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CHAPTER I

INTRODUCTION

To meet the demands for more teachers, institutions
engaged in teacher training are faced with the problem of

Evidence from the profes
sional literature dealing with student teaching indicates
that there is a trend toward expanding the student teaching
programs to off-campus facilities. A publication of the
Association for Student Teaching states:

With the increased number of student teachers the
campus laboratory schools can no longer provide the student

1

llvane Applegate, "Many People Affect the Student 
Teaching Program," Educational. Administration and Super
vision, XLIV (July, 1958), 205-212.

^Howard T. Batchelder, Richard E. Lawrence, and 
George R. Myers, A Guide To Planning For Off-Campus Stu
dent Teaching, Bulletin No. 11 of The Association for 
Student Teaching (Cedar Falls, Iowa: The Association 
for Student Teaching, 1959)> p. 3.

Nearly every institution which prepares teachers 
for American schools is—or soon will be—faced with 
the problem of planning for a new or expanded program 
of off-campus student teaching. Growing numbers of 
students are putting heavy demands on currently used 
facilities for student teaching. Many colleges and 
universities already have found it necessary to seek 
and develop new situations in which student teach
ing can take place. The continued need for giving 
attention to problems of expansion is obvious.2

making arrangements with the public schools to provide for 
student teaching experiences.1
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teaching experiences needed and at the same time provide
for the pre-student teaching experiences and the opportuni
ties for graduate study demanded. In a study of the
campus laboratory school, Otto Hughes of Indiana University
concluded that the major emphasis is shifting from student

In line with this trend, during the school year
1961-62, the College of Education of the University of
Alabama expanded its student teaching program. For the
first time, student teachers in elementary education were
placed in elementary schools in Tuscaloosa City and
Tuscaloosa County schools other than Verner Elementary
School. Some of the student teachers in secondary educa
tion were placed in schools other than Tuscaloosa City and
Tuscaloosa County schools. Some University of Alabama stu
dents had student teaching experiences in Mexico City
during the spring semester, 1960-61, and the spring semes
ter, 1961-62.

The expanded program of student teaching and the
shift of the student teaching experiences to off-campus
schools bring about new relationships and responsibilities
among the personnel involved. The school principal is
involved in these relationships and responsibilities.

3Otto Hughes, The Role of the Campus Laboratory 
School, Bulletin of the School of Education (Bloomington, 
Indiana: Indiana University, 1959).

teaching to pre-student teaching experiences and that this 
trend is characteristic throughout the country.
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Batchelder and others in a bulletin published by

The Association for Student Teaching point out some crucial

gram of expanded student teaching goes into operation.
Among the crucial problems identified are the following
that pertain to the relationship of the principals and
other personnel:

1. To what extent is it necessary for the college
and the cooperating school to share views regarding the
curriculum, the philosophy, and instructional procedures?

Will the cooperating schools be expected to2.
make all their facilities available to student teachers?

How will the cooperating teachers be selected?3.
To what extent will the student teacher be a4-

participating member of the faculty of the school in
which he is doing student teaching?

What policies need to be established regarding5.
the assignments of student teachers to a school and assign

ment within the school to a particular supervising

teacher?
6. To what extent will the supervision of the

student teaching program be shared among the college
supervisor, supervising teacher, and school principal?

7-
work of the student

4Batchelder, Lawrence, and Myers, 10-12.

Who will participate in the evaluation of the 
teachers?^

issues about which decisions should be made before a pro-
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Writers in the 1961 Yearbook of The Association

for Student Teaching look upon the relationship of the
colleges and public schools as a partnership in student
teaching programs. The concerns of teacher education dur
ing the next decade will be focused upon problems arising
from the emerging partnership of colleges and public
schools in the preparation of teachers. The partnership

C. M. Clarke, editor of this yearbook, in the
"Foreword" characterizes the tasks of the colleges and
public schools as follows:

and public schools.
The new partnership should see a diminishing of

the influence of college personnel who see student teach
ing as a "trying out" of the principles they have taught

Also diminishing will be the influence ofthe students.
these public school personnel who have looked upon student

Already leaders in both schools and colleges 
search for a clearer delineation of their respective 
responsibilities and opportunities and for a clearer 
view of the roles to be played by the persons in
volved at the several points of contact. Tough 
problems are being identified in the intertwining 
of administrative function . . . and in the recon
struction of views and attitudes toward teacher 
education held by practitioners in both colleges 
and nnhlin csehnnl s _ O

5c. M. Clarke, "Foreword," Teacher Education and 
the Public Schools, Fortieth Yearbook, The Association for 
Student Teaching (Dubuque, Iowa: The Association for 
Student Teaching, 1961), p. xiii.

^Clarke, xiii-xiv.

pediency into "the long-range refinement of a recognizable 
permanent relationship.

is viewed as having passed from the initial stage of ex-
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teaching programs as a favor rendered to colleges. The
development of an integrated pattern of professional learn
ings for teachers-to-be will require the cooperative effort
of principals, supervising teachers, and college super

Smith and Cunningham in the same yearbook point
out the need for acceptance of the partnership in teacher
education by both the colleges and the public schools.

Need for the Study

The. foregoing discussion of the emergence of new
relationships and problems in expanding student teaching
programs suggests the need for more clearly identifying
the roles of the personnel involved.

A survey of literature dealing with the studies
pertaining to student teaching programs reveal that many

?Clarke, xiv.
^Emmitt D. Smith and Fred J. Cunningham, "Admin

istrative Relationships Between Teacher Education Institu
tions and Cooperating Public Schools," The Association for 
Student Teaching, Fortieth Yearbook, Teacher Education and 
the Public Schools, p. 3.

All that has been written on the subject indicates 
that the total teaching profession will become in
creasingly involved in teacher education. Is the 
college ready to accept the cooperating public school 
as a fully responsible partner in the teacher educa
tion endeavor? Is the cooperating public school 
ready to accept teacher education as a bona fide 
function of the public school?°

visors toward the refinement of the best opportunities for 
student teachers.?
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studies and surveys have been made of the functions and
responsibilities of college supervisors and supervising
teachers in student teaching programs. However, the role
of the principal in student teaching programs has not been
studied to the same extent.

One doctoral dissertation^ and three surveys deal
ing with the functions of school principals in student

These studies will be reviewed in Chapter II,
"Review of the Literature."

Since very little research has been done concerning
the functions of school principals in student teaching
programs, there is a need to explore this matter.

Statement of Problem

The purpose of this study was to compare the per
ceptions of school principals, supervising teachers, and
college supervisors concerning the functions of school

22-27.

teaching programs were encountered in the study of the 
literature.

^Phi Delta Kappa, Research Studies in Education, 
1952 (Bloomington, Illinois: Phi Delta Kappa, Inc., 
1955)j P- 9- Cleo 0. Hearnton, "Teacher Education and 
the Public Schools, An Annotated Bibliography." The 
Association for Student Teaching Fortieth Yearbook, 
Teacher Education and the Public Schools, p. 199-

10Helen Reed, "The Responsibility of the Princi
pal," The Supervising Teacher, Thirty-Eighth Yearbook of 
The Association for Student Teaching, 1959), PP- 92-94- 
Vernon C. Lingren, "Help Needed and Received by Student 
Teachers," Journal of Teacher Education, X (March, 1959), 

Smith and Cunningham, 3-21.
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principals in student teaching programs. The study was
concerned with three aspects of this problem.

1. To compare the perceptions of school prin
cipals, supervising teachers, and college supervisors
concerning the functions which are appropriate for school
principals to perform in student teaching programs.

2. To compare the perceptions of school princi
pals, supervising teachers, and college supervisors con
cerning the functions which school principals are per
forming in student teaching programs.

3- To compare the perceptions within each group
as to the appropriateness and performance of functions of
school principals in student teaching programs.

General Procedures

The procedures used in this study are presented
Briefly the procedures con-in detail in Chapter III.

sisted of the following steps:
A questionnaire was constructed consisting1.

The statements were derived from aof 34 statements.
study of the professional literature dealing with stu
dent teaching programs.

The questionnaire was submitted to the2.
college supervisors, principals, and supervising teachers
engaged in working with student teachers from the
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3. The responses were tallied, separately for the
three groups.

4- The data obtained were subjected to statisti
cal treatment to determine if the differences in the per
ceptions of the three groups were statistically signifi
cant .

Limitations of the Study

The purpose of this study was to explore the dif
ferences in perceptions among three groups: principals,
supervising teachers, and college supervisors. No attempt
was made to determine the causes of the differences nor to
evaluate the effectiveness of the principal’s work in the
student teaching program.

The study was limited by the statements included
These statements were taken fromin the questionnaire.

the literature pertaining to student teaching programs.
To have included all statements found in the literature
would have made the questionnaire too long. Also, it is
conceivable that principals are performing important and
necessary functions in student teaching programs that
have not been included in the literature.

-'--'-Southern Association of Colleges and Secondary 
Schools, Proceedings of the Sixty-sixth Annual Meeting 
(Atlanta, Ga.: Southern Association of Colleges and 
Secondary Schools, 1961), p. 9-

accredited universities and colleges in Alabama for white 
students.11
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This study was limited to the perceptions of college

supervisors, principals, and supervising teachers who were

universities and colleges in Alabama for white students.

Definition of Terms

In this study the following definitions of terms
pertaining to student teaching are used as they are defined
for the most part by the Association for Student Teaching:

"Supervising Teacher:1.
In

the literature the supervising teacher is sometimes re
ferred to as cooperating or directing teacher.

"College Supervisor:2. The college representa-

3. School Principal: "The administrative head

In the

engaged in working with student teachers from accredited
12

and professional leader of a school . . . usually limited 
to a single school or attendance area."^

tive who is responsible for supervising a student teacher 
or a group of student teachers."1^

One who teaches children 
or youth and who also supervises student teaching.

12southern Association of Colleges and Secondary 
Schools, 9.

-'-^The Association for Student Teaching, Thirty- 
Eighth Yearbook, 1959, The Supervising Teacher, p. x.

1Z|'The Association for Student Teaching, Thirty- 
Eighth Yearbook, 1959, x.

-'■^Dictionary of Education (Second Edition) ed. 
Carter V. Good (New York: McGraw-Hill Book Company, 
Inc., 1959).
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literature dealing with student teaching programs, the
principal is sometimes called the cooperating principal.

"Student Teaching:4. The period of guided
teaching during which the student takes increasing respon-

over
a period of consecutive weeks. This period is also
referred to as internship.

5. Campus laboratory school: "A school which is
controlled and supported (all
and which is organized as an integral part of the teacher
education program to provide significant opportunities to

6. Cooperating school or off-campus school: "A
school which is not controlled or supported by the college

tory experiences in a teacher education program.

study and relate the various phases of the teacher's 
activities both in and out of school. "-'-7

but which does provide facilities for professional labora-
„18

16.
Eighth Yearbook, 1959,

17.
Eighth Yearbook, 1959,

18.
Eighth Yearbook, 1959,

or in part) by the college

sibility for the work with a given group of learners 
>,16

'The Association for Student Teaching, Thirty- 
x.

The Association for Student Teaching, Thirty- 
x.

The Association for Student Teaching, Thirty- 
x.



CHAPTER II

REVIEW OF THE LITERATURE

As.was indicated in Chapter I, the professional
literature dealing with the functions of school princi
pals in student teaching programs was studied to arrive
at the statements to be included in the questionnaire.
This chapter will review some of the main viewpoints of
the writers in the professional literature.

First those items in the literature which point
out the importance attached to the role of the principal
in student teaching programs are reviewed. Next the
review deals with those reports which reveal the ways the
principal assumes his leadership role in the student
teaching program as he (1) participates in the selection
of the supervising teachers,.(2) assists the supervising

the college supervisors, and (4) interprets the program of
student teaching to the parents of the school and.the
people of the community.

11

teachers in the work with student teachers, (3) works with
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A study of the professional literature dealing
with student teaching programs reveals the importance
attached to the functions of school principals in student
teaching programs.

The principal is responsible for all activities
within his school. When student teaching is seen as an
integral part of the on-going school program, the princi
pal has responsibility for the coordination of the activi
ties of the student teaching program. Margaret Dahlem,
writing in the most recent yearbook of the Association
for Student Teaching, sees the role of the school princi
pal as follows:

The principal, by virtue of his position, is
recognized as being a key person in the development and
administration of the student teaching program.

He has responsibility for giving leadership in
the development of the total school program, including

The Importance of the School Principal 
in Student Teaching Programs

l^Margaret Dahlem, "A Role Perception: The 
Cooperating School Principal," Teacher Education and the 
Public Schools, Fortieth Yearbook of The Association For 
Student Teaching, 1961, p. 54.

Inevitably, student teaching becomes an integral 
part of a principal's administrative and supervisory 
functions. He regards his work with student teachers 
and supervising teachers as a stepping-stone toward 
the upgrading of the instructional program. Working 
with student teachers to improve their teaching 
skills and with his staff to make them effective 
supervising teachers, he is able to raise the level 
of the educational offerings of his school.19
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the student teaching program. He has responsibility for
establishing good working relationships among the super
vising teachers, college supervisors, student teachers,
and pupils in the schools. Aleyne Clayton Haines describes
the principal’s leadership role as follows:

Burnham, in the 1951 Yearbook of The Association
for Student Teaching, pointed out the necessity for secur
ing the cooperation of the principal in planning a student

The cooperation of the principal isteaching program.
needed not only because he is the chief liaison person
between the college and the local school but also because
what the principal does will determine the attitude toward

The principalcooperation throughout the entire school.
should not only be concerned with cooperating with the

The principal is in a leadership position which 
affords many opportunities for him to be sensitive to 
educational experiences. As he works with coordinator, 
with cooperating teachers, and with student teachers, 
he makes valuable suggestions and arrangements which 
facilitate the functioning of the entire program. He 
is in a position to open channels for participation 
and, at the same time, to safeguard the interest of 
all concerned.21

^Aleyne Clayton Haines, Guiding the Student 
Teaching Process in Elementary Education (Chicago: Rand McNally? I960), p. 58.

2-*-Haines, 67.

The principal is a key person in the school, and 
his leadership is essential to effective functioning 
of the student teaching program. The better in
formed the principal is and the more understanding he 
has of central purposes and goals of student teach
ing, the more likely it is that the administration of the program will be successful.20
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college in the student teaching program but he should also

As indicated in Chapter I, writers in the most
recent Yearbook of the Association for Student Teaching
emphasize the recognition of the public schools, with the

the program of student teaching. In. discussing this

deals with the role of "The Cooperating Principal.
The specific responsibilities that principals

assume for student teaching programs vary greatly from
In some situations the principalsituation to situation.

may not participate directly in supervising the student
teaching program, but will make himself available as a

In other situations, it may be important for the
principal to have a more active part in the supervision
of the program.

partnership in action one chapter in this publication
n24

principal as the head of the school, as full partners in
23

22]v[yrtle. Burnham, "The Cooperating School Staff 
Look at the Program," Off-Campus Student Teaching, 
Thirtieth Yearbook of The Association for Student Teach
ing (Lock Haven, Penna.: The Association for Student 
Teaching, 1951), p* 102.

2^Clarke, xiii.
2^Dahlem, 46-53*
^Florence B. Stratemeyer and Margaret Lindsay, 

Working With The Student Teacher (New York: Bureau of 
Publications, Teachers College, Columbia University, 
1958), p. 119*

resource to the supervising teacher and college super- 
25 visor.

be concerned with the need of the profession for well 
qualified teachers.^2
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extent upon the principal:

Selection of Supervising Teachers

Most writers agree that the principal should have
a part in the selection of supervising teachers. "Nelson
and McDonald point out that the principal ’plays a key

will act as cooperating teachers.
Manuals and guides for student teaching developed

by colleges indicate the responsibility of the principal
in such statements as the following:

Sam Duker, in the following quotation, points out 
that in many situations the responsibility for the

role in selecting and approving members of his staff who
„27

There are some phases of student teaching rela
tionships with the school that can be carried out 
successfully only when the school principal takes 
steps to see that they are.26

super
vision of the student teaching program depends to a large

In a large number of cases the teacher training 
institution sends its students into the schools of 
the community for student teaching experiences. In 
many such cases the college has no jurisdiction over 
the school, and the success of the experience is 
almost entirely dependent on the school administrator 
and his staff. The main burden here, as in so many 
other situations, rests directly.on the shoulders of 
the school principal.

O zf.ZDSam Duker, "The Elementary School Principal and 
the Student Teacher," Educational Administration and 
Supervision, XLI (December, 1955)> P- 467.

2?Asahel D. Woodruff, Student Teaching Today (AACTE 
Study Series, Number 5> Washington, D.C.: The American 
Association of Colleges for Teacher Education, I960), p. J.
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"Work jointly with the coordinator in the selection

In indicating ways a school principal can contrib
ute and cooperate with a teacher-education institution in
recruiting outstanding teachers, Perrodin states:

The principal can recommend and encourage the 
best qualified teachers in the local school to par
ticipate in the supervision of student teaching. 
No one is in a better position than the local 
school principal to serve this recruitment function. 
He knows which teachers are truly master teachers, 
which have well adjusted personalities, which have 
a contagious zeal for teaching, and which are 
equipped with the human relations skills that are 
needed for guiding and sharing teaching and learn
ing experiences.

"Survey the field of teachers and select the ones

2&E. S. Christenbury, Tentative Policies and 
Procedures for Student Teaching (Knoxville, Tennessee: 
College of Education,. University of Tennessee, 1959)> 
p. 19.

of the staff members who are to serve as cooperating
p o-teachers."

who would make good prospective supervising teachers, using
29the criteria furnished by the college."

"Recommend only those cooperating teachers who are 
willing and qualified.

^^Appalachian State Teachers College, Handbook 
for Student Teaching (Boone, North Carolina: Appalachian 
State Teachers College, 1954) (Mimeographed), p. 11.

^School of Education, Indiana University, A Guide 
for Student Teaching (Bloomington, Indiana: Indiana 
University, 1959), p. 1S.

^•'-Alex F. Perrodin, "The Principal and the Student 
Teacher," Educational Administration and Supervision, 
Vol. XLII, No. 3, p. 149.
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Haines suggests that when the principal partici

pates in the selection of supervising teachers he estab
lishes the framework for the development of many other
activities in the school. Since he is acquainted with the
teachers in the school, his advice and judgement are of

Assisting Supervising Teachers

One of the most important functions of the school
principal as indicated in the literature is that of encour-

The principalaging and assisting the supervising teacher.
has the responsibility of giving support and encouragement
to the supervising teachers in the same way as he does for

In addition the principal should be awareall teachers.
of the special needs of the supervising teachers and the

While it is desirablespecial demands made upon them.
that supervising teachers participate as do other teachers
in the on-going activities of the school, the principal
may need to protect the supervising teacher from undue
demands to work on school and community committees that
come to them because of their outstanding leadership

In planning the over-all teacher load principalsability.
need to give consideration to allowing time for the super-

^Haines, 5$-

great value in making wise choices of supervising 
32teachers.
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The principal can assist the supervising teachers
in planning experiences for the student teachers outside
the classroom. The principal can help in arranging for
visitation in other classrooms and for contacts with some
of the people who work in the school such as school nurse,
librarian, or lunchroom manager. The principal can intro-

The principal contributes to the improvement of
the effectiveness of the supervising teachers' work with
the student teachers. He can work with the supervising
teachers to maintain a healthy balance in the duties
assigned to student teachers such as a proper proportion
of the more creative teaching activities and the various
kinds of routine jobs. He can help the supervising
teachers to provide a flexible schedule that will allow

Attendance at professional meetings with personnel
from the college and with supervising teachers from other
schools should be of great benefit to the supervising

vising teachers to have conferences and to plan and eval
uate the work of student teachers.-^

^^Haines, 66.
-^Perrodin, 150.
35Dahlem, 57•

duce the student teachers to personnel from the central 
office when they visit in the school.

the student teachers to have experiences in the various
3 5phases of the school program.
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teachers. Occasionally there are statewide or regional
meetings of professional organizations such as The Associa
tion for Student Teaching which supervising teachers may
wish to attend. To help the supervising teacher to par
ticipate in these activities the principal not only should
give his approval and encouragement but he may need to
arrange for suitable substitute teachers to relieve the
supervising teachers. In some instances the principal
takes over the teaching responsibilities himself in order

The principal can do much to build readiness on
the part of the teachers to work with student teachers and
to promote the acceptance of the student teaching program
in the school by the faculty as a whole. Teachers can be

accrue from the program of student teaching.
Along with working with the supervising teachers

the principal has the responsibility of helping the entire
faculty to become acquainted with the student teaching
program and to accept the student teachers as contributing

The example set by all facultymembers of the faculty.

have great influence on the student teachers.

helped by the principals to realize the benefits that
37

36perrodin, 152.
-^Dahlem, 57-
-^Haines, 63-64.

members as they work together in a professional manner will
3S

that the supervising teachers may benefit from attending 
in-service and professional meetings.
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Information about the student teachers available

from the college is channeled to the supervising teachers
through the principal. Through studying the records and
data on student teachers the principal is in a position to

The principal is seen as performing an important
function by helping the supervising teachers in becoming
acquainted with the student teachers. Haines describes
this function as follows:

Dahlem views the principal as a partner in evalua-
As the principal has contacts with the studenttion.

39Haines, 58.
^Haines, 58.

Before student teachers arrive in the school, the 
principal should receive affirmation of previous 
arrangements and specific information about their 
arrival. Personal data on the student with accom
panying photographs help the principal and teachers 
to prepare more adequately. Information about the 
coordinator and his initial visit should also be 
available well in advance.

The principal assumes responsibility, once agree
ments have been reached, for channeling information 
to the teachers about the arrival of students and the 
allocation of student teachers' time. Any changes or 
misunderstandings also are cleared through his office. 
Since he is the designated administrator for the 
school, he helps to establish working relationships 
with college coordinators and facilitates scheduling 
of necessary contacts. This means he must allow some 
time for conferences and must use initiative in 
acquainting coordinators and student teachers with 
school policies. When handbooks or pamphlets are 
available containing information about the school, 
these may prove valuable for the principal to use 
for orientation purposes.

work jointly with the college supervisor in assigning the 
student teachers to supervising teachers.^9



21
teachers he can give the supervising teachers, and college
supervisors as well, valuable help in the evaluation of
the work of student teachers. The principal should work
along with the supervising teachers in defining and making
understandable the goals of teaching to the student

In summary, the principal fulfills a vital role
in the student teaching program as he assists and encour
ages the supervising teachers in professional growth, in
planning and evaluating the experiences of student teach-

and in making available to them resources for use iners,
the student teaching program.

Working With Student Teachers

The writers of the professional literature on stu
dent teaching programs place emphasis upon the principal’s
relationship with student teachers. Student teachers are

The initial contact the student teachers have
in the school, most often with the principal, sets the
tone of the student teaching experiences.

41Dahlem, 57-
Sam P. Wiggins, The Student Teacher In Action 

(Boston: Allyn and Bacon, Inc., 1937), pp. 11, 27•

teachers and to help each student appraise his progress 
toward the goals.

advised not to be afraid to go to the school principal 
for help.
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The principal should be aware of the importance
of the impressions the students receive upon their first
contacts with the school and the way they perceive their
relationship with the principal. Dahlem expresses the
importance of these first impressions as follows:

One of the major areas in which principals can do
effective work with student teachers is in orientation

For the most part orientation activities comeactivities.
early in student teaching experience, although some orien
tation may be scheduled throughout the term. Dahlem
recommends regularly scheduled orientation meetings. Ori
entation activities led by the principal may include a
number of other people, the college supervisor, the super
vising teacher, the supervisor of instruction, the director

During .the orientation activities early in the
term, the principal will introduce the student teachers

^Haines, 59«
^Dahlem, 54-55.
^Dahlem, 54, and Haines, 59.

of guidance, the school nurse, and in some activities the 
pupil leaders in the school.

Through initial contacts, the principal estab
lishes himself as a professional person and becomes 
acquainted personally with each student. He com
municates his expectations and helps students to identify their relationship with him.^*

"The principal who meets with student teachers upon 
their arrival and welcomes them graciously sets the tone 
of their initial experiences."^
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dent teachers around the school and inform them as to the

The student teachers are in
formed about the general policies and organization of the
school.

The principal can talk to the student teachers
about the school community and the importance of the stu
dent teachers’ helping to build good public relations by
attending parent-teacher meetings. The principal can help

As the term
progresses the principal can provide opportunities for the

One of the functions of the school principal men
tioned frequently in the literature is that of helping the
student teacher learn something of the role of the prin
cipal in the school and the operation of the school office.
Student teachers need to perceive the principal as an
educational leader in the school. They should have oppor
tunities to learn the true significance of the principal's

54-
59-
55.
55-

^Dahlem,
^Haines,
4^Dahlem,
^Dahlem,

student teachers to become acquainted with the operation 
of the school office.

Any written materials that have been prepared 
for the guidance of student teachers is discussed.^?

the student teachers to anticipate and look forward to 
parent-teacher conferences and home visits.

location of supplies, equipment, teaching materials and 
pupil personnel records.

to both the teaching and non-teaching staff, show the stu-



Perrodin suggests a way in which the student
teachers may become more fully aware of the role of the
principal in the school:

The principal is seen as contributing to the stu
dent teaching program by being available for conferences
with student teachers and giving assistance and encourage
ment as they face the student teaching experiences. It
is desirable that the principal keep in touch with the
progress and activities of the student teachers in the
school, not just to check up on the work of the student

Perrodin suggests that there be provided time dur
ing each week when the supervising teacher and student
teacher can discuss progress, problems, and plans with

The principal by demonstrating interestthe principal.

^Dahlem, 55.
^Iperrodin, 152.
52Duker, 471-

24
role as an educational leader rather than just as a disci-

■ • 50plinarian.

teachers or supervising teachers, but to be available for 
counseling and guidance when needed.

The principal can arrange to acquaint the student 
teacher with the roles of the principal and the 
school administration. In many schools, principals 
arrange for the student teacher to spend approxi
mately a day in close association with the principal 
and his activities. The student teacher may be in
vited to assist in them and to follow the principal 
throughout the day in order to gain a greater appre
ciation, understanding and respect for the manifold 
functions of an administrator. This is a rich and 
profitable adventure for any teacher, and one that 
can be accomplished most easily during the period of student teaching.51
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in the program and giving encouragement will be building
desirable relationships that will be of great help to the

Perrodin emphasizes that the contacts of the prin
cipal with the student teacher do not in any way lessen
the importance of the supervising teacher.

There arise during the student teaching term cir
cumstances affecting the welfare of the student teacher

The principalwhich necessitate cooperative decisions.
should be available for conferences. Sometimes cooperative
conferences are needed; at other times individual confer-

Haines indicates the principal'sences may be in order.
role under such circumstances as follows:

It is the responsibility of the principal to pave
the way for the acceptance of the student teachers in the
school by both the faculty and the pupils in the school.

53perrodin, 152, and Dahlem, 55- 
54perrodin, 152.
55Haines, 61.

Although the principal does not interfere with any 
of the specific responsibilities of the supervising 
teacher, as a professional educator he needs to share 
in the guidance and continuous evaluation of the stu
dent teacher.54

The principal keeps informed about students' progress, 
and when serious decisions must be made about the 
future status of the student teacher, he helps to 
formulate an effective plan in consultation with 
appropriate personnel.55

student teacher when he needs to seek the help of the
53 principal after employment in a teaching position. '
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The example the principal sets in accepting the student
teachers as participating members of the school faculty
has much influence on the faculty and the pupils in the
school. Perrodin suggests some ways in which this accept
ance can be demonstrated:

Dahlem points out that acceptance of the student

genuine feeling of belonging.
The principal, as well as the supervising teacher,

needs to set the stage for the arrival of the student
teachers in order to promote acceptance and respect among

The extent to which the pupils understandthe pupils.
of the student teachers in the school has muchthe place

the kind of experiences the student teachersinfluence on
Material developed at Floridain the school.will have

State University contains the following suggested ways

teachers as regular staff members
..57

56perrodin, 150.
^Dahlem, 56.

"gives the student a

This acceptance will be demonstrated through actions 
such as including the student teacher on the distribu
tion list of school announcements, providing a place 
where the student teacher may receive his mail, in
viting the student teacher to faculty meetings, and 
encouraging the student teacher to participate in 
appropriate teachers' committees. At parent-teacher 
meetings the principal can assume responsibility for 
introducing the student teacher to parents in the 
same manner as he would present any new teacher. If 
it is the practice for faculty members to perform 
certain duties in connection with athletic events, 
concerts, study halls and lunchroom supervision, the 
student teacher should be scheduled for similar re
sponsibilities, but only as he shows sufficient readiness to undertake these activities successfully.56
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through which the principals can help to develop these
understandings:

a.

d.

Perrodin warns against the temptation to exploit
the services of the student teachers. Student Teachers
should not be used to "run errands" or "to do clerical
work."
purposes of student teaching.

In summary, the writers in the literature see the
school principal as performing important functions as he
works with students in orientation activities, in planning
and evaluating, in making school and community resources
known and available, and in accepting the student teachers

Working With the Colleges

If the principal is to coordinate the program of
student teaching in the school, he must become acquainted

b.
c.

The principal should always keep in mind the major
59

Announcing the pending arrival to the student 
body several days before he [internJ reports. 
Introducing the intern to student groups. 
Making clear to students that the intern has the 
status of a teacher.
Giving the intern the same support and assistance 
in the handling of discipline cases and other 
problems of teaching as would be given a regular 
member of the faculty.58

as participating members of the faculty.

^^Florida State University, "The Principal and 
the Interns in His School" (Tallahassee, Florida: Florida 
State University). (Mimeographed material) Statement 2.

59perrodin, 152.
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with the teacher education institution’s program for stu

dent teaching. The principal needs to be able to see how
the goals and needs of the program can be met in the
school of which he is principal. Dahlem describes the
most important function a principal performs in a student
teaching program as that of serving as liaison officer
between his school and the teacher education institution.
He is in a unique position to establish desirable rela
tionships among all personnel in the program. He works

In the literature two aspects of this function are
(1) the principal's becoming acquainted withconsidered:

the teacher training institution’s program and policies
of student teaching, and (2) the principal’s helping the
college supervisors to become acquainted with the program
and policies of the school.

Perrodin lists as one of the important ways a
principal can contribute to the student teaching program
that of becoming acquainted with the college's purposes

He needs to know whatand program for teacher education.

The principal will need to be aware of gaps or 
inconsistencies between the philosophy and methods taught

^^Dahlem, 54.
61perrodin, 149•

in partnership with the college supervisors and the super-
4- u 60 vising teachers.

supervision of the student teaching program will be pro
vided by the college.
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at the college and the practices in the school. He can
be of invaluable service in helping the supervising teacher

It is the responsibility of the principal to
acquaint the college supervisors with the program and
policies of the school. Understanding the program and
policies of the school by the college supervisors is very
important if they are to be effective in helping the stu
dent teachers in planning and evaluation. The principal
may orient the college supervisors to the local school
situation through conferences and visitation in the school.
The college supervisor can work more effectively if he is

The principal is in a strategic position to inter
pret the student teaching program to the parents and the
community for the purposes of winning acceptance and
approval of the program.

Stratemeyer and Lindsey see the building of com
munity understanding and acceptance of the student 'teach
ing program as one of the contributions principals can

Interpreting the Student Teaching Program 
to Parents and the People of the Community

62perrocjinj 149.

63perrodin, 149-

well grounded in understanding the local community and the 
resources and facilities of the school.

and student teacher to view these inconsistencies in an 
objective way.62
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make to the program of student teaching. The principal
should take the initiative in working with the school
board

Haines emphasizes the influence the principal can
have on community acceptance of the student teaching pro
gram by his attitude and understanding of the program as
he communicates with members of the community. It is
important and appropriate that parents be informed about
student teaching programs. Children may comment about
their "practice teachers" or "new teachers" and their
attitude and reactions will be influenced by the parents.
To help parents to understand the purposes of the program.
to know who the student teachers are, and from what teacher
training institution they come, the principal can introduce
the student teachers to parents at Parent-Teacher Associa-

Through discussion in community gatherings such
as civic club meetings, through newspaper releases, and
through school publications, the principal can "develop a

64stratemeyer and Lindsey, 143-
^^Haines, 61.
^Haines, 61.

tion meetings, letters can be sent to the parents, and 
conferences can be held with individual parents.

in providing for a discussion of the program with 
the Parent-Teacher Association and community groups.

wholesome atmosphere" in the community toward, the student 
teaching program.
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Although the winning of parent and community under

standing and acceptance of the student teaching program is
exclusive responsibility of the principal, as pernot an

sonnel of the college, personnel from the central office
of the school system, supervising teachers, and the faculty
as a whole have a share in this responsibility, the writers
in the literature emphasize the importance of the principal
in meeting this need.

Related Research

Three surveys of the functions of school princi
pals in student teaching programs were encountered in the
literature.

Helen Reed of the University of Kentucky received
replies from one hundred thirty supervising teachers who
were asked what they believed to be the responsibilities

The replies are summarized as follows:was being done.
1.

2.

of the principal of a school in which student teaching
67

6?Reed, 93. (In the report of this survey avail
able to the writer, no information is given as to the 
design of the questionnaire, the geographical distribu
tion of the respondents, or the statistical treatment of 
the data.)

Hold meetings with the student teachers early 
in the period and explain the school organization, 
school policies, and the role of the student teacher 
in his school.

Invite student teachers to faculty meetings 
and to all community affairs in which the school par
ticipates.

3. Observe the student teacher in his actual 
teaching and have a conference with the supervising



32

The
study of seventy-five principals who responded to a ques
tionnaire asking for their attitude toward having student

The summary of their repliesteachers in their schools.
is quoted as follows:

Instruction by supervising teachers contin-

16.' 
teacher

68Reed, 92-93.

Help the community to understand that student 
teaching is the source of good teachers.

Keep informed about^what is being tried in 
education programs. °

teacher, the student teacher, and the college super
visor immediately following the observation, when 
feasible.

4. Make provision for the student teacher to 
observe and participate in other teachers’ classes.

same article reports on the findings from a

6. Give the student teacher an opportunity to 
see what tasks are performed in the office of the 
principal.

7. Hold a meeting at the close of the student 
teaching experience in order to evaluate this experi
ence with the supervising teacher and the student 
teacher.

8. Guide and encourage the supervising teacher 
and the student teacher in developing high professional 
standards.

9. Let the supervising teacher know what respon
sibilities he believes the student teacher should 
accept in the classroom.

10. Provide time during the day for the super
vising teacher, the student teacher, and college 
supervisor to have conferences.

11. "Open the Way" for experimentation on the 
part of the supervising teacher.

12. Make professional literature related to stu
dent teaching available to the supervising teacher.

13- Explain the student teaching program to the 
total faculty.

14. Work closely and cooperatively with the col
lege supervisor and have a clear understanding of what 
the college expects of the services offered by his 
school.

15.

1. Instruction by supervising teachers contin
uously improved (these supervising teachers had been 
selected because they were considered "master" teach
ers) .
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2.

A study was made by Vernon C. Lingren with student
One hundredteachers at the University of Pittsburg.

forty student teachers who were completing one semester of
student teaching in June, 1957, replied anonymously to an
opinionnaire designed "to determine the kind and amount
of help needed by student teachers and the amount of help

The student teachers were asked to indicate (1) the
various amounts of help needed during the semester and
(2) the various amounts of help received for each of the

Teachers became more interested in professional meetings.
3- Teachers took additional college work after they had worked with student teachers "for a while."
4. Teachers felt that supervising a student 

teacher was a professional responsibility.
5. Student teachers brought to their classroom 

many new ideas and materials which aroused the curios
ity of the pupils and of the supervising teachers.

6. Student teachers introduced new books to the 
principals and teachers.

7. Student teachers brought a "freshness" and "new enthusiasm" to the school.
8. Student teachers kept the principals and 

supervising teachers in touch with the college.
9. Student teachers strengthened their [^princi

pals] confidence in the schools of the future.10. The professional attitude of student teachers 
is an attitude which all _should help maintain.

11. They [principalsj felt that they have a pro
fessional obligation in the preparation of prospective 
teachers.

12.
additions to faculties from the
did student teaching in their schools

69Reed, 94-
7°Lingren, 22.

They £principalsj recruited replacements and 
; 2 1L1__ tl.j student teachers whotools . °9

received from each of the major cooperating staff mem
bers.
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types of help listed. The data obtained from the opinion-
naire were tabulated in two tables: Table I contains the
responses as to the amount of certain types of help needed
and received by student teachers. Table II contains the
responses to the second part of the opinionnaire, the
various amounts of help received for each of the types of
help listed. The frequencies of response reported in
Table I do not have particular meaning to this study of
the functions of principals in student teaching programs.
However, the statements under "Type of Help" do have value
in this study and in understanding Table II. The state
ments from Table I are quoted as follows:

Table II from Lingren's study is quoted in its
entirety as Table 1.

Understanding the goals of the school
Developing better personal qualities as a teacher— 

voice, poise, emotional control, etc.
Understanding and using special school services— 

standardized test results, health, remedial reading, 
psychologists, etc.

Keeping and making, out official records and 
reports

Understanding and using courses of study and cur
riculum guides

Making effective use of community resources
Handling disciplinary problems
Planning for and working with gifted and retarded 

children
Getting acquainted with the community and its 

people.
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TABLE 1

204025 541

65 10 340 22

38 4311 471

28 950 3 14

65 24 14334

40 2725 471

64 2021 332

University Supervisor 
or Supervisors

No
Response

No 
Help

Director of Student 
Teaching
Co-ordinator of 
Elementary Student 
Teaching

University Methods
Instructor or 
Instructors

Co-operating Teacher 
or Teachers
Administrators or 
Other Officials in 
Cooperating School

Other Student 
Teachers

Number of Student Teachers 
Reporting Various Amounts 
of Help

Little 
Help

Some
Help

Much
Help

aVernon C. Lingren, "Help Needed and Received by 
Student Teachers," Journal of Teacher Education, X (March, 
1959), p. 25.

TABLE II: AMOUNTS OF HELP RECEIVED FROM VARIOUS 
STAFF MEMBERS BY STUDENT TEACHERSa
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The author says that "administrators or other

Lingren lists 12 specific proposals which he be
lieves are justified by the findings from the study. The
proposals from his list that pertain to the work of the
principal are as follows:

It seems to the writer that if a principal partici
pates in the student teaching program in keeping with the
ideas from the literature presented in the first section
of this chapter, he would be of much help to student
teachers in several of the functions represented in the

71-Lingren, 22-27.

This is contrasted with cooperating 
teachers as being of "much help" in 95 cases.

officials in co-operating schools were not ’in the running’ 
as being helpful."

9.ing the 
people. 
up work 
mum.71

Discipline should be studied at every possible 
’ ' . A school-wide conference guided by the 

principal should be supplemented by numerous con-

Special attention should be given to acquaint- 
student teacher with the community and its
A school-wide orientation meeting plus follow- 

in the classroom would be a desirable mini-

3. Principals should schedule group conferences 
to familiarize the student teachers with special 
school services relating to testing, pupil health, 
remedial teaching and psychological services.

1. The principals or head teachers in each build
ing having student teachers should hold group meetings 
as a part of the orientation procedure and include 
discussions designed to foster an understanding of the 
goals of the particular school.

6. The use of community resources should be 
attempted as an integral part of the teaching experi
ences.

7-
opportunity.
ferences with cooperating teachers.
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statements under "Type of Help" in the foregoing study

standing and using special services, .

The 1961 Yearbook Committee of The Association for
Student Teaching made an effort to discover institutions
in which interesting practices and ideas were represented

leges and public schools.
A questionnaire designed to seek descriptive in

formation about administrative relationships was submitted
to 91 teacher training institutions. Seventy-five insti
tutions from 31 states replied. Although the responses
were of an essay type they were grouped into categories.

"Approximately two-thirds of the respondents1.
indicated some form of cooperative planning and policy
formation was going on in their program." However, within

An example of thisthis number practices varied greatly.
practice can be found at the University of Southern
California where a representative group from the college

and to recommend policies.
Fewer than one out of five of the institutions2.

reported the cooperative use of supervisory and coordinating

"^Lingren, 24-
73smith and Cunningham, 4-21.

pertaining to administrative relationships between col-
73

such as "Understanding the goals of the school, Under-
• . £and^j Getting 

acquainted with the community and its people."7^

and public schools met once each month to study problems
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personnel. An example of this practice in operation was
reported at Michigan State University at East Lansing where
the coordinators in many instances were jointly employed
by the university and the local school district.

Approximately 50 per cent of the reporting3.
institutions indicated some type of cooperative development

A small numberof materials, usually handbooks or guides.
gave evidence of working together on instructional mate-

For example, at Bucknell, elementary science materials .
rials were being developed cooperatively.

From the 75 institutions the following re-4-
sponses were obtained on the cooperative selection of pub
lic school supervisory personnel:

(1) Cooperatively built standards or criteria
used in the selection of supervising

3teachers
(2) Selection arrived at cooperatively on an

no evidence ofindividual basis
42guiding criteria

(3) No evidence of cooperative
30selection

For those institutions reporting some type of co-

5-
development of criteria for selection and evaluation of

the principal in the process.
Fifty-five of the 75 institutions reported no

operation in the selection of supervising teachers there 
was no indication of the extent of the participation of
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student teaching centers. There is some evidence that
suggests that the profession is beginning to sense this
very important problem.

The University of Wyoming included some points in
its criteria pertaining to the administrative staff:

Other points reported in this survey are not perti
nent to this study.

A review of one doctoral dissertation related to
In 1953 Robert B.this study was found in the literature.

Kennedy made a study of "The Role of the High School Prin
cipal in the Administration of a Teacher Education Pro-

This was a Doctor of Education study at Stanfordgram."

The purpose of the study was to determine how

74-Smith and Cunningham, 17.

University.
public senior high school principals of Santa Clara and
San Mateo counties, California, organize, administer, and

The cooperating school must be one in which the 
administrative staff, the faculty, and the board of 
trustees understand the importance and function of 
the student teaching experience, and believe that the 
student-teaching experience is a vital and necessary 
part of the program of teacher education. The school 
administrative staff and the teachers must be willing 
to have student teachers in their school. Willing to 
accept the student teachers as a part of the school, 
and willing to provide an experience of quality in 
order to make a strong contribution to the future 
success of the student in the teaching field. . . .

The administrative staff and faculty must be 
enthusiastic in their efforts to strengthen the pro
fession. . . . The administrative staff shall arrange 
for time for the supervising teacher to do the job of 
supervision which is assigned and count that super
vision as part of the teaching load. . . .'*
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supervise teacher education programs in their schools, and

A questionnaire and personal interviews were used
to gather information. The report of this study contained
no information as to the design of the questionnaire and
personal interviews.

The findings and conclusions that seem to be per
tinent to the role of the principals in student teaching
programs are as follows:

to explore changes in attitudes and procedures that might 
make for more effective teacher education.

^The Association for Student Teaching, Research 
Abstract, Number 3, Research Abstracts Series, Edited by 

The Association for 
The original study 

Interlibrary Loan was not available.
Geneva Hanna (Cedar Falls, Iowa: 
Student Teaching, 1959), pp. 7-10. 
which was requested on .

5. Most important organizational role of princi
pals is that of chief liaison officer between their 
own schools and teacher education institutions.

6. Two-thirds of all principals in the study 
delegated the responsibility of administering teacher 
education programs in their school.

S. Nearly 100 per cent of principals indicated 
that they gave little class room supervision to stu
dent teachers. This is left to supervising teachers 
and representatives of the preparing institutions.

9. Less than 1 per cent of 130 public senior high 
school principals reporting indicated that their par
ticipation in teacher education is among their major 
responsibilities.

17- Majority of principals say good relationships 
exist between collegiate institution's personnel and 
principals.

15- Majority of principals say there is definite 
lack of time for them to administer a teacher educa
tion program.
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Among the recommendations made that seem to be

related to the purposes of this study of the functions of
school principals in student teaching programs are the
following:

1. must be an integral

2.

13. 76

Summary

In this chapter the literature pertaining to the
functions of school principals in student teaching pro
grams has been reviewed.

The principal is viewed as a key person in the
student teaching program as he gives leadership in estab
lishing good working relationships in the school. The

Constant evaluation by principal and staff 
members of their own internal organization is needed.

7^The Association for Student Teaching, Research 
Abstract, Number 3, Research Abstracts Series, 7-10.

principal is seen as making contributions to the student 
teaching program as he (1) participates with the personnel

Teacher education program 
part of a principal’s administrative functions.

There must be successful personal relations of 
principals to all personnel in the program if teacher 
education is to succeed.

5. Coordination of supervisory responsibilities 
of .high school principals and preparing institutions 
is needed to make for more effective supervision.

9- Time studies of the time the principal devotes 
to teacher education should be made. This will in
clude the place of teacher education among his duties.

10. The high school principal should conduct 
stated orientation meetings for student and supervis
ing teachers in the teacher education program.
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and making arrangements for the experiences, of the student

terprets the student teaching program to the parents and
people of the community.

The related research that has been done in the
area pertaining to the functions of school principals in

Although littlestudent teaching programs was reviewed.
research has been done in this area, there is developing
an awareness of the need to identify the role.of the prin
cipal in student teaching programs.

Helen Reed of the University of Kentucky, from the
replies of 130 supervising teachers, compiled a list of 16
responsibilities of principals in student teaching pro-

The same report contained a summary of the repliesgrams.
of 75 principals who responded to a questionnaire pertain
ing to their attitude toward having student teachers.
Twelve statements were listed.

Vernon C. Lingren of the University of Pittsburg
obtained the responses of 140 student teachers to an

from various staff members.

orientation activities, conferences, and faculty meetings,
(4) works with the personnel from the college, and (5) in-

opinionnaire designed to determine the amount of help 
needed by student teachers and the amount of help received 

The findings indicated that

teachers, (3) works directly with the student teachers in

from the college in the selection of the supervising 
teachers, (2) assists the supervising teachers in planning
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the student teachers considered administrators in the
school to be of very little help.

Smith and Cunningham in an effort to discover
interesting practices and ideas pertaining to administra
tive relationships in student teaching programs found in
the replies of 75 institutions some trends toward coopera
tive planning and policy formation.

Robert B. Kennedy made a study of "The Role of the
High School Principal in the Administration of a Teacher
Education Program." The purpose of the study was to deter
mine how Santa Clara and San Mateo counties, California,
organize, administer, and supervise teacher education pro

Findings indicate that the mostgrams in their schools.
important organizational role of principals is that of
chief liaison officer between their own schools and teacher
education institutions.



CHAPTER III

PROCEDURE

The purpose of this study was to compare the percep
tions of college supervisors, school principals, and super
vising teachers concerning the functions of school princi
pals in student teaching programs. The perceptions were
compared in three ways:
to appropriateness of the functions, (2) differences among
the groups as to the performance of the functions, and (3)
differences within each group as to the appropriateness and
the performance of the functions.

Development of the Questionnaire

A questionnaire was developed based on the func
tions of school principals as revealed by a survey of the

The professional literatureprofessional literature.
dealing with student teaching programs, reviewed in Chap-

examined to determine the suggested functions
Also fourteenof principals in student teaching programs.

manuals and guides developed by universities and colleges

44

(1) differences among the groups as

ter II, was
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77were available to the writer. These were examined to see

how the suggested functions were stated as practices in
student teaching programs. From these sources a tentative
list of statements of functions of school principals in
student teaching programs was developed.

Particularly useful in developing the list of ten
tative statements were the lists of functions listed by
Reed as reviewed in Chapter II and the lists of functions

These sources yielded a listin the manuals and guides.
This tentative listof twenty-seven different statements.

of statements was checked against the more general sugges
tions of functions of the principals in student teaching
programs as reviewed in Chapter II which suggested to the
author two additional statements, making a total of twenty-
nine statements in the list.

Many of the ideas were repeated in different forms
in several of the sources.

The functions as stated in these sources were com
bined and revised so that each basic idea was used only

Statements were reworded so as to achieve con-one time.
sistency in the wording of statements to be included in
the questionnaire.

The list of statements in this tentative form was
submitted to the members of the staff of the Department of

7?The manuals and guides used in the development 
of the questionnaire are listed in the Bibliography under 
the heading, "Manuals and Guides."



Members of the seminar were

asked to make suggestions to improve the list of statements

by rewording statements, eliminating repetitious state

ments, combining related statements, and dividing state

ments that included more than one function.

Suggestions from the members of the seminar re
sulted in a questionnaire of thirty-four statements. •Two
statements, Numbers 4 and 9 in the final form of the ques
tionnaire, were added to provide contrasting functions to
the functions represented in Numbers 5 and 10.

For each of the thirty-four statements two ques-
"Is This Appropriate?".and "Is Thistions were asked:

Done?" A request was made to place a circle around the
numbers of six statements that best indicated the functions
that contributed the most to the success of the student
teaching program. An invitation was given to explain or
comment on any of the answers and to list any additional
functions considered to be important in working with stu
dent teachers.

The chairman of the writer’s advisory committee
approved the questionnaire in its final form. A copy of
the questionnaire is supplied in Appendix A.

graduate students in a Seminar in Elementary Education dur
ing the school year 1961-62.

46
Elementary Education at the University of Alabama and the
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The Respondents

The study was limited to the college supervisors,
principals and supervising teachers engaged in working

A letter was written to the deans of each college
requesting a list of the names and addresses of the col
lege supervisors, principals, and supervising teachers
engaged in work with student teachers from their colleges.
Accompanying this letter was a letter written by the
Chairman of the Department of Elementary Education, Uni
versity of Alabama, addressed to the deans of the colleges,
stating the purpose of the study and asking for the cooper
ation of each college in the study. Copies of these
letters are supplied in Appendix B.

Lists of the names and addresses of college super
visors, principals, and supervising teachers were received
from thirteen of the fourteen colleges. Table 2 gives the
names of the colleges participating in the study and the
number of college supervisors, principals, and supervising
teachers from each college.

The questionnaire along with a cover letter was
mailed to all the'college supervisors, principals, and
supervising teachers whose names were furnished by the

^Southern Association of Colleges and Secondary 
Schools, 9-

with student teachers from the accredited colleges and 
universities in Alabama which enroll white students.
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TABLE 2

Alabama College 2 2 30
8Athens College 2 4

78Auburn University 20 37

2 175

4 327
Howard College 4 14 95

2 2 22
Judson College 1 1 22

164 33

2 2 5
0 10 9St. Bernard College
3 11 72Troy State College

8912 14

58 512125Totals

Jacksonville
State College

Name of 
University 
or College

University of 
Alabama

Livingston State 
College

Spring Hill 
College

Birmingham
Southern College

Florence State 
College

NUMBER OF PARTICIPATING STAFF MEMBERS
REPORTED BY THE COOPERATING COLLEGES

Number of 
College 
Supervisors

Number of 
Principals

Number of 
Supervising 
Teachers
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colleges. The cover letter explained the purposes of the
study, asked that the questionnaire be checked and re
turned, and indicated that no individual would be identi
fied in the study. A copy of this letter is in Appendix B.

A code number was placed in the upper right corner
on the first page of each questionnaire indicating that it
was being sent to either college supervisor, principal, or
supervising teacher.

Compilation of Responses

Table 3 shows the number and per cent of question
naires returned by each group.

TABLE 3

84.4S5S 49
77-6097Principals 125

61.32314512

66.1846O695Total

Supervising 
Teachers

College 
Supervisors

PER CENT OF RETURNS ON THE QUESTIONNAIRE 
BY THE THREE PARTICIPATING GROUPS

. Number
Sent

Number of Usable 
Questionnaires Returned

Per Cent 
Returned



per
Actually

319 teachers returned questionnaires but five of these had
not been checked due to the fact that the teachers were
not at that time engaged in supervising student teachers.

The responses of the college supervisors, princi
pals, and teachers were tallied separately. The responses
were tallied as "Yes," "No," or "Omitted." The omissions
were counted in order to check the accuracy of the tally.

designation included those statements which
were omitted with an explanation such as "Don't know,"

times no."
The responses of the three groups to the request

to place circles around the numbers of six statements which
contributed the most to the success of the student teaching
program were tallied under the heading "Most Important."

Statistical Treatment

To determine if the differences among the three
groups (college supervisors, principals, and supervising

The "Omitted"

79charles C. Peters and Walter R. Van Voorhis, 
Statistical Procedures and Their Mathematical Bases 
(New York: McGraw-Hill, 1940), pp. 414-17.

teachers) were significant, the chi square test was used.?9

"Not applicable in our school," or "Sometimes yes, some-

50
Forty-nine (84-48 per cent) of the college super

visors returned the questionnaires. Ninety-seven (77.60 
per cent) of the principals responded and 314 (61.32 
cent) of the teachers returned questionnaires.
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Chi square tables for each of the thirty-four

statements in the questionnaire were constructed. Table 4

Statement 1.
Parts a

and b pertain to the first question, "Is This Appropriate?"
and parts £ and d pertain to the second question, "Is This
Done?" Parts a and c show the obtained and theoretical
frequencies. Parts b and d show the deviations between
the obtained and theoretical frequencies and the weighted
squared deviations.

The first entries in the chi square tables are the
responses to the statements contained in the questionnaire.
In the case of Table 4 Part a, the first entry, 24, is the
number of college supervisors who considered this state-

The responses to "Most Impor
tant" were included in the tables showing the responses to
the first question, "Is This Appropriate?" This response
was considered to be closely related to the response of
"Yes" to the question "Is This Appropriate?" Therefore,
in constructing the thirty-four tables for this question,

the responses under "Most Important
nthe "Yes responses.
Continuing with Table 4, the second entry, 25, in

the first row under "Yes
from the total "Yes" responses, 49, by the college

shows this procedure as applied to the data obtained on

The chi square tables are in four parts.

ment as "Most Important."

" was obtained by subtracting 24

" were subtracted from
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First Question, "Is This Appropriate?"

Part a
Note:

Yes No

24(14-16) 25 (32.80) 0(0.53) 0(1.49) 49
22(28.06) 70 (64.94) 2(1.05) 3(2.95)Principals 97
87(90.78) 213(210.24) 3(3-41) 11(9-55)Teachers 314

308 460Total 133 5 14

Part b

Note:

Yes No Omitted Total

9.84(6.83) 7.80(1.85) .53(.50) 1.49(1.49) 10.67
5.06(0.39) •95(.S5) .05(0.00)6.06(1.30) 2.54Principals
2.76(0.03) • 4K.04) 1.45(0.22)3.78(0.15) 0.44Teachers

8.28 13.651-39 1.712.27Total

P = .034
aReproduction of Table 1 in Appendix C.

College 
Supervisors

College 
Supervisors

Most
Important

Most 
Important

CHI SQUARE TABLE FOR STATEMENT 1, "THE PRINCIPAL BECOMES 
ACQUAINTED WITH THE TEACHER EDUCATION INSTITUTION'S 

PROGRAM AND POLICIES FOR STUDENT TEACHING."

TABLE 4a

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)Theoretical frequencies are shown in parentheses

Omitted !Total

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fn-ft) and Weighted Squared 
Deviations Cf0-ft)2

Weighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square ■= 13-65
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TABLE 4—Continued

Second Question, "Is This Done?"

Part c
Note:

Yes No Omitted Total

43 (44.10) 3 (2.77) 3 (2.13) 49
91 (87-30) 5 (5-48) 1 (4-22)Principals 97

280(282.60) 18(17-75) 16(13.65)Teachers 314
26 460414Total 20

Part d

Note:

Yes No Omitted Total

1.10(0.03) .23(.02) .87(0.36) .41
3.70(0.16) .48(.04) 3.22(2.46) 2.66Principals
2.60(0.02) .25(.01) 2.35(0.40) • 43Teachers

• 07 3-50.21 3.22Total
Chi square = the sum of the weighted squared deviations
Chi square = 3• 50
P = .482

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f_-ft) and Weighted Squared 
Deviations (fo-ft)2

ftWeighted squared deviations are shown in parentheses
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supervisors to the first statement.

responses.

responses to "Most Important." The first entry in the
second column under "Yes," 70, is the difference between

for Statement 1.
The second entries in each column in Part a of the

chi square tables are the theoretical frequencies. The
theoretical frequencies are the numbers of responses that
could be expected if the different groups of respondents
had answered in the same ratio to each of the questions.
The theoretical frequencies are shown in parentheses in

In Table 4 Part a, (14.16) is the theoreticalthe tables.
frequency for college supervisors under "Most Important"
on the first statement. The procedure for determining

is to multiply the total for the column over
the total for the table by the total of the row over the
total for the table and to multiply this product by the
total for the table.
formula would have these figures: By

^Peters and Van Voorhis, 415-16.

Likewise, the entries 
under "No" and "Omitted" are the numbers of these

For the first entry of Table 4, the

ISx &x 46°- 
cancellation it is seen that the formula can be reduced

the "Yes" responses of the principals and the responses to 

"Most Important" to the first question, "Is This Appropri

ate?"

the theoretical frequencies as given by Peters and Van
„ u ■ 80 Voorhis

Looking at the second row in Table 4, "Principals," 
the first entry in the first column, 22, is the number of
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to This simplification of the formula is true

finding the theoretical frequencies in the tables was re

duced to dividing the product of the total for the column
and the total for the row by the total for the table.

To obtain the deviations between the obtained fre
quencies and the theoretical frequencies, the theoretical
frequencies were subtracted from the obtained frequencies.
The results were entered as the first entries in the

In Table 4 Part b, 9-84 is the differencesecond table.
between 24 and 14-16. This means that the college super
visors gave more responses of "Most Important" to the
first question than could have been expected if they had
answered in the same ratio as the total for all the groups.

To proceed with Table 4, the deviation was squared
and this result divided by the theoretical frequency to
give the weighted squared deviation. In the case of the

The weighted squared deviations are
shown in parentheses in Part b of the tables. The figure,
(6.83), is the weighted squared deviation for the college
supervisors in the column "Most Important."

The weighted squared deviations for all the columns
and rows were totaled to give "chi square." In the case
of Table 4, chi square is 13-65 which corresponds to a

This means that for Statement 1 theprobability of .034-
differences among the group to the first question, "Is

first column in Table 4 Part b, the figures are as follows: 
(9.84)2/14.16 = 6.83-

133 x 49460 '
for each of the problems; therefore, the procedure for



are significant at the .03 level of confidence.
The probability values were found in the table

Square Test of Goodness of Fit.
In this study the .05 level of confidence was taken

as the critical point. Results at or beyond the .05 level
were considered to be statistically significant.

Parts c and d of the chi square tables pertain to
the second question contained in the questionnaire, "Is
This Done?" The procedure for finding the chi square is
the same as for Parts a and b except that the frequencies
for "Most Important" are not included in Parts £ and d.

To determine if the differences between the results
obtained on the first question, "Is This Appropriate?" and
the second question, "Is This Done?" were significant, the

tions were found.
was used. The data were

arranged in 2x2 tables.

Psychology and Education (New York: 
Company, Inc., 1959), PP- 169-71.

given in Peters and Van Voorhis, "Values of P for the Chi
„81
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This Appropriate?" can be attributed to sampling error in 
only about three cases in one hundred or that the results

^Ipeters and Van Voorhis, Table XLVIII, 49$«
^^Quinn McNemar, Psychological Statistics, Second 

Edition (New York: John Wiley and Sons, 1955), PP- 224-30.
^George A. Ferguson, Statistical Analysis in 

Psychology and Education (New York: McGraw-Hill Book

significance of the differences between correlated propor- 
dp The procedure worked out by McNemar

and discussed by Ferguson^



57

Is This Done?
No Yes

B64 75

22

6532 97
FIGURE 1

On the right side of the 2x2 tables are the "Yes"

The numbers at the bottom of the tables are
the "No" and "Yes" responses to the second question, "Is
This Done?" On the right side of Figure 1, the number 75
shows the number of "Yes" responses and the number 22 shows
the number of "No ft responses of the principals to the first
question, "Is This Appropriate?" for Statement 5- At the
bottom of Figure 1, the number 32 shows the number of "No"
responses and the number 65 shows the number of "Yes"
responses of the principals to the second question, "Is
This Done?" for Statement 5-

The A cell contains the number of responses which
for the second

2x2 TABLE SHOWING RESPONSES OF 97 PRINCIPALS 
TO STATEMENT 5

C
21

D
1

A
11

^The "No" responses include the number who 
failed to respond to the statement.

were "Yes" for the first question and "No"

and "No" responses to the first question, "Is This Appro
priate?"84

%
05
Yh
o wP CDA HOn

w•H O
E-«
W



question.

question. The £ cell contains the number of responses
for the first question and "No" for the

second question. The D cell contains the number of re-
to the first question and "Yes" to

the second question. To find the number of responses for
the cells in the tables the number of responses of "No" to
the first question, "Is This Appropriate?" and "Yes" to
the second question, "Is This Done?" (cell D) were tallied.
The numbers in the other cells were then computed by
arithmetic.

In Figure 1 the number in cell D, 1, was obtained
by tallying the number of principals who recorded a "No"
response to the first question and "Yes" to the second

The number in cell B, 64, was obtained by subquestion.
tracting 1 from 65. The number in cell A, 11, was obtained
by subtracting 64 from 75- The number in cell C, 21, was
obtained by subtracting 11 from 32 or 1 from 22.

The formula given by McNemar for finding the sig-

When the sum of A + D provedis chi square =
correction for continuity was

8$McN emar, 23 0-31•
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The B cell contains the responses which were 

"Yes" for the first question and "Yes" for the second

nificance of the difference between correlated proportions 
(A - D)2 
A + D

to be less than 20, Yates'

X2

which were "No"

sponses which were "No"

applied. This resulted in the formula becoming 
= ( [A - P] - I)2 .85

A + D



6.75.
The probability of the differences in the responses

of the principals on the first question, "Is This Appro-
due

the principals to Statement 5»
For convenience in the discussion of the .data the

per cent of "Yes" responses for each group on both ques
tions was determined. These data are shown in appropriate
tables in Chapter IV.

Summary

In this chapter the procedures used in carrying
out this study were described.

1. A questionnaire, consisting of thirty-four

statements was developed. The statements were a compila

tion of the functions of school principals in student

teaching programs revealed by a review of the professional

Members of a Seminar in Elementary Educationliterature.
at the University of Alabama during the school year 1961-62
assisted the writer in the development of the questionnaire.

2. The questionnaire was submitted to the college 

supervisors, principals, and supervising teachers for 

their responses to two questions for each of the statements.

priate?" and the second- question, "Is This Done?" being < 

to chance is less than 1 out of 100 for the responses of

59
Substituting the numbers in Figure 1, the formula 

chi square = ■( ~ gJ ~ !)2 gives Ugg ~ g) ~ ^12 = 121£
■H. • JJ ±J_ T ±

= 81 = 
12

-1-1)2 ®v.5

Chi square = 6.75; P =^.01.
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The two questions were, "Is This Appropriate?" and "Is
This Done?" The respondents were also asked to indicate
six of the statements which they considered to contribute
the most to the success of the student teaching programs
in their schools.

3. Forty-nine college supervisors, 97 principals
and 314 supervising teachers returned questionnaires. The
responses of the groups were tallied separately and tables

were constructed showing the responses of each group.

4. The data obtained from the questionnaire were
subjected to two statistical treatments:

a) The chi square test was used to determine
the significance of the differences among the responses
of the three groups concerning the appropriateness and
the performance of the functions represented by the
statements in the questionnaire.

b) The chi square test of the significance of
differences between correlated proportions was used to

"Is Thiscompare the responses to the first question,
with the responses to the second ques-

The results obtained through these procedures are
discussed in Chapter IV.

Appropriate?"
tion, "Is This Done?"



CHAPTER IV

RESULTS OF STUDY

The data presented in this chapter were obtained

through the use of a questionnaire. The procedures fol

lowed in the development of the questionnaire were ex

plained in Chapter III. The 34 statements in the ques

tionnaire were derived from a review of the professional

literature pertaining to student teaching programs. The

questionnaire was submitted to college supervisors, prin

cipals, and supervising teachers engaged in working with

The respondents were asked to make three different

responses to the statements in the questionnaire: first,

they were asked to indicate by checking "Yes" or "No"
whether or not they thought each statement on the question
naire was an appropriate function of the principal.
Second, they were asked to indicate by checking "Yes" or
"No" whether or not they thought each function was being
performed by the principals of the schools in which they

Third, the respondentsworking with student teachers.were

61

^Southern Association of Colleges and Secondary
Schools, 9*

student teachers from accredited universities and colleges 
in Alabama for white students.^
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were asked to circle the numbers of six statements in the

questionnaire which, in their opinion, best indicated the

functions that contributed the most to the success of the

program of student teaching in their schools.

Presentation of Data

Tabulation of Responses to the Questionnaire

Tables 5, 6, and 7 show the responses of the three

groups to the statements contained in the questionnaire.

The tables were made up of the responses "Yes,"

"No," and "Omitted" for the two questions, "Is This Appro

priate?" and "Is This Done?" The responses to the request
to indicate six of the statements which best indicated the
function that contributed most to the success of the stu
dent teaching program were recorded under the heading,

Table 5 contains the responses of the 49 college
supervisors to the statements contained in the question-

An examination of this table indicates that thenaire.

vast majority of the statements received a "Yes" response

to the first question, "Is This Appropriate?" There were

exceptions to this as

These statementsn responses.or a

An examination of the "Omitted" column indicates

that the college supervisors omitted very few statements.

some statements received a majority

large number of "No

were those numbered 4, 8, 9, 19, 23, 26, and 30.

"Most Important."
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TABLE 5

OmittedNoOmitted YesYes No

5 Omitted

IS THIS■ APPROPRIATE?
IS THIS 
DONE?STATEMENT

NUMBER

TABULATION OF RESPONSES OF 49 COLLEGE SUPERVISORS 
TO THE QUESTIONNAIRE

MOST IMPORTANT

1
2
3456
78
910

11
12
13
14
1516
1718
1920
21
22
23
24
2526
2728
2930
3132
33
34

49
47
452
4347451722
3746
45454646
4740
4526
414346
374646
2745414127444440
44

0
1
44752
2

30
24
9 0 
3 
31 
1 
0 
7 
422 
3 
4 0

11
1 
1 

18
4 8 
6

18 
4 
3 
5 2

0
1
0
0
1
02
2
3
3
31
1
2
2
2
2
0
1
0
2
1
1 '
2
0
40
0
2
41
2
43

43 32 
40
4 32 

24 16
8 

31 20 
35 30 
31 
34 
33 
37 
24 30
11 
24 
14 
33 18 
22 
40
7 

34 
24 36 
14 
27 
25 30 
24

3 
14
5 

41 11 18 
24 
35 
14 
25
7 12 

13
9 
5 
4 

19 16 
33 
19 
258 
23 
13
5 

31 12 
15
7 28 

17 
17 10 
15

3 3 
4 
4 6 
7 
9 6 
4 
4 
7
7 
5 6 
6 
8 
6 
3 
5 6

10
8 
8

14 4 11 
310 6 
7 5 7 910

24 9 5 1 
18 
14 141 
8 

16 
11
6 

19
4 2 
3 
7 1 
4 12
4 
7 
7 8 
7 0 
3 
3 1
1
7 

13 12
4
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An examination of the responses to the second

question, "Is This Done?", indicates that, although some
statements received large numbers of responses in the "Yes"
column, there were many more "No" responses than were found
under the first question, "Is This Appropriate?" It is
also apparent that the college supervisors omitted many
more responses to the second question than they did to the
first question.

Five college supervisors did not respond to the
request to indicate six most important statements.

Table 6 contains the responses of the 97 principals
to the statements contained in the questionnaire.

An examination of this table indicates that the
principals checked a large number of "Yes" responses in

There

There was a tendency for the principals to omit

certain statements, namely, 8, 9, 10, 23, 29, 30, 33, and

34.
Reference to the responses of the principals to

the second question, "Is This Done?" reveals that the prin-
However,responses.

in answer to the first question.
As in the case of the first question, the principals

tended to omit the responses to certain statements, namely,

the number of "No"

reply to the first question, "Is This Appropriate?" 
were some exceptions, notably Statements 4, 8, 9> and 26.

cipals gave a large number of "Yes"
responses was greater than those found
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TABLE 6

OmittedYes NoOmittedYes No

17 Omitted

STATEMENT
NUMBER

TABULATION OF RESPONSES OF 97 PRINCIPALS 
TO THE QUESTIONNAIRE

IS THIS 
APPROPRIATE?

IS THIS 
DONE?

MOST 
IMPORTANT

1
2
3
4
56
78
910

11
12
13
14
1516
1718
1920
21
22
23
24
2526
2728
2930
3132
33
34

92 
91 
93 22 
75 86 
74 53 
26 
67 
91 
35 
39 92 
91 
87 88 
88 
73 82 
81 
91 
77 
91 
91 62 
33 
85 86 
57 
63 
39 
33 73

2
2
1

69
17
416

29
5716
1
4
3 0 
1 
5
41

15
9
9 0

10 
0 
0

276
51

15
27 0 
3 6

3
4
36
5
7
710

14
14
58
5
5
5
5
58
96
76

10
6
6
8
8
710

35
78

11 
13

91 
75 
87 
13 
65 70 
47 56 
31 
49 80 
73 80 
88 
35 
74 
79 78 
55 72 
55 90 60 
81 
91 
51 
79 
79 
87 
37 
63 86 
76 
79

5 22 
10 
73 
27 
23 
47 
35 52 
35 
15 16 
14
7 10 

20 
14 
14 36 
21 
36
3 

27 11
1 

40 
13 
136 
43 
17
7 

13 10

1 
0 
0 
6 
5 
4 
3 6 

14 
132 
3 
3 2 
2 
3 
4 
5 6 
4 6 
4 10
5 
5 6 
5 
5 
4 

17
7 
4 8 
8

22
13
92

32
14
1311
4

■ 36
2712
378
7
520
310
7 0

1110
1512
3
4
48
3

1921
1510
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Numbers 8, 9, 23, and 30. Seventeen principals failed to

designate any statements as most important.

Table 7 contains the responses of the 314 super

vising teachers to the statements contained in the ques

tionnaire .

An examination of this table reveals that, as in

the case of the college supervisors and principals, the

supervising teachers checked a large number of "Yes" re

sponses in answer to both questions but there were excep

tions, notably Statements 4, 5, 8, 9, 19, 20, 26, and 30.

It can be seen that there was a tendency for the supervis

ing teachers to omit responses to many of the statements.

Responses

Table 8 shows the per cent of "Yes" responses of
the three groups for each statement to the question con
cerning appropriateness of the stated function of the

Table 9 shows the same for the question con-principal.
cerning whether or not the principal performed the stated

A comparison of the "Yes" responses of the threefunction.
groups can be made by an examination of these tables. An
examination of Table 8 showing the per cent of "Yes" re
sponses to the first question, "Is This Appropriate?",

ments.
responses for 14 of the statements. Theper cent of "Yes

shows that the responses of the college supervisors yielded 
the highest per cent of "Yes" responses for 19 of the state- 

The responses of the principals yielded the highest

Per Cents of "Yes"



67

TABLE 7

OmittedOmitted Yes NoYes No

STATEMENT
NUMBER

TABULATION OF RESPONSES OF 314 SUPERVISING TEACHERS 
TO THE QUESTIONNAIRE

IS THIS 
APPROPRIATE?

IS THIS 
DONE?

MOST 
IMPORTANT

1
2
3
4
56
78
910

1112
13
14
1516
1718
1920
21
22
23
24
2526
2728
2930
3132
33
34

300 
293 289
53 

244 
263 
224 
174 183 
192 
272 
268 
254 276 
268 
273 225 262 
155 210 
244 285 211 
288 
289 182 
262 
219 
265 136 
210 
222 
232 
225

38 
10 

233 38 
26 
58 123 106 
93 
24 30 
34 
14 28 
22 
7021 

132 
81 
47
7 70
1
7 

83 
31 
51 11 
98 
67 
45 
23 
45

11 
13 
15 28 
32 
25 32 
17 
25 
29 18 
16 
26 
24 18 
19 
19 
31 
27 
23 
2322 
33 
25 18 
49 21 
44 38 
80 
37 
47 
59 
44

280 
254 
267 46 
201 
164 106 
118 
225 121 
220 
204 
178 
217 
224 
223 132 
187 82 
153 
141 242 
137 
249 276 
105 212 
147 242 
70 

134 178 
177 
177

18
40
31

245
72

137 180 
17978
174
85101 

111
74
69
74

16482
214146
158
51 158
25
25

144
85111
29142

142
86
66
98

16
20
16
23
41
1328
1711
19
9
9

25
2321
1718
4518
15
1521
1940
13
65
1756
43102
38
50
71
39

87 48 
37
9 

64 
54 
45 
33 
67 68 

101 
62 
70 
37 34 25 47 24 24 54 11 
44 46 60 
48
7 48
3 250 

43 36 
45 37

64 Omitted
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TABLE 8

TEACHERSPRINCIPALS

Number Per CentNumber Per CentNumber Per Cent

STATEMENT
NUMBER

COLLEGE 
SUPERVISORS

PER CENTS OF "YES" RESPONSES TO THE FIRST QUESTION, 
"IS THIS APPROPRIATE?"

94.84 
93-81 
95.87 
22.68 
77.31 
88.65 
76.28 
59-79 
26.80 
69.07 
93-81 
87.62 
91.75 
94.84 
93-81 
89.69 
90.72 
90.72 
75.25 
84.53 
83.50 
93.81 
79-38 
93.81 
93.81 
63.91 
85.56 
87.62 
88.65 
58.76 
64.94 
91.75 
85.56 
8O.41

95-54 
93.31 
92.03 
16.87 
77-70 
83.75 
71-33 
55-41 
58.28 
61.14 
86.62 
85-35 
80.89 
87.89 
85-35 
86.94 
71.65 
83.43 
49.36 
66.87 
71.33 
90.76 
67.19 
91.71 
92.03 
57.96 
83-43 
69.74 
84.39 
43.31 
66.87 
70.70 
73-88 
71.65

1
2
3
4
5
6
7
8
9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34

49
47
45

2
43
47
45
17
22
37
46
45
45
46

. 46
47
40
45
26
41
43
48
37
46
48
27
45
41
41
27
44
44
40
44

100.00
95-91
91.83
4.08

87.75
95.91
91.83
34.69
44.89
75.51
93.87
91.83
91.83
93.87
93-87
95.91
81.63
91.83
53.06
83.67
87-75
97-95
75-51
93.87
97-95
55-10
91.83
83-67
83.67
55.10
89-79
89-79
81.63
89-79

92 
91 
93 22 
75 86 
74 58 26 
67 
91 
85 
89 92 
91 
87 88 
88 
73 82 
81 
91 
77 
91 
91 62 
83 
85 86 
57 
63 
89 83 78

300 
293 289 
53 

244 263 
224 
174 183 192 
272 268 
254 276 
268 
273 225 262 
155 210 
244 285 211 
288 
289 182 
262 
219 
265 136 210 
222 
232 
225
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TABLE 9

TEACHERSPRINCIPALS

Number Per CentNumber Per CentNumber Per Cent

STATEMENT
NUMBER

PER CENTS OF "YES" RESPONSES TO THE SECOND QUESTION, 
"IS THIS DONE?"

COLLEGE 
SUPERVISORS

93-81 
77-31 
89.69 
13.40 
67.01 
72.16 
48.45 
57.73
31.95 
50.31 
82.47 
8O.41 
82.47 
90.72
87.62 
76.28 
81.48 
8O.41 
56.70 
74-22
56.70 
92.78 
61.85 
83.50 
93-81 
52.57
81.44 
81.44 
89.69 
38.14 
64.94 
88.65
77.31 81.44

1 
2 
3 4 
5 6 
7 8 
9 10 

11 12 
13 
14 
15 16 
17 18 
19 20 
21 
22 
23 
24 
25 26 
27 28 
29 30 
31 32 
33 
34

43
32
40

4
32
24
16

8
31
20
35
30
31
34
38
37
24
30
11
24
14
33
18
22
40

7
34
24
36
14
27
25
30
24

87.75
65.30
81.63
8.16

65.30
48.97
32.65
16.32
63.26
40.81 
,71.42 
61.22 
63.26
69.38
77.55 
75-51 
43.97 
61.22
22.44
48.97
28.57 
67-34 
36.73 
44.89
81.63
14.28
69.38
48.97 
73-46 
28.57 
55-1051.0261.22
48.97

91 
75 87 
13 65 70 
47 56 
31 
49 80 
78 80 
88 
85 74 
79 78 
55 72 
55 90 60 
81 
91 51 
79 
79 
87 37 
63 86 
75 79

280 
254 26746 201 
164 106 118 
225 121 
220 
204 178 
217 
224 
223 132 
18782 
153 141 242 
137 
249 276 
105 212 
147 242
70 

134 178 176 
177

89.17 
80.89 
85.03 
14.64 
64.01 
52.22 
33-75 
37-57 
71.65 
38.53 
70.06 
64.96 
56.68 
69.IO 
71.33 
71.01 
42.03 
59-55 
26.11 
48.72 
44.90 
77.07 
43-63 
79.29 
87.89 
33.43 
67.51 
46.81 
77.07 
22.29 
42.67 
56.68 
56.05 
56.36



per cent of "Yes" responses for only one of the statements.

sponses of the three groups appeared to vary considerably

while others varied very little.

An examination of Table 9 showing the per cents of

"Yes" responses to the second question, "Is This Done?",

reveals that the responses of the principals yielded the

highest per cent of "Yes" responses for all of the state

ments except 3, for which responses of the supervising

teachers yielded the highest per cent.

A comparison of the per cents of "Yes t! responses in
Tables 8 and 9 shows that for most statements the per cent
of "Yes" responses to the first question, "Is This Appro
priate?", are higher than for the second question, "Is This
Done?”

However, it appears that there is less difference
between the per cents of "Yes" responses of the principals
to the two questions than there is for the other groups.

The differences among the perceptions of the three

analysis are available.

Analysis of Data

In this section of the study the data will be
studied to compare the responses of the three groups to 
the statements contained in the questionnaire.

groups are discussed more fully in the next section of this 
chapter, where the results of more detailed statistical
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responses of the supervising teachers yielded the highest

It can be observed that many of the per cents of "Yes" re-
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Overview of Procedures for Analysis

The data obtained through the use of the question-

(1) thenaire were subjected to two statistical treatments:

and (2) the chi square test of the differences

The first statistical procedure was used to deter

mine whether the groups (college supervisors, principals,

and supervising teachers) differed significantly in their

perceptions of the functions of school principals in stu

dent teaching programs. The responses to the two questions,

and "Is This Done?" were both treated

This procedure is explained in Chap-by this procedure.

ter III, pages 50-56.

Tables 1 through 34 in Appendix C are the chi square
tables which show the significance of differences among the
groups according to the chi square test, one such table
being devoted to the data from each of the 34 statements.
The various entries in the tables are used in the interpre-

The chi square tables are not includedtation of the data.
in this chapter because the inclusion of so many interven
ing pages would make the reading of the study cumbersome.

^Peters and Van Voorhis, 414-17-
g^McNemar, 224-30, and Ferguson, 169-71-

"Is This Appropriate?"

chi square test of the significance of differences among 
the groups^?
between the responses of each group to the two questions 
contained in the questionnaire.



Parts a and £ show the obtained and theoretical
frequencies. Parts b and d show the deviations between
the obtained and theoretical frequencies and the weighted
squared deviations.

The second statistical procedure was used to deter
mine the significance of differences between the responses
to the first question, "Is This Appropriate?", and the
responses to the second question, "Is This Done?", for each
of the groups to the 34 statements. The procedure for
doing this was explained in Chapter III, pages 56-59.

The .05 level of confidence was taken as the criti
cal point. Results significant at the .05 level of con
fidence and .01 level or beyond were interpreted as being
statistically significant.

The next section deals with the findings pertaining

to the differences among the perceptions of the three groups

represented by the statements in the questionnaire. A later
section deals with the findings pertaining to differences
between the responses of each group to the first question

72
Instead of these separate tables for each statement, the 
findings are summarized in this chapter in tables which

as to the appropriateness and performance of the functions

The chi square tables are in four parts. Parts a 
and b pertain to the first question, "Is This Appropriate?" 
and Parts c and d pertain to the second question, "Is This 
Done?"

cover a group of statements at a time.
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contained in the questionnaire, "Is This Appropriate?",
and the second question contained in the questionnaire,
"Is This Done?"

For the purpose of discussing the findings in this
section of the study the statements in the questionnaire
were grouped under eight headings. Although it is recog
nized that some of the statements might fit under more
than one of these, each statement has been listed under
only the one heading that seemed to be most appropriate.
It is also recognized that most of the statements represent
different, although related, aspects of the functions of
school principals in student teaching programs.

Each group of statements and the data from the
Thechi square tests are presented in a separate table.

chi square finding and the probability level for each
statement are indicated under each question "Is This Appro-

The data in the tables were
examined to determine whether or not the differences among
the perceptions of the groups were significant as to the

nificant differences among the groups were examined to

Differences in Perceptions Among the Groups Pertaining 
to the Statements Contained in the Questionnaire

priate?" and "Is This Done?"

appropriateness and performance of the functions repre-

The chisented by the statements in the questionnaire.
square tables located in Appendix C pertaining to the 
statements which were found to contain statistically sig-
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discover the direction of the differences. This examina
tion was the basis of the interpretive discussion.

Three of the statements related to the principals’
becoming better informed about student teaching programs.
Table 10 shows the results of the application of the chi
square test of the significance of differences among per
ceptions of the groups and the corresponding probability
levels for each of these statements.

Appropriateness.—The differences among the groups
as to the appropriateness of the above statements were
statistically significant beyond the .05 level of con
fidence for Statement 1 and beyond the .01 level of con
fidence for Statement 28. The differences among the groups
were not statistically significant for Statement 24.

The statistically significant differences among
the groups for Statement 1 are due in large measure to the
differences in perception in the "Most Important" column

(See Table 1 in Appendix C.)

The Principals Seek to Become Better Informed About 
Student Teaching Programs

in which the college supervisors gave a relatively 
larger number of responses than did the other groups.^9

$9pn the type of data obtained in this study, when 
one group has favored a statement to a higher degree the 
other two groups have favored the statement to a lesser 
degree. Conversely, when one group has favored the state
ment to a lesser degree the other two groups have favored 
the statement to a greater degree.
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TABLE 10

Statements

13.65 .483.50

.001b• 53 35-105.41

.001b .001b24.86 34-10

cStatistically significant beyond the .05 level of 
confidence.

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Chi 
Squarea

Second Question 
"Is This Done?"

Probabil
ity Level

.03c

Chi 
Square3

FINDINGS FROM THE CHI SQUARE TABLES PERTAINING TO THE 
STATEMENTS IN GROUP 1: "THE PRINCIPALS SEEK TO BECOME

BETTER INFORMED ABOUT STUDENT TEACHING PROGRAMS."

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in student teaching 
programs.

bStatistically significant beyond the .01 level of 
confidence.

28. The princi
pal studies all 
the information 
furnished by the 
college regarding 
the student 
teachers.

24. The princi
pal keeps himself 
informed about 
current education 
programs in 
teacher educa
tion.

1. The principal 
becomes acquaint
ed with the 
teacher education 
institution’s 
program and poli
cies for student teaching.
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function.
The statistically significant differences among

the groups for Statement 28, "The principal studies all
the information furnished by the. college regarding the stu
dent teachers," were due in large measure to three trends
in responses:

1. The college supervisors perceived this function

as "Most Important n to a relatively higher degree as con
trasted with the supervising teachers who perceived this
function as "Most Important" to a lesser degree.

The principals and college supervisors per-2.
ceived the appropriateness of this function to a higher

degree as compared to the supervising teachers who per

ceived the appropriateness of this function to a lesser

degree.

The supervising teachers omitted the responses3.
to this statement to a higher degree as compared to the

statement at all.
This statement received very few "Most Important"

Many teachersresponses, only 10 for all groups combined.
and principals commented to the effect that the colleges 
furnished little information on the student teachers.

responses to this statement than they 
did to any other statement, and all the college supervisors 
gave "Yes" responses as to the appropriateness of this

college supervisors who did not omit the responses to this 
(See Table 28 in Appendix C.)

As observed previously the college supervisors gave 
more "Most Important"



77
Also, many of the respondents who checked "No" underlined

the word "all" in the statement.

Performance.—The differences among the groups as

to the principals’ performance of the functions in this

group were statistically significant beyond the .01 level

of confidence for Statements 24 and 28. The differences

were not statistically significant for Statement 1.
The statistically significant differences among

the groups were due principally to the tendency of the
principals to perceive themselves as performing these func
tions to a higher degree than did the college supervisors

(See Tables 24 and 28 in Appen-and supervising teachers.
dix C.)

Reference to Table 9 indicates that for Statement

24, "The principal keeps himself informed about current

education programs in teacher education," approximately

84 per cent of the principals, 79 per cent of the super

vising teachers, and 45 per cent of the college supervisors

perceived the principals as performing this function and

tion furnished by the college regarding the student

9°In the discussion of findings, the per cents of 
"Yes" responses are used to emphasize the differences 
among the groups.

for Statement 28, "The principal studies all the informa

teacher," approximately 81 per cent of the principals, 49 

per cent of the college supervisors and 47 per cent of the 

supervising teachers perceived the principals as perform

ing this function.90
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ences
as follows:

1.

importance of the principals' becoming acquainted with the

studying the information furnished by the college regard

ing the student teachers.

2. The supervising teachers saw these functions
as being less important and less appropriate than did the
other groups.

The principals perceived themselves as perform-3-
ing. these functions to a greater degree than did the other

groups.

Two of the statements related to the principals'

helping the college supervisors to become acquainted with

Table 11 shows

groups
of these statements.

The Principals Help the College Supervisor to Become 
Acquainted with the Program and Policies of the School

The college supervisors saw to a greater degree 
than did the other groups (a) the appropriateness and the

teacher education institution's program and. policies for 
student teaching and (b) the importance of the principals'

Summary.--The findings pertaining to the differ- 
among the groups for these statements are summarized

the program and policies of the school.
the results of the application of the chi square test of 
the significance of differences among perceptions of the 

and the corresponding probability levels for each
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TABLE 11

Statements

.002b16.231.17 • 97

16.03 17.62

cStatistically significant beyond the .05 level of 
confidence .

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

FINDINGS FROM THE CHI SQUARE TABLES PERTAINING TO THE STATE
MENTS IN GROUP 2: "THE PRINCIPALS HELP THE COLLEGE 
SUPERVISORS TO BECOME ACQUAINTED WITH THE PROGRAM

AND POLICIES OF THE SCHOOL."

.002b

Chi 
Square3

Chi 
Square3

.01b

18. The princi
pal, as the need 
arises, offers 
suggestions to 
the college 
supervisor con
cerning the work 
of the student 
teachers.

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in student teaching 
programs•

bStatistically significant beyond the .01 level of 
confidence .

First Question 
"Is This

Appropriate?"

2. The principal 
meets with the 
college super
visors to ac
quaint them with 
the school pro
gram and poli
cies.
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statistically significant for Statement 2, but were statis—

tically significant for Statement 18.

The statistically significant differences among

the groups for Statement 18, "The principal, as the need

arises, offers suggestions to the college supervisors con

cerning the work of the student teacher," were due in
large measure to (a) the supervising teachers' perceiving
this function as most important to a greater degree than
the other groups, (b) the college supervisors' and princi
pals', to about the same extent, perceiving this function
to be appropriate to a greater degree than did the super
vising teachers, and (c) a relatively large number of

compared to no omissions by the college supervisors.

Performance.—The differences among the groups as
to judgments of. the principals' performances of the func
tions in these statements were statistically significant
beyond the .01 level of confidence for both statements.

The statistically significant differences among
the responses of the groups on Statement 2, "The principal 
meets with the college supervisors to acquaint them with
the school program and policies," were due mainly to the 
college supervisors' perceiving the principals as not 
performing this function to as great a degree as did the

Appropriateness.—The differences among the groups 
to the first question, "Is This Appropriate?" were not

teachers', 31> omitting responses to this statement as
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The

the other groups also contributed to the differences among
the groups.

The statistically significant differences among
the responses of the groups
pal, as the need arises, offers suggestions to the college

were due mainly to the principals’ seeing themselves as

other groups.
Reference to Table 9 shows that the per cents of

cent for teachers.

Summary.—The findings pertaining to the differ-
among the groups for these statements are summarizedences

as follows:
The college supervisors and principals agreed1.

as

2.

the principals were doing as good a job in acquainting the

performing this function to a greater degree than did the 

(See Table 18 in Appendix C.)

on Statement 18, "The princi-

to the appropriateness of the principals' making sugges

tions to the college supervisors, Statement 18, while the 

supervising teachers saw this function as being less appro

priate. The principals saw themselves as performing this 

function to a greater degree than did the other groups.

The college supervisors did not believe that

supervisor concerning the work of the student teachers,"

principals and supervising teachers, particularly the 

supervising teachers. (See Table 2 in Appendix C.) ' 

fact that fewer principals omitted this statement than did

"Yes" responses to Statement 18 were 80 per cent for prin

cipals, 61 per cent for college supervisors, and 60 per



square test of the significance of differences among the

perceptions of the groups and the corresponding probability

levels for each of these statements.

Appropriateness.—The differences among the re

sponses of the groups as to the appropriateness of State

ments 3 and 33 were not statistically significant.

The differences among the responses of the groups

the .01 level of confidence.

Statements 4 and 5 state contrasting views as to

the principals’ function in selecting the supervising

teacher.

The statistically significant differences in the

responses of the groups on these statements were due mainly

the principals.

to contrasting views of the college supervisors as opposed 
to the principals and supervising teachers, particularly

as to the appropriateness of the functions expressed in 
Statements 4 and 5 were statistically significant beyond

The Principals Participate in the Selection of the Supervising Teachers

82 
college supervisors with the program and policies of the 
school as did the other groups.

Four of the statements related to the principals' 
participating in the selection of the supervising teachers. 
Table 12 shows the results of the application of the chi
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TABLE 12

Statements

8.60 6.57 .16.20

.781.7325.37
The principal

.01b .285-0421.75

First Question 
"Is ThisAppropriate?"

Probability Level

Second Question 
'.'Is This Done?"

Probabil
ity Level

5- ' works jointly with the college 
representatives and the repre
sentative of the local school system administra
tion in the selection of the 
supervising 
teachers.

FINDINGS FROM THE CHI SQUARE TABLES PERTAINING TO THE 
STATEMENTS IN GROUP 3: "THE PRINCIPALS PARTICIPATE 

IN THE SELECTION OF THE SUPERVISING TEACHERS."

Chi 
Squarea

Chi 
Squarea

.01b

3. The principal approves the supervising teach
ers selected in the school of which he is principal.
4. The principal has the sole re
sponsibility for selecting the 
supervising 
teachers in the school of which he is principal.
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TABLE 12—Continued

Statements

11.48 .06 17.03

cStatistically significant beyond the .05 level of 
confidence.

^Statistically significant beyond the .01 level of 
confidence.

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

.001b

Chi 
Square3

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in. student teaching 
programs.

Chi 
Squarea

33. The princi
pal studies the 
qualifications of 
the faculty of 
the school and, 
using the crite
ria furnished by 
the college, 
selects teachers 
to recommend as 
good prospective 
supervising 
teachers.



The responses on Statement 5 take a different
trend.

this function and the principals gave a relatively lower
number of responses, 32.

compared to 77 per cent of principals and 78 percent,

Statement 5.
dix C.)

Performance.—The difference among the responses
of the three groups concerning the principals’ performances
of the functions was statistically significant only for
Statement 33, "The principal studies the qualifications
of the faculty of the school and, using the criteria fur
nished by the college, selects teachers to recommend as

The statisticallygood prospective supervising teachers."

The college supervisors gave a relatively higher 
number of responses, 18, to indicate the importance of

Likewise, the college supervisors 
gave a relatively higher per cent of responses, 88 per

85
Only 2 college supervisors (4 per cent) indicated 

Statement 4 to be appropriate as compared to 22 principals 
(23 per cent) and 53 supervising teachers (17 per cent). 
(See Table 8, page 68, and Table 4 in Appendix C.)

cent of supervising teachers as to the appropriateness of 
(See Table 8, page 68, and Table 5 in Appen-

signifleant difference among the groups on this statement, 
beyond the .01 level of confidence, was due mainly to the 
principals’ perceiving this function as being performed 
to a greater degree than did the other groups. (Also, the 
principals did not omit the responses to this statement 
to the same degree as did the other groups.)
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Summary.—The findings pertaining to the differ
ences in the perceptions among the groups on these state
ments are summarized as follows:

1. The college supervisors to a greater degree
than did the principals and supervising teachers favored
the selection of the supervising teachers as a joint func
tion.

2. The principals and supervising teachers, par

ticularly the principals, to a greater degree than the

college supervisors favored the principals as having the

sole responsibility for the selection of the supervising

teachers.
Some further observations pertaining to the re

sponses on these statements appear to be pertinent.
All the groups favored the selection of the super

vising teachers as a joint function as expressed in State
ment 5 to a greater degree than they favored the princi
pals’ having the sole responsibility for the selection of

college super
visors:

ment 5; supervising teachers:

4 as compared to 77-70 per cent for Statement 5-

Table 8.)

the supervising teachers as expressed in Statement 4-
There were great differences in the per cent of "Yes" re
sponses for the two statements as follows:

4.08 per cent for Statement 4 as compared with
22.68 per cent87.75 per cent for Statement 5; principals:

for Statement 4 as compared to 77-31 per cent for State- 
16.87 per cent for Statement

(See



It is worthy of note that on Statement 4, the col
lege supervisors gave a higher per cent of "Yes" responses
to performance than they did to appropriateness. .It seems
that some college supervisors perceived that some princi
pals had the sole responsibility for the selection of the
supervising teachers, which they regarded as inappropriate.

Although a relatively small number of principals
indicated that the principals should have the sole respon
sibility for the selections of supervising teachers, (23
per cent), some principals had very strong feelings about
this function as evidenced by their comments such as "This
is most important," "This can make or break a program,"
and "The principal must have this responsibility."

Three of the statements related to the principals'

teachers.
of the chi square test of the significance of differences

The Principals Promote the Professional Growth of the 
Supervising Teachers

promoting the professional growth of the supervising

Table 13 shows the results of the application

shared responsibility as indicated by their "Yes" responses 

to Statement 5.

87
It appears that some principals perceived as an 

appropriate function the principals' having the sole re
sponsibility for the selection of the supervising teachers. 
However, it should be pointed out that the vast majority 
of principals, 77 per cent, perceived this function as a
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• TABLE 13

Statements

.08 24.0411.24

20.21.435-91

.001b25.2312.92

Statistically significant beyond the .05 level of 
confidence.

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

.04c

.001b

FINDINGS IN THE CHI SQUARE TABLES PERTAINING TO THE 
STATEMENTS IN GROUP 4: "THE PRINCIPALS PROMOTE THE 
PROFESSIONAL GROWTH OF THE SUPERVISING TEACHERS."

.001b

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals’ functions in student teaching 
programs.

bStatistically significant beyond the .01 level of 
confidence.

Chi 
Squarea

Chi 
Squarea

21. The princi
pal makes avail
able to the 
supervising 
teacher profes
sional literature 
relating to stu
dent teaching.
22. The princi
pal encourages 
the supervising

• teacher in pro
fessional growth.

34. The princi
pal encourages 
the supervising 
teacher to try 
new ways of 
teaching.
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found to be statistically significant as to ideas of

appropriateness. The differences among the responses of
the groups to Statement 34 were found to be statistically
significant beyond the .05 level of confidence.

supervising teacher to try new ways of teaching," were due
in large measure to the responses of the college super
visors, who favored the appropriateness of this statement
to a greater degree than did the principals and supervis

ees Table 34 in Appendix C.)ing teachers. Reference
to Table 8 reveals a "Yes" response of approximately 90
per cent for the college supervisors, 80 per cent for the
principals and 72 per cent for the supervising teachers.

Performance.—The differences among the responses
of the groups were statistically significant beyond the .01
level of confidence for all three of these statements con
cerning principals’ performance.

The statistically significant differences were
due to a large extent to the principals' perceiving them
selves as performing the functions represented by these 
statements to a higher degree than did the college

among perceptions of the groups and the corresponding 
probability levels for each of these statements.

The statistically significant differences among 
the groups on Statement 34, "The principal encourages the

Appropriateness.—The differences among the re
sponses of the groups to Statements 21 and 22 were not



90

ance of these statements:

literature relating to student teaching," college super

visors, 29 per cent, principals, 57 per cent, supervising

teachers, 45 per cent; Statement 22, "The principal

encourages the supervising teacher in professional

growth," college supervisors, 67 per cent, principals, 93

per cent, supervising teachers, 77 per cent; Statement 34j

"The principal encourages the supervising teacher to try

cent.

The differences among the groups for Statements

21 and 22 were partly due to the college supervisors'

omitting these statements to a greater degree than did

the other groups.

Summary. —The findings pertaining to the differ
ences among the groups for these statements are summarized
as follows:

1.

new ways of teaching," college supervisors, 49 per cent, 

principals, 81 per cent, supervising teachers, 56 per

Statement 21, "The principal 

makes available to the supervising teacher professional

supervisors and supervising teachers, 

and 34 in Appendix C.)

(See Tables 21, 22,
Reference to Table 9 yields the 

following per cents of "Yes" responses as to the perform-

The college supervisors favored the appro
priateness of the principals' encouraging the supervising 
teachers to try new ways of teaching to a greater degree 
than did the principals and supervising teachers.



2.

groups.

Four of the statements related to the principals'

assisting the supervising teachers in the student teach

ing program. Table 14 shows the results of the applica
tion of the chi square test of the significance of dif-

ponding probability levels for each of these statements.

Appropriateness.--The differences among the re
sponses of the group to these statements were statisti
cally significant beyond the .01 level of confidence for
Statements 20 and 27 and beyond the .05 level of confidence
for Statement 23. The differences among the groups were
not statistically significant for Statement 12.

The statistically significant differences among
the responses of the groups on all three of the state
ments, Numbers 20, 23, and 27, were due in a large degree
to the supervising teachers' seeing these functions as
being less appropriate than did the college supervisors

(See Tables 20, 23, and 27 in Appendix C.)

for the appropriateness of the statements approximately

91
The principals saw themselves as performing 

these functions to a greater extent than did the other

and principals.
Reference to Table 8 shows the per cent of "Yes" responses

The Principals Assist the Supervising Teachers in the Student Teaching Program

ferences among perceptions of the groups and the corres-
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TABLE 14

Statements

23-4310.49 .11

.001b■ .001b30.36 25.50

.001b21.1113-59

. Second Question
"Is This Done?"

Probabil
ity Level

Probabil
ity Level

.001b

FINDINGS IN THE CHI SQUARE TABLES PERTAINING TO THE STATE
MENTS IN GROUP 5: "THE PRINCIPALS ASSIST THE SUPERVISING

TEACHERS IN THE STUDENT TEACHING PROGRAM."

Chi 
Squarea

23- The princi
pal. takes the 
initiative to 
provide suitable 
and adequate in
structional mate
rials for the use 
of the supervis
ing teacher and 
the student 
teacher.

Chi 
Squarea

.04c

12. The princi
pal arranges for 
the supervising 
teachers to meet 
the student 
teachers before 
the student 
teachers report 
to the class
rooms.
20. The princi
pal provides or 
arranges time for 
the supervising 
teacher to have 
conferences with 
the student 
teacher.

First Question 
"Is This

Appropriate?"
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TABLE 14—Continued

Statements

14.58 .107.91

Second Question 
"Is This Done?"

Probabil
ity Level

First Question 
"Is This

Appropriate?"

Probabil
ity Level

cStatistically significant beyond the .05 level of 
confidence.

.001b

Chi 
Square3

Chi 
Square3

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in student teaching 
programs.

^Statistically significant beyond the .01 level of 
confidence.

27 • The princi
pal makes avail
able to the 
supervising 
teachers the in
formation on the 
student teachers 
furnished by the 
college.
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as follows:

per. cent; Statement 23, college supervisors, 76 per cent,
principals, 79 per cent, supervising teachers, 67 per

cent.
The statistically significant differences among

the groups on these statements were due in part to the
principals’ perceiving these functions to be important to
a lesser degree than did the other groups.

Performance.—The differences among the responses
of the groups to the principals’ performance for all the
statements in this group were statistically significant
beyond the .01 level of confidence except Number 27.

The statistically significant differences among

functions are due mainly to two trends:

lege supervisors omitted the responses to these statements
to a greater degree than did the other groups.

Summary.—The findings pertaining to the differ-

perceived themselves as performing these functions to a 
greater degree than did the other groups and (b) the col-

cent; Statement 27, college supervisors, 92 per cent, 
principals, 86 per cent, supervising teachers, 83 per

Statement 20, college supervisors, 84 per 
cent, principals, 85 per cent, supervising teachers, 67

the groups as to the principals' performances of these
(a) the principals

are summarized as follows:
ences in the perceptions of the groups for these statements



1.

2. Although the principals perceived the functions

college supervisors and supervising teachers.

3.

other groups.
4- The omission by the college supervisors of the

responses as to the performance of these functions raises

the question as to whether or not the college supervisors

thought they were not acquainted with what was being done

in this area of the student teaching program.

Seven of the statements related to the principals'

assuming supervisory responsibilities in the student

Table 15 shows the results of the

The Principals Assume Supervisory Responsibilities in the 
Student Teaching Program

greater degree than did the supervising teachers, they did 

not perceive these functions to be among the most important 

functions in the entire list to the same extent as did the

95
The supervising teachers did not perceive the 

appropriateness of the principals' assisting them in the 

student teaching program to the same degree as did the 

college supervisors and principals.

The principals perceived themselves as per

forming these functions to a greater degree than did the

teaching program.

application of the chi square test of the significance of 
differences among perceptions of the groups and the corre
sponding probability levels for each of these statements.

represented by these statements to be appropriate to a
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TABLE 15

Statements

.001b 27.2617-28

.001b.001b 52.7931.42

.01b13.1419.57

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

FINDINGS IN THE CHI SQUARE TABLES PERTAINING TO THE STATE
MENTS IN GROUP 6: "THE PRINCIPALS ASSUME SUPERVISORY

RESPONSIBILITIES IN THE STUDENT TEACHING PROGRAM."

,001b

.003b

Chi 
Squarea

Chi
Square3

10. The princi
pal works jointly 
with the college 
supervisor and 
the supervising 
teachers in plan
ning the experi
ences and respon
sibilities the 
student teachers 
will have in the 
classroom and the 
school.

9* The principal 
leaves the plan
ning of the ex
periences and re
sponsibilities of 
the student 
teachers to the 
college super
visor and the 
supervising 
teachers.

First Question 
"Is This

Appropriate?"

8. The principal 
advises the su
pervising teach
ers of their 
specific duties 
in the student 
teaching program.



97

TABLE 15—Continued

Statements

.001b8.08 20.53.23

.001b,001b 36.4026.92

.008b 8.86 .0715.70

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

Chi 
Square3

Chi 
Square3

19. The princi
pal participates 
with the super
vising teacher 
and the student 
teacher in the 
evaluation of the 
student teaching 
experience.

14* The princi
pal has confer
ences with the 
student teacher 
and the super
vising teacher 
when needed.

29. The princi
pal approves the 
assignment of the 
student teachers 
in the school.

First Question 
"Is This

Appropriate?"
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TABLE 15—Continued

Statements

32.

.001b.001b 36.373-2.13

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

cStatistically significant beyond the .05 level of 
confidence.

The princi
pal safeguards 
the welfare of 
the student 
teachers by see
ing that they 
are not used to 
perform menial 
tasks or assume 
responsibilities 
with which they 
cannot cope.

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in student teaching 
programs.

bStatistically significant beyond the .01 level of 
confidence.

Chi
Square3

Chi 
Square3
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Appropriateness.—The differences among the re

sponses of the groups to these statements were statisti

cally significant, beyond the .01 level of confidence for

all of these statements except Statement 14.

Statements 9 and 10 express opposing points of

view pertaining to the principals' participation in plan

ning the experiences and responsibilities of the student

Statement 8 is closely related to these twoteachers.
statements.

The statistically significant differences among

the perceptions of the groups for Statement 9, "The prin

cipal leaves the planning of the experiences and respon

sibilities of the student teachers to the college super

visor and the supervising teacher," were due in large part

to (1) the principals' viewing this statement of the func-

other groups.
The statistically significant differences in per-

and the school," seemed to be due in large measure to the

ceptions among the groups for Statement 10, "The principal 
works jointly with the college supervisor and the super
vising teachers in planning the experiences and respon
sibilities the student teachers will have in the classroom

tion to be (a) of less importance and (b) less appropriate, 
to a greater degree than did the other groups and (2) the 
supervising teachers' viewing this statement to be (a) of
more importance and (b) more appropriate than did the



appropriate than did the other, groups.

than did the other groups.

The statistically significant differences among the

perceptions of the groups to Statement 19 seemed to be

associated in large measure with the principals’ viewing

appropriate than did the other groups as contrasted with

the teachers' viewing this function as less appropriate.

The statistically significant differences among

the perceptions of the groups to Statement 29, "The prin

cipal approves the assignment of the student teachers in

the school," arose in large measure from the college super-

The principals omitted responding to all three of 

these statements, Numbers 8, 9, and 10, to a greater degree

100 

supervising teachers viewing this function as being (a) of 

less importance and (b) less appropriate than did the 

other groups.

The statistically significant differences among 

the perceptions of the groups for Statement 8, "The prin

cipal advises the supervising teachers of their specific 

duties in the student teaching program," arose principally 

from the college supervisors' seeing this function of the 

principal as being of (a) less importance and (b) less

visors' (a) seeing this function to be of less importance 

and (b) disapproving of this function by giving a rela

tively higher "No" response as to its appropriateness in 

contrast to the principals' and supervising teachers' more

this function to be of (a) more importance and (b) more
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frequent omissions of responses to this statement. The

(See Table 29 in

The statistically significant differences among

the perceptions of the groups to Statement 32, "The prin

cipal safeguards the welfare of the student teachers by

seeing that they are not used to perform menial tasks or

assume responsibilities with which they cannot cope," were

due principally to the college supervisors' and princi

pals' favoring the importance and appropriateness of this

idea to a greater degree than did the supervising teachers.

Comments of a number of supervising teachers to this

statement indicated that they may have had strong feelings

about the use of the words "menial tasks." Such comments

as "Not necessary in our school." and "Don't all teachers

have to perform menial tasks?" were made.

It is interesting to note that approximately 90

per cent of both college supervisors and principals per

ceived Statement 32 as appropriate while only approximately

appropriate.

Performance.—The differences among the perceptions

except Statement 29-

of the groups as to the performance of the functions repre
sented by this group of statements were statistically 
significant beyond the .01 level of confidence for all

70 per cent of the teachers perceived the statement to be 
(See Table 8.)

differences in the "Yes" responses as to the appropriate
ness of this function were not great. 
Appendix 0.)
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vising teachers," were statistically significant princi

pally due to the college supervisors' and teachers' seeing

the principal as evidencing such behavior to a greater

degree than did the principals. Reference to Table 9 shows

per cent for principals.

- The statistically significant differences among
the perceptions of the groups as to the performance of the
principals on the other statements in this group were
mainly due to the principals' perceiving themselves as
performing these functions to a greater degree than did
the college supervisors and supervising teachers.

Summary The findings pertaining to the differ
ences in the perceptions of the groups to these statements
are summarized as follows:

1.

2.
of the student teachers.

The college supervisors to a lesser degree 
than did the principals and supervising teachers believed

a "Yes" response of 72 per cent for supervising teachers and 
63 per cent for college supervisors as compared with 32

The differences among the perceptions of the groups 
as to the performance of Statement 9, "The principal leaves 
the planning of the experiences and responsibilities of the 
student teachers to the college supervisor and the super-

The supervising teachers to a greater degree 
than did the principals and college supervisors felt that 
the principals should not participate with the supervising 
teachers in planning the experiences and responsibilities



3. The supervising teachers and principals
differed in their perceptions of the appropriateness of
the principals’ participating in the evaluation of the
student teaching experiences, as the supervising teachers
did not favor this function to the same extent as did the
principals.

4. The college supervisors did not, to the same

extent as did the other groups, feel that the principals

should approve the assignment of the student teachers in

the school.
5- The supervising teachers to a lesser degree

than did the college supervisors and principals felt that
the principals needed to safeguard the welfare of the stu
dent teachers.

Six of the statements related to the principals'
involving the student teachers in the total program of
the school and community and seeking to give the student

Table 16 shows the resultsteachers status as teachers.

cance
the corresponding probability levels for each of these
statements.

of the application of the chi square test of the signifi- 

of differences among perceptions of the groups and

The Principals Involve the Student Teachers in the Total 
Program of the School and Community and Seek to Give the 
Student Teachers Status as Teachers

103 

that the principals should advise the supervising teacher 

of their specific duties in the student teaching program.
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TABLE 16

Statements

.001b10.35 .10 22.02

.005b.04c 14-7713.23

11.36 .07 22.93

.003b15-69.0612.34

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

.001b

Chi 
Square3

Chi
Square3

FINDINGS IN THE CHI SQUARE TABLES PERTAINING TO THE 
STATEMENTS IN GROUP 7: "THE PRINCIPALS INVOLVE THE 
STUDENT TEACHERS IN THE TOTAL PROGRAM OF THE SCHOOL 
AND COMMUNITY AND SEEK TO GIVE THE STUDENT TEACHERS 

STATUS AS TEACHERS."

15- The princi
pal invites the 
student teachers 
to faculty meet
ings .

6. The principal 
explains the stu
dent teaching 
program to the 
total faculty of 
the school.
7• The principal 
informs the par
ents and the com
munity of the 
purposes and 
benefits of the 
student teaching 
program.
11. The princi
pal provides 
opportunities for 
the student 
teachers to ob
serve in several 
situations and 
classrooms in the 
school.
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TABLE 16—Continued

Statements

6.04 .42 15.22

31.

15.6619-61

cStatistically significant beyond the .05 level of 
confidence.

First Question 
"Is This

. Appropriate?"

Probabil
ity Level

Chi 
Squarea

Second Question 
"Is This Done?"

Probabil
ity Level

The princi
pal introduces 
the student 
teachers to the 
pupil groups in 
the school in 
such a way as to 
give the student 
teachers status 
of teachers.

.004b

.003b

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in student teaching 
programs.

bStatistically significant beyond the .01 level of 
confidence.

.003b

Chi 
Squarea

16. The princi
pal invites the 
student teachers 
to P.T.A. or 
other community 
meetings and in
troduces the stu
dent teachers at 
the meetings.
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Appropriateness.—The differences among the per
ceptions of the groups as to the appropriateness of these

Reference to Table 8 shows that all
of the groups gave very high per cents of "Yes" responses
as to the appropriateness of these statements.

The differences among the perceptions of the

statistically significant for Statements 7groups were

and 31.

The statistically significant differences as to

the appropriateness of both Statement 1, "The principal

informs the parents and the community of the purposes and

benefits of the student teaching program," and Statement

31, "The principal introduces the student teachers to the

pupil groups in the school in such a way as to give the

student teachers status of teachers," were due to a large

extent to the college supervisors’ viewing these functions

as appropriate to a greater degree than did the principals

and supervising teachers.

Performance.—The differences among the perceptions

of the groups as to the principals' performance of the

for all six statements.

These differences were in part due to the fact

that the principals perceived themselves as performing

functions expressed in this group of statements were sta

tistically significant beyond the .01 level of confidence

statements were not statistically significant for Numbers 

6, 11, 15, and 16.
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these functions to a greater degree than did the other

The differences were due in part

to the fact that the college supervisors omitted these

statements to a greater degree than did the other groups.

The fact that the supervising teachers felt that State

ments 16 and 31 were less appropriate than did the other

groups was also evident as contributing to the differences.

Summary.—The findings pertaining to the differ

ences in perception among the groups for this group of

statements are summarized as follows:

The college supervisors to a greater degree1.

than, did the principals and supervising teachers felt that

it was important and appropriate for the principal to ex

plain the student teaching program to the parents and in

troduce the student teachers to the pupils of the school.

The principals saw themselves as performing2.

these functions to a greater degree than did the other

groups.

The tendency of the college supervisors to3-
omit the responses for these statements may suggest that

to

the pupils.

groups for all of these statements, but particularly 

Statements 6, 7, and 15.

they did not know what was being done on these matters.

4. The supervising teacher to a lesser degree 

than did the other groups saw the need for the principals 

introduce the student teachers to the parents and to
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The Principals Work Directly With the Student Teachers

Table 17

of the groups and the corresponding probability levels

for each of these statements.

The respondents seemed to experience difficulty

in understanding the intended meaning of Statement 30,

probably due to poor wording. Therefore, the responses

to this statement are not analyzed although the data re

ceived the same statistical treatment as the data for all

the other statements.

Reference to Tables 6 and 7 indicated that a large

number of principals and supervising teachers omitted the

Seventeen principals out ofresponses to this statement.

49 and 102 supervising teachers out of 314 omitted this

statement.

. Appropriateness.—The differences among the per

ceptions of the groups to Statements 25 and 26 were not

The differences among the per-statistically significant.

ceptions among the groups for Statement 13, "The principal

ceptions of the groups to Statements 13 and 17 were sta

tistically significant beyond the .01 level of confidence.

The statistically significant differences in per-

Five of the statements related to the principals’ 

working directly with the student teachers.

shows the results of the application of the chi square 

test of the significance of differences among perceptions
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TABLE 17

Statements

.001b.006b13.05 22.02

51.2319-19

.0848.335-37 .44

.001b.28 27-557-53

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Second Question 
"Is This Done?"

Probabil
ity Level

• 001b

FINDINGS IN THE CHI SQUARE TABLES PERTAINING TO THE 
STATEMENTS IN GROUP 8: "THE PRINCIPALS WORK 

. DIRECTLY WITH THE STUDENT TEACHERS."

Chi
Square3

• 003b

Chi
Square3

26. The princi
pal tells the 
student teacher 
something of the 
special interests 
and strengths of 
the supervising 
teacher.

13. The princi
pal helps the 
student teachers 
become acquainted 
with the adminis
trative policies 
of the school and 
the operation of 
the school 
office.
17. The princi
pal, on occa
sions, observes 
the student 
teacher in his or 
her actual teach
ing and offers 
suggestions of 
encouragement and 
assistance.
25. The princi
pal meets and 
welcomes the stu
dent teachers 
upon their first 
arrival at the 
school.
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TABLE 17—Continued

Statements

.001b • 001bIS. 0723-04

cStatistically significant beyond the .05 level of 
confidence.

First Question 
"Is This

Appropriate?"

Probabil
ity Level

Chi 
Square3

Second Question 
"Is This Done?"

Probabil
ity Level

aChi squares indicate differences in perceptions of 
college supervisors, principals, and supervising teachers 
with respect to principals' functions in student teaching 
programs.

bStatistically significant beyond the .01 level of 
confidence.

Chi 
Squarea

30. The princi
pal assists the 
student teachers 
in securing liv
ing quarters in 
situations where 
assistance is 
needed.
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appropriate and important to a greater degree than did
the supervising teachers.

college supervisors and principals saw this statement to
be appropriate as compared to Si per cent for the super
vising teachers.

The differences in the perception among the groups
for Statement 17, "The principal, on occasions, observes
the student teacher in his or her actual teaching and
offers suggestions of encouragement and assistance," were
statistically significant mainly due to the responses of
the principals who saw this function to be more important
and more appropriate than did the college supervisors and

Table 8 indicates that approximatelysupervising teachers.
91 per cent of principals, 82 per cent of college super
visors, and 72 per cent of supervising teachers perceived
this function to be appropriate.

Performance.—The differences among the perceptions

tically significant.

(See Table 13 in Appendix C.)
Reference to Table 8 shows that about 92 per cent of the

helps the student teachers become acquainted with the 
administrative policies of the school and the operation 
of the school office," were due largely to the college 
supervisors' and principals’ seeing this function as

of the groups as to the principals' performance of Function 
25, "The principal meets and welcomes the student teachers 
upon their first arrival at the school," were not statis-
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The differences among the perceptions of the groups

confidence for the other three statements in this group:

The significant differences for these statements
were due mainly to responses of the principals who per
ceived themselves as performing these functions to a
greater degree than did the other groups. The perceptions
of the principals differed more sharply with the percep

tions of the supervising teachers on Statement 17 and more

sharply with the perceptions of the college supervisors

Statement 26.on

Summary.—The findings pertaining to the differ-

in the perceptions of the three groups to the ideasences

in this group of statements are summarized as follows:

The supervising teachers to a lesser degree1.

13- The principal helps the student teachers 
become acquainted with the administrative policies of 
the school and the operation of the school office.

26. The principal tells the student teacher 
something of the special interests and strengths of 
the supervising teacher.

17- The principal, on occasions, observes the 
student teacher in his or her actual teaching and 
offers suggestions of encouragement and assistance.

were statistically significant beyond the .01 level of

than did the college supervisors and principals felt that 
it was appropriate for the principals (a) to help the stu
dent teachers in becoming acquainted with the administra
tive policies of the school and the operation of the 
school office and (b) for the principal to observe the
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work of the student teacher and offer suggestions of

encouragement and assistance.

2. The principals to a. greater degree than did

the college supervisors and supervising teachers saw them

selves as entering directly into the work of the student

teachers.

In this section of the study the data have been
examined to see to what extent the groups differ in their
perceptions of the appropriateness and performance of the
functions of school principals in 'student teaching pro

Differences among the groups were found to begrams.

statistically significant for 19 of the statements as to

appropriateness for principals and for 26 of the statements

as to performance by principals.

In this section of the study the findings from the

chi square test of the significance of the differences

between the responses of each group to the two questions

Table 18 shows the chi square findingsare discussed.
and the corresponding probability levels for each state-

These findings are of particular interest becausement.
cer-

program unless these functions are actually performed by

the principals.

judgments of appropriateness of principals' assuming 

tain functions have little effect on the student teaching

Differences in the Responses Within Each Group to the 
Questions: "Is This Appropriate?" and "Is This Done?”
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TABLE 18

Principals
Statement
Number

College 
Supervisors

Supervising 
Teachers

1
2
3
4
5
6
7
8
9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26

.05

.001

.10

.50

.01

.001

.001

.01

.01

.001

.01

.001

.001

.001

.02

.01

.001

.001

.001

.001

.001

.001

.001

.001

.02

.001

.001 

.001 

.001 

.30 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001 

.001

.001

.46 

.001 

.05 

.02 

.01 

.001 

.001 

.20 

.30 

.001 

.01 

.05 

.01 

.20 

.05 

.001 

.01 

.01 

.01 

.02 

.001 

.46 

.001 

.01 

.99 

.01

Proba
bility 
Levels

Proba
bility 
Level3

1.00 
14-60
4.16
6.23
8.33

14-06 
27.00
2.00
1.23c

16.06
9.09
5-14
5.81
2.25
4.16

11.08
8.10
8.10

10.50
5-79

24.14
1.00

13.40
8.10
0.00
9.09

Proba
bility 
Level3

4.16 
13.07
3.2 
O.45c 
9-09 

23.0 
29-0
7.1 
9.09c 

15.06
9.09 

13-07 
13.07 
10.83
6.12
8.1 

14.06 
13.07 
13.07 
15-06 
29-0 
13.07 
16.9 
24.0
6.12 

18.05

18.05 
37.09 
18.61
1.56 

39.3 
93-34 

118.054-06 42.0c 67.21 48.28 62.06 76.0 
59-0
40.33 48.O8 87.36 
67.77 67-45 55.07 100.443-0 
72.05 39-0 11.08 
77.0

Chi 
Square3

Chi 
Square3Chi

Square3

FINDINGS OF THE CHI SQUARE TEST OF THE SIGNIFICANCE OF THE 
DIFFERENCES BETWEEN THE RESPONSES OF THE COLLEGE SUPER

VISORS, PRINCIPALS, AND SUPERVISING TEACHERS TO THE
TWO QUESTIONS: "IS THIS APPROPRIATE?" AND 

"IS THIS DONE?"
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TABLE 18—Continued

. Principals

^McNemar, 386-87.

Statement
Number

College 
Supervisors

Supervising 
Teachers

.20 

.10
• 99 
.01
• 99 
.30 
.05
• 99

1.50
3.10 
0.00c

18.05 
0.00 
1.33 
5-14 
0.00c

46.29 
72.0 
23.0 
66.0
72.2 
42.08 
53.07 
48.0

.001

.001

.001

.001

.001

.001

.001

.001

27
28
29
30
31
32
33
34

9.09
15.06
3-3

11.08
15.06
17.05
8.1

18.05

.01

.001

.10

.001

.001

.001

.01

.001

Proba
bility 
Levels

Proba
bility 
Level°

Proba
bility 
Level°

Chi 
Squarea

cChi square due to performance being favored to a 
greater degree than appropriateness.

Chi 
Square3

Chi 
Squarea

aChi squares determined by significance of differ
ences between correlated proportions formula given by 
McNemar in Psychological Statistics, p. 229-
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College Supervisors

The significance of the differences between the

responses of the college supervisors concerning the appro

priateness and performance of the functions reached the

.01 level of confidence for 27 of the statements and

The differences between the responses of

the college supervisors were not found to be statistically

significant for 3 of the statements.

The three statements for which statistically sig

nificant differences were not found were Number 3, "The

principal approves the supervising teachers selected in

the school of which he is principal," Number 29, "The

principal approves the assignment of the student teachers

in the school," and Number 4, "The principal has the sole

responsibility for selecting the supervising teachers in

The slight differ

ences in the proportions of responses for these statements

were in favor of appropriateness for Statements 3 and 29

cents of "Yes" responses on the statements for which the

^1In this section, as in the previous section, 
the results obtained for Statement 30 are not discussed.

and in favor of performance for Statement 4.

Reference to Tables 8 and 9 reveals that the per

differences were statistically significant were greater 

for appropriateness than for performance for all the

the school of which he is principal."

reached the .05 level of confidence for 3 additional 
91 statements.'
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student teachers to the college supervisors and the super

compared to 63.26
per cent for performance. As indicated previously, State
ment 9 expresses an opposing viewpoint from Statement 10,
"The principal works jointly with college supervisors and
the supervising teachers in planning the experiences and
responsibilities the student teachers will have in the
classroom and the school." The per cents of "Yes" re
sponses for Statement 10 were considerably higher for
appropriateness (75.51) than for performance (40.31). The
trends of the responses of the college supervisors on
these opposing viewpoints appeared to be consistent.

The findings from the comparison of the responses
of the college supervisors appeared to indicate that the
college supervisors felt that the principals were not per
forming the vast majority of the functions to the same
degree they felt these functions to be appropriate.

Principals

An examination of Table 18 reveals that out of 33

statements the differences in the responses of the princi-

statements except Number 9> "The principal leaves the 

planning of the experiences and responsibilities of the

This statement received "Yes" responses 

of 44.^9 per cent for appropriateness as

pals to the two questions were statistically significant 

at the .01 level of confidence for 15 of the statements 
and were statistically significant at the .05 level of

vising teachers."
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confidence for 6 additional statements. The differences

Reference to Tables 8 and 9 reveals that for only

3 statements, Numbers 9, 29, and 34 did the principals

give higher "Yes" responses concerning performance than

they did concerning appropriateness. These three state

ments were among the 12 for which statistically significant

differences were not found. The principals gave higher

per cents of "Yes" responses to appropriateness than they

did for performance for all of the statements for which

statistically significant differences were found.

A study of the findings pertaining to the responses

of the principals suggest the following:

Statistically significant differences in favor1.

teachers.
2.

found,

the college supervisors to become acquainted with the pro

gram and policies of the school, (b) participating in the 

selection of the supervising teachers, (c) assisting the

between the responses of the principals were not statisti

cally significant for 12 of the statements.

supervising teachers in the student teaching program, 

(d) involving the student teachers in the total program 

of the school, and (e) working directly with the student

of appropriateness were found, with only a few exceptions, 

for those functions relating to the principals' (a) helping

Statistically significant differences were not 

with only a few exceptions, for those functions 

relating to the principals' (a) seeking to become better



teaching program.
The findings from the comparison of the percep

tions of the principals concerning the appropriateness and
performance of the functions appeared to indicate that the
principals perceived themselves as performing the functions
to a lesser degree than they perceived these functions to
be appropriate for only a little more than one-half of the
functions represented by the statements contained in the
questionnaire •

Supervising Teachers

An examination of Table 18 indicates that the dif
ferences between the responses of the supervising teachers
as to the appropriateness and performance of the functions
were statistically significant beyond the .01 level of
confidence for all of the statements except Number 4. The
supervising teachers favored appropriateness over perform
ance to only a very small degree for Statement 4, "The
principal has the sole responsibility for the selection of

"Is This Done?
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informed about student teaching programs, (b) promoting 

the professional growth of the supervising teachers^ and 

(c) assuming supervisory responsibilities in the student

the supervising teachers."

A comparison of the data in Tables 8 and 9 shows 

that the per cents of "Yes" responses were higher for the 

question, "Is.This Appropriate?" than for the question, 

" for all of the statements except Number 9•
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The "Yes" responses for Statement 9, "The principal leaves

the planning of the experiences and responsibilities of

the student teachers to the college supervisors and the
58.28 per cent for appropriate-supervising teachers,

ness and 71-65 per cent for performance.

The findings from the comparison of the responses

of the supervising teachers to the two questions contained

in the questionnaire appeared to indicate that the super

vising teachers to a high level of confidence did not see

the principals as performing most of the functions repre

sented by the statements in the questionnaire to the same

degree as they saw these functions to be appropriate.

In this section of the study the data have been

examined to see to what extent there were statistically

significant differences within the perceptions of each

group as to the appropriateness and performance of func

tions of school principals in student teaching programs.

The perceptions of both the college supervisors and the

supervising teachers in favor of appropriateness appeared

to be statistically significant for nearly all of the

This is in contrast to the fact that the per-statements.

statements.

ceptions of the principals appeared to be statistically 

significant for only a little more than one-half of the

" were
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Summary

in the questionnaire.
pare the responses in three respects: (1) the differences

among the three groups as to the appropriateness of the

(2) the differences among the three groups asfunctions,

to the performance of the functions, and (3) the differ
ences between the responses of each group as to the appro
priateness and performance of the functions.

The findings are summarized as follows:

Appropriateness.—Statistically significant differ
ences among the perceptions of groups as to the appro
priateness of the functions represented by the statements
in the questionnaire were found for 19 of the 33 statements
analyzed. That is, college supervisors, principals, and

considerably in their persupervising teachers differed

ceptions of the role of the principal in the student

The significant differences seemed toteaching program.

1.

than did the other groups favored the appropriateness of

be due in large measure to the following:

The college supervisors to a greater degree

In this chapter the data have been analyzed to 

compare the perceptions of the three groups, college 

supervisors, principals, and supervising teachers, per

taining to the .functions of school principals in student 

teaching programs represented by the statements contained

The data have been studied to com-
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in the evaluation of the work of the student teachers, and

(d) the principals’ observing the work of the student

teachers and offering suggestions of encouragement and

assistance.

3- The supervising teachers to a greater degree 
than did the other groups favored the appropriateness of

principals' having the sole responsibility for the selec
tion of the supervising teachers, (b) the principals'

The principals to a greater degree than did 
the other groups favored the appropriateness of (a) the

studying the information furnished by the college regard
ing the student teachers, (c) the principals’ participating
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(a) the principals’ becoming acquainted with the teacher 

education institution's program and policies for student 

teaching, (b) the selection of the supervising teachers as 

a joint function, (c) the principals' encouraging the 

supervising teachers to try new ways of teaching, (d) the 

principals' explaining the student teaching program to the 

parents, and (e) the principals' introducing the student 

teachers to the pupils in the school.

the principals' leaving the planning of the experiences 

and responsibilities of the student teachers to the col

lege supervisors and the supervising teachers.

4. The college supervisors thought it less appro

priate than did the other groups that the principals should 

(a) advise the supervising teachers of their specific



5. The supervising teachers considered it less

or arrange time for the supervising teachers to have con

ferences with the student teachers, (c) provide instruc-

and the student teacher,

vising teacher the information regarding the student

teachers furnished by the college, (e) work jointly with

the college, supervisors and the supervising teachers in

planning the experiences and responsibilities of student

(f) safeguard the welfare of the student teachersteachers,

by seeing that they are not used to perform menial tasks

or assume responsibilities with which they cannot cope,

and (g) help the student teachers become acquainted with

the administrative policies of the school and the operation

of the school office.

Performance.—Statistically significant differences

It

tional materials for the use of the supervising teacher

(d) make available to the super-

among the perceptions of the groups pertaining to the per

formance of the functions represented by the statements in 

the questionnaire were found for 26 of the statements, 

appeared that college supervisors, principals, and super

vising teachers differed considerably in their perceptions
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duties in the student teaching program, and (b) approve 

the assignment of the student teachers in the school.

appropriate than did the other groups that the principals 

should (a) make suggestions to the college supervisors 

concerning the work of the student teachers, (b) provide



teaching programs. The significant differences were due
in large measure to the following:

1. The supervising teachers to a lesser degree

munity meetings and introduced the student teachers at the

meetings and (b) introduced the student teachers to the

pupil groups in the school in such a way as to give the

student teachers status of teachers.

2. The college supervisors to a lesser degree

than did the other groups saw the principals as keeping

themselves informed about current education programs in

teacher education.

The principals to a lesser degree than did3.
the other groups saw themselves as leaving the planning

of the experiences and responsibilities of the student

teachers to the college supervisors and supervising

teachers.

The principals to a greater degree than did4-
the other groups saw themselves as performing the vast

majority of the functions represented by the statements 

In fact, among the functions for

than did the other groups thought that the principals

(a) invited the student teachers to P.T.A. or other com-
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as to the principals' performing the functions in student

in the questionnaire.

which significant differences were found, the principals 

perceived themselves as performing these functions to a 

lesser degree than did the other groups for only one as 

described in the preceding paragraph.
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Differences in the Responses of Each Group to the

two questions, "Is This Appropriate?" and "Is This Done"
are summarized as follows:

1. The college supervisors, to a statistically

significant degree, perceived the principals as not per

forming the functions represented by the statements in the
questionnaire to the same degree as they perceived these
functions to be appropriate for 29 out of 33 of the state-

The college supervisors perceived the principalsments.
as performing two functions to a greater degree than they
perceived these functions to be appropriate. These two
functions were (a) the principals' having the sole respon

sibility for the selection of the supervising teachers and

(b) the principals' not having a part in planning the

experiences and responsibilities of the student teachers.

The principals saw themselves as performing2.

the functions represented by the statements in the ques

tionnaire to a lesser degree than they perceived the func

tions to be appropriate for 21 out of 33 statements.

The supervising teachers did not see the prin-3.
cipals as performing the functions represented by the

statements but one.

statements in the questionnaire to the same degree as 

they saw these functions to be appropriate for all of the

The exception was that the supervising

Two Questions.—The findings pertaining to the significant 

differences between the perceptions of each group to the
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teachers to the college supervisor and supervising teachers

to a greater degree than they saw this function to be

appropriate.

General Summary.—The findings pertaining to the

perceptions of college supervisors, principals, and super

vising teachers concerning the functions of school prin

cipals in student teaching programs suggest that there was

considerable difference among the perceptions. The dif

ferences among the perceptions seemed to be statistically

significant more often concerning the performances of the

functions than concerning the appropriateness of the func

tions . The differences in the perceptions of each group

pertaining to the appropriateness and performance of the

functions were statistically significant more often in the

case of the college supervisors and supervising teachers

than in the case of the principals.

teachers perceived the principals as leaving the planning 

of the experiences and responsibilities of the student



CHAPTER V

The problem of this study was to compare the per

ceptions of college supervisors, principals, and super

vising teachers pertaining to the functions of school

principals in student teaching programs. A questionnaire
was developed to obtain these perceptions. The question
naire consisted of 34 statements of the functions of
school principals in student teaching programs. The
statements were derived from a review of the professional

Theliterature dealing with student teaching programs.

questionnaire was submitted to the college supervisors,

principals, and supervising teachers engaged in working

Forty-and colleges in Alabama enrolling white students.
nine college supervisors, 97 principals, and 314 super
vising teachers replied to the questionnaire.

The perceptions of the groups were compared in
three respects:
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CONCLUSIONS, INTERPRETATIONS, AND 
RECOMMENDATIONS

?2Southern Association of Colleges and Secondary
Schools, 9-

with student teachers from the accredited universities
92
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1.

principals in student teaching programs.

2. The differences among the perceptions of the

groups as to the principals' performances of the functions.

3. The differences within each group as to their
perceptions of the appropriateness and the performance of
the functions.

Conclusions

The conclusions that are drawn from this study are
subject to the limitations of the study as set out in
Chapter I. The findings of this study and the conclusions

drawn apply to the perceptions of the groups: college

supervisors, principals, and supervising teachers. The

findings cannot be interpreted as applying to individual

college supervisors, principals, and supervising teachers.

The findings in this study, within the limitations,

support the following conclusions:

College supervisors, principals, and supervis-1.

functions of school principals in student teaching programs.

Statistically significant differences among the 

perceptions of the groups as to the appropriateness of the 

functions represented by the statements contained in the 

questionnaire were found for 19 of the 33 statements

The differences among the perceptions of the 

groups as to the appropriateness of the functions of school

ing teachers, as groups, differed to a considerable degree 

in their perceptions of the appropriateness of the stated
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analyzed in Chapter IV. 93

a) The college supervisors in greater propor

tions than

program to

ducing the student teachers to the pupils in the

school.

b) The principals in greater proportions than

sponsibility for the selection of the supervising

93statement 30, for the reasons explained in 
Chapter IV, p. 108, is not included.

teachers, (2) studying the information furnished by 

the college regarding the student teachers, (3) partici

pating in the evaluation of the work of the student 

teachers, and (4) observing the work of the student

supervising teachers to try new ways of teaching,

(4) the principals’ explaining the student teaching 

the parents, and (5) the principals' intro-

the other groups, favored the importance 

appropriateness of (1) the principals' 

becoming acquainted with the teacher education institu-

and/or the

tion's programs and policies for student teaching, 
(2) the selection of the supervising teachers as a 
joint function, (3) the principals' encouraging the

the other groups favored the importance and appro
priateness of the principals' (1) having the sole re-

The significant differences in 
the perceptions as to the appropriateness of the functions 
seemed to be due in large measure to the following find
ings:



assistance.

c)

The college supervisors in lesser propor-

in the school.

The supervising teachers in lesser propor-

to have conferences with the student teachers, (3) pro

vide instructional materials for the use of the super

vising teacher and the student teacher, (4) make avail

able to

ing the

supervisors and the supervising teachers in

student teachers,

dent teachers by seeing that they are not used to

visors concerning the work of the student teachers,

(2) provide or arrange time for the supervising teachers

The supervising teachers in greater propor

tions than the other groups favored the appropriateness 

of the principals’ leaving the planning of the exper

iences and responsibilities of the student teachers to

the supervising teacher the information regard

student teachers, (5) work jointly with the
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teachers and offering suggestions of encouragement and

e)

tions than the other groups favored the appropriateness 

of the principals' (1) advising the supervising teachers

college

planning the experiences and responsibilities of the

(6) safeguard the welfare of the sta

tions than the other groups indicated that the princi

pals should (1) make suggestions to the college super-

of their specific duties in the student teaching program 

and (2) approving the assignment of the student teachers

the college supervisors and supervising teachers, 

d)
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perform menial tasks

2.

>ro-

grams.

The differences among the groups as to the princi

pals' performance of the functions represented by the

statements contained in the questionnaire were statisti

cally significant for 26 out of 33 statements. The sig

nificant differences among the groups for these statements

were due in large part to the following:

a) The supervising teachers less frequently

community meetings and introduced the student teachers

at the meetings and (2) introduced the student teachers

to the pupil groups in the school in such a way as

to give the student teachers the status of teachers.

b)

in teacher education.

in their perceptions of the principals1 performances of 

the functions of school principals in student teaching j

College supervisors, principals, and supervis

ing teachers, as groups, differed to a considerable degree

than the other groups thought that the principals

(1) invited the student teachers to P.T.A. or other

The college supervisors less frequently 

than the other groups saw the principals as keeping 

themselves informed about current education programs

policies of the school and the operation of the school 

office.

or assume responsibilities with 

which they cannot cope, and (7) help the student 

teachers become acquainted with the administrative
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The principals less frequently than the

other groups saw themselves as leaving the planning of

the experiences and responsibilities of the student

teachers to the college supervisors and supervising

teachers.

d) The principals more frequently than the

other groups saw themselves as performing the large

majority of the functions represented by the statements

contained in the questionnaire.

3. The college supervisors and the supervising

teachers did not see the principals as performing most of

the functions in the student teaching programs to the same

degree as they saw these functions to be appropriate.

a) There were statistically significant dif

ferences between the perceptions of the college super

visors as to the appropriateness and performance of

The re-the functions for 30 out of 33 statements.
sponses were higher for appropriateness for all of
these statements except one.

Statistically significant differences be-b)

functions were found for 32 out of 33 statements.

c)

tween the perceptions of the supervising teachers per

taining to the appropriateness and performance of the

The

supervising teachers gave higher per cents of responses 

in favor of appropriateness than they did for perform

ance in their replies to all of the statements.
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4.

The state-

found received higher proportions of responses in favor of
appropriateness.

5. Principals did not differ in their perceptions

of the appropriateness and performance of the functions to

the same degree as did the college supervisors and supervis

ing teachers. This conclusion is supported by two findings:

College supervisors and supervising teachers

differed to a statistically significant degree more

often in their perceptions of the appropriateness and

performance of the functions than did the principals.

b) The differences in the perceptions of the

principals for those statements for which statistically

significant differences were found did not reach as

high a level of confidence for many of the statements

lege supervisors and supervising teachers.

Interpretations

student teaching programs.

The findings in this study suggest some interpreta

tions pertaining to the functions of school principals in

The principals themselves, as a group, indicated 

a discrepancy between their perceptions of appropriateness 

and their actual performance of the stated functions for a 

majority of the statements. Statistically significant dif

ferences were found for 21 out of 33 statements.

a)

ments for which statistically significant differences were

as did the differences in the perceptions of the col-
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1.

Statistically significant differences were

not found among the perceptions of the groups for 14

As far as can be determined from the datastatements.
available in this study, college supervisors, princi

pals, and supervising teachers felt about the same

The responses of each group were highly in

favor or highly opposed to many of the functions. The

ments.

responses favoring appropriateness for 23 state-

The supervising teachers recorded a "Yes" re-ments.

All

responses in favor of the appropriateness of one state

ment .

Although there also appeared to be some agree-2.

sponse for SO per cent or more for 13 statements.
of the groups recorded less than 20 per cent of their

"Yes"

college supervisors gave SO per cent or more of re
sponses favoring appropriateness for 26 of the state- 

The principals gave SO per cent or more of

In spite of numerous group differences, there 
appeared to be considerable agreement among the groups and 
within each group as to the appropriateness of the func
tions of school principals in student teaching programs.

a)

ment among the groups and within the groups pertaining to 

the performance of the functions, this agreement appeared 

not to be as great as in the case of the appropriateness 

of the functions.

regarding the appropriateness of these 14 functions, 

b)



a)

merits.

b)

Eighty

per cent or more of the principals saw themselves as

performing 17 of the functions. Four functions were

as being performed.

3.

ceived to a higher degree than the performance of the func

tions.

4. The principals perceived themselves as doing a
better job in the performance of the functions than did
the college supervisors and supervising teachers. There
were fewer statements for which statistically significant
differences were found in the case of the principals than

The per cents of "Yes"in the case of the other groups.
responses of the principals for performance of the func
tions were higher for most statements than were the

All of the groups felt that the principals 
should be doing more in the performance of the functions. 
Generally, the appropriateness of the functions were per-
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Statistically significant differences among 

the perceptions of the groups pertaining to the per
formance of the functions were not found for 7 state-

seen by 80 per cent or more of the supervising teachers

Three functions were perceived as being performed by 
80 per cent or more of the college supervisors.

many proportions highly in favor or highly opposed as 
was the case for the appropriateness of the functions.

The responses of each group pertaining to 
the performance of the functions did not contain as
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extent as the other groups, the need for the principals to

assume supervisory responsibilities in the student teach

ing program in planning and evaluating the work of the stu

dent teachers and in safeguarding the welfare of the stu

dent teachers.

The college supervisors to a lesser degree than did
the other groups, particularly the principals, saw a need
to share responsibilities of a supervisory nature with the
principals such as advising the supervising teachers of
their specific responsibilities in the student teaching
program and approving the assignment of the student teachers
in the school.

6. The college supervisors, principals, and super

gram to be a partnership endeavor to the extent suggested

idea of the partnership between the colleges and the public

by the writers in the literature reviewed in Chapter II.

This interpretation is limited to the extent to which the 

statements contained in the questionnaire represent the
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per cents of "Yes" responses of the college supervisors and 

supervising teachers.

College supervisors and supervising teachers 

were reluctant to share with the principals responsibilities 

for which the college supervisors and supervising teachers 

now may have major or almost exclusive authority.

The supervising teachers did not see, to the same

vising teachers did not perceive the student teaching pro-



contained in the questionnaire.

Recommendations

The analyses of the data in this study suggest
some recommendations.

1. The colleges and the public schools should

have more orientation and planning activities for the per

sonnel involved in working with student teachers than they

are now having to reach some common understandings regard

ing policies and procedures.

2. The colleges should make a greater effort than

is now being done to help the personnel in the schools to

know more about the student teachers they are to have.

3. Principals should be doing more than they are

now doing in the student teaching program, but in assuming

more responsibilities, they should be careful not to take

over responsibilities now being performed by college super-

The principals shouldvisors and supervising teachers.

look upon their assumption of greater responsibilities as

involving more cooperative effort as they work jointly with

This conclusion is supported by the findings in the 

study suggesting that there are significant differences in
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schools in the student teaching program expressed in the 

literature.

the perceptions of the three groups regarding the appro

priateness of the functions represented by the statements
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the college supervisors and supervising teachers in the

student teaching program.

There is a need for further research concerning the

functions of principals in student teaching programs. Very-

little research has been done on this problem. This study

has explored the differences in the perceptions of the

groups concerning the functions of principals in student

teaching programs. Further research is needed using other

techniques of gathering information to further test the

trends revealed in this study. Some problems more specifi

cally stated might be:

1. To determine the effectiveness of the princi

pals' performance of the functions listed in this study by

securing the perceptions of the various groups, including

student teachers, relative to the contributions these func

tions are making to the success of the student teaching

program.

2. To obtain responses to statements representing
different degrees of the same functions.

To study more thoroughly any one of the areas3.
of the functions of school principals in student teaching

programs in which the differences in perceptions according

to this study appear to be significant, such as the respon

sibility for the selection of the supervising teacher.

To study the following questions raised by the4-
discussion of the interpretations;
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Do the college supervisors to a lesser

degree than the other groups see as appropriate those

statements which imply that the principals would assume

some authority or responsibility in those phases of the

program for which the college supervisors now have

major or almost exclusive authority or responsibility

such as the assignment of the student teachers to the

supervising teachers?

c) Do the supervising teachers to a lesser

degree than the other groups see as less appropriate

those statements that imply that the principals would

authority or responsibility in those phases

of the programs for which the supervising teachers now

have major or almost exclusive responsibility, such as

scheduling and holding conferences with the student

teachers?

To determine the appropriateness of functions,5.

6.
in the student teaching program should be a joint effort

a)

such as the ones represented in this study, in different 

types of student teaching situations such as small schools 

and large schools or schools close to the main campus of 

the college and schools away from the campus.

To determine to what extent various functions

Would the college supervisors and supervis

ing teachers like to

the student teaching programs than they are now doing? 

b)

see the principals doing more in

assume some
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or should be more the responsibility of either the college

supervisor, principal, or supervising teacher.



APPENDIX A
THE QUESTIONNAIRE
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PRINCIPALS

Yes Yes 1.
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

IS THIS 
APPRO
PRIATE?

The statements 
functions of school 
grams.

IS THIS 
DONE?

Check (//) in the second column whether or not the 
school is performing this function.

OPINIONS RELATED TO THE FUNCTIONS OF SCHOOL 
FOR STUDENT TEACHING PROGRAMS

2.
principal in your

1. Check in the first column whether or not you 
believe this is an appropriate function for the principal 
in your particular school situation, that is, does the 
principal need to perform this function.

5. The principal works jointly with 
the college representatives and the 
representative of the local school 
system administration in the selection 
of the supervising teachers.

that follow indicate some possible 
principals for student teaching pro

Please check (P'j the appropriate answers.

Check in the first column whether or not you

2. The principal meets with the col
lege supervisors to acquaint them with 
the school program and policies.

The principal becomes acquainted 
with the teacher education institu
tion’s program and policies for stu
dent teaching.

3 • The principal approves the super
vising teachers selected in the school 
of which he is principal.

4. The principal has the sole respon
sibility for selecting the supervising 
teachers in the school of which he is 
principal.
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Yes Yes
No No

Yes Yes
No No

 
Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

IS THIS 
APPRO
PRIATE?

IS THIS 
DONE?

student 
with the ’ -» school 

school office-

7 • The principal informs the parents 
and the community of the purposes and 
benefits of the student teaching pro
gram.

9. The principal leaves the planning 
of the experiences and responsibili
ties of the student teachers to the 
college supervisor and the supervising 
teachers.

8. The principal advises the super
vising teachers of their specific 
duties in the student teaching program.

10. The principal works jointly with 
the college supervisor and the super
vising teachers in planning the expe
riences and responsibilities the stu
dent teachers will have in the class- 

. room and the school.

11. The principal provides opportuni
ties for the student teachers to ob
serve in several situations and 
classrooms in the school.

6. The principal explains the student 
teaching program to the total faculty 
of the school.

12. The principal arranges forthe 
supervising teachers to meet t 
dent teachers before the stuae 
teachers report to the classr

13. The principal helps the 
teachers become acquainted ■_ 
administrative policies oi 
and the operation of the t- 
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Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes_
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes 
No

IS THIS 
APPRO
PRIATE?

Yes_ 
No

IS THIS 
DONE?

14* The principal has conferences 
with the student teacher and the super
vising teacher when needed.

16. The principal invites the student 
teachers to P.T.A. or other community 
meetings and introduces the student 
teachers at the meetings.

15- The principal invites the stu
dent teachers to faculty meetings.

19- The principal participates with 
the supervising teacher and the stu
dent teacher in the evaluation of the 
student teaching experience.

17. The principal, on occasions, ob
serves the student teacher in his or 
her actual teaching and offers sugges
tions of encouragement and assistance.

20. The principal provides or ar
ranges time for the supervising teach
er to have conferences with the stu
dent teacher.

1S. The principal, as the need arises, 
offers suggestions to the college 
supervisor concerning the work of the 
student teachers.

21. The principal makes available to 
the supervising teacher professional 
literature relating to student teach
ing.

22. The principal encourages the 
supervising teacher in professional 
growth.
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Yes Yes 23.
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes .
No No

IS THIS 
APPRO
PRIATE?

IS THIS 
DONE?

The principal takes the initia
tive to provide- suitable and adequate 
instructional materials for the use 
of the supervising teacher and the 
student teacher.

30. The principal assists the student 
teachers in securing living quarters 
in situations where assistance is 
needed.

25. The principal meets and welcomes 
the student teachers upon their first 
arrival at the school.

26. The principal tells the student 
teacher something of the special inter
ests and strengths of the supervising 
teacher.

24. The principal keeps himself in
formed about current education pro
grams in teacher education.

27. The principal makes available to 
the supervising teachers the informa
tion on the student teachers furnished 
by the college.

28. The principal studies all the in
formation furnished by the college re
garding the student teachers.

29. The principal approves the assign
ment of the student teachers in the 
school.
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Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

Yes Yes
No No

IS THIS 
APPRO
PRIATE?

IS THIS 
DONE?

Now that you have indicated your responses to the 
statements, please go back to the statements and place a 
circle around the number of six statements that in your 
opinion best indicate the functions that contribute the 
most to the success of the program of student teaching in 
your school.

31. The principal introduces the stu
dent teachers to the pupil groups in 
the school in such a way as to give 
the student teachers status of teach
ers.

34- The principal encourages the 
supervising teacher to try new ways of 
teaching.

32. The principal safeguards the wel
fare of the student teachers by seeing 
that they are not used to perform 
menial tasks or assume responsibili
ties with which they cannot cope.

33. The principal studies the quali
fications of the faculty of the school 
and, using the criteria furnished by 
the college, selects teachers to rec
ommend as good prospective supervising 
teachers.

Also, it would be helpful to the study if you would 
write on the back of these sheets any functions not given 
that you find to be important in your work with student 
teachers. If you wish, you may explain or comment on any 
of your answers to the statements.
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December 26, 1961
College of Education

Dear Dean Montgomery:

With kindest personal regards, I am
Sincerely yours,

ebn

Enclosure:

Dean Theron Montgomery 
Jacksonville State College 
Jacksonville, Alabama

Yewell Thompson 
Chairman, Elementary 
Education Department

UNIVERSITY OF ALABAMA 
University, Alabama

If you would like to have your college represented 
in this study, I shall greatly appreciate your furnishing 
Mr. Brown the information requested in his enclosed letter. 
The people whose names you submit will be asked to respond 
to a short questionnaire later. A self-addressed stamped 
envelope is enclosed for your convenience.

Mr. Lawson J. Brown is a doctoral student in the 
Elementary Education Department at - the University of Ala
bama. His dissertation topic has been approved by his 
advisory committee consisting of: Dr. Esther Swenson, 
Dr. Daisy Parton, Dr. Bascom Woodward, Dr. Ray Loree, and 
myself. We are quite enthusiastic about the project and 
feel that Mr. Brown is qualified to handle it in a most 
efficient and professional manner.

We are very anxious to have every teacher training 
institution in the state represented in the study. Since 
we are in the process of expanding our student teaching 
program, this study will be quite beneficial to us. It 
may be useful to other institutions, also, and will be 
available for that purpose. No comparisons of institu
tions will be made and no institution or individual will 
be identified in the study.
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College of Education

Dear Dean Pierce:

Will you kindly send to me

1.

2.

Sincerely,

Lawson J. Brown

Dean Truman M. Pierce 
School of Education 
Auburn University 
Auburn, Alabama

The names and addresses of the principals of the 
elementary and secondary schools in which your stu
dents do student teaching.

UNIVERSITY OF ALABAMA 
University, Alabama 

Box 4223 
December 26, 1961

The names and addresses of the people on your 
college staff who direct and supervise student teach
ing experiences.

Your assistance in this endeavor will be greatly 
appreciated. If this request should be made to some member 
of your staff, will you please pass it on to that person.

I am making a study of the functions of school prin
cipals in student teaching programs. A part of this study 
involves a survey of the opinions of supervisory personnel 
in student teaching programs in colleges and universities 
of Alabama accredited by the Southern Association of Col
leges and Secondary Schools, 
the following information:

3. The names and addresses of the teachers in the 
elementary and secondary schools who serve as super
vising or critic teachers in your student teaching 
programs.
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College of Education February 6, 1962Box 422B

Dear College Supervisor, Principal and Supervising Teacher:

Sincerely yours,

Lawson J. Brown

UNIVERSITY OF ALABAMA 
UNIVERSITY, ALABAMA

The Dean of the college from which your students come 
has indicated his willingness to cooperate with this study 
and has sent to me the names and addresses of the people 
who work with the students from his college.

Your assistance in this endeavor is greatly appre
ciated.

Will you please check the enclosed questionnaire and 
return it to me. A stamped addressed envelope is enclosed 
for your convenience in returning the questionnaire.

I am making a study of the functions of school princi
pals in student teaching programs. A part of the study in
volves a survey of the opinions of college supervisors, 
principals, and supervising teachers who work with student 
teachers in Alabama.

The statements in the questionnaire have been taken 
from the literature dealing with student teaching programs. 
They represent a wide variety of practices in many, varying 
situations. You should check your answers according to the 
needs and practices in your own situation. The number of 
"Yes" or "No" responses will in no way indicate the quality 
of your program. No comparison between particular institu
tions will be made and no institution or individual will be 
identified in the study. The numbers written in the upper 
right hand corner of the questionnaires are for use in 
tabulating the responses by machine and to check on the 
number of questionnaires returned. You need not sign your 
name unless you wish to do so.
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TABLE 1

First Question, "Is This Appropriate?"

Part a

Note:

TotalOmittedYes No

0(1.49)0(0.53)24(14-16) 49

3(2.95)22(28.06) 2(1.05) 97Principals

11(9-55)213(210.24) 3(3-41)37(90.78) 314Teachers

460308 14Total 1133

Part b

Note:

TotalOmittedNoYes

10.671.49(1.49).53(-50)7.80(1.85)9.84(6.83)
.05(0.00)•95(-S5)5-06(0.39) 2.546.06(1.30)Principals

1.45(0.22)•41(.O4)2.76(0.03) 0.443-78(0.15)Teachers
13.651.71.2.27 I 1.398.28Total

P = .034

College 
Supervisors

College 
Supervisors

Most
Important

Most 
Important

25 (32.80)

70 (64.94)

CHI SQUARE TABLE FOR STATEMENT 1, "THE PRINCIPAL BECOMES 
ACQUAINTED WITH THE TEACHER EDUCATION INSTITUTION'S 

PROGRAM AND POLICIES FOR STUDENT TEACHING."

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations

Chi square = 13.65
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TABLE 1—Continued

Second Question, "Is This Done?"

Part c_
Note:

Yes No TotalOmitted

43 (44-10) 3 (2.77) 3 (2.13) 49
91 (87-30) 5 (5.48) 1 (4.22)Principals 97

280(282.60) 18(17-75) 16(13.65)Teachers 314
26 460Total 414 20

Part d

Note:

Omitted TotalYes No

.23(-02) .87(0.36)1.10(0.03) • 41
2.663.22(2.46)•48(.04)3-70(0.16)Principals

2.35(0.40)•25(.01)2.60(0.02) • 43Teachers
3-503.22Total .21 .07

Chi square = the sum of the weighted squared deviations

Chi square =3-50

P = .482

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (fQ) and Theoretical 
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 2

First Question, "Is This Appropriate?"

Part a

Note:

TotalOmittedYes No

9 (7.45) 33 (33.45) 1 (1-91)1(1.17) 49

4 (3.79)13(14-76) 73 (76.12) 2(2.31) 97Principals
13(12.23)43(47-73) 245(246.42) 3(7-50) 314Teachers

46O361 1370Total 11

Note:

TotalOmittedNoYes

• 9K.43)•17(.03)•45(.O1) .791.55(>32)
.21(.01)•31(.04)1.38(.04) .301.76(.21)Principals
•72(.04) .08•5O(.O3)1.42(.O1).22(.00)Teachers

.43.06 1.17.10Total • 53
Chi square = the sum of the weighted squared deviations
Chi square = 1.17
P = .974

College 
Supervisors

College 
Supervisors

Most 
Important

Most
Important

CHI SQUARE TABLE FOR STATEMENT 2, "THE PRINCIPAL MEETS 
WITH THE COLLEGE SUPERVISORS TO ACQUAINT THEM

WITH THE SCHOOL PROGRAM AND POLICIES."

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fo-ft)^ 

it
Weighted squared deviations are shown in parentheses
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TABLE 2—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes Omitted TotalNo

32 (38.45) 14 (8.10) 3 (2.45) 49
75 (76.12) 22(16.03) 0 (4-85)Principals 97

254(246.42) 40(51.88) 20(15.70)Teachers 314
46O76361Total 23

Part d

Note:

TotalOmittedNoYes

.55(0.12)5.90(4.30) 5.506.45(1.08)
4.85(4.85)5.97(2.22) 7.091.12(0.02)Principals

3-694.30(1.18)10.88(2.28)7.58(0.23)Teachers
16.286^218.80Total 1-33

Chi square = the sum of the weighted squared deviations

Chi square = 16.28

P = .0027

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-f^)2 

it
Weighted squared deviations are shown in parentheses
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TABLE 3

First Question, "Is This Appropriate?"

Part a
Note:

TotalOmittedYes No

4 (1.59) 0 (1.91)5 (5-43) 40 (40.05) 49
1 (3.16) 3 (3.79)84 (79-28)9(10.75) 97Principals

15(12.28)10(10.23)252(256.66)37(34.81) 314Teachers
46O18376Total 1551

Part b

Note:

TotalOmittedNoYes

1.9K1.91)2.41(3.65) 5.59.05(.00)•43(.O3)
2.16.79(0.16)2.16(1.47)4.72(.28)1.75(.28)Principals

2.72(0.60) .82.23(0.01)4.66(.O8)2.19(.13)Teachers
2.67 8.60• 36 5.13Total .44

= the sum of the weighted squared deviationsChi
Chi
P = .200

College 
Supervisors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 3, "THE PRINCIPAL APPROVES 
THE SUPERVISING TEACHERS SELECTED IN THE SCHOOL

OF WHICH HE IS PRINCIPAL."

Most
Important

Most
Important

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

square

square = 8.60

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 3—Continued

Second Question, "Is This Done?"

Part _c
Note:

TotalYes No Omitted

40 (41-97) 5 (4.90) 4 (2.13) 49
0 (4.22)87 (83.08) 10 (9-70)Principals 97

3K31.4O) 16(13.65)267(268.95)Teachers 314
46046Total 394 20

Note:

TotalOmittedNoYes

1.87(1.64).10(.00) 1.731.97(.09)
4.22(4.22).30(.01) 4.423-92(.19)Principals
2.35(0.40).40(.01) .421.95(.O1)Teachers

1 6.576.26.02Total .29
Chi
Chi
P =

square =6.57 
.163

College 
Supervisors

College Supervisors

Part d. Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

■ *t
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical 
Frequencies (f^)

Theoretical frequencies are shown in parentheses

square = the sum of the weighted squared deviations
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TABLE 4

First Question, "Is This Appropriate?"

Part a
Note:

TotalOmittedYes No

0 (3.62)1(1.28) 1 (6.92) 47 (37-18) 49
6 (7-17)2(2.53) 20(13.71) 69 (73.59)Principals 97

28(23.21)9(8.19) 44(44-37) 233(238.23) 314Teachers

46065Total 3412 349

Part b

Note:

TotalOmittedNoYes

3.62(3.62)9.82(2.59)5.92(5.06) 11.33.28(.06)

1.17(0.19) 3.484.59(0.29)6.29(2.89)•53(.ll)Principals
4-79(0.99)5-23(0.11) 1.19.37(0.01).81(.08)Teachers

4.8O 16.007-96 2.99Total • 25

Chi
P = .014

College 
Supervisors

College 
Supervisors

Most
Important

Most 
Important

CHI SQUARE TABLE FOR STATEMENT 4, "THE PRINCIPAL HAS THE 
SOLE RESPONSIBILITY FOR SELECTING THE SUPERVISING 
TEACHERS IN THE SCHOOL OF WHICH HE IS PRINCIPAL."

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Chi square = the sum of the weighted squared deviations 
square = 16.00

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-fp) and Weighted Squared 
Deviations (f0-ft)2

ftWeighted squared deviations are shown in parentheses
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TABLE 4—Continued

Second Question, "Is This Done?"

Part c

Note:

Yes No Omitted Total

4 (6.71) 41 (38-77) 4 (3-52) 49
13(13-28) 78 (76.76)Principals 6 (6.96) 97
46(43-00) 245(248.47) 23(22.53)Teachers 314
63 364 46OTotal 33

Part d
(f0-ft) and Weighted Squared

Note:

TotalNo OmittedYes

2.33(.14) •48(.07)2.71(1.09) 1.30

.16•96(.13)1.24(-02).28(0.01)Principals

•47(.01)3-47(.O5)3.00(0.21) .27Teachers

1-73.21.21Total 1-31

= the sum of the weighted squared deviationsChi square
Chi
P =

square =1.73 
.784

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 5

First Question, "Is This Appropriate?"

Part a
Note:

Omitted TotalYes No
1 (3-30)18(12.24) 25 (28.44) 5 (5.11) 49
5 (6.54)43 (56.30) 17(10.12)32(24.03)Principals 97

26(32.76)64(77-82) 199(182.25)Teachers 314

46048267Total 31114

Part b

Note:

TotalOmittedNoYes

2.30(1.60) 4.85.11(0.00)3.44(0.42)5.76(2.83)

10.82
6.08

21.75Total

25(21.16)

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 5, "THE PRINCIPAL WORKS 
JOINTLY WITH THE COLLEGE REPRESENTATIVES AND THE 

REPRESENTATIVE OF THE LOCAL SCHOOL SYSTEM 
ADMINISTRATION IN THE SELECTION 

OF THE SUPERVISING TEACHERS."

Most
Important

Most 
Important

13.30(3.14)
16.75(1.54) 

5-10

6.88(4-68)
6.76(1.39)

6.07

1.54(0.36)
3.84(0.70)

2.66

CollegeSuper
visors

Princi
pals

Teachers

Obtained Frequencies (f0) and Theoretical
Frequencies (fp)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-fp)2

Weighted squared deviations are shown in parentheses

7.97(2.64)
13.82(2.45)

7-92
Chi square = the sum of the weighted squared deviations
Chi square = 21.75
P = .001
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TABLE 5—Continued

Second Question, "Is This Done?"

Part £

Note:

Yes TotalNo Omitted

6 (5.54)32 (31-74) 11(11.72) 49

5(10.97)65 (62.34) 27(23.20)Principals 97
41(35-50)201(203.42) 72(75.09)Teachers 314-

46O298Total 110 52

Part d

Note:

Omitted TotalNoYes

.46(0.04).72(.04) .09-26(.01)
5.97(3.25)3.80(.62) 3-942.16(.07)Principals
5.50(0.85)3.O9(.13) 1.012.42(.O3)Teachers

5-044.14• 79Total .11
Chi square = the sum of the weighted squared deviations
Chi square = 5.04
P = .283

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fn-ff) and Weighted SquaredDeviations ?f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 6

First Question, "Is This Appropriate?"

Part a
Note:

Yes Omitted TotalNo

0 (3-41)14 (8.73) 33 (33-45) 2 (3.41) 49
7 (6.75)14(17-29) 72 (66.21) 4 (6.75)Principals 97

25(21.84)54(55-97) 209(214.34) 26(21.84)Teachers 314
46082Total 32314 32

Part b

Note:

TotalOmittedNoYes

7.183.41(3.41)1.41(0.58)• 45(.01)5.27(3.18)
.25(0.01)2.75(1.12)5-79(.51) 2.273.29(0.63)Principals

3.16(0.46)4.16(0.79)4.16(.08) 1.401.97(0.07)Teachers
3.88 10.85.603.88 2.49Total

P = .101

College 
Supervisors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 6, "THE PRINCIPAL EXPLAINS 
THE STUDENT TEACHING PROGRAM TO THE TOTAL FACULTY

OF THE SCHOOL."

Most 
Important

Most 
Important

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ftWeighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies 'are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square = 10.85
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TABLE 6—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes Omitted TotalNo

24 (27-43) 18 (18.96) 7 (2.56) 49
70 (54.40) 23 (37.53) 4 (5-06)Principals 97

164(176.11) 137(121.50) 13 (16.38)Teachers 314

460258 178Total 24

Part d

Note:

TotalOmittedNoYes

4.44(7.70) 8.19•96(0.05)3.48(0.44)

1.06(0.22)14.53(5.63)15.60(4.47) 10.32Principals

3.33(0.70)15.50(1.93) 3.5112.11(0.83)Teachers
8.627.66 22.02Total 5-74

Chi square = the sum of the weighted squared, deviations
Chi square = 22.02
P = .0002

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

itWeighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 7

First Question, "Is This Appropriate?"

Part a

Note:

Yes Omitted TotalNo

14 (7.66) 2 (4-37)31 (28.86) 2 (8.10) 49

13(15.18) 61 (59-14) 16(16.03) 7 (8.65)Principals 97

32(27-98)45(49-15) 179(184.99) 58(57.87)Teachers 314

46O76Total 72 41271

Note:

TotalOmittedNoYes

2.37(1.29)6.10(4.59)2.14(.16) 11.456.44(5.41)

1.65(0.31).03(0.00) • 793.86(.26)1.82(0.22)Principals

4.02(0.58).13(0.00)5-99(.06) .994-15(0.35)Teachers
2.18■ 48 13.234-595-98Total

= the sum of the weighted squared deviationsChi square
Chi square = 13-23
P = .039

College 
Supervisors

College 
Supervisors

Most 
Important

Most
Important

CHI SQUARE TABLE FOR STATEMENT 7, "THE PRINCIPAL INFORMS 
THE PARENTS AND THE COMMUNITY OF THE PURPOSES AND 

BENEFITS OF THE STUDENT TEACHING PROGRAM."

Obtained Frequencies (fQ) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 7—Continued

Second Question, "Is This Done?"

Part c

Note:

TotalOmittedNoYes

9 (4.26)24 (26.73)16 (18.00) 49
3 (8.43)47 (52.93)47 (35.64) 97Principals

28(27.30)180(171.33)106(115.36) 314Teachers
46O169 40251Total

Part d

Note:

TotalOmittedNoYes

4.74(5.27)2.73(0.28) 5-772.00(0.22)
5.43(3.50) 7.785-93(0.66)11.36(3.62)Principals
.70(0.02) 1.228.67(0.44)9.36(0.76)Teachers

8.79 14.771.384.60Total
= the sum of the weighted squared deviationsChi square

Chi square = 14-77
P = .005

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (f-t)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 8

First Question, "Is This Appropriate?"

Part a

Note:

Yes No Omitted Total

49
97

Total 45 204 29

Part b

Note:

TotalNo OmittedYes

1.09(1.31) 11.6510.62(5.32)5-74(1.52)3.79(3.00)

17.284-197-77Total 1.913-41
Chi square = the sum of the weighted squared deviations

Chi square = 17-28

P = .0008

College
Super
visors

Principals
Teachers

College
Super
visors

1.52(0.24)
2.29(0.17)

Most
Important

1 (4-79)
11 (9.43) 
33(30.71)

Most 
Important

3-99(0.37)
1.75(0.02)

8.62(1.94)
•77(0.01)

30 (19.33)
29 (33.38) 

123(124.23) 
132

3.39(2.48)
2.80(0.40)

2 (0.91)
10 (6.11) 
17(19-30) 314

460

Princi
pals

Teachers

16 (21.74)
47 (43-01) 

141(139.25)

5.03
.60

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fn-ft) and Weighted Squared 
Deviations ff0-ft)2

ftWeighted squared deviations are shown in parentheses

CHI SQUARE TABLE FOR STATEMENT 8, "THE PRINCIPAL ADVISES 
THE SUPERVISING TEACHERS OF THEIR SPECIFIC DUTIES 

IN THE STUDENT TEACHING PROGRAM."
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. TABLE 8—Continued

Second Question, "Is This Done?"

Part c_

Note:

Yes No Omitted Total

8 (19.39) 35 (26.52) 6 (3.09) 49

56 (38.38) 35 (52.51) 6 (6.12)Principals 97

118(124.23) 179(169-97) 17(19.80)Teachers 314

46O182Total 249 29

Part d

Note:

TotalOmittedNoYes

2.91(2.74)8.48(2.71)11.39(6.69) 12.14

.12(0.00)17.51(5.84)17.62(8.09) 13.93Principals
2.80(0.40)9.03(0.48) 1.196.23(0.31)Teachers

27-263.149-03Total 15.09
= the sum of the weighted squared deviationsChi square

Chi
P =

square = 2?.26
.000008

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses



168

TABLE 9

First Question, "Is This Appropriate?"

Part a

Note:

TotalOmittedYes No

Total

Part b

Note:

TotalOmittedNoYes

1.47(0.48)4.80(1.20) 2.002.19(0.30).42(0.02)

5.15(3.00) 20.6017.57(7.83)10.05(0.97)12.66(8.86)

Total

Princi
pals
Teach
ers

College
Super
visors

Principals
Teachers

College
Super
visors

CHI SQUARE TABLE FOR STATEMENT 9, "THE PRINCIPAL LEAVES THE 
PLANNING OF THE EXPERIENCES AND RESPONSIBILITIES OF THE 

STUDENT TEACHERS TO THE COLLEGE SUPERVISOR
AND THE SUPERVISING TEACHERS."

Most 
Important

8 (8.42) 
4(16.66) 

67(53.92) 

79________

Most
Important

12.25(1.45)
2.72

14 (16.19)
22 (32.05) 

116(103.75) 
152________

21.65(3.67)
12.70

3-67(0.47)
3-95

3 (4.47)
14 (8.85) 
25(28.67) 
42

314
46O

49
97

24 (19-20)

57 (39.43) 
106(127.65) 
187________

8.76
31-42

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Chi square
Chi square = 31-42
P = .00003

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)^

ft
Weighted squared deviations are shown in parentheses

13.08(3.17)
12.05

= the sum of the weighted squared deviations
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TABLE 9—Continued

Second Question, "Is This Done?"

Part £

Note:

Yes OmittedNo Total

31 (30.57) 14(15-34) 4 (3-09) 49

31 (60.52) 52(30.36) 14 (6.12)Principals 97

225(195-90) 73(98-30) 11(19.80)Teachers 314

460287Total 144 29

Part d

Note:

TotalOmittedNoYes

.91 (0.27)1.34 (0.12) .40.43 (0.01)

7.88(10.15)21.64(15.42)29.52(14.40) 39-97Principals
8.80 (3.91)20.30 (4.19) 12.4229.10 (4.32)Teachers

52.7914-3318.73 19-73Total

= the sum of the weighted squared deviationsChi square

Chi square = 52.79
P = .0000001

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 10

First Question, "Is This Appropriate?"

Part a

Note:

TotalOmittedYes No

314

46046176 118Total 120

Part b

Note:

TotalOmittedNoYes

1.90(0.74) 2.833.56(1.01)2.26(0.27)3.22(0.81)

11.80

4.94
19-57Total

Principals

Teachers

College
Super
visors

Most 
Important

16(12.78)
36(25.30)

68(81.91)

Most 
Important

21 (18.74)
31 (37.11) 

124(120.14)

8.88(3.17)
13.54(2.28)

6.46

9(12.56)
16(24.88)
93(80.54)

4.30(1.91)
2.40(0.18)

2.83

3 (4.90)
14 (9-70) 
29(31.40)

49
97

Princi
pals

Teachers
6.11(1.01)
3.86(0.12)

1.40

CollegeSuper
visors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

CHI SQUARE TABLE FOR STATEMENT 10, "THE PRINCIPAL WORKS 
JOINTLY WITH THE COLLEGE SUPERVISOR AND THE SUPERVISING 

TEACHERS IN PLANNING THE EXPERIENCES AND RESPON
SIBILITIES THE STUDENT TEACHERS WILL HAVE

IN THE CLASSROOM AND THE SCHOOL."

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fo-ft)^ 

ft
Weighted squared deviations are shown in parentheses

Chi square
Chi square = 19-57
P = .003

10.70(5.71)
13.91(2.36)

8.88
= the sum of the weighted squared deviations
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TABLE 10—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes Omitted TotalNo

4 (3-83)20 (20.24) 25 (24.92) 49
13 (7.59)49 (40.07) 35 (49-34)Principals 97

121(129.70) 174(159.73) 19(24.57)Teachers 314

46036Total 190 234

Part d

Note:

TotalOmittedNoYes

.17(0.01).08(0.00) .01.24(0.00)

5.41(3.86)14-34(4.17) 10.028.93(1.99)Principals
5-57(1.26)14.27(1.27) 3.118.70(0.58)Teachers

13-145-135-442.57Total

= the sum of the weighted squared deviationsChi square
Chi square = 13-14
P = .011

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fo-ft) and Weighted Squared 
Deviations (f0-ft)2

*t Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0).and Theoretical 
Frequencies (f t)

Theoretical frequencies are shown in parentheses
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TABLE 11

First Question, "Is This Appropriate?"

Part a
Note:

TotalYes No Omitted

3 (2.77)11(14-80) 35 (28.76) 0 (2.66) 49
5 (5-48)27(29-31) 64 (56.93) 1 (5.27)Principals 97

18(17-75)101(94.88) 171(184.30) 24(17.06)Teachers 314

46026Total 270 25139

Part b

Note:

TotalOmittedNoYes

.33(.04)2.66(2.66) 5-036.24(1.35)3-8O(.98)
2.66.48(.O4)4.27(1.56)7.07(0.88)2.3K.18)Principals

•25(.00)6.94(2.82) 4-1713.30(0.96)6.12(.39)Teachers
.08 11.867-043-19Total 1.55

= the sum of the weighted squared deviationsChi
Chi

College 
Supervisors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 11, "THE PRINCIPAL PROVIDES 
OPPORTUNITIES FOR THE STUDENT TEACHERS TO OBSERVE 

IN SEVERAL SITUATIONS AND CLASSROOMS IN THE SCHOOL."

Most 
Important

Most 
Important

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

square

square = 11.86

P = .066

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

It
Weighted squared deviations are shown in parentheses
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TABLE 11—Continued

Second Question, "Is This Done?"

Part c

Note:

TotalYes No Omitted

7 (1-92)35 (35.68) 7(11-40) 49

80 (70.64) 15(22.56) 2 (3.79)Principals 97

85(73.04) 9(12.29)220(228.67)Teachers 314

46018Total 107335

Part d

Note:
T

TotalOmittedNoYes

5.08(13.44)4.40(1.70).68(0.01) 15.15

4.611.79(00.84)7.56(2.53)9.36(1.24)Principals
3.29(00.88)11.96(1.96) 3.178.67(0.33)Teachers

15.166.19 22.931.58Total

= the sum of the weighted squared deviationsChi square
Chi square = 22.93
P = .0001

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft,)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fQ-ft) and Weighted Squared 
Deviations (f0-f^)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 12

First Question, "Is This Appropriate?"

Part a
Note:

TotalOmittedYes No

1 (2.66)3 (3-94)6 (8.52) 39(33.87) 49
8 (5-27)12(16.87) 73(67.05) 4 (7.80) 97Principals

16(17.07)206(47.07) 30(25.25)62(54-60) 314Teachers
46080 318Total 37 25

Part b

Note:

TotalOmittedNoYes

1.66(1.02).94(0.22)5-13(.78) 2.772.52(0.75)
2.73(1.41)3.80(1.85)5-95(.53) 5.204.87(1.41)Principals
1.07(0.07)4.75(0.89)ll.O7(.56) 2.527.40(1.00)Teachers

2.961.87 2.50 110.49Total
Chi square

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 12, "THE PRINCIPAL ARRANGES 
FOR THE SUPERVISING TEACHERS TO MEET THE STUDENT 

TEACHERS BEFORE THE STUDENT TEACHERS REPORT
TO THE CLASSROOMS."

Most
Important

Most
Important

College
Super
visors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ftWeighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

_____ 3^16
= the sum of the weighted squared deviations

Chi square = 10.49
P = .107
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TABLE 12—Continued

Second Question, "Is This Done?"

Part c.

Note:

Yes No TotalOmitted

30 (33.23) 12(13-74) 7 (2.02) 49
78 (65.79) 16(27-20) 3 (4.01)Principals 97

204(212.97) 101(68.05) 9(12.97)Teachers 314

460Total 312 129 19

Part d

Note:

TotalOmittedNoYes

12.814.98(12.28)1.74(0.22)3.23(0.31)

1.01 (0.25)11.20(4.61)12.21(2.27) 7-13Principals
3-97 (1.21)12.95(1.90) 3-498.97(0.38)Teachers

6.73 23.4313.742.96Total

= the sum of the weighted squared deviationsChi square

Chi square = 23-43
P = .0001

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 13

First Question, "Is This Appropriate?"

Part a
Note:

TotalOmittedYes No

1 (3-41)19(13-42) 26 (27.91) 3 (4-26) 49
37(26.56) 52 (55.25) 3 (6.43) 5 (6.75)Principals 97
70(86.01)' 184(176.84) 34(27.30) 26(21.84)Teachers 314

126 46O262Total 40 32

Part b

Note:

TotalOmittedNoYes

2.41(1.70)1.26(0.37)1.9K.13)5-56(2.32) 4.52

1.75(0.45) 8.215.43(3.50)3.25(.19)10.40(4.07)Principals

4-16(0.79)6.70(1.40)5.16(.15) 5.3216.01(2.96)Teachers

18.052.945-27.47Total 9-37

= the sum of the weighted squared deviationsChi square
square = 18.05Chi
.006P =

College
Super
visors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 13, "THE PRINCIPAL HELPS 
THE STUDENT TEACHERS BECOME ACQUAINTED WITH THE 

ADMINISTRATIVE POLICIES OF THE SCHOOL AND THE 
OPERATION OF THE SCHOOL OFFICE."

Most
Important

Most
Important

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 13—Continued

Second Question, "Is This Done?"

Part c

Note:

TotalYes No Omitted

5 (3-51)31 (30.78 13(14-70) 49
3 (6.96)80 (60.94) 14(29.10) 97Principals

25(22.53)111(94.20)178(197.27) 314.Teachers

460138289Total 33

Part d

Note:

TotalOmittedNoYes

.831.49(0.63)1.70(0.20).22(0.00)

16.043-96(2.25)15.10(7.83)19.06(5.96)Principals
2.47(0.27)16.80(3.00) 5.1519.27(1.88)Teachers

22.023.157.84 11.03Total

= the sum of the weighted squared deviationsChi square
Chi square = 22.02
P = .0002

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)^

Weighted squared deviations are shown in parentheses
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TABLE 14

First Question, "Is This Appropriate?"

Part a
Note:

TotalYes No Omitted

42 (38.88) 1 (1.60) 2 (3-46) 49
84 (76.97) 0 (3.16) 5 (6.54)Principals 97

37(33-45) 239(249.15) 14(10.24) 24(21.16)Teachers 314
460365Total 49 15 31

Note:

TotalOmittedNoYes

1.46(.62}.60(0.23)3-12(.25)1.22(.29) 1-39
1.54(.36)3-16(3.16)7-03(-07)2.33(.53) 4.12Principals
2.84(.38)3.76(1.38)3•55(.40) 10.15(.41) 2.57Teachers

1.36 8.084.77Total • 731.22
Chi square
Chi

4 (5.22)
8(10.33)

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 14, "THE PRINCIPAL HAS 
CONFERENCES WITH THE STUDENT TEACHER AND THE SUPERVISING TEACHER WHEN NEEDED."

Most 
Important

Most 
Important

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

College Supervisors

= the sum of the weighted squared deviations 

square = 8.08

P = .233

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (fo-ft) and Weighted Squared 
Deviations (f0-ft)^

^t
Weighted squared deviations are shown in parentheses
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TABLE 14—Continued

Second Question, "Is This Done?"

Part c

Note:

Yes No Omitted Total

34 (36.11) 9 (9.59) 6 (3-30) 49

88 (71.48) 7(18.98) 2 (6.54)Principals 97

217(231.40) 74(61.43) 23(21.16)Teachers 314

460Total 339 90 21

Part d

Note:

TotalOmittedNoYes

2.70(2.21)•59(0.04)2.11(0.12) 2.37

4.54(3.15)11.98(7.56)16.52(3.82) 14.53Principals
1.84(0.16) 3.6312.57(2.57)14.40(0.90)Teachers

20.534-84 5.52Total 10.17

Chi square = the sum of the weighted squared deviations

Chi square = 20.53

P = .0004

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo-
■ retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fp-ff,)

ftWeighted squared deviations are shown in parentheses
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TABLE 15

First Question, "Is This Appropriate?"

Part a
Note:

Yes Omitted TotalNo

2 (2.66)2 (4-58) 1 (1.02)44 (38-56) 49
7 (9-07) 84 (76.33) 5 (5.27)1 (6.26)Principals 97

34(29.35) 234(247.10) 28(20.47) 18(17.06)Teachers 314

362 460Total 43 30 25

Part b

Note:

TotalNo OmittedYes

.02(0.00) .66(.17)5-44(.77)2.58(1.45) 2.39

.27(.01) 5.697-77(-79) 5.26(4.42)2.07(0.47)'Principals

7-53(2.77) •94(.O5) 4.2613.10(.70)4.65(0.74)Teachers

2.262.66 .23 12.347-19Total

Chi square = the sum of the weighted squared deviations

Chi square = 12.34

P = .055

College 
Supervisors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 15, "THE PRINCIPAL INVITES 
THE STUDENT TEACHERS TO FACULTY MEETINGS."

Most
Important

Most 
Important

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fo-ft)2 

ft
Weighted squared deviations are shown in parentheses
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TABLE 15—Continued

Second Question, "Is This Done?"

Part c.
Note:

Yes TotalNo . Omitted

3S (36.96) 5 (6.95) 6 (3.09) 49
2 (6.12)Principals 85 (73.17) 10(17.71) 97

Teachers 224(236.87) 69(57-34) 21(19.80) 314

46OTotal 84347 29

Part d

TotalOmittedNoYes

2.91(2.74)3-95(1.74)1.04(0.03) 4.51

8.044-12(2.77)7.71(3.36)11.83(1.91)Principals

1.20(0.07)11.66(2.37) 3-1412.87(0.70)Teachers

15-695.582.64Total 7.47
Chi square = the sum of the weighted squared deviations

Chi square = 15.69

P = .004

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and TheoreticalFrequencies (ft)
Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

*tNote:. Weighted squared deviations are shown in parentheses
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TABLE 16

First Question, "Is This Appropriate?"

Part a
Note:

TotalOmittedNoYes

2 (2.77)0 (2.88)3 (3-52) 44 (39-83) 49
5 (5-48)5 (5.69)5 (6.96) 82 (78.86) 97Principals

19(17-74)22(18.43)25(22.52) 248(255.30) 314Teachers
46026Total 374 2733

Part b

Note:

TotalOmittedNoYes

•77(.21) 3.612.88(2.88)4.17(.44)•52(.O8)
.80•48(.O4)3.14(.13) .69(0.08)1.96(.55)Principals

1.26(.09) 1.634.43(1.06)7.30(.21)2.48(.27)Teachers
6.04• 78 • 344-02Total • 90

= the sum of the weighted squared deviationsChi

P = .419

College' 
Supervisors

College 
Supervisors

Most 
Important-

Most 
Important

square

Chi square = 6.04

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

CHI SQUARE TABLE FOR STATEMENT 16, "THE PRINCIPAL INVITES
THE STUDENT TEACHERS TO P.T.A. OR OTHER COMMUNITY MEETINGS

AND INTRODUCES THE STUDENT TEACHERS AT THE MEETING."

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 16—Continued

Second Question, "Is This Done?"

Part c_

Note:

Yes Omitted TotalNo

8 (2.98)37 (35.5S) 4(10.44) 49

3 (5-90)74 (70.43) 20(20.6?)Principals 97

17(19-11)223(227-99) 74(66.89)Teachers • 314

4602898Total 334

Part d

Note:

TotalOmittedNoYes

5.02(8.46)6.44(3.97)1.42(.06) 12.49

1.632.90(1.43).67(0.02)3-53(.18)Principals
2.11(0.23)7.11(0.76) 1.104.99(.H)Teachers

15.2210.124-75Total .35

= the sum of the weighted squared deviationsChi square
Chi square = 15-22
P = .004

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

±t
Weighted squared deviations are shown in parentheses
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TABLE 17

First Question, "Is This Appropriate?"

Note:

TotalYes OmittedNo

2 (2.77)33 (29-71)7 (7.88) 7 (8.63) 49
Principals 4(17.08) 5 (5-48)20(15.60) 68 (58.83) 97

19(17-74)47(50.51) 178(190.45) 70(55.29)Teachers 314
46026Total 8174 279

Weighted squared deviations are shown in parenthesesNote:

TotalOmittedNoYes

1.56•77(.21)1.63 (0.31)5.29(0.94).88(0.10)

12.73

4-90Teachers

• 3414-09 19.191.58Total

Chi square

Chi square = 19-19

P = .004

College
Super
visors

College 
Supervisors

4.40(1.24)
3.51(0.24)

Most 
Important

Most 
Important

9.17(1.43)
12.45(0.81)

13.08(10.02)

14.41 (3.76)

•48(.04)

1.26(.09)

Princi
pals

CHI SQUARE TABLE FOR STATEMENT 17, "THE PRINCIPAL, 
ON OCCASIONS, OBSERVES THE STUDENT TEACHER IN HIS 

OR HER ACTUAL TEACHING AND OFFERS SUGGESTIONS 
OF ENCOURAGEMENT AND ASSISTANCE."

3.18

= the sum of the weighted squared deviations

Part a Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

ft . .
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TABLE 17—Continued

Second Question, "Is This Done?"

Note:

TotalYes OmittedNo

6 (2.93)19 (20.93)24 (25.03 49
14 (41-54) 4 (5.90)Principals 79 (49.55) 97

13(19.11)132(160.41) 164(134-47)Teachers 314

46028Total |235 197

Part d

Note:

TotalOmittedNoYes

3.02(3.06)1.93 (0.19) 3.291.03 (0.04)

1.90(0.61) 36.3727-54(13.26)29.45(17.50)Principals
1.11(0.06)29.53 (6.48) 11.5728.41 (5.03)Teachers

51.233-73Total 24-9322.57
= the sum of the weighted squared deviationsChi square

Chi square = 51.23
P = .000001

College 
Supervisors

College 
Supervisors

Part £ Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 18

First Question, "Is This Appropriate?"

Part a
Note:

TotalOmittedYes No

1 (2.98) 44 (39-09) 4 (3-70) 0 (4-15) 49
Principals 3 (5-90) 85 (77.38) 8 (8.22)1 (5-48) 97

24(19.11) 235(250.52) 31(26.62)Teachers 21(17.74) 314
46028Total 367 26 39

Part b

Note:

TotalOmittedNoYes

6.114.15(4.15).30(0.02)4.9K.62)1.98(1.32)
.22(0.01) 6.724.48(4.53)7-62(.75)2.90(1.43)Principals

4.38(0.72)3.26(0.60)12.52(.63) 3.204.89(1.25)Teachers
4.88 16.035.15Total 2.004.00

College
Super
visors

College 
Supervisors

Most 
Important

Most 
Important

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)^

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and TheoreticalFrequencies (ft)
Theoretical frequencies are shown in parentheses

CHI SQUARE TABLE FOR STATEMENT 18, "THE PRINCIPAL, AS THE 
NEED ARISES, OFFERS SUGGESTIONS TO THE COLLEGE SUPERVISOR 

CONCERNING THE WORK OF THE STUDENT TEACHERS."

Chi square = the sum of the weighted squared deviations

Chi square = 16.03

P = .014
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TABLE 18—Continued

Second Question, "Is This Done?"

Part c
Note:

Yes TotalNo Omitted

30 (31.42) 3 (5.65)16(11.93) 49
Principals 78 (62.21) 14(23.62) 5(11.18) 97

187(201.37) 45(36.18)Teachers 82(76.45) 314

460Total 295 112 53

Part d

Note:

TotalOmittedNoYes

2.692.65(1.24)4-07(1.39)1.42(0.06)

6.18(3.42)9.62(3.92) 11.35Principals 15.79(4.01)
3.588.82(2.15)5.55(0.40)14.37(1.03)Teachers

17-626.81Total 5-715.10
Chi square = the sum of the weighted squared deviations

Chi square = 17-62

P = .002

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

f£
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft,)

Theoretical frequencies are shown in parentheses
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TABLE 19

CHI SQUARE TABLE FOR STATEMENT 19 "THE PRINCIPAL PARTICI-

First Question, "Is This Appropriate?"

Part a

Note:

Yes TotalNo Omitted

4 (4.05) 1 (3.94)22 (23-01) 22 (18.00) 49

97
314

46O38 216 169Total 32

Part b

Note:

TotalOmittedNoYes

2.94(2.19)4.00 (0.89) 3.121.01(0.04).05(.00)

19.31

2.4915.24Total

= the sum of the weighted squared deviationsChi

CollegeSuper
visors
Principals
Teachers

College Super
visors
Principals
Teachers

PATES WITH THE SUPERVISING TEACHER AND THE STUDENT TEACHER 
IN THE EVALUATION OF THE STUDENT TEACHING EXPERIENCE."

Most 
Important

Most
Important

17.46(6.69)

16.44(1.33)
______ 8.56

63 (45.54)

131(147.44)

20.64(11.95)
16.64 (2.40)

15 (35.64) 
132(115.36)

9 (7-30) 

27(25.25)

1.20(0.18)
1.75(0.12) 4.49

26.92

1.99(.49)
1.94(.14)

.63

10 (8.01)

24(25.94)

square

Chi square = 26.92
P = .0001

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses •

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses
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TABLE 19—Continued

Second Question, "Is This Done?"

Part c

Note:

Yes Omitted TotalNo

11 (15.77) 33 (30.15) 5 (3.09) 49
55 (31.21) 36 (59.68) 6 (6.12)Principals 97
82(101.03) 214(193.18) 18(19-79)Teachers 314

148 46O283Total 29

Part d

Note:

TotalOmittedNoYes

2.891.91(1.18)2.85(0.27)4.77 (1.44)
.12(0.00)23.68(9.40) 27.5323.79(18.13)Principals

5-981.79(0.16)20.82(2.24)19.03 (3.58)Teachers

36.401.3411.91Total 23-15

= the sum of the weighted squared deviationsChi square
square = 36.40Chi

P = .000005

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 20

First Question, "Is This Appropriate?"

Part a
Note:

Omitted TotalYes No

0 (3-09)12 (7-77) 29 (27-69) 8(10.43) 49
7(15-39) 75 (54.82) 9(20.67) 6 (6.12)Principals 97

54(49.83) 156(177.48) 81(66.89)Teachers 314

460Total 260 9873 29

Part b

Note:

TotalOmittedNoYes

3-09(3.09) 6.022.43(0.57)1.31 (0.06)4.23(2.30)

.12(0.00) 17.891.67(0.13)20.18(13.19)8.39(4.57)

4.17(0.35)
Total 7.22

21.48 (2.60)

15-85

14.11(2.98)
3.68

3.21(0.52)

3.61
6.45

30-36

Princi
pals

Teach
ers

College
Super
visors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 20, "THE PRINCIPAL PROVIDES 
OR ARRANGES TIME FOR THE SUPERVISING TEACHER TO HAVE 

CONFERENCES WITH THE STUDENT TEACHER."

Most 
Important

Most
Important

Chi square = the sum of the weighted squared deviations

Chi square = 30.36

P = .00003

Obtained Frequencies (f0) and Theoretical 
Frequencies (f^)

Theoretical frequencies are shown in parentheses

23(19.79)

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses
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TABLE 20—Continued

Second Question, "Is This Done?"

Part £
Note:

<!Yes Omitted TotalNo

24 (26.52) 19 (19.Si) 6 (2.66) 49
Principals 21 (39.22) 4 (5-27)72 (52.51) 97
Teachers 153(169.97) 146(126.97) 15(17-07) 314

Total 186 460249 25

Note:

TotalOmittedNoYes

3-44(4.45).81(0.03) 4.722.52(0.24)

1.27(0.31)18.22(8.46) 15.9919.49(7.22)Principals

2.07(0.25)19.03(2.85) 4-7916.97(1.69)Teachers

25-505-01Total 11.349.15

Chi square = .the sum of the weighted squared deviations

Chi square = 25-50

P = .00004

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
- ■ ■ --------------------------------------------------------------------------------------- ------------------------------------------------------------------------------------------------------------------------------------------- ----------------------------

Part d Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

f^
Weighted squared deviations are shown in parentheses
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TABLE 21

First Question, "Is This Appropriate?"

Part a

Note:

TotalYes OmittedNo

4 (1.59) 39 (37-60) 2 (3-41)4 (6.39) 49

0 (3.16) 81 (74-43) 9(12.65) 7 (6.74)Principals 97

11(10.23) 23(21.34)Teachers 233(240.96) 47(40.95) 314

460Total 6015 353 32

Note:

TotalOmittedNoYes

1.4K.58)1.4O(.O5) 2.39(0.89)2.41(3.65) 5.17

.26(.01) 4.803.65(1.05)3.16(3.16) 6.57(.58)Principals

1.16(.06)6.05(0.39)7.96(.26)•77(0.06) 1.27Teachers

.652.33.89 11.246.37Total

Chi square = the sum of the weighted squared deviations
Chi square = 11.24
P = .032

College 
Supervisors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 21, "THE PRINCIPAL MAKES 
AVAILABLE TO THE SUPERVISING TEACHER PROFESSIONAL 

LITERATURE RELATING TO STUDENT TEACHING."

Most 
Important

Most
Important

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

Ft
Weighted squared deviations are shown in parentheses



193

TABLE 21-—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes TotalNo Omitted

10 (3.30)U (22.37) 25 (23-33) 49
Principals 55 (44.28) 36 (46.18) 6 (6.54) 97

158(149-49) 15(21.16)141(143.35)Teachers 314

460Total 210 219 31

Note:

TotalOmittedNoYes

16.856.70(13-60)1.67(0.12)8.37(3.13)
4.88.54 (0.04)10.18(2.24)10.72(2.60)Principals

6.16 (1.79)8.51(0.48) 2.312.35(0.04)Teachers

24.042.84 15.43Total 5.77

square = the sum of the weighted squared deviationsChi
Chi
P =

square = 24.04 

.00008

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part d Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-fp) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses
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TABLE 22

First Question, "Is This Appropriate?"

Part a
Note:

Yes No Omitted Total

7 (6.60) 0(0.75)41 (38.56) 1 (3.10) 49
11(13.07) 0(1.48) 6 (6.12)Principals 80 (76.33) 97

22(19.79)44(42.32). 241(247.10) 7(4.78)Teachers 314

46062 362Total 297

Note:

TotalOmittedNoYes

2.10(1.42).75(0.75) 2.342.44(.15).40(.02)

.12(0.08)1.48(1.48) 2.073.67(.18)2.07C.33)Principals
2.21(0.25) 1.502.22(1.03)6.1O(.15)1.68(.07)Teachers

5-911.75• 48Total .42
Chi

P = .434

College 
Supervisors

College 
Supervisors

Most 
Important

Most 
Important

square

Chi square = 5-91

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

3.26

= the sum of the weighted squared deviations

CHI SQUARE TABLE FOR STATEMENT 22, "THE PRINCIPAL ENCOURAGES 
THE SUPERVISING TEACHER IN PROFESSIONAL GROWTH."

I
Part b Deviations Between Obtained Frequencies and Theo

retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)^ 

~ft
Weighted squared deviations are shown in parentheses
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TABLE 22—Continued

Second Question, "Is This Done?"

Part c.
Note:

Yes TotalNo Omitted

8 (6.60) 8 (3-52) 49
Principals 4 (6.96)3(13-07) 97

21(22.53)Teachers 242(249-15) 51(42.32) 314

460Total 365 62 33

Part d

Note:

TotalOmittedNoYes

6.894.43(5.70)1.40(0.30)5.88(0.89)

2.96(1.26)10.07(7.76) 11.2313.03(2.21)Principals
1.53(0.10)8.68(1.78) 2.097-15(0.21)Teachers

7.06 20.219.84Total 3.31
Chi square = the sum of the weighted squared deviations

Chi square = 20.21

P = .0004

33 (38.88)

90 (76.97))

College 
Supervisors

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-f^) and Weighted Squared 
Deviations (f0-fp)2

Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and TheoreticalFrequencies (ft)
Theoretical frequencies are shown in parentheses
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TABLE 23

First Question, "Is This Appropriate?"

Part a
Note:

TotalYes No Omitted

7 (6.71) 1 (4-69)30 (27.91) 11 (9.69) 49
10(13.28) 67 (55-25) 10(19.19) 10 (9-28)Principals 97

70(62.12)46(43.00) 165(178.84)Teachers 314
46026263 44Total 91

Note:

Omitted TotalNoYes

1.31(0.18)2.09(0.16) 3.69(2.90)•29(.01) 3.25
9.19(4.40) .72(0.06)11.75(2.50)3.82(.81) 7-77Principals
7.88(1.00) 2.97(0.29)13.84(1.07)3.00(.21) 2.57Teachers

1^8 3.25 13-593-73Total

P = .035

College 
Supervisors

Most 
Important

Most
Important

College
Super
visors

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

?tWeighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft,)

Theoretical frequencies are shown in parentheses

33(30.03)

CHI SQUARE TABLE FOR STATEMENT 23, "THE PRINCIPAL TAKES THE INITIATIVE TO PROVIDE SUITABLE AND ADEQUATE INSTRUCTIONAL MATERIALS FOR THE USE OF THE SUPERVISING TEACHERAND THE STUDENT TEACHER."

1.03
Chi square = the sum of the weighted squared deviations
Chi square = 13*59
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TABLE 23—Continued

Second Question, "Is This Done?"

Part c.
Note:

TotalYes No Omitted

IS (22.90) 23 (22.16) 3 (3.94) 49
60 (45.34) 27 (43-86) 10 (7.80)Principals 97

137(146.76) 158(141.98) 314Teachers
208 46037Total 215

Note:

TotalOmittedNoYes

4.06(4.18) 5.26.84(0.03)4.90(1.05)
2.20(0.62) 11.8416.86(6.48)14.66(4.74)Principals
6.26(1.55)16.02(1.81) 4.019.76(0.65)Teachers

6.358.32 21.116.44Total
Chi square = the sum of the weighted squared deviations
Chi square = 21.11
P = .0004

1
19(25.26)

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part d Deviations Between Obtained Frequencies and.Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations 

ft
Weighted squared deviations are shown in parentheses
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TABLE 24

First Question, "Is This Appropriate?"

Part a
Note:

Yes TotalNo Omitted
8 (8.84) 1(0.21)38 (36.43) 2 (3-52) 49

76 (72.12)15(17-50) 0(0.42)Principals 97

228(233-45) 1(1-37)60(56.66)Teachers 314

83 46OTotal 342 2 33

Note:

No OmittedYes Total

1.57(.O7) •79(2.95) 1.52(.66).83(.08) 3.76

3.88(.21) .42(0.42) •96(.13)2.5O(.36) 1.12Principals

.37(0.10)5.45(.13) 2.48(.27)3-44(.03) • 53Teachers
1.063-47• 41 5-41• 47Total

P = .539

College 
Supervisors

College Supervisors

CHI SQUARE TABLE FOR STATEMENT 24, "THE PRINCIPAL KEEPS 
HIMSELF INFORMED ABOUT CURRENT EDUCATION PROGRAMS 

IN TEACHER EDUCATION."

Most
Important

Most
Important

Chi square = the sum of the weighted squared deviations
Chi square = 5-41

6 (6.96) .
25(22.52) '

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

ftWeighted squared deviations are shown in parentheses
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TABLE 24—Continued

Second Question, "Is This Done?"

Part c
Note:

Yes No Omitted Total

22 (37.50) 13 (5-22) 14 (6.28) 49
Si (74-23) 11(10.33) 5(12.44)Principals 97

249(240.28) 25(33-45) 40(40.27)Teachers 314
46049Total 352

Part d

Note:

OmittedNo TotalYes

7.78(11.64) 7.72(9.49)15.50(6.41) 27.54
.67 (0.04) 7.44(4.45)6.77(0.62) 5.11

8.45 (2.13) .27(0.00)8.72(0.32) 2.45Teachers
13-81 13-94 35.107.35Total

Chi square = the sum of the weighted squared deviations
Chi square = 35-10
P = .000005

College 
Supervisors
Principals

College 
Supervisors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-f^) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

L
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TABLE 25

Note:

Yes No Omitted Total

41 (38.45)7 (7-14) 1(0.85) 0 (2.56) 49
79 (76.12) 0(1.69) 6 (5.06)Principals 97

241(246.42) 7(5-46) 18(16.38)Teachers 314
361 867 460Total 24

Note:

NoYes Omitted Total
2.55(.17).14(.01) .15(0.02) 2.56(2.56) 2.75
2.88(.ll)2.13(.32) 1.69(1.69) .94(0.17) 3.06Principals
5-42(.12)2.27(.H) 1.54(0.43) 1.62(0.16) • 76Teachers

• 40 2.89■ 44 2.14 5.87Total

12(14.13)
48(45-73)

Most 
Important

College 
Supervisors

Most
Important

CHI SQUARE TABLE FOR STATEMENT 25, "THE PRINCIPAL MEETS AND 
WELCOMES THE STUDENT TEACHERS UPON THEIR FIRST ARRIVAL

AT THE SCHOOL."

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

ftWeighted squared deviations are shown in parentheses

First Question, "Is This Appropriate?"

College Supervisors

Chi square = the sum of the weighted squared deviations
Chi square =5.87
P = .438

Part a Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)Theoretical frequencies are shown in parentheses
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TABLE 25—Continued

Second Question, "Is This Done?"

Part c

Note:

Yes No Omitted Total

40 (43-35) 5 (3-30) 4 (2.34) 49
91 (85.82) 1 (6.54) 5 (4.64)Principals 97

276(277.82) 25(21.16) 13(15.02)Teachers 314
46OTotal 407 31 22

Part d

Note:

TotalNo OmittedYes

1.70(0.88) 1.66(1.18)3-35(.26) 2.32
5-54(4.69) .34(0.03)5.18(.31) 5.03Principals

.982.02(0.27)3.84(0.70)1.82(.01)Teachers
1.48 8.336.27.58Total

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and TheoreticalFrequencies (ft)
Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

' ?t
Weighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square = 8.33
P = .084
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TABLE 26

First Question, "Is This Appropriate?"

Part a
Note:

Yes No Omitted Total

0(1.07) 27 (27.80) 18(13.63) 4 (6.50) 49
3(2.11) 59 (55-04) 27(26.99) 8(12.86)Principals 97
7(6.83) 175(178.16) 83(87-37) 49(41.64)Teachers 314

261 128 61 460Total 10

Part b

Note:

Yes TotalNo Omitted

1.07(1.07) .8O(.O2) 4.37(1.40) 2.50(0.96) 3-45
.89(0.37) 3-96(.28) .01(0.00) 4.86(1.84) 2.49Principals
.17(0.01) 3.16(.O6) 4.37(0.22) 7-36(1.30) 1.59Teachers

• 36 1.621.45 4-10 7-53Total
Chi square = the sum of the weighted squared deviations
Chi square =7-53
P = .277

College Supervisors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 26, "THE PRINCIPAL TELLS 
THE STUDENT TEACHER SOMETHING OF THE SPECIAL INTERESTS 

AND STRENGTHS OF THE SUPERVISING TEACHER."

Most 
Important

Most
Important

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared Deviations (f0-ft)2

itWeighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)Theoretical frequencies are shown in parentheses



203

TABLE 26—Continued

Part _c
Note:

TotalYes No Omitted

11 (8.73)7 (17.36) 31 (22.90) 49
51 (34.37) 40 (45-34) 6(17-29) 97Principals

65(55-97)105(111.27) 144(146.76) 314Teachers
46O82163 215Total

Part d

Note:

TotalOmittedNoYes

2.27(0.59) 9.648.10(2.87)10.36(6.18)
16.0511.29(7.37)5-34(0.63)16.63(8.05)Principals
1.869.03(1.46)2.76(0.05)6.27(0.35)Teachers

14-58 9.42 27-553-55Total
Chi square = the sum of the weighted squared deviations
Chi square = 27.55
P = .00002

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Second Question, "Is This Done?"

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ftWeighted squared deviations are shown in parentheses
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First Question, "Is This Appropriate?"

Part a
Note:

Yes No Omitted Total
3 (5.86) 42 (35.68) 4 (4.37) 0 (3.09) 49
4(11.60) 79 (70.64) 6 (8.63) 8 (6.12)Principals 97

48(37-54) 21(19.80)214(228.67) 31(27.99)Teachers 314
460335 141 29Total 55

Part b

Note:

TotalNo OmittedYes

3.09(3.09) 5.646.32(1.12) -37(.03)2.86(1.40)

8.36(1.00) 2.6$(.81) 1.88(0.58)7.60(4.98) 7.37
1.20(0.07)14.61(0.93) 3.O1(.32)10.46(2.91) 4.23Teachers

1.163-05 3-74 17-249-29Total

P = .0008

Princi
pals

College 
Supervisors

TABLE 27
CHI SQUARE TABLE FOR STATEMENT 27, "THE PRINCIPAL MAKES 
AVAILABLE TO THE SUPERVISING TEACHERS THE INFORMATION

ON THE STUDENT TEACHERS FURNISHED BY THE COLLEGE."

Most
Important

Most 
Important

College
Super
visors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)
Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared Deviations (f0-ft)^

ftWeighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square = 14-58
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TABLE 27—Continued

Second Question, "Is This Done?"

Part £

Yes Omitted TotalNo

34 (34-62) 3 (2.66)12(11.72) 49
79 (68.53) 13(23.20) 5 (5.27) 97Principals

85(75.09) 17(17.07)212(221.85) 314Teachers
46O110 25325Total

Part d

Note:

TotalOmittedNoYes

•34(.05).28(0.01).62(0.01) .07
6.0910.20(4.48) .27(.01)10.47(1.60)Principals

.07(.00)9.91(1.31)9.85(0.44) 1.75Teachers
.065-80 7-912.05Total

Chi square = 7-91
P = .095

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical 
Frequencies (ft)

Note: Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)^

ftWeighted squared deviations are shown in parentheses

1
Chi square = the sum of the weighted squared deviations
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TABLE 28

First Question, "Is This Appropriate?"

Part a
Note:

Yes Omitted TotalNo

3(1.06) 38 (35.68) 0 (5-43)8 (6.82) 49
4(2.11) 81 (70.64) 5(13-50) 7(10.75)Principals 97
3(6.83) 216(228.67) 51(43-68) 44(34-81) 314Teachers

4606410 335 51Total

Part b

Note:

TotalOmittedYes No

1.18(0.20) 5-43(5.43)2.32(0.15)1.94(3.55) 9-33

8.50(5.35) 2.25(0.47)10.34(1-51)1.89(1.69) 9.02
12.69(0.70) 7.32(1.23) 9.19(2.43) 6.513.83(2.15)Teachers

6.782.36 8.33 24-867.39Total

College
Super
visors
Princi
pals

College 
Supervisors

Most 
Important

Most 
Important

CHI SQUARE TABLE FOR STATEMENT 28, "THE PRINCIPAL STUDIES 
ALL. THE INFORMATION FURNISHED BY THE COLLEGE 

REGARDING THE STUDENT TEACHERS."

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ft
Weighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations 
Chi square = 24-86 
p = .0008
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TABLE 28—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes No Omitted Total

24 (26.63) 15(14.81) 10 (7-56) 49
79 (52.72) 13(29.31) 5(14.97)Principals 97

147(170.65) 111(94.88) 56(48.47)Teachers 314
460250Total 139 71

Part d

Note:

NoYes Omitted Total

2.63 (0.26) .19(0.00) 2.44(0.79) 1.05
26.28(13.10) 16.31(9.08) 9.97(6.64) 28.82Principals
23.65 (0.32) 16.12(2.74) 7-53(1.17) .4-23Teachers

11.82 8.6013-68 34-10Total
Chi square = the sum of the weighted squared deviations
Chi square = 34-10
P = .000005

College 
Supervisors

College 
Supervisors

fp-ft)
ftWeighted squared deviations are shown in parentheses

Obtained Frequencies (fp) and Theoretical
Frequencies (f^)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fQ-ft) and Weighted Squared Deviations (f--f^)2
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TABLE 29

First Question, "Is This Appropriate?"

Part a
Note:

TotalYes OmittedNo

1 (3.62) 40 (38.13) 6 (1.92) 2 (5-33) 49
8 (7-17) 78 (75.49) 1 (3.80) 10(10.54)Principals 97

25(23.21) 38(34-13)11(12.29)Teachers 314
18 46050Total 34

Part b

Weighted squared deviations are shown in parenthesesNote:

Omitted TotalYes No

1.87(.O4) 4.08(8.72) 3-33(2.08)2.62(1.89) 12.73
2.5K.08) 2.80(2.06) •54(0.03).83(0.10) 2.27Principals

3.87(0.44)4-37(.O8) .71(0.04)1.79(0.14) • 70Teachers
10.82 15-70.20 2.552.13Total

Chi square = the sum of the weighted squared deviations
Chi square = 15-70
P = .008

240(244.37)
1358

College 
Supervisors

College 
Supervisors

Most 
Important

Most 
Important

CHI SQUARE TABLE FOR STATEMENT 29, "THE PRINCIPAL APPROVES 
THE ASSIGNMENT OF THE STUDENT TEACHERS IN THE SCHOOL."

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fo-ft)2 
 ft... .

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses
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TABLE 29—Continued

Part £
Note:

Yes No Omitted Total

36 (38.88) 7 (4-47) 5 (5.65) 49
87 (76.97) 6 (8.86) 5(11.18)Principals 97

242(249-15) 29(28.67) 43(36.18) 314Teachers
46O365 42 53Total

Note:

TotalOmittedNoYes

2.53(1-43) .65(0.07)2.88(0.21) 1.71
6.18(3.42) 5.652.86(0.92)10.03(1.31)Principals

•33(0.00) 6.82(1.29)7.15(0.21) 1.50Teachers
8.864-782.351-73Total

College 
Supervisors

College 
Supervisors

Second Question, "Is This Done?"

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)Theoretical frequencies are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square = 8.86
P = .065

Part d Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

ft
Weighted squared deviations are shown in parentheses
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TABLE 30

First Question, "Is This Appropriate?"

Part a
Note:

Yes No Omitted Total

1(0.43) 26 (23.01) 13(13-95) 4(11.61) 49
3(0.84) 54 (45.54) 15(27.62)Principals 25(22.93) 97
0(2.73) 136(147-44) 98(89-42) 80(74-40)Teachers 314

216 460Total k 131 109

Part b

Note:

Yes No Omitted Total

.57(0.74) 2.99(0.39) 4.05(1.13) 6.39(3.52) 5.83

13.08

Total
Chi square = the sum of the weighted squared deviations

Princi
pals

Teachers

CHI SQUARE TABLE FOR STATEMENT 30, "THE PRINCIPAL ASSISTS 
THE STUDENT TEACHERS IN SECURING LIVING QUARTERS

IN SITUATIONS WHERE ASSISTANCE IS NEEDED."

2.16(5-56)
2.73(2.73)

9-03

Most
Important

Most 
Important

8.46(1.57)
11.44(0.89)

2.85

12.62(5.77)
8.53(0.09)

7-04

2.02(0.18)
5.60(0.42)

4-12
4.13

23.04

Chi square = 23.04
P = .0008

College
Super
visors

College
Super
visors

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fo-ft)^

ftWeighted squared deviations are shown in parentheses

Obtained Frequencies (f0) and TheoreticalFrequencies (ft)
Theoretical frequencies are shown in parentheses
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TABLE 30—Continued

Second Question, "Is This Done?"

Part c

Note:

Yes No Omitted Total

14(12.89) 28 (22.69) 7(13-42) 49
37(25.52) 43 (44.92) 17(26.57) 97
70(82.60) 142(145.40) 102(86.01) 314

126 46OTotal 121 213

Part d

Note:

TotalNo OmittedYes

1.11(0.10) 5.31(1.24) 6.42(3.07) 4-41
1.92(0.08) 9.57(3-45) 8.6911.48(5.16)Principals
3.40(0.08) 15.99(2.97)12,60(1.92) 4.97Teachers

18.077.18 1.40 9-49Total
Chi square = the sum of the weighted squared deviations
Chi square = 18.07
P = .001

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Principals
Teachers

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (fo-ft,)2

ftWeighted squared deviations are shown in parentheses
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TABLE 31

Part a
Note:

Yes No Omitted Total

7 (7.35) 37 (26.41) 4(10.44) 1 (4-79) 49
19(14.55) 44 (52.30) 7 (9-49)27(20.67) 97Principals
43(47.10) 167(169.29) 67(66.90) 37(30.72) 314Teachers

248 98 46O69 45Total

Part b

Note:

TotalNo OmittedYes

10.59(4.25) 6.44(3.97) 3-79(3.00) 12.89.35(1.67)

5.27

5-91 4-933-17

Princi
pals

Teachers

College
Super
visors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 31, "THE PRINCIPAL INTRODUCES 
THE STUDENT TEACHERS TO THE PUPIL GROUPS IN THE SCHOOL 

IN SUCH A WAY AS TO GIVE THE STUDENT TEACHERS
STATUS OF TEACHERS."

4.45(1.36)
4.10(0.14)

Most 
Important

Most
Important

8.30(1.32)
2.29(0.03)

5.60

6.33(1.94)
.10(0.00)

2.49(0.65)
6.28(1.28) 1.45

19-61

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

First Question, "Is This Appropriate?"

Deviations Between Obtained Frequencies and Theo
retical Frequencies (fo~ft) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses

Total
Chi square = the sum of the weighted squared deviations
Chi square = 19.61
P = .003
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TABLE 31—Continued

Second Question, "Is This Done?"

Part c_

Note:

Yes No Omitted Total

27 (23.36) 17 (19.31) 5 (5.33) 49
63 (47.23) 27 (39.22) 7(10.54)Principals 97

134(152.90) 142(126.97) 33(34-13) 314Teachers
136 46O50Total 224

Part d

Note:

TotalNo OmittedYes

2.81(0.40) •33(0.02) .833.14(0.41)
3.54(1.19)12.22(3.31)15.77(5.27) 10.27Principals
3.37(0.44) 4.5615.03(1.78)18.90(2.34)Teachers

15-661.658.02 5-99Total

P = .004

College 
Supervisors

College 
Supervisors

Obtained Frequencies (fo) and Theoretical
Frequencies (ft)
Theoretical frequencies are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square = 15-66

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses
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TABLE 32

First Question, "Is This Appropriate?”

Part a
Note:

Yes No .Omitted Total

13 (7-45) 31 (30.36) 2 (6.07)3 (5.11) 49
21(14-76) 68 (60.10) 0(10.12) 8(12.02)Principals 97
36(47-78) 186(194-54) 47(38.91)45(32.77)Teachers 314

285 48 46O70Total 57

Note:

Omitted TotalNoYes

.64(0.01) 2.11 (0.87) 4.07(2.73)5.55(4.13) 7.74
7.90(1.04) 10.12(10.12) 4.02(1.34)6.24(2.64) 15.14

College 
Supervisors

11.78(2.90)
9.67

Most 
Important

Most
Important

4.54(0.11)
1.16

12.23 (4.56)
15-55

8.09(1.68)
5-75

9.25
32.13

Princi
pals

Teach
ers

College
Super
visors

CHI SQUARE TABLE FOR STATEMENT 32, "THE PRINCIPAL SAFEGUARDS 
THE WELFARE OF THE STUDENT TEACHERS BY SEEING THAT THEY

ARE NOT USED TO PERFORM MENIAL TASKS OR ASSUME
RESPONSIBILITIES WITH WHICH THEY CANNOT COPE."

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2 

ftWeighted squared deviations are shown in parentheses

Total
Chi square = the sum of the weighted squared deviations
Chi square = 32.13
P = .00003
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TABLE 32—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes TotalNo Omitted

25 (30.78) 17(11.72) 7 (6.50) 49
86 (60.94) 7(23.20) 4(12.86) 97Principals

178(197.27) 86(75.09) 50(41.64) 314Teachers
46061289 110Total

Note:

TotalOmittedNoYes

5.28 (2.38) .50(0.04)5.78 (1.09) 3.51
8.86(6.10)16.20(11.31)25.06(10.31) 27.72Principals
8.36(1.68)10.91 (1.58)19.27 (1.88) 5-14Teachers

36.377.8213-28 15.27Total

Chi square
P = .000001

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part d Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations
36.37
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TABLE 33

First Question, "Is This Appropriate?"

Part a
Note:

TotalYes No Omitted

12 (7.67) 28 (30.15) 5 (3.30) 4 (7.88) 49
68 (59-67) 3 (6.54) 11(15-60)15(15-18) 97Principals
187(193-18)45(49-15) 23(21.16) 59(50.51) 314Teachers

46028372 31 74Total

Note:

TotalNo OmittedYes

2.15(2.15) 1.70(0.36) 6.863.88(1.91)4.33(2.44)

Total

Princi
pals

Teachers

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 33, "THE PRINCIPAL STUDIES 
THE QUALIFICATIONS OF THE FACULTY OF THE SCHOOL AND, 
USING THE CRITERIA FURNISHED BY THE COLLEGE, SELECTS 

TEACHERS TO RECOMMEND AS GOOD PROSPECTIVE
SUPERVISING TEACHERS."

.18(0.01)
4.15(0.35)

2.80

Most 
Important

Most Important

8.33(1-16)
6.18(0.20)

3-51

3.54(1.92)
1.84(0.16)

2.44

3.40(0.74)
8.49(0.08)

2-73

3- 83 
.79 

11.48

College
Super
visors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)Theoretical frequencies are shown in parentheses

Part b Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses

Chi square = the sum of the weighted squared deviations
Chi square = 11.48
P = .062
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TABLE 33—Continued

Part c

Note:

Yes No Omitted Total

30 (29.93) 10 (9-48) 9 (9.59) 49
76 (59.24) 13(18.77) 8(18.98)Principals 97

175(191.81 66(60.75) 73(61.43)Teachers 314
281 89 460Total 90

Part d

Note:

TotalYes No Omitted

•52(0.03).07(0.00) •59(0.04) .07
12.865.77(1.77) 10.98(6.35)16.75(4.74)Principals

5.25(0.45) 11.57(2.18)16.81(1.47) 4-10Teachers
8.576.21 17-032.25Total

Chi square = the sum of the weighted squared deviations
Chi square = 17-03
P = .001

College 
Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

Weighted squared deviations are shown in parentheses

Second Question, "Is This Done?"
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TABLE 34

First Question, "Is This Appropriate?"

Part a
Note:

Yes No Omitted Total

4 (5-43) 40 (31.53) 2 (5.65) 3 (6.39) 49
10(10.75) 68 (62.42) 6(11.18) 13(12.65)Principals 97
37(34-81) 188(202.05) 45(36.18) 44(40.95)Teachers 314

296 60 46OTotal 51 53

Part b

Note:

Yes No Omitted Total

8.47(2.28) 6.821.43(.38) 3.65(2.36) 3.39(1.80)
•75(.O5) 5.58(0.50) 4.82(2.08) •35(0.01) 2.64Principals

14.05(0.98) 8.82(2.11) 3.05(0.23) 3.462.19(.14)Teachers
3-76 6.55 2.04 12.92.57Total

Chi square = the sum of the weighted squared deviations
Chi square = 12.92
P - .045

Most 
Important

College
Super
visors

College 
Supervisors

CHI SQUARE TABLE FOR STATEMENT 34, "THE PRINCIPAL ENCOURAGES 
THE SUPERVISING TEACHER TO TRY NEW WAYS OF TEACHING."

Most 
Important

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies' are shown in parentheses

Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)2

ftWeighted squared deviations are shown in parentheses
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TABLE 34—Continued

Second Question, "Is This Done?"

Part £
Note:

Yes No Omitted Total

24 (29.83) 15(13.10) 10 (6.07) 49
79 (59-04) 10(25.94) 8(12.02)Principals 97

177(191.13) 98(83.96) 39(38.91)Teachers 314
2 SO 460123 57Total

Note:

TotalOmittedNoYes

3-93(2.54) 3.961.90(0.23)5.83(1.14)
17.884.02(1.34)19.96(6.75) 15.94(9.79)Principals

14.04(2.35) .09(0.00)14.13(1.04) 3.39Teachers
3.888.93 25.2312.42Total

Chi square = the sum of the weighted squared deviations
Chi square = 25-23
P = .00005

College Supervisors

College 
Supervisors

Obtained Frequencies (f0) and Theoretical
Frequencies (ft)

Theoretical frequencies are shown in parentheses

Part d Deviations Between Obtained Frequencies and Theo
retical Frequencies (f0-ft) and Weighted Squared 
Deviations (f0-ft)^ 

ft
Weighted squared deviations are shown in parentheses
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