background in order to focus and clarify the unstruc
tured responses.

Transcription and Analysis of Data
The interviews were transcribed and appropriate data sheets

were kept for the responses of each teacher. These were tallied
after all $0 interviews were completed in order that responses in
the predetermined categories could be analyzed. After the inter
views were transcribed it was found that no pertinent information
was obtained from the structured part of the interview except the
information concerning the evaluation of learning.

The data were analyzed in a descriptive manner in relation
to five basic goals of education, the achievement of rational powers,
self-realization, effectiveness of human relationships, economic
efficiency, and civic responsibility, and in relation to four charac

teristics of teaching methods (motivation, teacher guidance, teacher

practices and reinforcement). Appropriate tables were formulated

which presented the number and percentage of responses in the pre

determined categories as stated in the previous sentence.



CHAPTER IV

ANALYSIS AND INTERPRETATION OF DATA

This study is concerned with teachers1 perceptions of suc
cessful social studies experiences in the classroom situation. De

scriptive data were secured concerning information about the teacher
population and the teacher's perceptions of successful social studies
experiences in the classroom. The responses in the study were cate
gorized in relation to the five goals of education and in relation

to four characteristics of teaching methods (motivation, teacher

guidance, teaching practices, and reinforcement).

Information Concerning the Teacher Population

Of the $0 elementary teachers interviewed for the study, 10

(20 per cent) held a master's degree and 35 (70 per cent) held a

The remaining five respondents (10 per cent) hadbachelor's degree.

not earned an academic degree.

The 10 respondents (20 per cent) who held a master's degree

had obtained a Class A Professional certificate while the 35 re-

Two of the teachers (h per cent)Class B Professional certificate.
held one-year emergency certificates while the remaining 3 teachers

30

spondents (70 per cent)who held a bachelor's degree had obtained a

(6 per cent) held a lifetime certificate issued over I4.O years ago.
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These figures may be seen in Table 1.

TABLE 1

Degrees and Certificates Per Cent

Highest Degree Held

Master's 10 20

Bachelor's 35 70

5No degree 10

Certificate

Class A Professional 10 20

35Class B Professional 70

llEmergency 2

Other (lifetime) 63
N = 50

Professional growth and improvement within the past five

years were described by the teachers and these responses are shown

All of the 50 respondents indicated that they had parin Table 2.

ticipated in activities related to professional growth and improve

ment and several respondents indicated more than one activity. Of

21i (I4I1 per cent)the total 55 responses, indicated that the re

spondents (U8 per cent) had attended a college or university for
Sixteen (2? persummer school sessions during the past five years.

COLLEGE DEGREES AND CERTIFICATES HELD BI 
THE POPULATION STUDIED

Number of
Teachers
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cent) of the responses showed that the teachers (32 per cent) had
participated in workshops while six responses (11 per cent) showed

that the respondents (12 per cent) had participated in seminars.

Travel which would be helpful in teaching social studies was speci

fied in five responses (9 per cent) by five teachers (10 per cent)

while four responses (7 per cent) indicated that the respondents (8

per cent) had attended college full-time during the past five years.

TABLE 2

Number Per Cent
Activities

2k. Ull WSummer School attendance

16Workshops 29 32
6 11 12Seminars

Travel (related to social studies) 5 9 10

liCollege attendance (full time) 87

The number of years that the respondents have taught in the
Thirty-six of the $0 teacherselementary school is shown in Table 3-

(72 per cent) had taught in the elementary school ten or more years
while eight (16 per cent) had taught from one to five years and six
respondents (12 per cent) had taught from six to nine years in the
elementary school.

Per Cent 
of of of

Responses Responses Respondents

NATURE OF PROFESSIONAL IMPROVEMENT 
DURING LAST FIVE YEARS OF 

POPULATION STUDIED
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TABLE 3

Number of Years Per Cent

1-3 8 16
6-10 6 12

3610 and Over 72

The number of respondents teaching in each grade in the ele
mentary school is shown in Table U. Eleven respondents (22 per cent)
taught in the fourth grade while eight teachers (16 per cent) taught
in each of the second, third, fifth, and sixth grades. Of the total
number of 30 respondents, (111- per cent) taught in the firstseven
grade.

TABLE h
ELEMENTARY GRADES REPRESENTED BY THE RESPONDENTS

Grades Taught Per Cent

lliFirst 7
8 16Second
8 16Third

11Fourth 22
8 16Fifth
8 16Sixth

YEARS OF TEACHING EXPERIENCE 
IN THE ELEMENTARY SCHOOL

Number of 
Teachers

Number of 
Teachers
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The responses related to teacher activities for improvement

of teaching practices in the classroom indicate that five respondents

(10 per cent) read current literature related to social studies in

the elementary school. The magazines mentioned were Childhood Edu-

N. E. A. Journal and Social Education.cation, However,

spondents (92 per cent) stated that they subscribe to professional

educational journals. The Alabama Journal and the N. E. A. Journal

were the two most popular journals mentioned but several teachers
indicated that they subscribed to the Instructor also. Fourteen
teachers (28 per cent) revealed that they engage in experimentation

duct self-evaluations of their teaching practices. theHowever,
teachers did not indicate any specific activities used in classroom
experimentation and self-evaluations. In regard to sharing and ex-

U8 of the respondents (96 perchanging ideas with other teachers,

cent) stated that they engaged in this activity. None of the
teachers had participated in group in-service programs related to
social studies during the past year but nine of the respondents (18
per cent) had participated in this type of program within the past

Of the total $0 respondents, forty-seven (9U per cent)five years.
had participated in in-service elementary school programs during the

past year.

One teacher explained the in-service program in this way:

We have county wide in-service meetings that help teachers with 
local problems. We meet in our own grade groups, exchange ideas 
and study a problem of our own selection. This year we studied

U6 re

in the classroom and 32 teachers (6H per cent) stated that they con-
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The responses related to teacher activities of improvement
of teaching practices in the classroom are shown in Table 5-

TABLE 5

Teacher Activities Per Cent

5 10

U6 92

28

6U32Conducted self-evaluations

U8 96

0 0

189

h7 9U

Engaged in experimentation 
within the classroom

Read current literature in 
elementary social studies
Subscribed to professional 
educational journals

Participated in group in
service programs related to 
social studies this year

Shared and exchanged ideas 
with other teachers

Participated in in-service 
elementary school programs 
this year

Participated in group in
service programs related to 
social studies within last 
five years

the methods of teaching the new math but we have never had any
thing on social studies.

Number 
of 

Responses

TEACHER ACTIVITIES RELATED TO IMPROVEMENT 
OF TEACHING PRACTICES IN THE CLASSROOM
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Criteria

The teachers were asked to identify and describe one of their

most successful teaching experiences in the social studies curriculum.

or criteria upon which they judged the experiences toThe reasons
be successful are shown in Table 6.

TABLE 6

Criteria

hh 21

ho 18

U3 20

lh30
15 7Tests results

3h 16
8 UStudent self-evaluation

Student performance in 
learning experience
Student participation in 
learning experience

Attitudes and values 
acquired by students

Student involvement 
and enthusiasm

Knowledge and skills 
acquired by students

TEACHERS' PERCEPTIONS OF CRITERIA UPON 
WHICH TEACHING EXPERIENCES 
ARE JUDGED SUCCESSFUL

Number 
of 

Responses
Per Cent 

of
Responses

Successful Teaching Experiences Related to the 
Five Goals of Education
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As revealed by the responses, lUi (21 per cent) indicated that

student performance in the learning experience is a criterion for

Forty responses (18judging the success of the teaching experience.
per cent) indicated that student participation in the learning ex

perience is a criterion for judging the success of a teaching experi-

Forty-three of the responses (20 per cent) showed that know-ence.

ledge and skills acquired by the students is another criterion.
Student involvement
designated by 3h responses (16 per cent).

A fifth grade teacher explained why she considered one teach
ing experience successful.

The criterion related to attitudes and values acquired by
students was specified in 30 responses (Hi per cent). The remaining
criteria used for judging the success of the teaching experience was

(11 per cent)revealed in 23 responses related to test results and

student self-evaluation.

The fifty teachers (respondents) indicated more than one

reason for determining the success of the experiences. If the

Each year I teach the same type of unit and I use much of 
the same basic materials concerning the forty-eight states but 
with every group I emphasize different areas more than others, 
according to the interests of the group.

and enthusiasm in the learning experience was

This year while studying the western states, some of the 
boys became so interested in rock formations and fossils of 
the western states that their interests and enthusiasm in
volved the whole class. We spent more time on the western 
states than any other area but they really seemed to enjoy 
it more too. According to the test results, they learned a 
great deal more about the western states than the children 
the previous year.
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percentage of the respondents is desired for a particular category-

then the number of the responses of that category may be doubled in

order to obtain the percentage of respondents indicating the category.

Basic goals

It was assumed that when given an opportunity, the teachers

would reveal their reasons for the teaching practices or methods they

use in the classroom. It also was assumed that the teachers would

indicate significant factors related to motivation, teacher guidance,

teaching practices and reinforcement when describing one of their

most successful teaching experiences.

The five goals of education, which are accepted as a basis

for curriculum development in social studies programs, were used as

guide in analyzing and classifying the teacher'sa responses re

lated to one of their most successful teaching experiences.
In this study rational powers refers to the thinking pro-

ing, and problem solving processes.

planatory.

Successful teaching experiences related to rational powers -

The figures in Table 7 show that h.2 of the responsesmotivation.—
(30 per cent) indicated that readiness was a factor in motivation.

(6 per cent) showed that intrinsic motivation wasNine responses
(21; per cent) desig-identified by the teachers while 33 responses

nated extrinsic motivation when the teachers described one of their

The other goals are self ex
cesses, concrete, critical and creative thinking as well as reason-
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most successful teaching experiences. Group oriented motivation was

designated by 3h responses (25 per cent) while individually oriented

motivation was specified in 21 responses (1$ per cent).

TABLE 7

Elements of Method Per Cent

Motivation
U2Readiness 30

6Intrinsic 9
2kExtrinsic 33

3k 23Group oriented

13Individually oriented 21

Teacher Guidance

1627

23 13

16 10

111 23
33Convergently oriented 21

21Divergently oriented 13

Goals and questions 
formulated by teacher

Individual differences 
recognized

Goals and questions 
formulated by pupil
teacher planning together

Goals and questions 
formulated by text or 
outside source

SUCCESSFUL TEACHING AS RELATED TO RATIONAL POWERS 
DEVELOPED IN THE SOCIAL STUDIES CURRICULUM

AS IDENTIFIED FRCM TEACHER RESPONSES

Number 
of 

Responses



Uo
TABLE 7—Continued

Elements of Method Per Cent

Practices (Procedures)

li6Units, resources 13

Followed textbook 517

35Flexible plans 10

8Groups - committees 29

33 9
h2 11Discussion

517Discovery
6Lecture 2
11Field trips 3

1139Creative activities

h7 13

10Problem solving 3

25 7

Reinforcement

Student self-evaluation 10 9
2830Group evaluation

h3 U0Teacher appraisals

21t 23

Evaluation continuously used 
as a part of the procedures

Factual recall - immediate 
knowledge of test results

Correlates with other 
subjects or areas

Number 
of 

Responses

Individual selections 
or choices
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successful one in motivating for the development of rational powers.

Rational powers - teacher guidance.— Twenty-seven responses
(16 per cent) indicated that goals and questions made by the teacher

(15 per cent)were important in teacher guidance while 25 responses
valued goals and questions made cooperatively in teacher-pupil plan
ning sessions.
teachers use outside aids such as the textbook in selecting goals

and questions to be used in the learning experience. Recognition of

individual differences in relation to teacher guidance was desig

nated by hl responses (25 per cent). Convergently oriented guidance

used in

An example of one second grade teacher's guidance of a

per cent) indicated that divergently oriented guidance was
a successful teaching experience.

One teacher described the following teaching experience as a

was designated in 35 responses (21 per cent) while 21 responses (13

Our history was written in a story form but I wanted my 
fourth graders to know the significant aspects of cultural 
interactions and the ways these interactions may change the 
society. It seemed that just telling the children would not 
impress them very much so I brought a small wheel to school. 
The wheel was placed on a table with arrowheads, books and 
pictures the children were collecting for the unit on Indians. 
I labeled the wheel, “Contributed by " and wrote the 
question, “Does it belong here?" above the table.

The wheel started several interesting discussions but no 
one was sure of the correct answer so the wheel stayed on the 
table. After several days of trial and error activities by 
nearly everyone in the class, they decided that the wheel be
longed on the table. By using several reference books and 
various types of information a small group "proved" to the 
class that the explorers contributed the wheel to the Indian 
culture.

Sixteen responses (10 per cent) showed that the
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learning experience is as follows:

Rational powers - teaching practices.— The responses related

to teaching practices for developing rational powers showed that Zj.6

used in the most successful teaching experience while 1? responses

(5 per cent) indicated the use of the textbooks in the most success-

Thirty-five responses (10 per cent) indi-ful teaching experience.

cated the use of flexible plans in teaching practices. The use of

(8 per cent)groups and committees were specified in 29 responses

(9 per cent) designated the use of individualwhile 33 responses

Teaching practices using dis-selections or choices by the pupils.

(11 per cent)cussions were revealed in h.2 responses while 17 re
sponses (3 per cent) indicated the use of the discovery method. Six
responses (2 per cent) show the use of lecture in developing rational

(3 per cent) designated the use of fieldpowers and 11 responses
Of the total responses, h? (13 per cent) indicated that theytrips.

Problem solving was specified in 10 responseselementary classroom.
(3 per cent) and 2f> responses (7 per cent) indicated that evaluation

responses (13 per cent) indicated that the unit method of teaching was

After the basic planning was over, every child served as a 
"reporter" and interviewed his personal community helper. Several 
children had the same types of community helper but their reports 
were not the same; each child presented the report in his own 
unique manner.

Instead of starting with the usual community helpers such as 
the milkman, the mailman and the fireman, this year I changed and 
let each child consider his parents as community helpers. The 
children helped with the planning of the basic information we 
needed such as the types of jobs, kinds of services offered, and 
how one community helper depends upon others.

use teaching practices which correlate with other subjects in the
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was continuously used as teaching practices which help in the de

velopment of rational powers.

Rational powers - reinforcement.— Ten responses (9 per cent)
showed that student self-evaluation was used in reinforcing rational

powers while 30 responses (28 per cent) indicated the use of group

evaluation as reinforcement. Teacher appraisals were designated by

U3 responses (hO per cent) and the use of immediate knowledge of test

results was shown in 2h responses (23 per cent) related to reinforce

ment for the development of rational powers.

A second grade teacher's method of reinforcement of rational

powers was as follows:

Successful teaching experiences related to self-realization.—

The social studies curriculum may encourage the release of the po

tential of each child and may contribute to self-realization by pro

viding experiences that foster personal growth. Various approaches

used by the teacher may facilitate self-realization of the pupils.
33 re-

(37 per cent) indicated that readiness is important insponses

Second graders are always so eager to learn and they have so 
much energy that they absorb a huge amount of material each day. 
I try to use some written work and some independent activities 
that involve actions as well as developing thinking skills. I've 
found that if I take the last thirty minutes each day and check 
the day's work with them I have less misunderstandings and they 
know how much they've improved immediately. This helps me plan 
the next days activities especially for individual students. At 
one time I thought that I was cheating on school time by grading 
and checking the papers with the children, but now I know it is 
a part of the learning process.

Self-realization - motivation.— Table 8 shows that
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relation to the development of self-realization. Forty-three re
sponses (1*8 per cent) showed that the teachers specified individually

oriented motivation while 11* responses (15 per cent) indicated that

group oriented motivation is significant in the development of self

realization.

TABLE 8

Elements of Method Per Cent

Motivation
Readiness 33 37

1*3 1*8Individually oriented
11* 15Group-oriented

Teacher Guidance
16 15Goals set by teacher

30 29
Individual acceptance of self 10 9

25Individual acceptance of others 23
26Self-directive (self-discipline) 21*

Practices
21*37Individualizes instruction

8 5Follows textbook

Goals set by pupil-teacher 
planning together

SUCCESSFUL TEACHING AS RELATED TO SELF-REALIZATION 
DEVELOPED IN THE SOCIAL STUDIES CURRICULUM 

IDENTIFIED FROM TEACHER RESPONSES

Number of 
Responses
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TABLE 8—Continued

Elements Per Cent

Team work (groups) hO 26

Creative activities 1827

Utilization of individual talents 28 19

Evaluation (continuous) 812

Reinforcement

16Student self-evaluation 27

hl 66Teacher appraisals

hOther 7

Self-realization - teacher guidance.— As revealed in the re-
16 (15 per cent) indicated that goals set by the teachersponses,

(29 peraided in self-realization of the pupils while 30 responses

cent) showed that goals set through the use of teacher-pupil plan

ning were identified by the teachers in relation to self-realization

(9 per cent) designated that teacherof the pupils. Ten responses

guidance toward the individual acceptance of self is significant in

relation to self-realization while 25 responses (23 per cent) showed

that individual acceptance of others was significant in relation to

Twenty-six responses (2h perthe development of self-realization.

cent) specified that self-direction is significant in the develop
ment of self-realization.

Number of 
Responses
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An example of a teacher who apparently believed that goals

set by the teacher constitutes an important way of helping children

attain self-realization is as follows:

Self-realization - practices.—

(21* per cent) indicated that individualized instruction was an im

portant practice in providing experiences that foster growth of each

Eight responses (5 per cent) designated thechilds1 potentialities.

or teamwork

(18 per cent)Creative activities were indicated by 27 responses

(19 per cent) showed the utilization of indivi-while 28 responses

dual talents as being teaching practices which help in the develop-

Twelve responses (8 per cent) indicatedment of self-realization.

A few weeks later I brought an outline of the state map 
and put a big star on the place designated as the general area 

The next week I used the world globe to show the
A few days later, a little

The first week of school I take the children on a tour of 
the school building and grounds and the next week I escort 
them through the business district of our small town to help 
them develop self esteem and an awareness of their place in 
the school environment. This year I didn't stop with the trips. 
I decided to sketch a map of the town after one child asked if 
towns like ours had maps. The map of the town was placed on 
the bulletin board and the school picture (sketch by a child) 
was placed on the map. With the help of the children, every 
child's home was placed on the map in relation to the school 
location.

of our town.
relation of our state to the world.
boy interrupted a reading group with calls to come see what he 
had found. "Come quick, Miss M , I think I've found R , 
Alabama on this world." The reading group was stopped tempo
rarily but learning continued.

as teaching practices which aid in self-realization.

use of the textbook while 1*0 responses (26 per cent) specified group

Thirty-seven responses

The children living on bus routes were included by 
sketching roads leading to the farming areas and placing their 
homes on the farm roads. All the children became interested 
in everyone else's location.



h7
that continuous evaluation was a part of the teaching practices.

One teacher described a learning experience in which there

was emphasis on providing opportunities for the expression of crea

tivity and providing the child with opportunities to express himself

in his interaction with others, for this teacher it constitutes a

way of developing self-realization.

Self-realization - reinforcement.— In relation to rein-

16 responses (27forcement for the development of self-realization,

per cent) specified the use of student self-evaluation. Forty-one

(66 per cent) showed the use of teacher appraisals whileresponses

(7 per cent) specified group evaluation and immedi-four responses

ate knowledge of test results as being used in the reinforcement of

self-realization.
Successful teaching experiences related to human relation-

The social studies program may contribute significantly toships.—

the development of human relationships, a goal of education, by pro

viding learning experiences which help develop concepts, skills and

attitudes such as interdependence, cooperation, and influences of

the culture on man and his environment.

When working on group projects, I try to place the children 
in groups according to their interests and abilities, 
try to balance the group so that all the best little 
are not working on the same mural or project.

I also 
artists 

This gives the 
other children an opportunity to develop their abilities and to 
depend upon themselves.

Concepts and understandings related to family, community, 
and state activities are developed and this helps each child 
to increase his personal growth in living and working with 
others. As we study people at home and in other places I try 
to encourage creativeness, develop responsibility and en
courage the inquisitiveness in some way in each child.
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Human relationships - motivation.— Table 9 presents the

classification of the responses related to human relationships. As
revealed by the responses, 27 (50 per cent) indicated that readiness
is a significant factor in relation to motivation as described in the
teacher's most successful teaching experiences. Fifteen responses
(27 per cent) showed that group oriented motivation was used while

(23 per cent)13 specified individually oriented moti-responses
vation as described in the successful teaching experiences.

Human relationships - teacher guidance.— Thirty-three re-

(32 per cent) indicated that the development of interde-sponses

(39 per

cent) indicated the importance of cooperation in the development of

Thirty responses (29 per cent)human relationships. revealed that

teacher guidance in the democratic way of living was important in

the development of human relationships.

An example of a teaching experience of a second grade teacher

related to human relationships is as follows:

ment.

One child's father was a driver of heavy road equipment and 
he volunteered to talk with us about the need for heavy equip- 

He came and explained many features but he impressed the 
boys especially, with the plea for everyone to assume responsi
bility for safety and cooperation when the big machines are 
working on the jobs. We made murals of our personal community 
helpers and the children seemed to grasp the importance of inter
dependence in our everyday life.

Every year we study community helpers. This year I decided 
to change the usual routine of the study of the policeman, the 
fireman, and the doctor and instead study the community helpers 
that were represented in our room. We listed the occupations 
of the fathers and the mothers if they worked outside the home, 
regularly. Each child studied his own parents' occupation and 
reported the important contributions they made to the community.

pendence was a function of the teacher while h.1 responses
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TABLE 9

Elements of Method Per Cent

Motivation
50Readiness 27

15Group oriented 27
Individually oriented 13 23

Teacher Guidance

33 32
hl 39Cooperation

Democratic way of living 30 29
Practices (Specific)

37 30

1619

21i30

36 30Comparisons of cultures
Reinforcement

2512Test results
6532Teacher appraisals

5 10Other

Interdependence (development 
of the concept)

SUCCESSFUL TEACHING AS RELATED TO HUMAN RELATIONSHIPS 
DEVELOPED IN THE SOCIAL STUDIES CURRICULUM 

IDENTIFIED FROM TEACHER RESPONSES

Number of 
Responses

Development of cultural 
understandings

Development of cross-cultural 
understandings

Responsibility - school - home - 
community - state - nation - 
world citizen
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Again, evidence in the above example is an emphasis upon the

teacher setting the goals and learning experiences rather than upon

providing experiences in which pupils participate in the planning

process.

Human relationships - teaching practices.— Thirty-seven re-

(30 per cent) indicated that the development of culturalsponses

understandings was included in teaching practices related to human
relationships.
specified in 19 responses (16 per cent) and 36 responses (30 per cent)
indicated that comparisons of cultures were used in teaching practices

home,

community, state, national and world citizen was a teaching practice

as shown in 30 responses (21j. per cent).

A fifth grade teacher explained a teaching practice which she

used in relation to human relationships. It is as follows:

Each child selected his own way of reporting his findings 
concerning his favorite state. Some of the children really 
surprised me with the depth of their study. Many of the re
ports brought out the cultural backgrounds and the influences 
of the physical environment on the lives of the people within 
their state. As the group studied different sections of the 
country the class "expert" was called upon to share any de
tailed information he might have concerning his pen pal, the 
state or the culture that he thought would interest the class.

The development of cross-cultural understandings was

I let each child select a state for his independent study. 
We have forty-three in the classroom so I have a few states 
left over. The materials and research on the independent study 
is to be shared with the group from time to time. I encourage 
"pen - pals" from the state selected and I help the children 
find pals through the Junior Red Cross magazine and the Weekly 
Reader. Then I correlate language arts with the social studies. 
Letters are written to the state Chambers of Commerce of the 
selected states.

related to human relationships. Responsibility as a school,
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It may be noted in the above example that somewhat more oppor

tunity is provided pupils for planning their own learning experiences.
Human relationships - reinforcement.— Teacher appraisals

were specified in 32 responses (65 per cent) as the reinforcement
factor used in relation to human relationships while 12 responses

(2$ per cent) indicated the use of immediate test results in rein-

Five responses (10 per cent)forcement. indicated other types of

reinforcement such as student self-evaluation and group evaluation.

One fourth grade teacher described the following teaching ex

perience which she used in relation to reinforcement:

The above example of reinforcement has emphasis on "review".

in another school the fourth grade teacher emphasized im-However,

mediate knowledge of test results as reinforcing the learning.

or place.
comparisons with our country and with Alabama.

My fourth graders are so interested in our study of coun
tries of the world that I try to emphasize material they are 
interested in as well as what I think is important. I use 
little weekly check-ups to help. I ask the children to leave 
at least four lines between each question for use later. I 
give the test or check-up and as soon as everyone finishes we 
discuss the questions, answer them orally and I give them time 
to rewrite their answers if they want to before I take the 
papers home to re-check. They use the four lines between each 
question for improving their answers.

As we study each foreign country, we pretend we're world 
travelers trying to find out everything possible about the 
people, the location and the physical features of the country 

We set up guidelines for each country and we make 
We compare 

the weather, the languages, products, and types of government. 
The children do many things on their own.

For evaluating and reinforcing the learning we had a pro
gram based on a television news program. Each group selected 
a country and planned the important news for the "world broad
cast". They wrote the script, organized reporters and then 
planned the over-all program for other grades to share.
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Successful teaching experiences related to economic effi-

The social studies program can contribute to the under-ciency.—

standing of economic efficiency by providing learning experiences

that help develop concepts, skills, knowledge, and attitudes re

lated to man's use of limited resources. Of the 50 teachers in this

study who described their most successful teaching experience in

social studies, 29 (58 per cent) made no mention of economic effici

ency.

Economic efficiency - motivation.----Seven responses (35 per

cent) indicated that readiness as a factor in motivation was con

sidered in the teaching experiences while 10 responses (50 per cent)
Three responses (15 per cent)related to group oriented motivation.

specified individually oriented motivation. These figures are shown
in Table 10.

Economic efficiency - teacher guidance.— Fifteen responses

(I4.I4. per cent) indicated that childrens1 interests were considered in

As revealed by the responses,the development of economic efficiency.

16 (1+7 per cent) indicated that teacher-pupil planning was used in

the guidance of the development of economic efficiency.

As revealed by theEconomic efficiency - practices. — re

sponses, 13 (22 per cent) indicated that teaching practices included

the development of concepts concerning man's use of limited resources.

Eleven responses (19 per cent) specified the development of concepts

related to man's basic needs and 15 responses (26 per cent) desig

nated that teaching practices were used in relation to understandings
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TABLE 10

Elements of Method Per Cent

Motivation

35Readiness 7
50Group oriented 10

Individually oriented 153

Teacher Guidance

Ut15Children's interests

16 U7Teacher-pupil planning

Other 3 9

Practices

13 22

11 19Man's basic needs

15 26

169

10 17Understandings of conservation
Reinfor cement

h612Teacher appraisals

Hl 511Test results

SUCCESSFUL TEACHING AS RELATED TO ECONOMIC EFFICIENCY 
DEVELOPED IN THE SOCIAL STUDIES CURRICULUM

IDENTIFIED FROM TEACHER RESPONSES

Number of 
Responses

Develops concepts, attitudes 
related to skills, man's use 
of limited resources

Understandings of environ
mental influences

Understandings of goods 
and services



of environmental influences. As indicated by the responses, nine
(16 per cent)
included in teaching practices while 10 responses (17 per cent) speci

fied the development of concepts relating to conservation.

Economic efficiency - reinforcement.— Twelve responses (1;6

per cent) indicated that teacher appraisals were used as a part of

nomic efficiency. Knowledge of test results as a factor in rein

forcement was indicated by 11; responses (£1; per cent).

A sixth grade teacher reported a successful teaching experi

ence in developing economic efficiency as follows:

Successful teaching experiences related to civic responsi-

The development of civic responsibilities requires morebility.—

If children are to become increasing-than an accumulation of facts.

ly responsible, fully functioning personalities, capable of perpetu

ating and improving the democratic society, then these children need

As a culminating activity for our unit on Mexico, the sixth 
grade students planned a Mexican dinner for the class and a few 
guests. The room mothers volunteered their services but I 
limited outside help to food preparation only. The sixth grade 
students would have to plan the menu and purchase the food.

showed that understandings of goods and services were

The Mexican dinner was a success and it served as a basis 
for comparing diets of many areas. This activity helped in the 
preparation of our unit on health.

Committees were appointed by the student planning committee 
and every child donated thirty-five cents to add to the class 
funds for expenses. However, the purchasing committee did not 
have enough money for all the food so we had to revise the menu 
to fit our budget. One of the girls on the purchasing committee 
remarked, "I thought Mexican food was cheap, but maybe I've 
never really planned a big meal before."

reinforcement in relation to the development of understanding of eco-
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experiences in which civic responsibilities are emphasized and planned

according to the interests and abilities of the children.

Civic responsibilities - motivation.— As revealed in Table

11, 23 of the responses (41 per cent) indicated that readiness was a

(45 per cent)factor in motivation. Twenty-five responses showed

that group oriented motivation was identified by the teachers while

eight responses (14 per cent) designated individually oriented moti

vation when

teaching experiences.

sponses (46 per cent) indicated that children's experiences and inter

ests were used in teacher guidance. The responses related to goals

(16 per cent)indicated that 10 responses showed that goals set by

the teacher were used while 23 responses (38 per cent) indicated that

goals were set in teacher-pupil planning conferences.

An example of teacher-pupil planning is as follows:

Children really surprize you sometimes with their sincerity 
and real understanding of problems. We have been studying about 
children of the world. Last fall I invited two people who were 
just back from India to come by and talk to the children. This 
couple brought some of their slides and illustrated their talks. 
The fourth grade children were so impressed by the signs of 
poverty in India and Pakistan they talked about it for weeks. 
They compared it with their own Alabama surroundings and many of 
them became aware of the advantages of our democratic way of life.

One day just before Thanksgiving the boys suggested that the 
class send a Care package to India or Pakistan. The other 
children and I discussed it. Someone volunteered to check on the 
price of a Care package. We appointed a committee to investigate 
the cost and ways that fourth graders could finance the project.

Civic responsibility - teacher guidance.— Twenty-eight re-

the teachers described one of their most successful
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TABLE 11

Elements of Method Per Cent

Motivation

11123Readiness

li525Group oriented
Hi8Individually oriented

Teacher Guidance

li628

1610Goals set by teacher

3823

Practices

Develops concepts concerning:
812role of government

32 21

25 16

Provides experiences according to 
child's experiences and interests

Goals set by pupil-teacher 
planning

respect for constituted 
authority

awareness of responsibilities 
of freedom

Number of 
Responses

SUCCESSFUL TEACHING AS RELATED TO CIVIC RESPONSIBILITY 
DEVELOPED IN THE SOCIAL STUDIES CURRICULUM 

IDENTIFIED FROM TEACHER RESPONSES

Later the children sent a Care package to Pakistan at 
Christmas. They sold peanuts after school to pay for this pro
ject. In the spring we received a letter thanking us for the 
package. Now those fourth graders really feel that they are 
citizens of the world. The letter is going to be framed and 
hung in the library for everyone to see and of course the class 
is very proud of that.
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TABLE 11—Continued

Elements of Method Per Cent

operations of civic institutions 57
contributions of others 35 22

Provides activities that:

hl 28

Reinforcement

Evaluation (continuous) 11 17
8Student self-evaluation 12

18Test results 12

35 53Teacher appraisals

Civic responsibility - teaching practices. — The responses
related to teaching practices for developing civic responsibility
showed that 12 responses (8 per cent) indicated that the development

concerning the role of government was used in the suc-of concepts
Thirty-two responses (21 per cent) de-cessful teaching experience.

signated the use of the development of concepts concerning the aware-

responsibilities of freedom in the teaching experience.ness of

Teaching practices using concept development of respect for consti-

(16 per cent) whiletuted authority were revealed in 25 responses

(5 per cent) indicated the development of experiences7 responses

emphasize loyalty to American 
idea Is, values, ways of work, 
and living together

Number of 
Responses
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Thirty-five responses (22 per cent) specified the studyperiences.

of the contribution of others while hl responses (28 per cent) indi

cated that activities emphasizing loyalty to American ideals, values,

ways of working and living together were used in the successful teach

ing practices.

successful one related to the development of civic responsibilities:

Eleven responsesCivic responsibility - reinforcement. —

(12 per cent) showed the use of8reinforcement while responses

student self-evaluation in the reinforcement of civic responsibili-
The use of test results was reported in 12 responses (18 perties.

cent) while 35 responses (53 per cent) indicated the use of teacher

appraisals as reinforcement of civic responsibility in the success

ful teaching experience.

We combined the improvement of home citizenship with school 
citizenship. As each child expressed a need for improvement, we 
discussed it in terms of the group. The nicest thing about the 
unit on citizenship was the way each child began to realize that 
living is learning and you can't learn everything in one year or 
at one time. These third graders really became aware of their 
own need for change and they improved tremendously.

concerning the operations of civic institutions in the successful ex-

Ih our third grade we started planning for good citizenship 
the first week of school. The children, with my help, set up 
some qualities of a good school citizen, our ideal. We planned 
to use these goals as guidelines for the year. The next week 
after our planning session, our newspaper, The Weekly Reader, 
included an evaluation check-list for each child. The direc
tions on the check-list instructed the children to take it home 
and talk with their parents and see if they could plan together 
for improving and growing in good citizenship.

(17 per cent) indicated that teachers used continuous evaluation as

One teacher described the following teaching experience as a
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One teacher explained,

Some methods just won't work

The aspects of evaluation of learning in the social studies

program as described by the teachers in this study are presented in

Table 12.

TABLE 12

Evaluation Per Cent Per Cent

62 5037

3h 2320Attitudes

18 1711 11Skills

15 79Student Enthusiasm

111Test results

26 17 11Continuous Evaluation

7
16

79
36

h
0.6

Knowledge and 
understanding

TEACHER PERCEPTIONS OF EVALUATION OF LEARNING 
IN THE SOCIAL STUDIES CURRICULUM

Number of 
Free

Responses

Number of 
Elicited

Responses

Teacher Perceptions of the Evaluation of Learning 
in the Social Studies Curriculum

When I see a little boy or girl picking up paper on the play
ground, or helping someone, I always say, "I like the way Jane 
or Joe is helping carry out our school rules." I find that this 
positive approach keeps all of the children alert. Instead of 
embarrassing a child that forgets and throws paper down, I try 
to praise another for picking up paper and putting it in the 
trash can and proving to us that he is a good school citizen.

I teach good citizenship all day long, on the playground, in 
the lunchroom, and in the classroom. I never stop to see what 
best method I should use; you can't with h3 second graders clamor
ing for your attention. I know that I motivate and guide their 
learning. I evaluate continuously and I change with the situ
ation and with the individual too. 
every time or with every child.
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specific question referring to the evaluation of learning while

elicited responses were given as

lated to evaluation as described in the successful learning experi

ence.
(37 per cent)responses

(20 per cent) which the teachers revealed when describingsponses

their most successful teaching experience. It may be noted that

knowledge included specific knowledge and understandings concerning

culture, cross culture, civic responsibilities, geographic, environ

mental, and social concepts as well as general knowledge. The skills

mentioned with knowledge were reading, writing, speaking, thinking,

and listening. If knowledge and skills were mentioned together they

were combined under knowledge, however, map reading skills, study

skills and other specific skills named as such were categorized under

Evaluation of skills was specified in 18 free responses (11skills.

Fifteen responses

lation to evaluation while 11 responses (7 per cent) indicated the

use of test results.

sponses (16 per cent) in relation to evaluation in the social studies

program.

The elicited responses (direct questioning) revealed that 79

(50 per cent)of the responses

ledge and understanding in the social studies curriculum. Thirty-six

were related to evaluation of know-

Continuous evaluation was described in 26 re-

(9 per cent) specified student enthusiasm in re-

a result of direct questions re-

per cent) and the use of test results in 11 responses (7 per cent).

while attitudes were designated in 3h re

Knowledge and understanding were indicated in 62 of the free

The free responses were revealed by the teachers without a
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responses (23 per cent) related to attitudes while 17 responses (11

per cent) referred to evaluation of skills. In the elicited re

sponses (11 per cent) related to the use of continuous evaluation in

the social studies curriculum. One elicited response referred to

test results in evaluation.

The responses from the unstructured section of the interview

were categorized as free responses while the structured section used

sponses.

sponses in the categories of knowledge and understanding, and atti

tudes.

sponses of the unstructured section and the elicited responses of the

structured section of the interview share the same percentage figure

(11 per cent).

structured portion of the interview were more than the elicited re

sponses of the structured portion concerning the evaluation of learn

ing.

Summary of Analysis of Data

It was hypothesized that teachers, when given an opportunity

to discuss one of their more successful teaching experiences, would

reveal their rationale for a good elementary school social studies

It was not assumed that the perceptions of the teachers,program.

when describing their successful teaching experiences, would neces

sarily be congruent with the five goals of education (achievement of

sponses, seven (h per cent) referred to student enthusiasm and 17 re-

Only in the category of specific skills did both the free re

direct questioning and the responses were categorized as elicited re-

The free responses given were less than the elicited re

in all other categories the free responses of the un-
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rational powers, self-realization, effectiveness of human relation

ships, economic efficiency, and civic responsibility). Questions to

be answered by the study were formulated from the basic assumptions.

The data were analyzed and categorized in relation to the

five goals of education and in relation to four characteristics of

teaching activities of methods (motivation, teacher guidance, teach

ing practices, and reinforcement).

The number and percentage of responses in the predetermined

categories were given in each table. Teachers responded to more than

one category, in all areas there was some overlapping. If it is de

sired to know the per cent of the fifty teachers responding to a par

ticular category it is possible to obtain this information by doubling

the number of responses in the particular category desired.

Questions

Did the teachers encourage various types of thinking such as

concrete, critical, and creative thinking leading toward an awareness

viewed in this study perceived their role as that of encouraging

thinking, recognizing individual differences and relating the develop

ment of rational powers to other subject areas and to the experiences

Forty-six responses indicated that they used the unitof the child.

method as a teaching practice in social studies. It is noted that

unit method of instruction provides opportunities for developing con-

critical and creative thinking as well as encourages problemCrete,

solving and logical reasoning.

of the significance of one's rational powers?— The teachers inter-
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What ideas about self-realization and rational powers did the

teacher help the student to synthesize?— The teachers interviewed
for this study indicated that they provided for creative activitiesj
they individualized instruction, and they motivated and guided the

children toward self discipline. The overlapping of responses in cate

gories of rational powers and self-realization concerning the recog

nition of individual differences and the individualization of in

struction seem to indicate that the teachers were aware of a need to

synthesize these goals of education for the benefit of the children,

leading them toward self discipline and self direction.

Did the teacher provide for the basic understandings about

people in both the historical past as well as in present societies?—

The teachers of the study indicated that they provided for basic

understandings concerning people in both the historical past as well

as in present societies. The upper grade teachers of the fourth,

fifth and sixth grades specified the historical past more often than

However, both groups desig-did the teachers of the lower grades.

that they provided for basic understandings in present socie-nated

These were indicated in the goals of human relationships, eco-ties.

efficiency and civic responsibilities.nomic

Did the teacher help the child to see the need for under

standing the commonalities of all peoples as well as their differ-

Teachers indicated that they made comparisons and helpedences?—

the children see the need for understanding people of all races,

The goals developing humannationalities, and religions.
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relationships, economic efficiency, and civic responsibility indi

cated that teachers perceived their role as that of helping the child

understand the common characteristics of all people as well as help

ing him accept the differences in people.

Did the teacher help the child to understand that man influ-

ences his environment and in turn is influenced by it?— The teachers

who indicated successful experiences in relation to economic effi

ciency also indicated that they emphasized that man influences his

environment and in turn is influenced by it. However, of the $0

teachers in this study who described their most successful teaching

nomic efficiency. Thirteen responses were made concerning the de

velopment of concepts and attitudes related to man's use of limited

resources,

sponses in relation to the understandings of environmental influ

ences .

To what extent did the teacher achieve the five goals of edu

cation (the development of rational powers, self-realization, human

of the social studies content and life experiential background of the

The fifty teachers of this study indicated that the fivepupils?—

goals were used in their successful teaching practices. They de

experiences that indicated an overlapping of allscribed teaching

tent.

five goals and they also indicated the maturity of the child and the 
experiential background influenced the choice of social studies con-

11 responses as related to man's basic needs and 1$ re-

relationships, economic efficiency and civic responsibility) by means

experience in social studies, 2? ($8 per cent) did not mention eco-
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The teachers1 responses indicated that readiness was a factor

in motivation in five basic goals of education (rational powers, self-

sponsibility) in relation to the social studies program.

The responses indicated that teacher appraisals were used by

the teachers in relation to reinforcement.

In the category of teacher guidance, teacher-pupil planning

was used more frequently in three of the goals of education: self

realization, economic efficiency, and civic responsibility.

In describing their successful teaching experiences, the re

spondents referred to all five goals of education, however, only 21

ciency.

A larger number of responses showed that teachers used group

oriented motivation in relation to the goals of rational powers, eco-

and civic responsibility while individually ori-nomic efficiency,
ented motivation received the largest number of responses related to

the goals of self-realization and human relationships.

When describing their most successful teaching experiences,

tent related to the five goals of education.

the respondents indicated specific teaching practices including con-

realization, human relationships, economic efficiency, and civic re

respondents (h2 per cent) referred to the goal of economic effi-



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Statement of the Problem

to investigate teachers' per

ceptions of successful teaching in the social studies program in the

elementary school. It was hypothesized that teachers, when given the

opportunity to discuss one of their most successful teaching experi-

would reveal theirences,

social studies program.

Basic Assumptions

In this study the following premises were offered:

1. The teacher's perceptions of the natures of the child, the

society in which he lives, learning, and knowledge are im

portant factors in the release of a child's potential.

The teacher's perceptions of the relationships among these2.

■natures are of importance in the social studies curriculum.

3. The teacher's role is that of a catalyst between the child

and his learning environment and helping him to understand

the relationships between the four natures stated above.

n. The five goals of education (achievement of rational powers,

economic efficiency,effectiveness of human relationships,

66

The purpose of this study was

rationale for a good elementary school
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civic responsibility,

lationships encompassing the natures of the child, society,

knowledge, and learning.

Teachers who use these five goals of education in the social

studies program are mindful of the relationships between the

natures of the child, society, knowledge, and learning.

6. Teachers in this study may or may not view: (a) the release
of the potential of the child as a major goal of education;
(b) the natures of the child, society, learning, and know-

categories of importance; (c) the relationshipsledge as

between these four factors in the release of the child's po-

(d) the five goals of the social studies protent ial; and

gram as constituting the vehicle by which the understanding

of the relationships just stated may be accomplished.

7- There may be a gap between the perceptions of the teacher

and the rationale defined by the five basic purposes of edu

cation.

8. The teacher1 s perceptions of a successful

they think is important in socialprogram will reveal what

studies and will reveal their teaching methods in relation

inforcement.

Questions considered in the study were as follows:

Did the teacher encourage various types of thinking such as1.

critical, and creative thinking leading toward anconcrete,

to motivation, teacher guidance, teaching practices, and re-

and self-realization) define the re

social studies
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awareness of the significance of one's rational powers?

What ideas about self-realization and rational powers did the2.

teacher help the students to synthesize?

3. □id the teacher provide for the basic understandings about

people in both the historical past as well as in present so

cieties? Were the societies related in any way to each other

and to the child's experiences?

4. Did the teacher help the child to see the need for understand

commonalities of all peoples as well as their differing the
ences?

5. Did the teacher help the child to understand that man influ
ences his environment and in turn is influenced by it?

6. To what extent did the teacher achieve the five goals of edu-

and self-the development of rational powers,lationships,

life experiential background of the pupils?

Selection of Subjects

The subjects selected for the study were $0 elementary teach-

These teachersers employed full-time in public schools in Alabama.

were chosen, at random, from six school systems.

Collection of Data

Tape recorded interviews were used to obtain the data from

teacher related to successful social studies teachingeach

realization) by means of the social studies content and the

cation (civic responsibility, economic efficiency, human re-
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experiences in the classroom.

The unstructured part of the interview attempted to obtain

characteristics of the successful teaching experience of the teacher

and the structured part attempted to add pertinent general charac-

and backgroundteristics in order to focus and clarify the unstruc

tured responses.

Transcription and Analysis of Data

The data were analyzed in a descriptive manner in relation

to five basic goals of education: the achievement of rational powers,

self-realization, effectiveness of human relationships, economic

efficiency, and civic responsibility, and in relation to four charac

teristics of teaching methods (motivation, teacher guidance, teacher

practices and reinforcement).

which presented the number and percentage of responses in the prede

termined categories as stated in the previous sentence.

Principal Findings

Of the $0 elementary teachers interviewed in the study, 10

bachelor's degree.

academic degree (10 per cent).

had obtained a Class A Professional certificate while 35 respondents

(70 per cent) who held a bachelor's degree had obtained a Class B

Professional certificate.

The remaining five respondents had not earned an

Two of the teachers (k per cent) held one

(20 per cent) held a master's degree and 35 (70 per cent) held a

The 10 respondents (20 per cent) who held a master's degree

Appropriate tables were formulated
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year emergency certificates while the remaining three teachers (6 per

cent) held lifetime certificates issued over forty years ago.

Of the total $$ responses related to participation in activi

ties related to professional growth and improvement, 21| responses (Uh.

per cent) indicated that the respondents had attended a college or a

university for summer school sessions during the past five years.

Twenty-two responses

ticipated in workshops or seminars in the past five years.

Thirty-six of the 5>0 teachers (72 per cent) had taught in the

while eight (16 per cent) hadelementary school ten or more years

taught from one to five years and six respondents (12 per cent) had

taught from six to nine years in the elementary school.

related to the improvement of teachingTeacher activities

92 per cent of the re-

that the respondents subscribed to professionalsponses designated
educational journals while 10 per cent of the responses indicated

in the elementary socialread current literaturethat teachers

Ninety-six per cent of thestudies.

spondents shared and exchanged ideas with other teachers and 62i per

cent of the responses indicated that the teachers conducted self

evaluations of their teaching practices.

None of the respondents had participated in group in-service

showed that the respondents had participatedcent of the responses

in the elementary school's in-service programs during the past year.

programs related to social studies in the past year, however, 9k per

(h0 per cent) showed that the teachers had par

practices in the classroom indicated that

responses showed that the re-
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A variety of criteria upon which teaching experiences were

judged successful were presented by the respondents. None of the cri
teria were indicated by a majority of the responses.

Characteristics of Successful Teaching Experiences

Motivation.— The element of readiness in motivation was in-

1|2 of the responses related to rational powers,dicated in 33 re

sponses related to self-realization, 27 responses related to human

23 related to civic responsibilities,relationships, and seven re

sponses related to economic efficiency.

Group oriented motivation was shown in the responses related

to the five goals of education.

motivation related to rational powers,group oriented

related to civic responsibilities. The category ofsponses were

human relationships contained 13 responses related to group oriented

sponses related to economic efficiency.

In relation to individually oriented motivation, h3 responses

referred to self-realization, 21 responses related to rational powers,

13 responses referred to human relationships, eight responses related

to civic responsibility and three responses referred to economic effi

ciency.

related to goals andTeacher Guidance.— Of the responses

27 referred to rational powers,questions being set by the teacher,

16 responses related to self-realization, responses referred to10

and 25 re

motivation while 1U responses referred to self-realization and 10 re-

Thirty-four responses indicated
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civic responsibility. There were no responses related to human re

lationships and none to economic efficiency.

Goals and questions planned cooperatively by the teacher and

the pupils were indicated in 111 responses related to human relation

ships, 25 responses related to rational powers, 23 responses related

to civic responsibility, and 16 responses referred to economic effi

ciency.

Li7 responses referred to correlation with other subjects; 1x6 responses

33tive activities;

sponses indicated that continuous evaluation was used; 17 responses

related to the discovery method; and 10 responses referred to problem

solving techniques.

The category of self-realization contained 1x0 responses re

lated to group work, 37 responses related to individualized instruc

tion, 28 responses related to the utilization of individual talents,

27 responses related to creative activities, 12 responses related to

evaluation and eight responses related to the use of thecontinuous

textbook.

In the category of human relationships, 37 responses referred

to cultural understandings while 36 responses related to comparisons

of cultures and 30 responses referred to responsibility as a citizen.

containedEconomic efficiency,

15 responses related to environmental influences upon the economy,

related to the unit method of teaching; 39 responses referred to crea-

as a category of responses,

responses indicated individual choices; 2$ re-

Teaching Practices.— In the category of rational powers,
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and 13 responses related to man's use of limited resources.

The category of civic responsibility contained 3$ responses

related to contribution of others,

sponsibilities of freedom.

teacher appraisals and 2h responses referred to the use of test re

sults in relation to the category, rational powers.

self-realization, hl responses designatedIn the category,

of other items, including the use of test results.

The category of human relationships contained 32 responses

related to the use of teacher appraisals and 12 responses related to

the use of test results.

In the category of economic efficiency, 12 responses referred

to teacher appraisals and lh responses related to the use of test re

sults .

The category of civic responsibility contained 35 responses

which indicated the use of teacher appraisals and 12 responses which

related to the use of test results.

As indicated by the perceptions of the respondents, the single

most significant finding in relation to the teacher's rationale, seems

to indicate that the development of economic efficiency was not con

sidered by 2? respondents (58 per cent) when the teachers described

their most successful teaching experiences.

There seems to be a gap in relation to the development of

the use of teacher appraisals while four responses specified the use

and 32 responses related to re

Reinforcement.— Forty-three responses indicated the use of
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economic efficiency and the teacher's perceptions of a successful

teaching experience in the social studies curriculum.

Evaluation of learning.—

riculum showed that the largest number indicated evaluation of know

ledge and understanding and the smallest number indicated evaluation

of skills.

sponses designated the use of test results in the evaluation of learn

ing in the social studies curriculum.

Conclusions

The following conclusions were formulated from the principal

findings:

Approximately three-fourths of the respondents were experi-1.

teachers with ten or more years service in the pro-enced

fession and nine-tenths of the total population had graduated

from a college or university.

indicated that readiness was aThe review of the responses2.

factor in motivation in all five basic goals of education in

relation to the social studies program.

The responses revealed that teacher-pupil planning was an ele-3.
ment of teacher guidance in four of the goals of education in

Human relationships substitutedrelation to social studies.

cooperation as a factor instead of teacher-pupil planning.

responses indicated that each of the five goalsTeachers 14.
focused upon specific teaching practices.

perceptions of the evaluation of learning in the social studies cur-

It was also shown that only a very small number of re-

The responses related to teacher
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5. The responses indicated that teacher appraisals were used

more than other factors in reinforcement in each of the five

goals of education.

6. Teachers 1 responses designated the acquisition of knowledge

and understandings as a factor in the evaluation of learning.

Forty-two per cent of the respondents indicated the teaching7.

of economic efficiency as a goal of education in describing

the successful teaching experiences.

Suggestions for Further Study

In view of the data obtained in this study, the following

suggestions for further study are made:

1. An investigation as to the continuity, sequence, balance and

scope of the five educational goals being taught in the social

studies curriculum of the elementary school.

A similar investigation involving the continuity,2. sequence,

balance and scope of the five educational goals being taught

in relation to another subject area in the elementary school

curriculum.
Since the majority of the responses indicated that teacher3.
appraisals were used by the teachers in relation to reinforce

ment, it might prove of value to investigate the same teacher

population in relation to the meaning of reinforcement and

elements of teacher appraisals.
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