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CHAPTER I

INTRODUCTION TO THE STUDY

1960's and early 1970’s, the preparation ofDuring the late

future teachers was one of the greatest challenges facing American

Teacher education institutions feltinstitutions of higher education.
the pressures placed upon them by external and internal groups which
sought a more competent and qualified college product. Students

Some adminis-demanded more relevant courses and learning experiences.

trators, hard pressed for operating funds, considered three-year degree
Society exerted pressure for curriculum and institutionalprograms.

change so that inner-city, urban, rural, and environmental problems

could be more adequately handled in the classroom. Minority groups
demanded culturally oriented programs so that teachers could better

communicate with and teach children from those groups.

People within the profession

voiced concerns about the preparation of teachers. A report by the
Institute of Development of Educational Activities, Incorporated,

1

^American Association of Colleges for Teacher Education, 
Crisis in Teacher Education: A Dynamic Response to AACTE's Future Role 
(Washington, D.C.: AACTE, January, 1971), p. 1.

Some groups outside of teacher education claimed that they could 

do a better job of preparing teachers.
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If colleges and universities were responsible for teacher education,

then they were responsible for evaluating the effectiveness of their

Educational institutions were accountable to their con-programs .

stituents and society in general.

The new technology available to teachers demanded up-to-date

and relevant programs of preservice training. Modern technology enabled

teachers to teach with computers, television, programmed and electronic

learning devices. The teachers that institutions produced should be

ready to teach in school systems possessing sophisticated learning

Teachers, more student oriented than teacher oriented,systems. were

Emphasis was more toward learning than toward teaching.in demand.

The quality of teachers reflected the quality of the school pro-
The decade emphasized change and innovation, not traditionalism.grams.

Keeping up with innovative programs was one of the most difficult
Because the teacher managed the class

room setting, the quality of innovation and the degree of change rested
In their day-to-day activities, teacherswith each individual teacher.

executed the goals and objectives of each school system. Teachers had
significant input into planning and implementation of curriculum. In
short, teachers directly influenced the education process, and the

oElsie J. Alberty, Innovative Undergraduate Teacher Education 
Programs (Ohio State University Report, July, 1970), p. 2.

2
Charles E. Coyne, Comparative Analysis of Teacher Education 

(Washington, D.C., U.S. Office of Education, Department of H.E.W., 
Dec. 30, 1970), p. 2.

3 
problems of teacher education.

2 
concluded that teacher education was critically lacking in many areas.
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training which they received while undergraduates influenced their

ability to function in this process.

Educational institutions needed feedback to determine direc

tions necessary to train and develop a qualified and competent teacher

product. School systems and society needed a ready product, capable of

functioning without expensive inservice education programs.

Some education courses had a legitimate place in the required

program of teacher education; others did not. Many universities

attempted to meet societal and student demands by eliminating obsolete

courses and establishing innovative teacher education programs. How-

AACTE recommended that methods should be found to measureevaluated.

teacher performance and to establish the relationship of performance to

data from supervisors of teacher performance. One method of evaluating
teacher education programs was to seek data from graduates of the pro

In order to evaluate the effectiveness of a training program,grams.

Statement of the Problem
Financial limitations placed upon universities and colleges

caused a review of educational programs for obsolescence, duplication,
Students and society held administrators accountableand irrelevance.

for the quality of educational programs and their products. Educational
institutions had to produce teachers capable of adequate performance.

an evaluation of its effects on trainees must be obtained.

One such way to measure teacher performance was to seek

^AACTE, Crises in Teacher Education, p. 5.

 • 4preparation.

ever, the effects of these programs were not known unless they were
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Society no longer tolerated expensive inservice education programs to

teach what the colleges should have taught. Society no longer afforded
teachers the opportunity to learn to teach at the expense of students.

Yesterday’s methods courses were inadequate to prepare today’s teachers.

Therefore, the problem treated in the study was to analyze the under

graduate teacher education programs at the University of Alabama based
upon perceptions of former graduates and their immediate supervisors.

Purpose of the Study

The purpose of the study was to analyze the undergraduate teacher

education programs at the University of Alabama based upon perceptions

of former graduates and their supervisors. University administrators
would have an information base for viewing the following educational

elementary, secondary, library, business, fine arts, socialprograms:
studies, math, science, language arts, home economics, vocational and
industrial arts, health, physical education, and recreation.

Data gathered in the study sought to answer such questions as:
What were the major strengths of the teacher education1.

programs at the University of Alabama as perceived by the graduates of
the programs?

What were the major weaknesses of the programs?2.
What components of the programs were the most helpful?3.
What components of the programs were the least helpful?4.
What were the recommendations that could be made for5.

improving the programs?
What were the major strengths of teachers who graduated6.

from the programs as seen by their supervisors?
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7. What were the major weaknesses of teachers who graduated

from the programs as seen by their supervisors?
8. How did the graduates of the programs compare with teachers

who graduated from other colleges and universities?
9. What were the major characteristics of the graduates, such

as their financial profile, the educational level at which they are

employed, and the positions they occupy within organizations and systems?

Importance of the Study
One recommended method of evaluating teacher education programs

was to seek information from graduates who participated in the programs.
The ultimate evaluation was how well the graduates performed in their

5assigned professional duties. Data obtained from the graduates and their
supervisors could give significant feedback to colleges and universities
having teacher education programs. The institutions could gain more in
sight as to whether or not their graduates were prepared to teach and
whether or not they were effective in their teaching.

Limitations of the Study
The study was limited to data gathered from or about graduates

of the undergraduate teacher education programs at the University of
The study was further limited to a random sample of thoseAlabama.

graduates who graduated within the years 1967 through 1971 and whose
current addresses were obtainable, and a random sample of their immediate
supervisors who would rate their teaching performance.

^American Association of Colleges for Teacher Education, 
Recommended Standards for Teacher Education (AACTE, Washington, D.C.: 
1969, pp. 22-23.
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Methodology

Population to be sampled

The sample population consisted of random selection of gradu-a

ates of the teacher education programs who graduated within the years

1967 through 1971 and whose addresses were obtainable. The remaining

population consisted of a random selection of the immediate supervisors

of the above graduates who were willing to evaluate their teaching

performance. Further information concerning the sample population appears

in Chapter III.

Data gathering technique

Because of the volume of the data needed, the technique used in

the study was the questionnaire. The questionnaire was further justi

fied because of the size and distribution of the sample population. The

interview was impractical in terms of time, cost, and subjectivity.

Furthermore, the questionnaire was constructed to lend itself to com

puter programming for analysis of the large amount of data.

Two types of questionnaires were developed and used in the study.

Details concerning their development were reported in Chapter Three.

sent to a random sample

of the graduates who graduated from the teacher education programs with-

The purpose of the questionnaire was toin the years 1967 to 1971.

solicit an evaluation of the programs from which they graduated.

The second questionnaire (Appendix B) was sent to gather informa

tion concerning the quality of performance rendered by the graduates who

were engaged in the teaching profession. The questionnaire was completed

by a random sample of the immediate supervisors of these teachers.

The first questionnaire (Appendix A) was
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Analysis of the Data

The following steps were taken in analyzing the data:

The data from both questionnaires were programmed in aStep I.

computer in such a way that the data on each of the undergraduate

teacher education programs was separated for individual analysis.

Each program was evaluated separately and reported inStep II.

the following ways:

A frequency count for each item on both questionnairesA.

was made for each response available on the answer sheets.
The data from each questionnaire were expressed in eachB.

of the total number responding in the same way.case by the percent
The composite observed results from the program evalu-C.

ation questionnaire was contrasted to the expected results and these
data were subjected to the chi square test.

A summary concerning each individual program wasStep III.
written after each program was analyzed.

A composite of the observed results from the evalua-Step IV.
tion of graduates questionnaire was contrasted with the normal distribu
tion expected to occur by placing the results on a comparative table and
by plotting the observed results on a frequency distribution curve and
comparing it with the theoretical normal curve.

A summary of the composite total undergraduate teacherStep V.
education program was written upon the completion of all data analysis.

Conclusions and recommendations based on the dataStep VI.
analysis were made in Chapter V.
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Definition of Terms
Evaluation.

Frequency count. A tabulation of the number of times each
response was chosen.

"The process of studying and analyzingInstitutional evaluation.

Item. A question or statement used on the questionnaire to
gather specific data.

"A list of planned, written questions relatedQuestionnaire.
to a particular topic, with space provided for indicating the response

reply . . Its purpose is to gather information in a systematized
form.

"Actual accomplishment as distinguished fromPerformance.

..9potential ability, capacity, or aptitude.

Organization of the Study
This study was divided into five sections.
Chapter I included an introduction, statement of the problem,

purpose of the study, importance of the study, limitations of the study,
methodology, definition of terms, and organization of the study.

?Good, 209.P-

to each question, intended for submission to a number of persons for 
..8

^Carter V. Good, Dictionary of Education (2nd ed.; New York: 
McGraw-Hill Book Co., 1959), p. 209.

^Good, p. 435. 9Good, p. 389.

the strengths and weaknesses of an educational institution, often for the 
purpose of determining whether it shall be accredited."?

The process of determining the value of something 
by careful appraisal.
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Chapter II contains a review of the literature concerning the

evaluation of teacher education programs as it relates to the problem.

Chapter III contains the procedures used in gathering data.

Chapter IV presents the data obtained and the findings of the

study.

Chapter V contains the summary, conclusions, and recommendations.



CHAPTER II

REVIEW OF LITERATURE

The purpose of this chapter was to review the professional
literature as it related to the study. The chapter contains three
sections. All three sections help to illustrate why studies such as
this one were undertaken.

Section one discusses the concept of accountability in education.
Section two discusses teacher education, accreditation, and certifica
tion as it relates to the problem. Section three reviews innovative
teacher education programs and helps to serve as an information base
for reviewing the college of education’s undergraduate teacher education
program.

Accountability in Education

During the late 1960’s and early 1970’s, the educational system
of this country came under strong attack by laymen, students, educators,

Their battle cry was accountability.and politicians alike. What did
Why was it so often used? How would it affect the educationalit mean?

These and many other questions revolved around the term accounta-scene?
In the following section, an attempt was made to clarify itsbility.

meaning and place the term in proper perspective. As one educator stated,

10
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"Accountability, whether we like it or not, is going to be a part of

Roush defined accountability as follows:

A new educational movement was in progress. Schools were asked
to account for the results of their programs. Leon Lessinger, former
Associate Commissioner for Elementary and Secondary Education, U. S.

Office of Education, projected that accountability would inevitably
produce some outstanding changes in education. More emphasis would be

3placed on learning rather than on teaching.

The public wanted to be sure that it got its money’s worth for
In a Gallup poll, school finance was listedthe tax dollar spent. as

the number one problem facing schools. Furthermore, seventy per cent

A

pp.

^"How the Public Feels About Today’s Schools: 
International," Ohio Schools, XLXXIX (Sept. 24, 1971),

Conceptually defined and in its simplest form, 
accountability is a definitive delineation of the goals and 
functions of education, each of which is qualitatively des
cribed in measurable objectives which are either directly 
or indirectly related to student performance. Operationally 
defined, accountability requires the reporting of achieve
ment against promised accomplishment.2

A Poll by Gallup 
pp. 17-20.

Ijohn W. Porter, "The Accountability Story in Michigan," Phi 
Delta Kappan, LIV, 2 (Oct. 1972), pp. 98-99.

^Robert E. Roush and others, "Accountability in Education:
Priority for the 70s," Education, IX, 1 (Sept.-Oct. 1971), p. 113.

the educational scene during the 1970s."1

^Leon M. Lessinger, "The Powerful Notion of Accountability in 
Education," Journal of Secondary Education, XLV (Dec. 1970), 
333-347.

of those surveyed favored some type of national test to compare their
, 4community’s students with others.
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The results of another poll taken in 1970 showed that two-thirds

of those surveyed believed that teachers and administrators should be

Schoolmen overwhelmingly approved the concept of accounta-
Ninety-two per cent of thebility as evidenced by a national survey.

school superintendents surveyed believed that accountability was a

A later poll showed that seventy-two per cent of the school
administrators polled favored making teachers formally accountable for

classroom performance of their students. The two major reasons given

The American Council on Education conducted a survey of students
who entered college in 1967 at two hundred and fifty-two institutions

The students were asked if they agreed with theof higher education.
statement that much of what was taught at college was irrelevant to what

Sixty-eight per cent agreed withwas going on in the outside world.

Nations Schools,

5Jacob Landers, "Accountability and Progress by Nomenclature: 
Old Ideas in New Bottles," Phi Delta Kappan, LIV, 8 (April 1973), p. 539.

6"How Schoolmen View Accountability," Nation's Schools, LXXXV 
(June 1970), p. 33.

®Bart Barnes, "Students Care Less About Status, Money," 
Tuscaloosa News, April 15, 1973.

?"Large Majority Favors Teacher Accountability," 
LXXXVI (Dec. 1970), p. 33.

held accountable for pupil progress.

positive movement in education.

the statement and forty per cent of those surveyed had grade averages 
of "B" or better.8

for this attitude were increasing community pressure and that good 
teachers would be recognized and rewarded.?
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Attack upon the educational system came from all sides.

Lessinger was once quoted as follows:

Because of this public and student concern about education,

In 1970, a survey of school boardgoverning units began to speak out.

members revealed that two-thirds of those polled favored performance

One-third wascontracting.

and the remaining third had apprehensions.

Accountability in public schools was in demand and some cities

Performance contractingstudent achievement to the national norm.

Time, XCVI, Aug. 24, 1970,
pp.

icnd A. Ehrle, "National Priorities and Performance 
' Educational Technology, X (July 1970), pp. 27-28.

favorable to the concept, with reservations
10

throughout the country began to turn to performance contracts to raise
11

^Keith Turkett, "Accountability: A Controversial Issue in 
Education," Kappa Delta Pi Record, VIII, 2 (Dec. 1971), pp. 51-52.

Lawrence McConville, "Evolution of Performance Contracting," 
The Education Forum, XXXVII, 4 (May 1973), pp. 443-452.

Liberals accuse our schools of failing to meet the 
needs of society’s neediest—the poor, the black, the brown— 
our hidden minorities.

Conservatives charge the schools with waste, in
efficiency, extravagant spending on frills, and failure to 
transmit the values of a free society to our youth.

Moderates believe our schools are relatively good 
but are increasingly puzzled by student unrest, teacher 
strikes, and campus violence.9

l^Raynu 
Contracting,"

H"Free Enterprise for Schools," 
58-59.

was one way for the citizen to be assured that he received measurable
, ,12services for money spent.
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One state commissioner of education stated that he believed

that the public was more vitally interested in public education than

ever before. What the public wanted was some proof that the schools
did what they were suppose to do. The push for accountability was

inevitable. Anyone who looked at the graphs of failure of educational

According to Ronald Shearon, all social institutions and

subsystems, whether medical, educational, religious, economic, or

The California State Legislature believed that the State Depart
ment of Education should fulfill its leadership role to meet the
increasing demands for accountability at the state level. The Legisla-

Accountability was the main theme in the U.S. Office of Educa-
The entire accountability movement in education emerged fromtion.

deep disillusionment on the part of the public with the outputs and end

l^Donald D. Woodington, "Accountability From the Viewpoint of a 
State Commissioner of Education," Phi Delta Kappan, LIV, 2 (Oct. 1972), 
pp. 95-97.

California Teachers Association, Accountability and the 
Curriculum: Proceedings of the Twenty-third Annual State Conference on 
Educational Research, (Burlington, Cal., Nov. 18-19, 1971).

14 Ronald W. Shearon, "Evaluating Adult Basic Education Programs,"
Adult Leadership (May, 1970), pp. 15-20.

15.

political, were required to provide evidence of their legitimacy and 

effectiveness in order to justify the continued support of society.

bond issues over the past several years was certainly aware of this
-• 13 situation.

ture urged the state department to develop a comprehensive evaluation 
system to answer for accountability demands.
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results of education. Educational leaders tended to oversell and make
One good example of this was found incommitments that were not met.

Title I of the Elementary and Secondary Education Act. Testimony given

to Congress in 1965 alleged that "we could compensate in the classroom
Educators made . . . perform

ance claims that were never realized.
In 1969, George D. Fischer, then President of the NEA, appeared

before the House general subcommittee on education and was asked to
give evidence that education is better at present than it was approxi-

Because of pressures exerted by the public, U.S.O.E. officials,

congressmen,

President Nixon, aware of the criticisms and pressure for
reform, stated that school administrators and school teachers alike were
responsible for their performance, and it was in their interest, as

In order to achieve accountability in schools, the educational
program needed changing from traditional methods of teaching to

(June

^Robert E. Roush and others, p. 114.
l^Ron Schwartz, pp. 31-32.

17Ron Schwartz, "Accountability," Nation^ Schools, LXXXV 
1970), p. 31.

for failure in the home and neighborhood.
.,16

16Terrell H. Bell, "Accountability: A Constructive Force in 
Education," Keynote address given before the N.W. Association of 
Secondary and Higher Schools Annual Conference, (Reno, Nevada, Dec. 
7, 1971), p. 10.

19 well as in the interest of their pupils, that they be held accountable.

mately twelve years ago.I7

and administrators focused their attention on what came
18out of their schools, not what went in.
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Helen Bain, past President of NEA, believed that if teachers

were

have a voice in governing the profession. These and other input

ideas were considered and discussed by those striving for more accounta

bility, but criticism of teacher education programs was commonplace. If
reform could take place before teachers left the training grounds, then

teachers, more competent in the skills of teaching, could be held more

accountable for their performance.

During a symposium, Richard L. Forster, Superintendent of the

Berkeley, California school system, concluded that the universities

could not train teachers on the university campus. He believed that the

final year of preparation had to be in the schools. The consensus of the

symposium was that undergraduate teacher education should be school

based in the final year of preparation and that the undergraduate program

The group further stated that theshould begin in the high school.

training should be clinical in nature and that the clinical experiences

should provide feedback to higher education so that it could reform its

activities and produce better teachers. The symposium recommended that

certification requirements should be more than a collection of course

agreed that the presentwork and getting degree. Theya

^"Accountability Method Makes Failure the Teacher’s Fault," 
College and University Business, XLIV (July 1970), pp. 45, 48.

held accountable for classroom performance, then teachers must

21

21-Helen Bain, "After All," Today's Education, LX (Mar. 1971), 
p. 80.

specifically defined objectives, learning techniques, and judgment
20of the results.
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system of certification was ineffective in the selection of good

teachers. Good grades did not make a good teacher. A good teacher
22interesting and had empathy and understanding for students.was

Bernard Bard reported the following:

As previously stated, accountability was a positive movement in

bility as defined to emphasize educational results, the allocation of

John Millett stated that accountability of higher education
would contribute to the general welfare of the whole population, not just

"How Schoolmen View Accountability," p. 33.

surely go under, 
behind them.

The Revolution, it said, comes from two directions— 
new technologies and new systems for providing college 
education outside the conventional classroom, and a growing 
rebellion by youth against the "unquestioned social rite" of 
going to college.

Institutions that fail to break out of the "straight
jackets of established procedures" . . . will be overwhelmed.23

25Jacob Landers, p. 541.

The price that will be paid by colleges and univer
sities that fail to recognize . . . and act on . . . the 
revolution in higher education was outlined by a major firm 
of educational consultants.

Knowledge Industry Publications, Inc. of White 
Plains, said that those schools who fail the challenge will 

no matter how many decades of tradition lie

education.

responsibility for results, and the consequences to those held respon-
25 sible, represents a powerful force for positive educational change."

Jacob Landers stated that the "... concept of accounta-

22Paul A. Olsen, ed., The University Can’t Train Teachers: A 
Symposium of School Administrators Discuss School Based Undergraduate 
Education for Teachers. Study Commission on Undergraduate Teacher 
Education, (Department of Health, Education and Welfare, Washington, 
D.C., June 1972).

^Bernard Bard, education ed., The New York Post, Nov 22, 1971. 
24,
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the young. Contribution should be through improved performance in
Accounta

nt would be a gross understatement to comment that education is

under attack on all fronts. The cry for reform came from all segments

of society. Frank Marsh believed that since most people had gone to
school at one time or another, everyone considered himself to be an

American youth, adults, educators, and othersexpert on education.
raised legitimate questions concerning higher education and its practices.

criticisms and remedied that which needed remedy.
The unresolved social problems of the nation created intense

pressures for better and different types of teachers. Major curriculum

Higher education, criticized for lacking relevance, should be
Willard Spalding made the following statement,used for the here and now.

and many others have made similar statements.

27 10.Bell, p.

A Dynamic Response to 
1971), p. 1.

John D. Millett, "Accountability in Higher Education/Higher 
Education’s Contribution," Compact, IV (Oct. 1970), pp. 25-27.

2^AACTE, Crisis in Teacher Education:
AACTE's Future Role, (D.H.E.W., Wash., D.C., January

Universities and colleges should have reacted positively toward those
28

bility was an "in" word in education and some believed that it would
27be a very dynamic word in our vocabulary for years to come.

and teaching reforms were necessary if teaching personnel were to be 
, 29 adequately prepared.

2 6environmental quality, social justice, and world peace.

2^Frank E. Marsh, Jr., "Education Under Attack—Here We Go Again," 
Kappa Delta Pi Record, IX, 3 (Feb. 1973), p. 68.
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If college teachers lacked modern skills, how were they supposed

to teach future teachers the necessary skills in their preparation

programs? The following is an attempt to look at some of the criticisms
of college teacher education programs as they related to certification

and accreditation for these two devices were suppose to insure minimal
competency.

John Mayor and Willis Swartz, members of the National Committee
on Accreditation, commented:

Teacher Education,
Accreditation, and Certification

^Willard P. Spalding, "Policies for Higher Education in the 
1970’s," Education Forum, XXXVIII, 2 (Jan. 1973), p. 139.

31John R. Mayor and Willis G. Swartz, Accreditation in Teacher 
Education, Its Influences on Higher Education, (National Commission 
on Accrediting, Wash., D.C., 1965), p. 5.

Of the many issues in the accreditation of colleges 
and universities, none has been more vexatious, complicated, 
and difficult of resolution than those related to teacher 
education. No field of accreditation has continuously required 
more attention on the part of the National Commission on 
Accrediting than teacher education; no field shows a greater 
lack of general consensus among educators as to the proper 
approach to accreditation; and in no field have the issues of 
accreditations been argued as intently both within the educa
tional institutions and among the numerous laymen concerned 
with the quality of education.31

Prior to the invention of writing, the spoken word 
was the chief means by which information was passed on from one 
generation to the next. Eventually, writing was used to record 
information on skins, tablets, stones, and reeds which were stored 
for later use. But lectures continued. With the invention of 
movable type and the press multiple copies were available. Lec
tures continued. Today there is a tremendous variety of means 
for storing and distributing information. Lectures continue.
. . . The paucity of innovation in college may be due in part to 
college teacher’s ignorance of, and consequent lack of skill in, 
new practices.30
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troublesome as the above statement suggested. Educating teachers was a

social function that brought into focus deep-rooted conflicts of educa

tional values and institutional interests.

trol of education was a matter of greater concern to more diverse

individuals, groups, and institutions within and outside the field of

Perhaps this problem was justified. Responsibility for quality

in schools at all levels was an important matter. After all, in America
there were one hundred and twenty thousand elementary and secondary

A major problem confronting teacher education and teacher

certification was that of defining all the kinds of jobs that teachers

were expected to fill and adequately describing the social and institu
tional settings in which jobs existed. The human factor also made it

There was no universal

One analysis of literature relating to the professional prep

aration of teachers found general agreement that the teacher’s role

^Francis J. Pilecke, The Interrelations of Systems: A Systems 
Look at Where Teacher Education Fits Into the Whole of Education, 
University, and Society, (ERIC Clearinghouse, Washington, D.C., 
Jan., 1972).

34john J. Howell, "Performance Evaluation in Relation to Teacher 
Education," (City University of New York, April 1971), p. 1.

It was understandable that the accreditation problem proved as

^Mayor and Swartz, p. VII.

Furthermore, society’s con-

schools, twenty-five hundred universities and colleges, and fifty-five
33million students, instructors, and administrators.

difficult to evaluate the educational process.
34 agreement as to what constituted good teaching.

32 education than was the case for any other profession.



21
involved planning instructional materials, meeting individual needs of

students, and evaluating pupil progress. A survey revealed that teacher

For many years, accrediting agencies evaluated institutions of

higher education in terms of such quantitative criteria as the

following:

However, Mayor and Swartz pointed out that such standards of

measurement were not reliable.

third-rate Ph.D.
person, and that a small number of quality library books could be better

Evaluative measurements, emphasizing outputs rather than inputs,

Considerable insight could be gained by surveying opinionswere needed.
of those who employed graduates of teacher education programs, such as
school superintendents, principals, and supervisors. Since the purpose

of teacher education programs was to produce quality teachers, it
38seemed logical to look at their graduates for evaluative information.

35-

36,

Mayor and Swartz, pp. 115-116.

Number of Ph.D.s on the staff.
Ratio of staff to student body.
Number of square feet per student of reading space in the library.
Maximum, minimum, and average class size.
Faculty teaching loads.
Number of square feet per student of laboratory space.
Amount of endowment of annual income in relation to the size 

of the student body.36

could possibly be more effective and competent than a

37Mayor and Swartz, pp. 114, 115.

They believed that a good non-Ph.D. man

’Naim A. Sefein and Samuel S. Peng, Are Teachers Prepared for 
Their Jobs: A Survey of the Behavioral—Empirical Preparation of 
Teachers (State University of New York, Fredonia, N.Y., Aug. 1970), 
pp. 1-33.

education institutions fell short of this need.^

37 than numerous mediocre books.

’Mayor and Swartz, p. 114.
38,
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Haynes and Coyne also suggested that information about the

worthiness of teachers and teacher education programs could be deter

mined by asking the following questions:

1.

2.

3.

Many universities and colleges were in the process of seeking
such data. If the universities and colleges were to stay in the business

The major purpose of one symposium held in New York was to
respond to that state’s proposal that the approach to teacher education

and certification was ineffective and inappropriate. The response of

the symposium to improve the situation was toward performance-based

New
New York State Department of

39golon E. Haynes and Charles E. Coyne, "Accountability in 
Teacher Education," NASSP Bulletin, LV, 359 (Dec. 1971), p. 69.

What are the feelings of teacher education students 
about their training programs and how does the 
training affect their teaching performance?

Are the graduates worthy products to the extent that 
hiring officials will hire them?39

Can the graduates of the teacher education program 
perform in the classroom? . . .

of certification and maintain a monopoly over it, then teacher education
, , . . 40needed revising.

certification and evaluation of teacher education programs according to
41the teaching ability of its graduates.

Robert C. Burkhart, ed., The Assessment Revolution: 
Viewpoints for Teacher Evaluation.
Education, 1969.

4®Sidney J. Drumheller, "The Implications of the 1970 NCATE 
Standards for Teacher Education in Determining Course Requirements for 
Certification in a Teaching Area of Specialization," Journal of Teacher 
Education, XXII, 4 (Winter, 1971), p. 474.
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Two faults of the traditional system of certification were that

certification through course counting was too far removed from the

teacher in the classroom, and that it was a maximum of input which

Dissatisfaction with traditional systems became evident across

These systems failed to meet the requirements of sophis-the country.

ticated school systems. Therefore, teacher education programs underwent

extensive revision in all parts of the nation. Traditionally, teacher

Some

Because of the criticisms stated above and recent evaluations

of teacher education programs, universities began to turn away from the

traditional approaches and began to turn toward innovative teacher

education programs.

Innovative Teacher Education Programs

Because consumers demanded it, industry evaluated its products.

Their challenge was, "Show us the worthiness of your product.
Dorothy Boyd stated that teacher education was "undergoing a

and that there was "a growing trenditprobing attack from all sides
toward competency-based programs" to better answer the demands. She

added that the widespread acceptance of competency-based teacher

282.

For education, a challenge came from students, parents, and lawmakers.

^Haynes and Coyne, p. 69.

^Haynes and Coyne, p. 72.

training programs placed emphasis on teaching late in the program.
43believed that by then it was too late.

^Burkhart, p.

occurred at one end of the teaching-learning experience but gave no 

indication of output quality at the other end as a teacher.
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had "much to offer in

Another growing trend in teacher education was earlier student involve

ment in practical situations and less theoretical work in the classroom.

The research evidence regarding teacher competencies strongly

supported the development of competency-based curriculums in teacher educa

tion programs. Traditional teacher training programs had no pre-assessment
and no statement of competencies to be acquired; it was difficult to

determine what competencies one had when he completed the program.
Competency-based teacher education had modules of learning and competency
based education pre-tested students, and if they possessed the required

Generally speaking, competency-based teacher education
programs contained learning modules which included a stated number of
competencies and skills to be mastered by the students before they could
proceed to the next module.

A survey conducted at Indiana University Northwest indicated
that introductory courses in their teacher education program were the
least liked and most criticized of all courses. It was believed that a
lack of practical experiences in these classes was the reason for the

^Dorothy L. Boyd, ’’Competency-Based Teacher Education,’’ 
Kappa Delta Pi Record, IX, 4 (April 1973), pp. 120-121.

education programs indicated that these programs

^Luther Jennings and others, "Competencies of Teachers and 
Interns: Implications for Teacher Education," (Paper presented at the 
annual meeting of the California Educational and Research Association, 
Occidental College, Los Angeles, California, 1971), p. 8.

competencies in the module, then they could pass on to the next module
46 and so forth.

making teacher education a more creative and effective process.
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dislike. Students complained that it was difficult to carry over

The University of Texas at Austin found that its preservice

education program in reading did not fulfill student expectations.

Changes were initiated to depart from traditional methods courses and

One study revealed that interns felt much more positive toward

competency-based teacher education, the competency-based aspects of

their program, and their total program than they did toward more tradi-

Weber State College found that both students and faculty worked

harder and learned more from individualized competency-based education

than under the traditional system. There was a friendlier, more
cooperative student-faculty relationship and students accepted the

responsibility for the decisions concerning their own program. Public
school teachers and administrators showed enthusiasm for this educa-

Each module at Weber State College was divided intotional innovation.

49Wilford 
opment Projects I and II. 
pages.

A. Weber, The Competency-Based Teacher Education Devel- 
Syracuse University, N.Y. (Dec. 1971), 240

^Golam Minnan and Lewis Ciminillo, "Public School Experiences and 
Its Impacts on Pre-Service Education Students," (Paper presented at the 
annual meeting of the American Educational and Research Association, 
Chicago, Illinois, April 1972), p. 1.

^Frank J. Guszak, "Preservice Program in the Classroom," 
Journal of Reading, XV, 3 (Dec. 1971), pp. 199-202.

theory from the classroom to the real world.^?

move toward a program which emphasized more practical experiences.^

49 tional approaches to teacher education.
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eight sections: title, introduction, content, preassessment, behavioral

Another study attested to the value of competency-based
instruction. Oakland University teacher corps interns rated the

competency-based program much higher than the traditional programs.

Faculty members who participated in the program appeared to favor

competency-based instruction over the traditional one and were, for the

The School of Education at the University of Kansas began to
change its undergraduate teacher training programs. It emphasized

Video-tape was used for self-

The University of Nebraska’s Secondary Teacher Education Pro
gram (NUSTEP) replaced the traditional teacher education program.
Students liked the NUSTEP program better than the traditional program

and students taught by NUSTEP teachers seemed to learn more than
students taught by traditionally trained teachers. One conclusion was

objectives, learning experiences, self-evaluation, and proficiency 
assessment.$$

^Ocaseel Burke, The Individualized Competency-Based System of 
Teacher Education at Weber State College. Weber State College, Ogden, 
Utah (March 1972), 32 pages.

51Jacqueline I. Loughead, Competency-Based Education Development 
Project. Michigan State University and Oakland University, California 
(Aug. 1971), p. XIII.

52Dean Capps, ’’Undergraduate Teacher Education at the University 
of Kansas,” School of Education NEWSLETTER, (April 1973), p. 1.

most part, modifying their programs to make the Teacher Corps program
• ui 51more viable.

field experiences and micro-teaching.
, • 52analysis.
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that NUSTEP tended to develop a more confident teacher. Findings of

the study showed that teacher education could change and change for the

The Missouri Western teacher education program featured career

orientation in the freshmen year, sophomore participation as a teacher

associate in a school, junior experience as a teacher’s assistant for

and course work in current trends in education and student-one semester,

Mankato State College developed three alternatives for teacher

Plan one emphasized "an interculturally-oriented teachereducation.

education program including up to a year of travel and study abroad

Plan One encouraged the comple

tion of a degree in three years.
and personalized approach to teacher education." Each student and his
advisor developed a program to fit the student’s interests, objectives,

Plan Three was developed "around four levelsstrengths, and weaknesses.
(1) initial professional educationof clinical experiences including:

Does It

55-

53, 
Make a Difference?"

'Ward Sybouts, "Performance-Based Teacher Education:
Phi Delta Kappan, LIV, 5 (Jan. 1973), pp. 303-304.

better.

^Haynes and Coyne, p. 72.

'Benjamin A. Buck and Duane C. Orr, "Restructuring Teacher 
Education to Provide Alternatives," Kappa Delta Pi Record, IX, 2 
(Dec. 1972), p. 37.

S^Buck and Orr, pp. 37-38.

Plan Two focused on an "open, flexible,
viewing the world as the classroom.

teaching as a senior.

experience; (2) teacher aide experience; (3) advanced clinical experi
ence; and (4) in-service experience."^
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Michigan State University attempted to meet the demand for

approaches in its training programs, including:
1. Preparation for reading instruction.

2. An internship program for elementary teachers.
3. A cluster program in student teaching where clusters of

students and a supervising teacher used the public schools as learning

laboratories in which the student teachers studied the problem of teach

ing and gain experience in solving these problems.
4. A program of public school experiences for university

faculty members.

A follow-up program for beginning teachers.5.
6. Overseas study opportunities in education for undergraduates.

7. Competency-based course work on the tasks of teaching.
Development of single concept films for independent use8.

by students.
Teacher preparation for inner-city schools.9.
Classroom experience before admission to teacher education10.

program.
A post-student teaching experience for all undergraduates.11.

12.
capped children.

A revised English department program for teachers of handi-
57

^Michigan State University, New Approaches To Teacher Preparation 
at Michigan State University. (A report presented to the Michigan Senate 
Committee on Teacher Education. East Lansing, Michigan, 1972), pp. 1-13.

innovative change in teacher education by establishing twelve new
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The teacher education program at Illinois State University also

underwent sweeping changes. Instead of collecting course credits,

students worked their way through self-paced instructional learning

packets. The program was competency-based. The traditional teacher

education program was met with the following criticisms.

Attempts by Illinois State University to overcome the above

criticisms included the following:

Many entry points into a content sequence are avail
able.

4.
5.

2.
necessary.

3.

^Howard Getz, and others, "From Transition to Competency-Based 
Teacher Education," Phi Delta Kappan, LIV, 5 (Jan. 1973), p. 301.

All education courses are alike; little new content 
is developed from course to course.

The content in education courses is either innocuous 
or simplistic.

Education instructors provide general philosophical 
ideologies, but rarely relate these to common classroom 
problems and subsequent solutions.

The use of media and technology is discussed fre
quently, but few education instructors provide constant 
examples of this use in their classes.

As a result of the great duplication of material from 
course to course, gaps in important educational areas are 
often found.

Educational innovations along with the changing role 
of the teacher are often discussed but few examples are 
utilized by the pedagogue.

1. All competencies considered necessary for the pre
service teacher are part of the required instructional objective 
packages. The student may select areas he considers important 
from a variety of optional objective packages.

Material is replicated only when reinforcement seems

The student’s work is totally self-paced.
Once the required work is completed, the student 

can select his final merits from packages totaling over 300 
merits, opt for independent study, or complete a combination 
of packages and independent study.

6. Instructional objectives tell the student exactly 
what is expected of him.
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Student criticisms of the program were as follows:

The University of Akron initiated a videotape micro-teaching

project in the summer of 1968 and it proved so valuable that.it was

Nonrequired classes for each objective are scheduled 
Students can always receive help on the

12.
number of merits when he successfully completes a package 
total requirements are met, the student receives credit.-'

^Getz, p. 301.

7. A new information-retrieval system developed by 
Ampex Corporation, a basic part of the program, provides a multi- 
sensory approach for many of the learning activities. Tapes
and other materials are under the complete control of the student 
in this system.

8. Library facilities include selected materials from 
more than 60 texts and 90 articles, compared to the typical 
use of one or two texts per course.

9. Testing facilities allow students to take tests on 
any instructional package whenever the student is ready (and 
when the testing center is open—about 45 hours per week, includ
ing evening hours).

Students work with their advisers on a one-to-one

60Getz, p. 302.

1. Library materials are frequently unavailable. 
Commuting students are hindered by checkout limits for most 
materials which are on reserve.

2. Students must adjust to an unrelenting pressure from 
the moment they begin the professional sequence until its 
successful completion. In virtually all other university 
courses, students build gradually in preparation for a test or a 
paper, "peak" for the evaluation, and then relax at least briefly 
following the test.

3. The content of the first edition of the Professional 
Sequence Guide was too demanding. It simply contained too much 
work for the student. Recent successes in the program by an 
Increasing percentage of students, coupled with a revised guide 
that contains more realistic demands, have helped to ameliorate 
this concern.

4. Feedback to the student when he has failed a test as 
to the specific areas he needs to restudy has been cumbersome. 
Techniques to utilize a computer-based printout that will give 
students this information are in the formative stages.60

10.
basis.

11. 
several times each week, 
areas in which they are working.

Instead of grades, the student receives a specified
,e. When59

that.it
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Micro-teaching was

"teaching a small number of pupils (2-6) for
»61utilizing one specific teaching skill. The taped performance was

analyzed by a supervisor and the teacher with emphasis on how to improve

the teaching. The teacher then reorganized and presented the lesson
A second conference followed the "reteach"to a new group of pupils.

session.

teaching and supervisory skills.
One model found in the literature was the Authentic Teacher

Education Program at Mount Mercy College located in Cedar Rapids, Iowa.
The education department studied its own curriculum, the weaknesses of
traditional teacher education programs, and surveyed the needs of

• elementary and secondary schools. The department inspected all the
performance-based models of teacher education that were funded by the
U.S. Office of Education and models certified as good or excellent by

The department omitted the weaker parts of these models andAACTE.
incorporated the stronger points and a few ideas validated by research.
The department thought that its model was truly unique because it was

42-44.

The micro-teaching practicum resulted in improvement in both
62

a short time (5-20 minutes),

included in two regular education courses.

^Isohel L. Pfeiffer and Rick Reighard, "Micro-Teaching Practicum 
in Teacher Education," Educational Technology, XI, 12 (Dec. 1971), p. 42.

"different in kind, degree, comprehensiveness, integration and work-
63 ability" from the models they studied.

62pfeiffer and Reigard, pp.
63 John J. Weldon, Model: An Authentic Teacher Education Program.

Mount Mercy College, Cedar Rapids, Iowa, 1972, p. i.
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adapt to the changeable, to hold fast to the unchangeable, and to be
wise enough to know the difference, was the curriculum task. Weldon
believed that educational theory was ahead of technological progress

John Weldon once stated that if teachers taught as they were
taught, if they suffered through four years of lectures and notetaking,
if they were bored to death, and if they failed to see relevance in
their educational preparation, then after they were teachers in our
elementary and secondary schools, they would indeed "teach to death"

The social forces that affected the curriculums of teacher
training, according to Weldon, were as follows:

The colleges offering teacher education programs.1.
2. The state legislatures.

The state boards of education.3.
The state departments of education.4.
The regional accrediting associations.5.
The NEA and AFT and all their affiliates.6.
The professional associations and societies.7.
The private foundations.8.
All the cooperating school districts.9.
All the cooperating school principals.10.
All the cooperating school teachers.11.

^^Weldon, p. 4.6^Weldon, p. 3.

It seemed that the preparation of teachers with the ability to

instead of guiding learning and setting the stage for it to take place.

but that educational practice was behind technological progress.
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12. Business and industry.

13.

14.

Weldon stated that "perhaps we needed less politics, programs,

teacher . .

A summary of this model includes the following:
1. It was performance-based. Grades were eliminated,and the

student was accountable for achieving specified levels of ability.
2. Instruction was individualized, personalized, and humanized.

Feedback guided students’ future choices of learning. Exit requirements
were emphasized, not entrance requirements.

3. Modules replaced courses. set of learning
activities to be mastered by each student before proceeding to the next
module. The modules were open-ended to accommodate local situations
and the humanistic approach.

Laboratory experiences were provided in each of the four4.
Students observed each grade level in elementaryyears of preparation.

and secondary education.
Representatives of the local school systems as well as5.

college professors had input concerning the training of teachers.
Students had input concerning their trainingAccountability was shared.

program and developed their decision-making skills.

A module was a

G^Weldon, p. 6. G^Weldon, p. 6.

etc., etc., and just one good model for the training of a real live 
.,67

All the three branches of the federal government.
And the people in general.
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6. Students learned by doing. Supervisors helped when

preservice teachers made a wrong turn or reached a dead-end. Primary

stress was on teaching by example setting.

7. Provisions were made for training students how to teach

the disadvantaged, the culturally different, the urban, the rural poor,

and special education children.

8. Evaluation of student progress was open-ended.

9. Two years of intensive follow-ups by weekly seminars was

provided for newly certified teachers.

10. Continued guidance and consultive services were provided

by the college during the remainder of the graduates professional

The most outstanding feature of the model was the practical

experience provided preservice teachers. Observations and practice

teaching were conducted in the real live classroom settings of the

public schools.

The University of Texas listened to preservice teachers’ demands

mitted students to be the major architects of their programs.

Charles Coyne reported that research showed that pre-student

teaching experience was most helpful and that courses associated with

in-school involvement were more meaningful than classroom lectures and

Early exposure to school programs andother traditional approaches.

teaching helped in assisting the student to determine whether or not he

19.68tfeldon, pp. 10-15. 69Weldon, p.

and established the Personalized Teacher Education Program which per-
69

career.68
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wanted to continue teaching, and helped to select the grade level and
subject field he preferred. Video tape was very helpful for self-

70evaluation and helped supervising personnel in the evaluation process.

The national Student NEA encouraged innovative programs. Its
executive committee selected nine SNEA chapters to develop pilot pro-

these will relate more closely to teacher competence in the classroom.
The nine programs attempted to give students earlier experiences

in working with pupils. The nine universities were Washburn University,
Topeka, Kansas; State University College, New Palta, New York; the
University of Bridgeport, Connecticut; Indiana University—Purdue
University, Indianapolis; University of the Pacific, Stockton, California;
Jackson State College, Jackson, Mississippi; North Carolina Central

Other colleges and universities offered student-centered
The National Student Exchange program gave students anexperiences.

opportunity to get away from their "supportive influences of family and

College life andfriends" and enabled them to discover who they were.

Arizona Teacher, LX (Mar.-Apri1

72."Reforming Teacher Education," p. 15.

grams "aimed at revamping requirements for teacher certification so that
„71

7^Charles E. Coyne, Comparative Analysis of Teacher Education. 
Office of Education, D.H.E.W. (Dec. 30, 1970), pp. II-XXV.

^"Reforming Teacher Education,"
1972), pp. 14-15.

72 University, Durham; and Oregon College of Education, Monmouth, Oregon.
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study was made more meaningful. This student-centerness underlay much

A study conducted to show the extent to which teacher education
institutions in Canada were adopting proposals for change and innova
tion concluded that programs were more flexible with a trend toward
interdisciplinary approaches. Students were offered a wider choice of
options and greater cooperation among departments, faculty, and students
was being emphasized. There was less emphasis on classroom lectures and

on the skills approach in practice teaching. There was an indica-more

tion that teachers needed more training concerning some of the sensitive
74situations which existed in the schools and community setting.

Another study which focused on innovation in teacher education in
Asia, Europe, Latin America, and the United States concluded that in al
most every country in the world, teacher education institutions modified
their training programs to some extent. However, demands for greater
change were voiced by recent graduates, employment agencies, practicioners,

Practicioners and school administratorsand university academicians.
complained that preservice education took place in learning environments

(1971), 167 pages.

Council on Education for

^•^Richard L. Desmond and Patricia 0. White, "Stressing Human 
Growth in the College Experience," Kappa Delta Pi Record, IX, 3 (Feb. 
1973), pp. 87-88, 91.

^Geraldine Channon, Innovations in Teacher Education in Canada, 
Canadian Teachers Federation, Ottowa, Ontario.

75Frank H. Klassen, et al, Innovation in Teacher Education:
An International Perspective. Internationa 
Teaching, Washington, D.C. (1970), p. 157.

isolated from both real societal and school institutions.

of the change that was occurring at many institutions of higher
73education.
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promising approach to preservice and inservice teacher education and

should improve "teacher-teacher and teacher-pupil relationships." The
"selling-job" for performance-based teacher education was easier because
of recent public demands for accountability. In some cases these demands

criteria to be used in the evaluation of teachers.

Many states were moving toward competency-based education
The state of Alabama required that evaluation procedures

for measuring the extent to which preservice teachers achieved minimal
levels of competency be established for each program of teacher educa-

The state also required that a continuous follow-up studies oftion.

graduates be made in order to determine the adequacy of their preparation
and their competencies as teachers. The state required that provision
be made for the observation of and experience with school-age children
throughout the professional preparation program and that student teach
ing continue until the student mastered predetermined objectives.

provided experience in the effective use of multi-media resources.

Some stated that performance-based teacher education was a

77James W. Carruth, "North Carolina Moves Toward Competency- 
Based Media Preparation Programs," Audiovisual Instruction, XVIII, 
5 (May 1973), pp. 33-34.

78Approved Minimum Standards for Programs of Teacher Education, 
Alabama State Department of Education, Montgomery, Alabama (Jan. 1973), 
pp. 3-17.

programs.77

Furthermore, the state of Alabama required that all education majors be
78

76Joc Lars Klingstedt and Richard W. Burns, "Program Design for 
Performance-Based Teacher Education." A paper presented at the 1972 
Educational Technical Conference at the University of Texas at El Paso.

resulted in "legislative mandates for the specification of performance
,.76
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Between 1960 and 1970, innovation became a reality because of

within the profession of education itself and from society in general.

grades, etc., and an emphasis upon self-education, self-evaluation,

Klassen stated that much remained to be done and that innovation,

by its very nature, provided only the first step toward the improved

S. C. T. Clarke and H. T. Coutta concluded that teacher educators
and teacher education institutions were aware of the problems facing
teacher education in the years ahead, and that much careful and creative

158-160.pp.
®^S.C.T. Clarke and H. T. Coutta, "The Future of Teacher Education," 

Journal of Teacher Education, XXII, 4 (Winter, 1971), p. 515.

^Klassen,

socio-economic factors and the demands for change which came from

^Klassen, p. 165.

Innovative efforts included a decrease of concern about courses, credits,

preparation of teachers to meet the awesome global challenge of the
80final quarter of the twentieth century.

thought had already been given to the planning and developing of programs
81suited to the needs of the future.

practical experience in the school setting, and student-centered teach- 
ing.79



CHAPTER III

RESEARCH DESIGN

Introduction

Maintaining relevant and viable teacher education programs

depended upon feedback data concerning the effectiveness of those pro-

If colleges and universities were to continue to be effectivegrams.

in their training of future teachers, then short and long-range planning

of curriculums was dependent upon appropriate feedback data. One method

of obtaining this information was the evaluation or appraisal process.

There were several methods and formats available for gathering these

data, but the sample population needed identifying and specific data

needs had to be defined. The purpose of this chapter, then, was to

identify the sample population, to identify the procedures used in

determining and producing the types of instruments used to gather these

data, and to explain how the data were analyzed.

Determination of Data Needs

In order to analyze the effectiveness of the teacher education

programs at the University of Alabama, two types of information con-
One data source was needed tocerning these programs were necessary.

provide information about the training programs and another source was

needed to provide information about the performance of the graduates of

39
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those programs. The two sources that would provide these data were the

former graduates of the programs and their immediate supervisors.

The former graduates would provide data about themselves and

the programs from which they graduated. These data would provide an

evaluative base for viewing the relevancy of the training programs and

those aspects of the programs which were most helpful and least helpful

in their teaching situations.

An excellent indicator of the effectiveness of teacher education

programs was how the graduates performed their teaching responsibilities.

The immediate supervisors of these graduates would provide information

concerning the on-the-job performances of the graduates. This would be

done by having the supervisors evaluate the teachers according to pre

determined criteria.

of the teacher education programs should be possible.

The Sample Population

Two sample populations were needed to complete this study. The

first sample consisted of

graduates who were awarded Bachelor Degrees in teacher education who

graduated in May and August of 1967 through 1971. The population was

further limited to those graduates whose addresses were obtainable

A table of random numbersfrom the files of the University of Alabama.

The questionnaire appears in Appendix A. Twentyprogram experiences.

two per cent (474) of the questionnaires were returned.

of the graduates had earned graduate degrees from the University of

a population of the University of Alabama

was used to select 2200 graduates who would be asked to rate their

With these two sources, a more accurate assessment

However, some
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Alabama rated their graduate program rather than their undergraduate
program.

naires returned with the total number of graduates in order to determine

what percent of the graduates the responses represented.

A total of 199 questionnaires returned by the graduates whowas
chose to rate their undergraduate program experiences. Since the College

of Education graduated 2587 Bachelor Degree teacher education students

from 1967 to 1971, the responses represented 7.69 per cent of the

graduates. Each discipline area and its percent of return is reported
in Chapter IV.

The second sample population consisted of the immediate super
visors of the above graduates who were willing to evaluate the graduates’

on-the-job performance. This population was further limited to a random

sample of principals located within the geographical boundaries of the

state of Alabama. mailed and 55 per

cent (482) Of those returned eighty per cent of thewas returned.

Information concerning therespondents chose not to rate the graduates.

sample population that rated the graduates is reported in Chapter IV.

Development of the Instruments

The instruments were developed by a collaborative effort of

faculty members and graduate assistants in the College of Education in

order to meet accreditation procedures required by the National Council

for the Accreditation of Teacher Education (NCATE). During the NCATE

study, it was ascertained that a formal and extensive evaluation of the
College of Education had never been conducted. There was no instrument

Therefore, it was necessary to compare the number of question-

A total of 867 questionnaires was
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readily available to collect and provide evaluative information. An
instrument to generate data was necessary to satisfy the requirements
of the study.

Several faculty members and advanced graduate assistants work

ing with the Office of the Dean of the College of Education began develop
ing what were, after numerous revisions, additions, and reviews, the final
instruments. The amount of data needed indicated that a survey instru

ment capable of lending itself to computer programming was necessary.

The items would be constructed in such a way that the graduates respond

ing to the questionnaire could be grouped, categorized, or identified
with a subject area, program, curriculum, or department.

The first instrument was designed to solicit the perceptions of
graduates of the teacher education programs in terms of how beneficial
curricular experiences were in meeting their later job requirements.
The questionnaire was based on the combined techniques of the self
appraisal and forced choice evaluative methods. These questionnaires

completed by the former graduates of the teacher education programswere
identified in the sample population.

The questionnaire contained a total of 79 questions and descrip-
The first twenty-five questions and questions seventy-tive statements.

eight and seventy-nine were concerned with general identification of the
Items twenty-six throughsubjects for use in formating responses.

seventy-seven were statements regarding general and specific character
istics and aspects of the training programs offered by the College of

Each statement was to be reacted to by means of a ratingEducation.
scale ranging from 1 (to a very great extent) to 5 (not at all).
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Participants were to select rating scale alternatives on the basis of

how accurately each statement described their particular program.

Since the questionnaire served several studies, all the responses

to the questionnaires were not utilized. Only those questionnaires

”a" were selected for

use in this study. The questionnaire appears in Appendix A.

faculty members and graduate assistants. It was developed to gain

insight into the on-the-job performances of the graduates through the

These

questionnaires were completed by the immediate supervisors identified

in the sample population. The supervisors were asked to compare

University of Alabama graduates with graduates of other universities
Information was obtainedwho had comparable training and experience.

concerning how well University of Alabama graduates perform their

assigned duties as well as an indication of how effectively the

College of Education at the University of Alabama prepared its graduates.

The second questionnaire contained a total of twenty-five items.

Question one identified the number of people being rated. Question two

asked the length of time the immediate supervisors had been observing

Questions three throughthe group of graduates that they were rating.

twenty-five were statements relating to various behaviors affiliated
A rating scale from 1 (much more competent) to 5with performance.

(much less competent) was provided for reacting to the statements. The

appraisal process was structured on the basis of comparing College of

use of the superior-subordinate performance appraisal process.

with item number one marked with the responses

The second questionnaire was developed by the same group of
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Education graduates with graduates of other institutions who occupied

similar positions and who had similar educational experiences. The

questionnaire appears in Appendix B.

These two instruments were developed through the collaborative

efforts of several faculty members of the College of Education and

advanced graduate students working with the Office of the Dean. Several

times, Paul G. Orr, Dean of the College of Education studied these

instruments and provided suggestions and advice relative to content and

form. Harry R. Barker, Professor of Psychology and Educational Psycho

logy, provided information about the research designs, sampling, and

the suitability of data collection for computer use in data analysis.

M. Ray Loree, Professor of Educational Psychology, provided assistance

in the writing of directions, items, and stems, as well as assistance

with content and format. Ernest J. Mickler, Assistant to the Vice-

President for Institutional Services, Director of Testing, and Associate

Professor of Counseling and Guidance, gave suggestions for the answer

sheets, directions, length of forms, and other helpful information.

These instruments were shown to, discussed with, and revised relative

to content and format in accordance with suggestions and recommendations

from the following persons in the College of Education:

Willis J. Baughman, Professor and Graduate Coordinator 
of Health, Physical Education and Recreation,

William F. Clipson, Chairman and Professor, Department 
of Health, Physical Education and Recreation,

Edward H. Cleino, Chairman and Professor, Department 
of Fine Arts Education,

Carlton H. Bowyer, Chairman and Professor, Department 
of History, Philosophy, and Sociology of Education,
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Leeman C. Joslin, Professor of Counseling and Guidance,

Analysis of Data

The questionnaire sent to the graduates of the undergraduate
teacher education programs was accompanied by

C) which explained the purpose of the questionnaire and gave instruc

tions concerning the completion of the answer sheet.

The questionnaire sent to the immediate supervisors of those

graduates was accompanied by a cover letter (Appendix D) which explained
the purpose of the questionnaire and gave instructions concerning the
completion of the answer sheet. Both questionnaires were designed to

assisted analysis.
The analysis of data consisted of a frequency count made by

item for each response alternative available on the rating scale. The
findings concerning both questionnaires were expressed in each case by
the per cent of the total number responding in the same way. Each
undergraduate program was evaluated separately and reported upon by a

tables and summaries.series of

Beverley E. Holaday, Chairman and Professor, Depart
ment of Educational Psychology,

Futrell L. Temple, Head and Professor, Department of 
Administration and Curriculum Development , and

Yewell R. Thompson, Chairman and Professor, Department 
of Elementary Education.

Marlin G. Duncan, Professor of Administration, Super
vision and Curriculum Development,

Gerald R. Firth, Chairman and Professor, Department 
of Secondary Education,

use the standardized IBM DS 7813B answer sheet to facilitate computer-

a cover letter (Appendix
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The composite observed results from the program evaluation

questionnaire (Appendix A) was contrasted to the expected results and
these data were subjected to the chi square (X^) test.

A composite of the observed results from the evaluation of

graduates questionnaire (Appendix B) was contrasted with the normal

distribution expected to occur by placing the results on a comparative
table and by plotting the observed results on a frequency distribution

curve and comparing it with the theoretical normal curve.

After the data were analyzed, comparisons and conclusions were

drawn and recommendations were made for the teacher education program

in The University of Alabama and for further studies.



CHAPTER IV

FINDINGS OF THE STUDY

This chapter presents the data obtained from the two question
naires previously described.

a standardized IBM DS 781 3B answer sheet to facilitate computer-

assisted analysis. This analysis consisted of a frequency count being

made by item for each response alternative on the answer sheet. The
findings were also expressed in each case by the per cent of the total
number responding.

Eight sections were used to present the data. Section I con
tains an evaluation of the elementary education program at the University

Section II contains an evaluation of the secondary educa-of Alabama.

Section III contains an evaluation of the health,tion program.

Section IV contains anphysical education, and recreation program.

evaluation of the vocational and industrial arts program. Section V
contains an evaluation of the fine arts program. Section VI contains an

Section VII contains aevaluation of the library education program.
composite evaluation of all the above undergraduate education programs.

The statistical test chi square is used in Section VII for comparative

Section VIII contains an evaluation of the graduates from theanalysis.
above teacher education programs at the University of Alabama by their

47

Both questionnaires were designed to use
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immediate supervisors. Section VIII contains a table and two frequency

distribution curves for comparative analysis.

Information for Sections I through VII was derived from the

questionnaire appearing in Appendix A and the data arrayed in Appendices

E and F. Information for Section VIII was derived from the questionnaire

appearing in Appendix B and the data arrayed in Appendix G.

The presentation of data was made by reporting the frequency

count by item for each response available on the questionnaires and by

expressing the percent of respondents each count represented. These
presentations appear in Appendices E and G. An analysis of the data
is presented in summary form.

The summaries for Sections I through VII concerning the teacher

education programs were divided into six categories based on the type of

information each category contained. The categories were as follows:

(1) general identification, (2) value rating of program experiences,

(3) (4) value rating of course work,value rating of course categories,

value rating of qualities of teachers, and (6) value rating of(5)
factors determining college choice. In categories two through six,

response alternatives one and two were combined, and response alternatives

three and four were combined in order to obtain the positive and negative
These data are arrayed in Appendix F for compara-aspects of the programs.

tive purposes and are summarized below.

Section I - Elementary Education

The information contained in this section was obtained from
seventy-six former graduates of the elementary teacher education program
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at the University of Alabama who graduated within the years 1967 through

1971. This represents 8.23 per cent of 923 graduates who completed the

program within the above years.

General Identification

Items one through twenty-one were concerned with biographical

information about the respondents. All the respondents based their

answers on their undergraduate programs. The resulting data of most

significance were as follows:

Ninety-five per cent of the respondents was female.1. At the

time of their graduation fifty-one per cent was married, and seventy

eight per cent was between the ages of twenty and twenty-four.

2. The last degree earned by ninety-six per cent of the

respondents was the bachelor’s degree. Sixty-nine per cent indicated

that they were not pursuing a graduate degree.

A majority of the respondents taught in public elementary3.
schools in the state of Alabama.

A majority of the respondents earned between $6,000 and4.

$7,999 annually. The contract period was for either nine,

twelve months.
A Master’s degree meant an increase in salary of more than5.

Fifty-six per cent$700 for forty-six per cent of the respondents.

an

Ed.S. Degree.
Forty-five per cent of the respondents had no plans to leave6.

Twenty-two per cent said that if they did it would be forAlabama.

better financial opportunities.

did not know what the increase would be for a AA Certificate or

ten, or
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Value Rating of Program Experiences

Items twenty-two through thirty-six assessed the perceptions of

former graduates about their undergraduate elementary education program.

The resulting data of most significance were as follows:

1. Fifty-six per cent of the respondents believed student

teaching would have been most helpful during their senior year. Thirty

per cent indicated a preference for that experience during their junior
year.

Eighty-two per cent of the respondents believed that2. some

experience in classroom management prior to student teaching would have
been helpful to a great or very great extent.

Forty-five per cent of the respondents believed that class-3.
room lectures and discussions were somewhat valuable.

Forty-nine per cent of the respondents believed that the4.

guidance and counseling received were hardly valuable to not valuable

at all.
Forty-three per cent of the respondents believed that intern-5.

ships were valuable to a great and very great extent.
Forty-three per cent of the respondents believed that6.

informal discussions with other students were valuable to a great, and

very great extent.
Fifty per cent of the respondents believed that small group7.

committee projects were valuable to a great and very great extent.or
Fifty-six per cent of the respondents believed that tests8.

and examinations were somewhat valuable.
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9. Eighty-seven per cent of the respondents believed that

student teaching was valuable to a great and very great extent.
10. Forty-four per cent of the respondents believed that

independent study and investigations were somewhat valuable.

Value Rating of Course Categories

In items thirty-seven through forty-one, the respondents were

tributed to their academic growth and development. The resulting data
of most significance were as follows:

Fifty per cent of the respondents believed that the required1.
courses within the College of Education were valuable to a great and very

great extent.

Forty-seven per cent of the respondents believed that required2.
courses outside the College of Education were somewhat valuable.

Sixty-eight per cent of the respondents believed the3.
that they elected to take were valuable to a great extent andcourses

very great extent.
Sixty-five per cent of the respondents believed that the4.

major courses within the College of Education were valuable to a great

and ver great extent.
Forty-three per cent of the respondents believed that the5.

major courses outside the College of Education were somewhat valuable.

Value Rating of Course Work
Items forty-two through sixty-three asked the respondents to

rate the extent to which undergraduate course work and other academic

asked to rate the extent to which various categories of courses con-
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requirements within the College of Education contributed to certain

types of behavior. The resulting data of most significance were as
follows:

1. Forty-nine per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

ability to plan, organize, and present ideas.
2. Fifty per cent of the respondents believed that the require

ments contributed to a great and very great extent to their ability to

recognize the worth of individuals.

3. Forty-six per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

ability to lead discussions in the classroom.

4. Forty-nine per cent of the respondents believed that the

requirements contributed somewhat to their development of aesthetic

and cultural interests.

Forty-one per cent of the respondents believed that the5.
requirements contributed hardly at all and not at all to their acquiring

liberal viewpoints concerning social issues.

Fifty-four per cent of the respondents believed that the6.
requirements contributed to a great and very great extent to their

ability to work with others in educational endeavors.
Forty-seven per cent of the respondents believed that the7.

requirements contributed to a great and very great extent to their

acquaintance with professional literature.
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8. Fifty-three per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

developing knowledge and skills in a variety of teaching methods.

9. Forty-four per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to understand and relate positively to students and teachers of a

different cultural or social background.

10. Forty-seven per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to work in an educational situation that was not ideal.

Fifty-one per cent of the respondents believed that the11.

requirements contributed hardly at all and not at all to their ability

to effectively use electronic audio-visual teaching aids.

Forty-three per cent of the respondents believed that the12.

requirements contributed somewhat to their ability to utilize community

resources.

Forty-four per cent of the respondents believed that the13.
requirements contributed hardly at all and not at all to their ability

to advise and council students on an individual basis.

Fifty-one per cent of the respondents believed that the14.
requirements contributed hardly at all and not at all to their ability

to interpret standardized test scores.
Forty per cent of the respondents believed that the require-15.

ments contributed hardly at all and not at all to their ability to work

with bright, average, and slow students.
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Value Rating of Qualities of Teachers

Items sixty-four through sixty-eight asked respondents to rate

the extent to which selected qualities of teachers contributed to their

personal growth and development. The resulting data of most signifi

cance were as follows:

1. Sixty-seven per cent of the respondents identified the

ability to relate to students as contributing to a great and very great

extent.

2. Fifty-two per cent of the respondents identified flexibility

in working with individual students as contributing to a great and ver'

great extent.

Seventy per cent of the respondents identified knowledge of3.

area being taught as contributing to a great and ver great extent.

Forty-two per cent of the respondents identified ability to4.

relate theory to practice as contributing somewhat.

Forty-two per cent of the respondents identified permitting5.
students to plan and pursue areas of interest as contributing to a great

and ver great extent.

Items sixty-nine through seventy-seven listed some factors which

Respondents were asked to rate the degree each factor had in influencing

The resulting data of most significance were as follows:their choice.

Value Rating of Factors 
Determining College Choice

may have influenced the respondents to attend the University of Alabama.
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1. Convenience or accessibility of the University was rated a

great and ver great extent by sixty-three per cent of the respondents.
2. General standing of the University and its reputation for

high scholarship was rated a great and ver great extent by fifty-three
per cent of the respondents.

3. some faculty or staff member

was rated hardly at all and not at all by seventy-two per cent of the

respondents.

Influence of friends and/or relatives was rated a great and4.

great extent by sixty-one per cent of the respondents.ver

5. Relative ease with which the requirements of the degree

could be met was rated hardly at all and not at all by sixty-nine per

cent of the respondents.

6. Reputation of the University for placing graduates in good

positions was rated hardly at all and not at all by seventy per cent of

the respondents.

Scholarships, fellowships, assistantships, or other financial7.

assistance was rated not at all by sixty-eight per cent of the respond

ents .
Relatively low tuition was rated not at all by forty-five8.

per cent of the respondents.

Section II - Secondary Education

The information contained in this section was obtained from

seventy-nine former graduates of the secondary teacher education program

Reputation of the faculty or
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at the University of Alabama who graduated within the years 1967 through

1971. This represents 7.13 per cent of 1108 graduates who completed the

program within the above years.

General Identification

Items one through twenty-one were concerned with biographical

information about the respondents. All the respondents based their

answers on their undergraduate programs. The resulting data of most

significance were as follows:

1. A majority of the respondents was, at the time of gradua

tion, single, females, and between the ages of twenty and twenty-four.

2. The last degree earned by ninety-six per cent of the respond

ents was the bachelor's degree. Fifty-six per cent began their college

careers at Alabama. Thirty-two per cent indicated they were currently

pursuing a master's degree.

The majority of respondents taught at the elementary and3.

secondary levels in the public schools of the state of Alabama.

Forty-eight per cent of the respondents earned between4.
$6,000 to $8,000 annually. Nineteen per cent earned less than $5,000

annually.
The contract period for forty-one per cent of the respond-5.

Twenty-three per cent held twelve monthents was for nine months.

contracts.

6.

master's degree would mean an increase of more than $700 in their annual

salary.

Thirty-three per cent of the respondents believed that a
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7. Thirty-six per cent of the respondents stated that they had

no plans to leave Alabama. Twenty-seven per cent believed that if they
left, it would be for better financial opportunities.

Items twenty-two through thirty-six reflected the perceptions

of former graduates about the quality of their undergraduate secondary
education program. The resulting data of most significance were as
follows:

1. Sixty-two per cent of the respondents believed that student

teaching would have been most helpful during their senior year.

2.

experience in classroom management prior to student teaching would have

been helpful to a great and very great extent.

Forty-five per cent of the respondents believed that class-3.

room lectures and discussions were valuable to a great extent and ver-

great extent.

Forty-seven per cent of the respondents believed that the4.
guidance and counseling received was hardly valuable and not valuable

at all.

Fifty-three per cent of the respondents believed that tests5.
and examinations were somewhat valuable.

Eighty per cent of the respondents believed that student6.
teaching was valuable to a great and ver' great extent.

Forty per cent of the respondents believed that resource7.
speakers were somewhat valuable.

Value Rating of Program 
Experiences

Seventy-one per cent of the respondents believed that some
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Value Rating of Course Categories

In items thirty-seven through forty-one, respondents were asked

to rate the extent to which various categories of courses contributed to

their academic growth and development. The resulting data of most

significance were as follows:

1. Forty-three per cent of the respondents believed that

required courses within the College of Education were somewhat valuable.

2. Fifty per cent of the respondents believed that required

courses outside the College of Education were valuable to a great and

very great extent.

3. Seventy-two per cent of the respondents believed the courses

that they elected to take were valuable to a great and very great extent.

4. Forty-seven per cent of the respondents believed that major

courses within the College of Education were valuable to a great and

very great extent.
Seventy-six per cent of the respondents believed that major5.

outside the College of Education were valuable to a great andcourses

very great extent.

Value Rating of Course Work
Items forty-two through sixty-three asked the respondents to

rate the extent to which undergraduate course work and other academic

requirements within the College of Education contributed to certain types

The resulting data of most significance were as follows:of behavior.
Forty-one per cent of the respondents believed that the1.

requirements contributed somewhat to their abilities to plan, organize,
and present ideas.
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2. Forty-four per cent of the respondents believed that the

requirements contributed somewhat to their ability to think creatively.

3. Forty-two per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their developing

aesthetic and cultural interests.

4. Forty-two per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their acquiring

liberal viewpoints concerning social issues.

5. Forty-seven per cent of the respondents believed that the

requirements contributed somewhat to their developing poise and self

confidence.

6. Forty-three per cent of the respondents believed that the

requirements contributed somewhat to their ability to work with others

in educational endeavors and forty-two per cent believed that they

contributed to a great and very great extent.

Forty-two per cent of the respondents believed that the7.

requirements contributed somewhat to their acquaintance with professional

literature and forty-two per cent believed they contributed to a great

and ver great extent.

Forty-two per cent of the respondents believed that the8.

requirements contributed to a great and very great extent to their

developing knowledge and skills in a variety of teaching methods.

Forty-six per cent of the respondents believed that the9.
requirements contributed hardly at all and not at all to their ability

to understand and relate positively to students and teachers of a

different cultural or racial background.
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10. Fifty-five per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to work effectively in an educational situation that was not ideal.

11. Fifty-nine per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to effectively use electronic audio-visual teaching aids.

12. Fifty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to effectively use non-electronic visual teaching aids.

13. Fifty per cent of the respondents believed that the require

ments contributed hardly at all and not at all to their ability to

utilize community resources.

14. Forty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to advise and counsel students individually.

Forty-two per cent of the respondents believed that the15.

requirements contributed hardly at all and not at all to their ability

to work with bright, average, and slow students.

Items sixty-four through sixty-eight asked respondents to rate

the extent to which selected qualities of teachers contributed to their

The resulting data of most significancepersonal growth and development.

were as follows:

Value Rating of Qualities 
of Teachers
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1. Fifty-eight per cent of the respondents identified the

ability to relate to students as contributing to a great and ver- great
extent.

2. Forty-three per cent of the respondents identified the

ability to work with students individually as contributing to a great

and very great extent.

3. Seventy-one per cent of the respondents identified knowledge

of area being taught as contributing to a great and very great extent.

4. Forty-five per cent of the respondents identified the ability

to relate theory to practice as contributing to a great and ver- great

extent.

Items sixty-nine through seventy-seven listed some factors

which may have influenced the respondents to attend the University of

Respondents were asked to rate the degree of influence eachAlabama.

The resulting data of mostfactor had in determining their choice.

significance were as follows:

General standing of the University and its reputation for1.

high scholarship was rated as having a great and very great influence
by fifty-six per cent of the respondents.

Reputation of the faculty or some faculty member,2.

cent of the respondents.
Influence of friends and/or relatives was rated a great and3.

great extent by fifty-seven per cent of the respondents.ver-

Value Rating of Factors 
Determining College Choice

or some

staff member, was rated hardly at all and not at all by sixty-one per
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4. Varsity athletics and/or social opportunities was rated

hardly at all and not at all by forty-eight per cent of the respondents.
5. Relative ease with which requirements of the degree could

be met was rated hardly at all and not at all by seventy-nine per cent
of the respondents.

6. Reputation of the University for placing graduates in good

positions was rated not at all and hardly at all by seventy—four per cent
of the respondents.

7. Scholarships, fellowships, assistantships, or other financial

assistance was rated not at all by seventy-one per cent of the respond

ents.

8. Relatively low tuition was rated not at all by forty-two

per cent of the respondents.

The information contained in this section was obtained from

fourteen former graduates of the health, physical education, and

recreation program at the University of Alabama who graduated within

the years 1967 through 1971. This represents 5.86 per cent of 240

graduates who completed the program within the above years.

General Identification

Items one through twenty-one were concerned with biographical

information about the respondents. All the respondents based their

The resulting data of mostanswers

significance were as follows:

Section III - Health, Physical 
Education and Recreation

on their undergraduate programs.
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1. Fifty per cent of the respondents was male and fifty

female.per cent was

2. The majority of the respondents was, at the time of

graduation, single and between the ages twenty and twenty-four.

3. Sixty-four per cent of the respondents began their college

careers at the University of Alabama. The last degree earned by all

the respondents was the bachelor's degree. Forty-three per cent

indicated they were pursuing master's degrees.

Forty-three per cent of the respondents taught in Alabama.4.

Seventy-two per cent workedTwenty-one per cent taught outside Alabama.

with either the pre-school, elementary or secondary levels. Seventy-

four per cent worked in public schools.

Fifty per cent of the respondents earned between $6,0005.

and $10,000 for either nine, ten, or twelve month contracts.

Fifty-seven per cent of the respondents reported that a6.
increase in salary of not less than $500

to more than $700 per year.

Items twenty-two through thirty-six reflected the perceptions

of former graduates about their undergraduate program experiences. The

resulting data of most significance were as follows:

Fifty per cent of the respondents believed that student1.
teaching experience would have been most helpful during their senior

year.

Value Rating of 
Program Experiences

master's degree would mean an
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2. Seventy-one per cent of the respondents believed that some

experience in classroom management prior to student teaching would have

been helpful to a great and a very great extent.

3. Fifty-seven per cent of the respondents believed that class

room lectures and discussions were valuable to a great and very great

extent.

4. Forty-three per cent of the respondents believed that the

guidance and counseling received were hardly at all and not at all

valuable.

Forty-two per cent of the respondents believed that intern-5.

ships were valuable to a great and a very great extent.
Forty-three per cent of the respondents believed that small6.

group or committee projects were valuable to a great and very great

extent.
Fifty-seven per cent of the respondents believed that tests7.

and examinations were somewhat valuable.
Seventy-eight per cent of the respondents believed that8.

student teaching was valuable to a great and very great extent.
Forty-three per cent of the respondents believed that9.

Fifty per cent of the respondents believed that independent10.
term papers on topics of their

own choosing were somewhat valuable.
study or special investigations such as

resource speakers were somewhat valuable.
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In items thirty-seven through forty-one respondents were asked

to rate the extent to which various categories of courses contributed to
their academic growth and development. The resulting data of most
significance were as follows:

1. Fifty-seven per cent of the respondents believed that
required courses within the College of Education were somewhat valuable.

2. Fifty-seven per cent of the respondents believed that
courses outside the College of Education were somewhat valuable.

3. Sixty-four per cent of the respondents believed the courses
that they elected were valuable to a great and very great extent.

4. Seventy-two per cent of the respondents believed that major
courses within the College of Education were valuable to a great and

great extent.ver1

Forty-three per cent of the respondents believed that major5.
courses outside the College of Education were somewhat valuable.

Value Rating of Course Work
Items forty-two through sixty-three asked the respondents to

rate the extent to which undergraduate course work and other academic
requirements within the College of Education contributed to certain
types of behavior.
follows:

Fifty per cent of the respondents believed that the require-1.
ments contributed to a great and very great extent to their ability to
plan, organize, and present ideas.

Value Rating of 
Course Categories

The resulting data of most significance were as
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2. Fifty per cent of the respondents believed that the require

ments contributed to a great and very great extent to their ability to
recognize the worth of individuals.

3. Fifty per cent of the respondents believed that the require

ments contributed somewhat to their ability to lead discussions.

4. Forty-two per cent of the respondents believed that the
requirements contributed to a great and very great extent to their

developing a personal philosophy of education.

5. Forty-three per cent of the respondents believed that the
requirements contributed somewhat to their ability to detect and deal
with educational problems.

6. Sixty-four per cent of the respondents believed that the
requirements contributed somewhat to the development of their aesthetic
and cultural interests.

Forty-three per cent of the respondents believed that the7.
requirements contributed somewhat to their developing poise and self

confidence.
Seventy-one per cent of the respondents believed that the8.

requirements contributed to a great extent to their ability to work with

others in educational endeavors.
Fifty per cent of the respondents believed that the require-9.

ments contributed somewhat to their acquaintance with professional

literature.
Forty-three per cent of the respondents believed that the10.

requirements contributed to a great and very great extent to their
developing knowledge and skills in a variety of teaching methods.
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11. Forty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to develop rapport with students.

Fifty per cent of the respondents believed that the require-12.

ments contributed hardly at all and not at all to their ability to

understand and relate positively to students and teachers of a different
cultural or racial background.

13. Sixty-four per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to work effectively in an educational situation that was not ideal.

Fifty-seven per cent of the respondents believed that the14.
requirements contributed hardly at all and not at all to their ability

to effectively use electronic audio-visual aids.
Forty-three per cent of the respondents believed that the15.

electronic audio-visual teaching aids.
Fifty per cent of the respondents believed that the require-16.

ments contributed to a great and very great extent to their ability to

Items sixty-four through sixty-eight asked respondents to rate
the extent to which selected qualities of teachers contributed to their

The resulting data of most significancepersonal growth and development.
were as follows:

Value Rating of Qualities 
of Teachers

requirements contributed somewhat to their effective use of non

interpret standardized test scores.
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1. Fifty-seven per cent of the respondents identified the

ability to relate to students as contributing to a great and very great
extent.

2. Fifty per cent of the respondents identified flexibility

in working with individual students as contributing to a great and very

great extent.

3. Ninety-two per cent of the respondents identified knowledge

of area being taught as contributing to a great and very great extent.

4. Fifty per cent of the respondents identified the ability to

relate theory to practice as contributing somewhat.

5. Fifty-seven per cent of the respondents identified the

con
tributing somewhat.

Items sixty-nine through seventy-seven listed some factors

which may have influenced the respondents to attend the University of

Respondents were asked to rate the degree of influence eachAlabama.
The resulting data of mostfactor had in determining their choice.

significance were as follows:
Convenience or accessibility of the University was rated1.

not at all by forty-three per cent of the respondents.
Reputation of the faculty or some faculty member,2.

staff member was rated not at all by sixty-four per cent of the

respondents.

Value Rating of Factors in 
Determining College Choice

or some

ability to permit students to plan and pursue areas of interest as
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3. Influence of friends and/or relatives was rated as a ver;

extent by fifty per cent of the respondents.great

4. Relative ease with which the requirements of the degree
could be met was rated not at all by sixty-four per cent of the respond
ents.

5. Reputation of the University for placing graduates in good

positions was rated not at all by fifty-seven per cent of the respond
ents.

6. Scholarship, fellowship, assistantship, or other financial

assistance were rated not at all by sixty-four per cent of the respond

ents.

7.

per cent of the respondents.

The information contained in this section was derived from

sixteen former graduates of the vocational and industrial arts program
at the University of Alabama who graduated within the years 1967 through

This represents 17.9 per cent of 89 graduates who completed the1971.
program within the above years.

General Identification
Items one through twenty-one were concerned with biographical

All the respondents based theirinformation about the respondents.
The resulting data of mostanswers on their undergraduate programs.

significance were as follows:

Section IV - Vocational and 
Industrial Arts

Relatively low tuition was rated not at all by sixty-four
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1. Fifty per cent of the respondents

per cent was female.

2. Sixty-three per cent of the respondents was married.

3. At the time of graduation seventy-five per cent of the

respondents was between the ages twenty and twenty-four.

4. The last degree earned by all the respondents was the

bachelor's degree. Fifty per cent indicated that they were pursuing

master's degrees.

Sixty-three per cent of the respondents began their college5.

careers at Alabama.

6. All of the respondents majored in vocational or industrial

arts with fifty per cent of them specializing in home economics.

classroom7.
teachers teaching in Alabama public schools at the elementary or

secondary levels.
A majority of the respondents earned between $6,000 and8.

$10,000 for either a nine, ten, or twelve month contract.

A master's degree meant at least a $700 increase in salary9.
for fifty per cent of the respondents.

Items twenty-two through thirty-six reflected the perceptions of
Theformer graduates about their undergraduate program experiences.

resulting data of most significance were as follows:
Fifty-six per cent of the respondents believed that student1.

teaching would have been most helpful during their senior year.

Value Rating of Program 
Experiences

was male and and fifty

A substantial majority of the respondents was
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2.

experiences in classroom management prior to student teaching would have

been helpful to a great and very great extent.

3. Fifty-six per cent of the respondents believed that class

room lectures and discussions were valuable to a great and ver; great
extent.

4. Fifty per cent of the respondents believed that the guidance

and counseling received were valuable to a great and very great extent.

Fifty-six per cent of the respondents believed that informal5.

discussions with faculty members were valuable to a great and very

great extent.

Forty-four per cent of the respondents believed that tests6.
and examinations were somewhat valuable.

Seventy-five per cent of the respondents believed that7.
student teaching was valuable to a great and very great extent.

Fifty per cent of the respondents believed that resource8.
speakers were valuable to a great and very great extent.

Sixty-two per cent of the respondents believed that indepen-9.
dent study or special investigations of their own choosing were valuable

to a great and very great extent.

In items thirty-seven through forty-one, respondents were asked

to rate the extent to which various categories of courses contributed
The resulting data of mostto their academic growth and development.

follows:

Value Rating of 
Course Categories

significance were as

Eighty-one per cent of the respondents believed that some



72
1. Fifty per cent of the respondents believed that required

courses within the College of Education were valuable to a great and
very great extent.

2. Fifty per cent of the respondents believed that required

courses outside the College of Education were valuable to a great and

very great extent.

3. Eighty-eight per cent of the respondents believed the courses

that they elected were valuable to a great and very great extent.

4. Seventy-five per cent of the respondents believed that major

courses within the College of Education were valuable to a great and

very great extent.

Sixty-three per cent of the respondents believed that major5.
outside the College of Education were valuable to a great andcourses

great extent.ver-

Value Rating of Course Work
Items forty-two through sixty-three asked the respondents to

rate the extent to which undergraduate course work and other academic
requirements within the College of Education contributed to certain

The resulting data of most significance were astypes of behavior.
follows:

Sixty-nine per cent of the respondents believed that the1.
great and very great extent to their

ability to plan, organize, and present ideas.
Sixty-three per cent of the respondents believed that the2.

great and very great extent to their

ability to recognize the worth of individuals.
requirements contributed to a

requirements contributed to a



13

3. Forty-four per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

ability to lead classroom discussions.

4. Forty-four per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

developing a personal philosophy of education.

Fifty-one per cent of the respondents believed that the5.

requirements contributed to a great and very great extent to their

ability to detect and deal with educational problems.

6. Fifty per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

ability to think creatively.

7. Sixty-three per cent of the respondents believed that the

requirements contributed to a great and very great extent to their
developing aesthetic and cultural interests.

Forty-four per cent of the respondents believed that the8.
requirements contributed somewhat to their acquiring liberal viewpoints

concerning social issues.
Sixty-three per cent of the respondents believed that the9.

requirements contributed to a great and very great extent to their
developing poise and self-confidence.

Sixty-nine per cent of the respondents believed that the10.
requirements contributed to a great and very great extent to their
ability to work with others in educational endeavors.



74
11. Fifty-seven per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

acquaintance with professional literature.
12. Fifty-one per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

developing knowledge and skills in a variety of teaching methods.
13. Fifty per cent of the respondents believed that the require

ments contributed to a great and very great extent to their ability to
develop rapport with students.

14. Forty-four per cent of the respondents believed that the

requirements contributed to a great and very great extent to their
ability to work effectively in educational situations that were not
ideal.

Fifty-six per cent of the respondents believed that the15.
requirements contributed hardly at all and not at all to their ability

to effectively use electronic audio-visual teaching aids.

16. Forty-four per cent of the respondents believed that the

requirements contributed to a great and very great extent to their
ability to utilize community resources.

Forty-four per cent of the respondents believed that the17.
requirements contributed hardly at all and not at all to their ability

Items sixty-four through sixty-eight asked the respondents to
rate the extent to which selected qualities of teachers contributed

Value Rating of Qualities 
of Teachers

to interpret standardized test scores.



75
to their personal growth and development. The resulting data of
most significance were as follows:

1. Seventy-five per cent of the respondents identified the

ability to relate to students as contributing to a great and very great
extent.

2. Sixty-nine per cent of the respondents identified flexi
bility in working individual students as contributing to a great and

very great extent.

3. Eighty-one per cent of the respondents identified knowledge
of area being taught as contributing to a very great extent.

Forty-four per cent of the respondents identified the4.
ability to relate theory to practice as contributing to a great and

great extent.ver

Fifty per cent of the respondents identified the ability to5.
permit students to plan and pursue areas of interest as contributing

Items sixty-nine through seventy-seven listed some factors
which may have influenced the respondents to attend the University of

Respondents were asked to rate the degree of influence eachAlabama.
The resulting data of mostfactor had in determining their choice.

significance were as follows:
Convenience or accessibility of the University was rated a1.

very great extent by forty-four per cent of the respondents.

Value Rating of Factors in 
Determining College Choice

to a great and very great extent.
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2. General standing of the University and its reputation for

high scholarship were rated

respondents.

3. Varsity athletics and/or social opportunities were rated a

great extent by fifty per cent of the respondents.ver;

4. Relative ease with which the requirements of the degree

could be met was rated not at all by fifty-six per cent of the respond
ents.

Section V - Fine Arts

The information contained in this section was derived from

eight former graduates of the fine arts program at the University of

Alabama who graduated within the years 1967 through 1971. This repre
sents 5.93 per cent of 135 graduates who completed the program in the

above years.

General Identification
Items one through twenty-one were concerned with biographical

information about the respondents. All of the respondents completed

the questionnaire as it related to their undergraduate program. The
resulting data of most significance were as follows:

At the time of graduation eighty-eight per cent of the1.
respondents was single females and all the respondents were between

the ages twenty to twenty-four.
The last degree earned by all the respondents was the2.

bachelor’s degree and all began their college careers at the University

of Alabama.

a great extent by fifty per cent of the
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3. Eighty-eight per cent of the respondents indicated that

they were pursuing a master's degree.

4. Sixty-three per cent of the respondents taught in Alabama;
twenty-five per cent taught outside Alabama.

5. Thirty-eight per cent of the respondents worked at the pre

school or elementary level and thirty-eight per cent at the secondary
level.

6. Fifty per cent of the respondents was in public schools and

twenty-five per cent in private schools.

7. The majority of the respondents earned between $6,000 and

$8,000 for either a nine month or twelve month contract.
Fifty per cent of the respondents indicated that a master's8.

degree meant a salary increase of $500 or more.

Value Rating of Program Experiences

Items twenty-two through thirty-six reflected the perceptions

Theof former graduates about their undergraduate program experiences.
resulting data of most significance were as follows:

Sixty-three per cent of the respondents believed that student1.
teaching would have been most helpful during their senior year; thirty
eight per cent indicated their junior year.

Seventy-six per cent of the respondents believed that2. some

experience in classroom management prior to student teaching would have

been helpful to a great and very great extent.
Fifty per cent of the respondents believed that classroom3.

lectures and discussions were somewhat valuable.
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4. Seventy-five per cent of the respondents believed that

internships were valuable to a great and very great extent.
5. Eighty-eight per cent of the respondents believed that

informal discussions with faculty members were valuable to a great and
very great extent.

6. Sixty-three per cent of the respondents believed that small

group or committee projects were valuable to a great and very great
extent.

7. Fifty per cent of the respondents believed that tests and

examinations were hardly valuable at all.

8. One hundred per cent of the respondents believed that student

teaching was valuable to a great and very great extent.
Fifty-one per cent of the respondents believed that independ-9.

ent study was valuable to a great and very great extent.

Value Rating of Course Categories
In items thirty-seven through forty-one respondents were asked

to rate the extent to which the various categories of courses contributed
The resulting data of mostto their academic growth and development.

significance were as follows:
Fifty per cent of the respondents believed that required1.

Sixty-three per cent of the respondents believed that2.
elective courses were valuable to a great and very great extent.

Seventy-five per cent of the respondents believed that major3.

great extent.ver-

courses within the College of Education were valuable to a great and

courses within the College of Education were somewhat valuable.
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4. Seventy-five per cent of the respondents believed that major

courses outside the College of Education were valuable to a great and
very great extent.

Value Rating of Course Work

Items forty-two through sixty-three asked the respondents to

rate the extent to which undergraduate course work and other academic

requirements within the College of Education contributed to certain

types of behavior.

follows:

Fifty per cent of the respondents believed that the require-1.
ments contributed somewhat to their ability to plan, organize, and

present ideas.
Sixty-three per cent of the respondents believed that the2.

requirements contributed somewhat to their ability to recognize the

worth of individuals.
Sixty-three per cent of the respondents believed that the3.

requirements contributed hardly at all and not at all to their develop

ment of a personal philosophy of education.

Fifty-one per cent of the respondents believed that the4.
requirements contributed hardly at all and not at all to their ability

to detect and deal with educational problems.
Fifty-one per cent of the respondents believed that the5.

great and very great extent to their

ability to think creatively.
requirements contributed to a

The resulting data of most significance were as
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6. Seventy-five per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

developing aesthetic and cultural interests.
7. Fifty-one per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their acquiring
liberal viewpoints concerning social issues.

8. Sixty-three per cent of the respondents believed that the

requirements contributed somewhat to their developing poise and self
confidence.

9. Seventy-six per cent of the respondents believed that the

requirements contributed to a great and very great extent to their

ability to work with others in educational endeavors.

10. Sixty-three per cent of the respondents believed that the

requirements contributed to

acquaintance with professional literature.

11. Fifty-one per cent of the respondents believed that the

requirements contributed to a great and very great extent to their
developing knowledge and skills in a variety of teaching methods.

Sixty-three per cent of the respondents believed that the12.
requirements contributed hardly at all and not at all to their ability

to understand and relate positively to students and teachers of a

different cultural or racial background.

Sixty-three per cent of the respondents believed that the13.
requirements contributed hardly at all and not at all to their ability
to work in an educational situation that was not ideal.

a great and very great extent to their
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14. Seventy-five per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to effectively use electronic audio-visual teaching aids.

15. Sixty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to effectively use non-electronic visual teaching aids.

16. Fifty per cent of the respondents believed that the require

ments contributed hardly at all and not at all to their ability to

utilize community resources.

17. Sixty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability

to advise and counsel students individually.
Eighty-eight per cent of the respondents believed that the18.

requirements contributed hardly at all and not at all to their ability

to interpret standardized test scores.

Sixty-three per cent of the respondents believed that the19.

requirements contributed hardly at all and not at all to their ability

to work with bright, average, and slow students.

Items sixty-four through sixty-eight asked the respondents to
rate the extent to which selected qualities of teachers contributed to

The resulting data of mosttheir personal growth and development.

significance were as follows:

Value Rating of Qualities 
of Teachers
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1. Seventy-five per cent of the respondents identified the

ability to relate to students as contributing to a great and ve great
extent.

2. Seventy-five per cent of the respondents identified flexi

bility in working with individual students as contributing to a great

and ver; great extent.

Seventy-five per cent of the respondents identified knowl-3.
edge of area being taught as contributing to a great and very great

extent.
Sixty-three per cent of the respondents identified ability4.

to relate theory to practice as contributing to a great and ver; great

extent.
Sixty-three per cent of the respondents identified teachers5.

permitting students to plan and pursue areas of interest as contributing

to a great and very great extent.

Items sixty-nine through seventy-seven listed some factors which

Respondents were asked to rate the degree of influence each factor had
The resulting data of most significancein determining their choice.

were as follows:
Relative ease with which requirements of the degree could be1.

rated not at all by sixty-three per cent of the respondents.met was

Value Rating of Factors in 
Determining College Choice

may have influenced the respondents to attend the University of Alabama.
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2. Reputation of the University for placing graduates in good

positions was rated not at all by fifty per cent of the respondents.

Section VI - Library Education

The information contained in this section was derived from six

former graduates of the undergraduate library education program at the

University of Alabama who graduated within the years 1967 through 1971.

This represents 6.52 per cent of 92 graduates who completed the program

within the above years.

General Identification

Items one through twenty-one were concerned with biographical

information about the respondents. Eighty-six per cent responded to

the questionnaire as it related to their undergraduate education. The

resulting data of most significance were as follows:

The majority of respondents at the time of graduation was1.
single females between the ages of twenty and twenty-four.

The last degree earned by seventy-one per cent of the2.

respondents was the-bachelor’s degree. Forty-three per cent indicated

that they were not pursuing advanced degrees.
Fifty-seven per cent of the respondents began their college3.

career at Alabama.
Fifty-seven per cent of the respondents taught in Alabama4.

public schools at the elementary or secondary level.
Fifty-seven per cent of the respondents earned between5.

$6,000 to $8,000 annually.
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6. Forty-three per cent of the respondents was on a nine month

contract and twenty-nine per cent was on a twelve month contract.
7. Fifty-seven per cent did not know how much a master’s

degree would mean in salary increase and seventy-one per cent did not

know how much increase in salary the AA Certificate or Ed.S. Degree
would mean.

Items twenty-two through thirty-six reflected the perceptions of

former graduates about their undergraduate program experiences. The
resulting data of most significance were as follows:

Forty-three per cent of the respondents believed that student1.
teaching would have been most helpful during their junior year; twenty-

nine per cent indicated their senior year.
Fifty-seven per cent of respondents believed that some2.

experience in classroom management prior to student teaching would have

been very helpful.
Forty-three per cent of the respondents believed that tests3.

and examinations were somewhat valuable.

Forty-three per cent of the respondents believed that student4.
teaching was helpful to a great and very great extent.

In items thirty-seven through forty-one, respondents were asked
to rate the extent to which the various categories of courses contributed

Value Rating of 
Program Experiences

Value Rating of Course 
Categories
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to their academic growth and development. The resulting data of
most significance were as follows:

1. Forty-three per cent of the respondents believed that
elective courses were valuable to a great and very great extent.

2. Forty-three per cent of the respondents believed that major

courses within the College of Education were valuable to a great and ver;
great extent.

3. Forty-three per cent of the respondents believed that major
courses outside the College of Education were somewhat valuable.

Value Rating of Course Work

Items forty-two through sixty-three asked the respondents to
rate the extent to which undergraduate course work and other academic
requirements within the College of Education contributed to certain types
of behavior. The resulting data of most significance were as follows:

Forty-three per cent of the respondents believed1. that the

requirements contributed to a great and very great extent theirto

ability to plan, organize, and present ideas.

Forty-three per cent of the respondents believed that the2.
requirements contributed somewhat to their ability to recognize the
worth of individuals.

Forty-three per cent of the respondents believed that the3.
requirements contributed hardly at all and not at all to their ability
to lead discussions in the classroom.

Fifty-seven per cent of the respondents believed that the4.
requirements contributed to a great and very great extent to their

developing a personal philosophy of education.
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5. Forty-three per cent of the respondents believed that the

requirements contributed somewhat to their ability to detect and deal
with educational problems.

6. Forty-three per cent of the respondents believed that the
requirements contributed somewhat to their ability to think creatively.

7. Forty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their developing

aesthetic and cultural interests.

8. Forty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their acquir

ing liberal viewpoints concerning social issues.

9. Forty-three per cent of the respondents believed that the
requirements contributed to a great and very great extent to their
ability to work with others in educational endeavors.

10. Fifty-seven per cent of the respondents believed that the

requirements contributed to a great and very great extent theirto

acquaintance with professional literature.

Forty-three per cent of the respondents believed that the11.
requirements contributed somewhat to their ability to develop rapport

with students.
Forty-three per cent of the respondents believed that the12.

requirements contributed somewhat to their ability to work effectively

in an educational situation that was not ideal.
Forty-three per cent of the respondents believed that the13.

requirements contributed to a great and very great extent to their
ability to effectively use non-electronic visual teaching aids.
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14. Forty-three per cent of the respondents believed that the

requirements contributed hardly at all and not at all to their ability
to advise and counsel with students individually.

15. Forty-three per cent of the respondents believed that the

requirements contributed somewhat to their ability to work with bright,
average, and slow students.

Items sixty-four through sixty-eight asked the respondents to

rate the extent to which selected qualities of teachers contributed to
The resulting data of mosttheir personal growth and development.

significance were as follows:
Forty-three per cent of the respondents identified ability1.

to relate to students as contributing to a great and very great extent.

Fifty-seven per cent of the respondents identified flexi-2.
bility in working with individual students as contributing to a great

Forty-three per cent of the respondents identified knowledge3.
of area being taught as contributing to a great and very great extent.

Fifty-seven per cent of the respondents identified ability4.
to relate theory to practice as contributing somewhat.

Seventy-one per cent of respondents identified permitting5.
students to plan and pursue areas of interest as contributing to a great

and ver great extent.

Value Rating of Qualities 
of Teachers

and very great extent.
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Items sixty-nine through seventy-seven listed some factors

which may have influenced the respondents to attend the University of
Alabama. Respondents were asked to rate the degree of influence each
factor had in determining their choice. The resulting data of most
significance were as follows:

1. General standing of the University and its reputation for

high scholarship were rated a great extent by forty-three per cent of
the respondents.

Influence of friends and/or relatives was rated a very2.
great extent by forty-three per cent of the respondents.

Varsity athletics and/or social opportunities were rated3.
somewhat by forty-three per cent of the respondents.

Reputation of the University for placing graduates in good4.
positions was rated not at all by forty-three per cent of the respond

ents.
Scholarship, fellowship, assistantship, or other financial5.

assistance were rated not at all by fifty-seven per cent of the respond

ents.

The information contained in this section was derived from the
former graduates’ responses arrayed in Appendix E in the end response
column, and Appendix F which combines responses one and two, and
combines responses four and five. The responses were added by response

Value Rating of Factors in 
Determining College Choice

Section VII - The Composite 
Undergraduate Program
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A total of 199
graduates responded to the questionnaire (Appendix A). This represents
7.69 per cent of 2587 graduates who completed the undergraduate teacher

education programs within the years 1967-1971. However, the 199 respon
ses represent approximately 22 per cent of the sample population.

General Identification

Items one through twenty-one were concerned with biographical
information about the respondents. A total of one-hundred and ninety-

nine former graduates responded to the questionnaire as it related to

their undergraduate program experiences. The resulting data of most

significance were as follows:

Seventy-eight per cent of the respondents was female.1.

Eighty-three per cent of the respondents was between the2.

ages of twenty and twenty-four when they received their bachelor’s

degrees.

The last degree earned by ninety-eight per cent of the3.
respondents was the bachelor’s degree.

Fifty-nine per cent of the respondents began their college4.
the University of Alabama.careers at
Seventy per cent of the respondents indicated that they5.

were not currently working toward a graduate degree.
Forty-seven per cent of the respondents majored in secondary6.

forty-one per cent majored in elementary education.education;
Sixty-two per cent of the respondents taught in Alabama.7.
Seventy-eight per cent of the respondents worked in the8.

education field.

alternative per item to obtain the composite program.
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9. Fifty per cent of the respondents worked at the pre-school

elementary level; forty-two per cent worked at the secondary level.or

10. Eighty-seven per cent of the respondents worked in public
schools.

11. Ninety-two per cent of the respondents was teachers.
12. Fifty-nine per cent of the respondents earned from $6,000

to $7,999 annually.

Items twenty-two through sixty-eight reflected the perceptions

of former graduates about their program experiences, course categories,

course work, and qualities of College of Education teachers. The statis-

Chi square is a statistical test which identifies distributionssection.
of responses which are significantly different than what normally should

Since the degrees of freedombe expected to occur by chance response.

obtained beyond the chi square value of 9.488 would indicate a significant
Since the lowest chidifference from a uniform distribution of responses.

square value obtained was 29.777, all of the distribution of responses to
questions twenty-six through sixty-eight

The highestthan was expected to occur by chance response.
All the responses were significant at the >.001 level. The210.081.

table follows and is separated into the above categories by dotted
The significant data are summarized in Chapter V.lines (Table 1).

Value Rating of Program Experiences, 
Course Categories, Course Work, and 
Qualities of Teachers

X2

were four and the probability le^el used was >.05, any numerical figure

were significantly different

value was

tical test chi square (X^) was used in analyzing the findings of this
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TABLE 1

PERCEPTIONS OF GRADUATES BY SELECTED ITEM

Choices on the Response Scale
Item ValueN

1 2 43 5

26 12 77 80 22 132.772*6 197
28 469 30 50 42 177 30.938*

29 37 45 27 12 2 123 50.618*

30 18 172 37.477*58 49 26 21

69.979*32 17 71 20 20 18759

197 162.467*33 4 24 107 41 21
198 210.081*234 23 7113 53
183 71.611*24 1635 19 47 77

62.953*1911973 2536 19 55

88.694*19630 108437 5220
114.816*19624 88238 14 68
132.721*1974 15039 8557
91.385*4 192135640 44 75
93.668*18716 3607441 34

198 78.313*726766042 29
198 59.879*936676143 25
198 57.469*2032705844 18
198 59.951*2335715145 18

38 21 197 64.810*745146 13
.001 level of significance

X2

* >



92

TABLE 1—Continued

Choices on the Response Scale
Item ValueN

1 2 3 4 5

47 16 44 78 36 24 198 58.263*
48 20 38 76 35 19627 48.235*

50 10 37 68 42 40 197 43.025*

51 12 56 19879 30 21 76.293*

52 16 197 151.249*90 72 10 9

53 26 67 76 8 198 91.040*21

54.323*19854 29 65 62 31 11

22 198 59.525*55 11 57 70 38

37.695*56 63 38 19713 5231
197 50.944*60 4057 8 28 61
198 30.384*5442 5858 18 26

29.777*19752 316159 18 35
56.564*31 195447260 417

196 56.092*34517261 2910
195 41.042*49426162 358
197 55.665*2669 543963 9

89.368*19011 54664 7355
189 73.884*430527465 29
1884 1 165.564*379866 48

.001 level of significance

X2
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TABLE 1—Continued

Choices on the Response Scale
Item N Value

1 2 3 4 5

67 19 62 70 26 11 188 75.351*
68 20 58 73 21 16 188 72.372*

.001 level of significance

Items sixty-nine through seventy-seven listed some factors which

may have influenced the respondents to attend the University of Alabama.

Respondents were asked to rate the degree of influence each factor had

in determining their choice. The resulting data of most significance

were as follows:

Convenience or accessability of the University was rated a1.
great extent by fifty-eight per cent of the respondents.great and ver

General standing of the University and its regulation for2.

high scholarship was rated a great and very great extent by fifty-two

per cent of the respondents.

3.
staff member was rated hardly at all and not at all by sixty-nine per

cent of the respondents.
Influence of friends and/or relatives was rated a great and5.

great extent by sixty-two per cent of the respondents.ver

Value Rating of Factors in 
Determining College Choice

X2

Reputation of the faculty or some faculty member, or some
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5. with which the requirements of the degree

could be met was rated hardly at all and not at all by seventy—six per
cent of the respondents.

6. Reputation of the University for placing graduates in good

positions was rated hardly at all and not at all by seventy-four per

cent of the respondents.

7. Scholarship, fellowship, assistantship, or other financial

assistance was rated hardly at all and not at all by seventy-six per cent
of the respondents.

8. Relative low tuition was rated hardly at all and not at all

by the sixty-three per cent of the respondents.

The information contained in this section was derived from the

questionnaire appearing in Appendix B which was executed by the immediate
supervisors of the former graduates of the undergraduate teacher educa

tion programs who graduated in May and August of 1967 through 1971.

A total of 867 questionnaires were mailed and 55 per cent (482) were

Of the 482 returned 441 were reported below and arrayed inreturned.
Forty-one responses representing the Health, PhysicalAppendix G.

Education, and Recreation were not reported in Appendix G because

only one respondent (2 per cent) was willing to rate the graduates of the

Their responses were recorded in Appendix G.above program.

Appendix G is a table that arrays the responses to the following

questionnaire (Appendix B) according to disciplines for individual program
The horizontal plane indicates the different disciplines underanalysis.

Section VIII - Evaluation of Graduates 
By Their Supervisors

Relative ease
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examination. The first column, from left to right, indicates each

successive item or question number accompanied by the rating scale

alternatives used for reaction to that particular item or question. The
remainder of the columns contains the tabulation of responses made to

each of the item alternatives and what per cent of the total number of

responses this figure represents. The data contained in this section

were obtained by adding the total number of responses per response choice

per item which appear in Appendix G, the end response column.

The questionnaire used in gathering these data contained twenty-

five questions. The first question identified the number of people

The second question asked for the length of timebeing appraised.

supervisors had been observing the group of individuals under examination.

Items three through twenty-five were statements which related to various

A rating scale of 1 (much morebehaviors affiliated with job execution.
provided for reaction to the

The appraisal process was structured on the basis of compar-statements.
ing College of Education graduates with graduates of other institutions

The resulting data ofwho had comparable training and experience.

significance were as follows:
Eighty per cent of the respondents did not evaluate any1.

teacher (graduate) and returned the form.
Twenty per cent of the respondents evaluated the graduates2.

and their ratings were considered below.
With the exception of items 5, 6, and 25, the majority of3.

respondents who rated the graduates rated them 3 (equally competent) in

competent) to 5 (much less competent) was
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ability when compared to graduates from other institutions with

comparable training and experience.

4. In items 5, 6, and 25 the respondents rated the graduates

3 (equally) and 2 (more competent) when compared to graduates from other
institutions.

5. The respondents who rated the graduates chose ratings 1

(much more competent) and 2 (more competent) more times than they did

ratings 4 (less competent) and 5 (much less competent). (A more detailed

analysis appears in Table 1).

6. The few negative responses found in Appendix E were items

4, 5, 22, and 24 in the social studies column.

Table 2 presents a more detailed analysis of the total responses
made to items 3 through 25 and indicates the positive attitude of the
supervisors toward the abilities of the teachers they rated. Table 2,

A lists the expected response alternatives over a normal frequency dis-
Table 2, B lists the total responses actually received.tribution.

As indicated in Table 2, B the greatest number of responses (1128)
fall into alternatives 3 (equally competent), the second greatest number

of responses (561) fall into alternative 2 (more competent), the third

greatest number of responses (209) fall into alternative 4 (less com

petent), the fourth greatest number of responses (142) fall into

alternative 1 (much more competent), and the fewest number of responses
(33) fall into alternative 5 (much less competent) .

When Table 2, A is contrasted with Table 2, B it is clearly
evident that the significant difference is found in alternatives 3, 4,
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TABLE 2

Response Alternative

Number Percent Number Percent

1. Much more competent 145.11 7 142 6.9
2. More competent 497.52 24 561 27.1
3. Equally competent 787.74 38 1128 54.4
4. Less competent 497.52 24 209 10.1
5. Much less competent 145.11 7 33 1.6

Total 2073.00 100 2073 100

The graduates were not rated as low as would normally be expectedand 5.

and a greater number of graduates were rated 3 (equally competent) than

what would normally be expected.

shows the comparative frequency distribution curvesFigure I
that graphically portray the results of the questionnaire. The data for

the normal curve were derived from the percentages and rating scale found
The data for the actual observed curve were derived fromin Table 2, A.

the percentages and rating scale found in Table 2, Since Figure IIB.

is a negatively skewed curve, it is evident that the ratings given the

graduates are higher than what is expected to normally occur.

COMPOSITE OF THEORETICAL EXPECTED AND ACTUALLY OBSERVED RESPONSES 
FOR EVALUATION OF GRADUATES QUESTIONNAIRE

B.
Actually
Observed

A.
Theoretical 

Expected
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FIGURE I

Comparative Distribution Curves
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

During the late 1960’s and early 197O’s, the preparation of

future teachers was one of the greatest challenges facing American

institutions of higher education. Teacher education institutions felt

the pressures placed upon them by external and internal groups which

sought a more competent and qualified college product.

If colleges and universities were responsible for teacher

education, they also were responsible for evaluating the effectiveness

Educational institutions were held increasingly

accountable to their constituents and society in general.

Institutions of higher education also needed feedback to assess

One method of evaluating teacherthe effectiveness of their programs.

to seek data from graduates of the programs.education programs Onewas
method to measure teacher effectiveness was to seek data from supervisors

of teacher performance.
to analyze feedback data concerning

the undergraduate teacher education programs at the University of

The data were gathered from two questionnaires. One soughtAlabama.
data from former graduates of these programs, and the other sought data

from the immediate supervisors of those graduates. The data obtained

served as an information base for viewing the following undergraduate
99

The purpose of this study was

of their programs.
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teacher education programs: elementary, secondary, library, business,

fine arts, social studies, math, science, language arts, home economics,

vocational and industrial arts, health, physical education, and recrea
tion .

The volume of data obtained was extensive and was reported in a
variety of ways. A summary was presented after each program was analyzed.

The data were obtained from the questionnaires included in Appendices A
and B.

The analysis of data consisted of a frequency count tabulated

by item for each response alternative available on the rating scale of

each questionnaire. The findings were also expressed in each case by the

percent of the total number responding in the same way.

The composite observed results from the Evaluation of Program

Experiences by the Graduates questionnaire (Appendix A) were analyzed

against normally-expected results; these data were subjected to the Chi

Square Test to identify any significantly different response distributions.
A composite of the observed results from the Evaluation of

Graduates by Their Supervisors questionnaire (Appendix B) was contrasted

with the distribution normally expected to occur by placing the results

distribution curve and comparing it with the theoretical normal curve.
A vast majority of the respondents were employed as public elemen

tary and secondary teachers in the state of Alabama. Data analysis revealed

normally expected when their performance was compared with graduates of

other institutions with comparable training and experience. Further

that these graduates were rated higher by their supervisors than what was

on a comparative table and by plotting the observed results on a frequency
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analysis revealed that student teaching, courses which the graduates

elected to take, major courses in the College of Education, and major

courses outside the College of Education were judged by the teachers to

have been very valuable in their professional preparation.

The respondents believed that the quality of the College of

Education faculty was a positive asset to their program experiences and

contributed greatly to their personal growth and development. As a

result of program experiences, the graduates skills in planning, organ

izing, and presenting ideas were enhanced, as were their skills in working

with others in educational endeavors. Their acquaintance with professional

literature and knowledge of a variety of teaching methods were increased

as a result of the program experiences.

It was further evident that the general standing of the University
and its reputation for high scholarship influenced many of the graduate’s

decision to attend the University of Alabama and participate in its

teacher education program.

According to the graduates, significant negative aspects of the

program were evident also; seventy-seven per cent of the respondents felt

experience in classroom management prior to student teaching

would have been very useful in their professional preparation. Further-

half of the respondents believed that independent study and

academic requirements contributed little to their preparation to effec

tively use electronic audio-visual teaching aids. The graduates felt

that academic requirements did little to help them understand and relate

positively to students and teachers of a different cultural or racial

background and to work effectively in an educational situation which was

that some

more, over
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not ideal. They further judged that the academic requirements contri

buted hardly at all to their ability to interpret standardized test

scores and to advise and counsel with students on an individual basis.

Finally, a majority of the graduates rated the guidance and counseling

received as hardly valuable or not valuable at all.

Conclusions

Based on the findings of the study, certain conclusions were

reached. These include:

1. According to perceptions of the graduates, there is a need

for more experiences in classroom management prior to student teaching.

According to the perceptions of the graduates, there is need2.

for improvement in the existing academic requirements which contribute

to the graduates’ preparation to:
effectively use electronic audio-visual teaching aids.A.
interpret standardized test scores.B.
advise and counsel with students on an individual basis.C.
understand and relate positively to students and teachersD.

of a different cultural or racial background.
work effectively in an educational situation that is notE.

ideal.
According to the perceptions of the supervisors, the graduates3.

of the University of Alabama demonstrated more ability and development in

selected areas of teaching than their colleagues who graduated from other

institutions with comparable training and experience. However, only twenty
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per cent of the supervisors who returned the questionnaire rated the

graduates. Eighty per cent chose not to rate them.

4. Supervisors who rated the teachers with whom they worked

tended to rate them higher in some areas than what was normally expected

by chance response.

Recommenda t io n s

The following recommendations are based upon the findings of the

study and the related data found in Chapter II:

1. Teacher education administrators could use these data as a

part of their information base for reviewing and evaluating the under

graduate teacher education programs at the University of Alabama.

Teacher education administrators concerned about program2.

effectiveness could view Chapter II as

their programs more relevant, accountable, and viable.

Teacher education administrators should explore the possibil-3.
ities of offering some type of experience in problems of classroom

management prior to student teaching.

Teacher education administrators should explore the possibil-4.

ities of offering more experiences similar to those of student teaching.

Teacher education administrators should provide for more5.
observations of and experiences with school children throughout the

professional preparation programs.
Teacher education administrators should explore the possibil-6.

ities of offering experiences in effective use of multi-media resources.
Other studies, similar to this one, should serve as follow-up7.

However, it is recommended that each program be dealt with instudies.

a springboard of ideas for making
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more depth and fewer programs be analyzed. Program prerequisites and

requirements could be incorporated into the analysis of the program as

well as data concerning the output product.

It is also recommended that the sample population be8.

reduced and that annual follow-up studies such as this one be conducted.
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APPENDIX A



EVALUATION OF PROGRAM EXPERIENCES BY THE GRADUATES

DIRECTIONS:

3.1.

a.

b.
2. My sex is:

112

a.
b.
c.
d.
e.

a.
b.

male 
female

Undergraduate 
program
Graduate program

Single 
Married 
Divorced 
Widow 
Widower

Respond to the questionnaire only as it relates to your UNDERGRADUATE 
EXPERIENCES—

Respond to the questionnaire only as it relates to your GRADUATE 
EXPERIENCES—

IF—you have completed a MASTER’S or HIGHER degree at the 
College of Education, University of Alabama.

IF—you have completed LESS than a MASTER’S degree, even 
if you have completed some graduate work beyond the 
bachelor level.

On the basis of the 
directions given above 
I will evaluate only 
my:

My marital status when I 
received my last degree 
from The University of 
Alabama was:

You may omit any item that does not apply to you. Read each 
question carefully and decide which one of the answers is best. Notice 
the letter of the alphabet to which your choice corresponds. Then on 
the answer sheet, make a heavy black mark through the letter for that 
item. In marking your answers always be sure that you are responding 
to the question on the answer sheet that is the same as the question 
number on the questionnaire. Erase completely any answer you wish to 
change, and be careful not to make stray marks of any kind on the answer 
sheet.
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APPENDIX A—Continued

4. 8.

10);

5.
e.

9. My major area of study was:

a.

6.

10.

a.
a.

b.

c.

d. e;

11. I am:

7.

d.

e.

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

b.
c.
d.

d.
e.

My last degree earned at 
The University of 
Alabama was the:

I am presently working 
toward a:

Master's degree 
AA Certificate 
Ed.S. degree 
Doctoral degree 
no graduate degree

a.
b.
c.

b.
c.

History and Philosophy 
and Sociology of 
Education
Higher Education 
Educational Psychology 
Administration, 
Supervision and 
Development
None of these

Health, Physical 
Education and Recreation 
Special Education
Vocational or Industrial 
Arts Education
Counseling and Guidance 
None of these

a.
b.
c.
d.
e.

at a vocational, 
technical or junior 
college
at an extension 
center
at a four year 
college
none; I began my 
college career at 
The University of 
Alabama

20-24
25-29
30-34
35-39
40 or older

Bachelor 
Master's
AA Certificate 
Ed.S.
Doctorate

a.
b.
c.
d.

Elementary Education 
Secondary Education 
Library Education 
Fine Arts Education 
(Art Education or 
Music Education 
None of these

My previous college 
experience just prior 
to entering The 
University of Alabama 
was:

My age when I received 
my last degree from The 
University of Alabama 
was:

My major area of study 
was (your major area of 
study may be found in 
this item or in item 9 
or

teaching in Alabama 
teaching outside Alabama 
working in education in 
Alabama but not teaching 
working in education 
outside Alabama but not 
teaching 
not working in education 
(you may omit questions

My major area of study was:



114

APPENDIX A—Continued

16.

12. I am:

17.

e.

13. If

18.a.

19.14. I am in:

c.

20.
15. I am:

a.
b.
c.
d.
e.

a.
b.

a.
b.

c.
d.

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

that apply only to 
persons who are work
ing in education 
e.g. Item 14)

In my situation a Master’s 
degree meant or will mean 
an increase in salary of:

My salary during 
the past school year was:

9 months
10 months
11 months
12 months 
other

no increase 
$499 or less 
$500 to $699 
$700 or more 
do not know

$12,000 to $13,999
$14,000 to $15,999
$16,000 to $17,999
$18,000 to $19,999
$20,000 or above

less than $5,999
$6,000 to 7,999
$8,000 to 9,999
$10,000 to 11,999
none of these (additional
alternatives below)

b.
c.

d.
e.

a.
b.
c.
d.
e.

d.
e.

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

in education, at what 
level are you working:

a teacher
a counselor
a supervisor or 
administrator 
office personnel 
in another 
educational position

Pre-school or 
elementary (K-6) 
Secondary (7-12) 
Junior college, 
vocational or 
technical 
College or university 
Other

working in education 
working in business 
or industry 
self employed 
working in the 
military or govern
ment
a housewife or other

In my situation an AA certi
ficate or an Ed.S. Degree 
would mean an increase in 
salary over the Master’s 
degree salary level of:

The above salary is for a 
contract period of:

My salary during the past 
school year was:

public school 
private school— 
non-religious 
private school— 
religious
other type of school 
education but not in 
a school

no increase 
$299 or less 
$300 to 499 
$500 or more 
do not know
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APPENDIX A—Continued

21. 24.

a.

b.

c.
I compare my education25.

22.

a.
Directions:b.

c.

d.

e.

23.
1.

2.

a.

26.

27.

d.
e.

b.
c.
d.
e.

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

Better financial 
opportunities 
Better professional 
opportunities 
Failure to find a 
desirable position 
in Alabama 
Other reasons 
No plans to leave 
Alabama

Graduate assistantship, 
fellowship, etc.

much better prepared 
somewhat better prepared 
about equally prepared 
somewhat less prepared 
much less prepared

Part-time employment 
Fraternity and sorority 
Student activities 
Dormitory life 
Other

To a very great 
extent
To a great extent 
Somewhat
Hardly at all 
Not at all

3.
4.
5.

If I left the State 
of Alabama to work, 
or plan to, which item 
below best indicates 
the reason?

Classroom lectures and 
discussions

While attending the 
University what experiences 
other than classroom proved 
most helpful to me?

To what extent do I 
feel that some experi
ence in classroom 
management, prior to 
student teaching would 
have been helpful?

As 
received in college with 
that of my colleagues from 
other institutions, I appear 
to be:

At what level in my under
graduate work do I think 
student teaching would 
have been most helpful?

For items 26 through 36 you are 
asked to rate the value of the 
various phases of your under
graduate or graduate experiences 
in the College of Education.
Rate each item on a 1 to 5 point 
scale.

During my sophomore 
year
During my junior 
year
During my senior 
year
Was not helpful at
any level
Have no opinion

valuable to a very great 
extent
valuable to a great
extent
somewhat
hardly valuable at all
not valuable at all
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28. 40.

29. Internship 41.
30.

Directions:
31.

32.

33.

34. Student teaching

35. Resource speakers

36.

42.

43.
Directions:

44.

45.

46.

47. Ability to think creatively

48.
37.

49.
38.

50.
Courses that I elected39.

Major courses within the 
College of kducation

Required courses within 
the College of Education
Required courses outside 
the College of Education

Tests and 
examinations

Independent study or 
special investigations 
such as term papers on 
topics of my own choosing

Informal discussions 
with faculty members

Small group or 
committee projects

Guidance and counseling 
received

Acquisition of liberal view
points concerning social 
issues

Development of aesthetic 
and cultural interests

Acquisition of satisfying 
social relationships

Ability to detect and deal 
with educational problems

Ability to recognize the 
worth of individuals

Ability to lead discussions 
in the classroom

Development of a personal 
philosophy of education

Major courses outside the 
College of Education

1.
2.
3.
4.
5.

1.
2.
3.
4.
5.

Informal discussions with 
other students

For items 37 through 41 rate the 
extent to which the following cate
gories of courses contributed to your 
academic growth and development. 
Rate each item on a 1 to 5 scale.

to a very great extent 
to a great extent 
somewhat
hardly at all
not at all

Ability to plan, organize, 
and present ideas

to a very great extent 
to a great extent 
somewhat
hardly at all
not at all

For items 42 through 63 rate the 
extent to which your undergraduate 
or graduate course work and other 
academic requirements within the 
College of Education contributed 
to the following. Rate each item 
on a 1 to 5 point scale.
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51. 61.

52.
62.

53. 63.

54.
Directions:

55.

56.

57.

Ability to relate to students58. 64.

65.

66.

59.
67.

68.

60.
Directions:

Acquaintance with pro
fessional literature

Effective use of non
electronic visual 
teaching aids (charts, 
graphs, bulletin boards, 
maps, globes, etc.)

Effective use of 
electronic audio
visual teaching aids 
(overhead projector, 
movie projector, record 
players, etc.)

Development of knowledge 
and skills in a variety 
of teaching methods

Ability to develop 
rapport with students

Ability to work with 
others in educational 
endeavors

Development of poise and 
self confidence

Ability to relate theory to 
practice

Permit students to plan and 
pursue areas of interest

Knowledge of area being 
taught

Ability to work with bright, 
average, and slow students

Ability to interpret 
standardized test scores

Ability to advise and counsel 
with students on an individual 
basis

1.
2.
3.
4.
5.

Utilization of community 
resources, human and 
other (business and 
industry, government 
agencies, museums and 
parks, etc.)

Items 69 through 77 list some 
factors which may have influenced

to a very great extent 
to a great extent 
somewhat
hardly at all
not at all

Ability to work effectively 
in an educational 
situation that is not 
id eal

Ability to understand and 
relate positively to 
students and teachers 
of a different cultural 
or racial background

Flexible in working with 
individual students

Items 64 through 68 list some 
qualities of teachers. The pur
pose of the rating scale is to 
identify the extent that these 
qualities contributed to your 
personal growth and development. 
Rate each item on the 5 point 
scale below.
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74.

75.

76.

77. Relatively low tuition

78.
69.

70.

71.

79.
72.

73.

General standing of the 
University and its 
reputation for high 
scholarship

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

Scholarship, fellowship, 
assistantship or other 
financial assistance

Relative ease with which 
the requirements of the 
degree could be met

Reputation of the University 
for placing graduates in 
good positions

English and Speech
Social Studies
Foreign Language 
Distributive Education 
Art and Music

Business Education 
Home Economics 
Mathematics 
Science
None of these (additional 
alternatives are in Item 
79, below)

Varsity athletics and/or 
social opportunities 
(football, basketball, 
baseball, golf, etc., 
sororities and/or 
fraternities)

1.
2.
3.
4.
5.

Influence of friends 
and/or relatives

to a very great extent 
to a great extent 
somewhat
hardly at all
not at all

Convenience or access
ibility of the University

Additional alternatives for 
Item 78 (above) of Secondary 
Education Majors:

If you marked Secondary 
Education in Item I what 
was your area of speciali
zation?

Please write, on the attached sheet, any further constructive comments 
as to your evaluation of the College of Education. Please do not hesi
tate to be critical; this could be the most valuable item on the 
questionnaire.

you in determining the college 
of your choice. The purpose of 
the rating is to identify the 
degree of each item’s influence 
on your choosing to attend The 
University of Alabama. Rate 
each item on the 5 point scale 
below:

Reputation of the 
faculty or some faculty 
member, or some staff 
member
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EVALUATION OF GRADUATES BY THEIR SUPERVISORS

DIRECTIONS:

naire.

1. Directions:

a.

2.

3.

4.

5.
120

a.
b.
c.
d.
e.

b.
c.
d.
e.

1.
2.
3.
4.
5.

1/2 year
1 year
2 years
3 years
4 years

Acquisition of satisfying 
social relationships

Development of poise and 
self confidence

No teachers (if 
this is your 
answer, you have 
completed the form. 
Please mail back 
immediately.) 
1-2 teachers 
3-5 teachers 
6-8 teachers 
9 or more teachers

On the basis of the 
directions given above, 
I will evaluate:

Ability to recognize the worth 
of individuals

much more competent 
more competent 
equally competent 
less competent 
much less competent

In this section you are asked to evaluate, as a group, the teachers 
on your staff as specified above who are graduates of the College of 
Education at The University of Alabama. Consider only those teachers who 
have LESS than a Master’s Degree, and who completed their Bachelor's 
Degree in the last five years. (1967-1971).

Indicate the average number 
of years of observation 
for the group you are 
evaluating:

For items 3 through 25 you are 
to rate the extent teachers you 
are evaluating have demonstrated 
the ability in each item as 
compared with graduates from 
other institutions with com
parable training and experience. 
Rate the group on each item 
using a 1 to 5 point scale.

You may omit any item that does not apply to either your 
situation or the group you are evaluating. Read each question carefully 
and decide which one of the answers is best. Notice the letter of the 
alphabet to which your choice corresponds. Then on the answer sheet, 
make a heavy black mark through the letter for that item. In marking 
your answer always be sure that you are responding to the question on 
the answer sheet that is the same as the question number on the question-

Erase completely any answer you wish to change, and be careful 
not to make stray marks of any kind on the answer sheet.
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6.

7.
18.

8.

9.
19.

10.

20.

11.

21.

12.

13.
22.

14.
23.

15.
24.

25.16.

Ability to detect and 
deal with educational 
problems

Acquaintance with 
professional literature

Development of a personal 
philosophy of education

Ability to plan, organize, 
and present ideas

Ability to lead dis
cussions in the 
classroom

Acquisition of liberal 
viewpoints concerning 
social issues

Ability to think crea
tively

Ability to work with 
others in educational 
endeavors

Knowledge of character
istics and needs of 
children

Development of aesthetic 
and cultural interest

Ability to work with bright, 
average and slow students

Knowledge of subject matter 
in teaching area

Ability to interpret 
standardized test scores

Ability to work effectively 
in an educational situation 
that is not ideal

Effective use of non-electronic 
visual teaching aids (charts, 
graphs, bulletin boards, maps, 
globes, etc.)

Effective use of electronic 
audio-visual teaching aids 
(overhead projector, movie 
projector, record player, 
etc.)

Development of knowledge 
and skill in a variety 
of teaching methods

Utilization of community 
resources, human and other 
(business and industry, 
government agencies, museums 
and parks, etc.)

Ability to develop rapport 17. 
with students

Ability to advise and counsel 
with students on an individual 
basis
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LETTER TO THE GRADUATES

January 3, 1972

Dear Graduate:

coming more demanding with each passing year.

1.

Use a number 2 pencil only.2.

Handle the answer sheet with care (do not fold).3.

4.

123

Read instructions carefully and evaluate only the last 
program completed at the University.

personnel.
We believe that an evaluation made by our recent graduates will be of 
great value to us as we attempt to improve our programs.

We are aware that teaching in our dynamic and changing society is be- 
This is of serious concern 

to teacher educators as well as to classroom teachers and other school 
The enclosed evaluation form is an outgrowth of our concern.

College of Education 
Office of the Dean

Use the self-addressed stamped envelope for returning the 
answer sheet and comments.

University of Alabama 
University, Alabama 35486

To insure our being able to use your returned answer sheet I offer the 
following suggestions:

To complete the accompanying form will take several minutes of your 
valuable time. We ask you to do it because we believe that it is in the 
best interest of the school children of Alabama. The College of Educa
tion is undergoing a reorganization which will cast greater emphasis upon 
programs. This means that we will be geared to make the most of your 
personal evaluation as we work to improve our programs.
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Kindly return on or before January 20, 1972.5.
Thank, you for your cooperation.

Cordially yours,

PGO:jm

Page 2
January 3, 1972

Paul G. Orr
Dean
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LETTER TO THE SUPERVISORS

January 3, 1972

Dear Supervisor:

Read instructions carefully.1.

Use a number 2 pencil only.2.
Handle the answer sheet with care (do not fold).3.

4.

126

To insure our being able to use your returned answer sheet I offer the 
following suggestions:

Use the self-addressed stamped envelope for returning the 
answer sheet and comments.

College of Education 
Office of the Dean

University of Alabama 
University, Alabama 35486

We are aware 
coming more demanding with each passing year.

To complete the accompanying form will take several minutes of your 
We ask you to do it because we believe that it is in the 

The College of Educa- 
reorganization which will cast greater emphasis

valuable time, 
best interest of the school children of Alabama, 
tion is undergoing a 
upon programs. This means that we will be geared to make the most of 
your personal evaluation as we work to improve our programs.

that teaching in our dynamic and changing society is be- 
This is of serious concern 

to teacher educators as well as to school administrators, classroom 
teachers and other school personnel, 
outgrowth of our concern, 
visors of our 
to improve our programs.

The enclosed evaluation form is an 
We believe that an evaluation made by super

recent graduates will be of great value to us as we attempt
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Kindly return on or before January 20, 1972.5.

Thank you for your cooperation.

Cordially yours,

PGO:jm

Page 2
January 3, 1972

Paul G. Orr
Dean
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GRADUATE PERCEPTIONS OF THE UNDERGRADUATE PROGRAMS BY SELECTED ITEM

22. Most Appropriate Time of Student Teaching

Program

4343 566 8 23 30

4 46222 501897

005073614 52

56 0 093152 13

0063538300

0029243300

4' 17 75811629579

*Not helpful or no opinion.

Total
N = 197

Library
N = 5

Fine Arts 
N = 8

Elementary
N = 75

Secondary
N = 79

H P & R
N = 14

Sophomore
No. Percent

Junior
No. Percent

Senior
No. Percent

Other*
No. Percent

Voc - Ind Arts
N = 16
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APPENDIX F—Continued

23. Experience in Classroom Management Prior to Student Teaching

Program No.

63 1 182 12 16

621 571 1757

1 72137110

2 12618113

00252766

001414 57

59183677153

Classroom Lectures and Discussions26. Value of
12945354132

141138314537

142294578

193254569

2550 24252

Total
N = 198

Elementary
N = 76

Voc-Ind Arts
N = 16

Fine Arts
N = 8

Voc-Ind Arts
N = 16

Fine Arts 
N = 8

Secondary
N = 79

Elementary
N = 76

Secondary
N = 79

Library
N = 5

H P & R
N = 14

H P & R
N = 14

Somewha t
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

141 14 2 29 1

28 144189 45 80

28. Value of Guidance and Counseling Received

493825191411

473822182016

6 4336571

38661508

262383383

2820000

529226462239

29. Value of Internship
651084333

7614113831

00365426

132193315

Total
N = 197

Total 
N = 177

Secondary
N = 48

Fine Arts 
N = 8

Library
N = 2

Library
N = 4

Elementary
N = 68

Voc-Ind Arts
N = 15

Secondary
N = 72

Elementary
N = 46

Voc-Ind Arts
N = 10

H P & R
N = 12

Somewhat
Percent

H P & R
N = 11

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

6 75 0 1 130

014 0 01 0

1122 1482 67 27

30. Informal Discussions With Faculty MembersValue of
191526204333

302422182722

284294365

61386569

13100887

29214100

47 2728494476

Value of Small Group or Committee Projects32.
9 1136285039

302435282218

2136 35436

Total
N = 123

Total
N = 172

Elementary
N = 76

Library
N = 1

Fine Arts 
N = 8

Elementary
N = 68

Secondary
N = 64

Secondary
N = 70

Voc-Ind Arts
N = 16

Library
N = 3

Fine Arts 
N = 7

H P & R
N = 13

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

2 1344 447 7

1311363 15

141292141

2240387176 41

33. Value of Tests and Examinations
32255643108

282353431512

284578142

264447315

504383131

29243300

3162551071428

Value of Student Teaching34.
43868767

2 215128065

Total 
N = 197

Total
N = 187

Secondary
N = 78

Elementary
N = 76

Secondary
N = 79

Voc-Ind Arts
N = 16

Library
N = 4

Fine Arts 
N = 8

Elementary
N = 76

Library
N = 5

Voc-Ind Arts
N = 16

Fine Arts 
N = 7

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

11 78 3 21 0 0

6 3 1912 75 1

0 008 100 0

141141433

49122384166

35. Value of Resource Speakers
161240313930

221840322520

213436365

4 25254508

252383252

141141141

224043773466

Value of Independent Study36.
16 2044343225

Total
N = 183

Total
N = 198

Library
N = 3

Voc-Ind Arts
N = 16

Elementary
N = 73

Secondary
N = 70

Fine Arts 
N = 8

Elementary
N = 75

Fine Arts 
N = 7

Library
N = 5

H P & R
N = 14

H P & R 
' N = 14

Somewhat
Percent

Voc-Ind Arts
N = 16

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

35 19 2329 27 33

1427 505 35

4 251326210

3831314 51

00292141

2344387374 39

Value of Required Courses Within the College of Education37.

7540315039

322643352117

71578355

4 25254508

252504252

292292141

204043843772

Total
N = 191

Total
N = 196

Voc-Ind Arts
N = 16

Fine Arts 
N = 8

Library
N = 3

Elementary
N = 75

Secondary
N = 78

Secondary
N = 75

Voc-Ind Arts
N = 16

H P & R
N = 14

H P & R
N = 14

Library
‘N = 5

Somewhat
Percent

Fine Arts 
N = 8

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

38. Value of Required Courses Outside the College of Education

181436 473325

108373040 50

142578294

254254508

383252383

141292292

163242824282

39. Value of Elective Courses

1130236852

3321177259

71294649

00618814

00383635

Total
N = 196

Voc-Ind Arts
N = 16

Fine Arts 
N = 8

Secondary
N = 78

Elementary
N = 76

Secondary
N = 79

Fine Arts 
N = 8

Elementary
N = 75

Library
N = 5

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Voc-Ind Arts
N = 15

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

029 03 43 2

325 5142 72 50

Value of Major Courses Within the College of Education40.

4329226550

161324 3038 47

711427210

002547512

002526 75

00292433

917295662119

Outside the College of Education41. Value of Major Courses
151243333124

3315127661

142436365

1322546310

Total
N = 197

Total
N = 192

Secondary
N = 76

Voc-Ind Arts
N = 16

Elementary
N = 75

Fine Arts 
N = 8

Secondary
N = 75

Elementary
N = 69

Voc-Ind Arts
N = 16

Library
N = 5

Library
N = 5

H P & R
N = 13

H P & R
N = 13

Somewhat
Percent

Hardly-not
No. Percent

Very great-great
No. Percent
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APPENDIX F—Continued

Program No.

06 75 2 25 0

043 032 29

19 103260108 58

Ability to Plan, Organize, and Present Ideas42.
8 1039304938

241941333427

142365507

1321936911

131504383

141141433

173338764589

Ability to Recognize the Worth of Individuals43.
171331245039

24 2935283427

213294507

Total 
N = 187

Total 
N = 198

Fine Arts 
N = 8

Elementary
N = 76

Fine Arts 
N = 8

Secondary
N = 79

Library
N = 5

Elementary
N = 76

Voc-Ind Arts
N = 16

Library
N = 5

Secondary
N = 79

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

63 1910 3 19 3

1363 125 52

1443 131 14

224534674486

Ability to Lead Discussions in the Classroom44.
181434264636

3125352826 32

213507284

254315447

383383252

433141141

265235703976

Developing a Personal Philosophy of Education45.
241939303527

24 3037303125

Total
N = 198

Total 
N = 198

Elementary
N = 76

Library
N = 5

Voc-Ind Arts 
N = 16

Fine Arts 
N = 8

Library
N = 5

Voc-Ind Arts 
N = 16

Secondary
N = 79

Elementary
N = 76

Secondary
N = 79

Fine Arts 
N = 8

H P & R 
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

6 3642 3 21 5

3144 25 547

6338 530 0

001414 57

2958367169 35

Ability to Detect and Deal With Educational Problems46.
221736284031

332738312520

284436284

325193518

514383131

28243300

295938743364

Ability to Think Creatively47.
241938293628

Total
N = 198

Total
N = 197

Voc-Ind Arts
N = 16

Voc-Ind Arts
N = 16

Elementary
N = 76

Fine Arts 
N = 8

Fine Arts 
N = 8

Secondary
N = 78

Elementary
N = 76

Library
N = 5

Library
N = 5

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

16 44 3419 36 27

3536 54 28 5

3253 198 50

2522524 51

29243300

306039'783060

Developing Aesthetic and Cultural Interests48.

231849382519

423432262419

142649213

1931936310

25200756

43300141

326239762958

Total 
•N = 198

Total
N = 196

Voc-Ind Arts
N = 16

Library
N = 5

Elementary
N = 75

Voc-Ind Arts
N = 16

Library
N = 4

Secondary
N = 79

Secondary
N = 79

Fine Arts 
N = 8

Fine Arts 
N = 8

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

Acquiring Liberal Viewpoints Concerning Social Issues50
41323516 2721

4234362916 20

365294365

254447315

514131383

43300282

418235682447

Developing Poise and Self Confidence51.

252035273729

262147372521

21343- 6365

2641326310

131635262

Library
N = 5

Total
N - 197

Voc-Ind Arts
N = 16

Fine Arts 
N = 8

Elementary
N = 75

Voc-Ind Arts 
N = 16

Elementary
N = 76

Secondary
N = 79

Fine Arts 
N = 8

Secondary
N = 79

H P & R
N = 14

H P & R
N = 14

Somewha t
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

282291 14 2

26514034 7968

Ability to Work With Others in Educational Endeavors52.
8636285442

119433534 42

712137110

1321936911

131131766

00292433

919377254106

Acquaintance with Professional Literature53.
161236284736

141142344234

142507365

3 19254579

Total
N = 197

Elementary
N = 76

Voc-Ind Arts
N = 16

Fine Arts 
N = 8

Secondary
N = 78

Elementary
N = 76

Voc-Ind Arts
N = 16

Secondary
N = 79

Library
N = 5

Library
N = 5

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Total
N = 198

Hardly-not
No. Percent

Very great-great
No. Percent
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APPENDIX F—Continued

Program No.

1 135 63 2 25

014 04 157

152939764693

of Knowledge and Skills in a Variety of Teaching Methods54. Development

1310322541 53

2621302434 42

213365436

193315518

383131514

292292141

214231624894

Ability to Develop Rapport with Students55.
241836283930

28 3435282823

436294294

Total 
N = 198

Total
N = 198

Fine Arts
N = 8

Elementary
N = 76

Fine Arts
N = 8

Library
N = 5

Secondary
N = 79

Secondary
N = 79

Voc-Ind Arts
N = 16

Library
N = 5

Elementary
N = 76

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

4 258 4 2550

383382 25 3

1414331 14

3060357068 35

56.

443427212620

463735281814

507294213

315386325

63538300

292141282

459032632344

Educational Situation That Is Not57.

473629222318

Total
N = 198

Total
N = 197

Ability to Work Effectively in an 
Ideal

Voc-Ind Arts
N = 16

Elementary
N = 75

Secondary
N = 79

Fine Arts 
N = 8

Library
N = 5

Voc-Ind Arts
N = 16

Elementary
N = 76

Library
N = 5

H P & R
N = 14

Somewhat
Percent

Fine Arts 
N = 8

Very great-great
No. Percent

Hardly-not
No. Percent

Ability to Understand and Relate Positively to Students and Teachers 
of a Different Cultural or Racial Background
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APPENDIX F—Continued

Program No.

558 32 457 26

6492132 14

2643144 57

635252131

141433141

5110031611836

Effective Use of Electronic A-V Teaching Aids58.
513923182519

594821171814

57871365

569132315

75625200

282292141

112 5721422244

Total
N = 197

Total 
N = 198

Elementary
N = 76

Fine Arts 
N = 8

Voc-Ind Arts
N = 16

Secondary
N = 78

Secondary
N = 79

Library
N = 5

Voc-Ind Arts
N = 16

Library
N = 5

Fine Arts 
N = 8

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent



168

APPENDIX F—Continued

Program No.

59. Effective Use of Non-electronic A-V Teaching Aids

23 303632 2825

43 532516 20 20

365436213

3253156 37

63525200

28200433

428231612753

60. Utilization of Community Resources
262043332822

504032261613

355365294

254254447

4 50252131

Total
N = 197

Voc-Ind Arts
N = 16

Elementary
N = 76

Secondary
N = 79

Elementary
N = 75

Voc-Ind Arts 
N = 15

Fine Arts 
N = 7

Secondary
N = 79

Fine Arts 
N = 7

Library
N = 5

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

1 14 282 29 2

3948 7525 72 37

61. Ability to Advise and Counsel Students Individually

4434322516 21

433541331411

365365294

193386386

635252131

433141141

438537722039

Interpret Standardized Test Scores62. Ability to
51393628118

403232262621

4 28213507

4471326 37

Total
N = 196

Voc-Ind Arts
N = 15

Fine Arts 
N = 8

Library
N = 5

Voc-Ind Arts
N = 15

Library
N = 5

Elementary
N = 75

Elementary
N = 75

Secondary
N = 79

Secondary
N = 79

H P & R
N = 14

H P & R
N = 14

Somewhat
Percent

Total
N = 195

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

0 0 880 0 7

291 214 292

91 473143 22 61

Ability to Work With Bright, Average, and Slow Students63.
4031352718 23

423432262419

284365365

2643156 37

63538300

29243300

407935692548

Ability to Relate to Students64. Teachers'
7523186752

11922185847

71294578

Total
N = 195

Total
N = 197

Secondary
N = 79

Voc-Ind Arts
N = 15

Fine Arts
N = 8

Library
N = 5

Library
N = 5

Elementary
N = 76

Elementary
N = 75

Fine Arts 
N = 7

Secondary
N = 74

H P & R
N = 14

H P & R
N = 13

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

12 675 2 13 1

6 0 075 2 25

0 02943 23

9162446128 67

Flexibility in Working With Individual Students65. Teachers'

1310322540 52

262121174335

142294507

611936911

00252756

00141574

1834285254103

Knowledge of Area Being Taught66. Teachers'
4322177054

1119157157

Total 
N = 189

Total
N = 190

Voc-Ind Arts
N = 15

Fine Arts 
N = 8

Elementary
N = 75

Library
N = 5

Library
N = 5

Elementary
N = 74

Fine Arts 
N = 8

Secondary
N = 73

Voc-Ind Arts
N = 15

Secondary
N = 73

H P & R
N = 13

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

092 013 0 0

0 013213 81

00252756

141141433

25203778146

Ability to Relate Theory to Practice67. Teachers'

19154232.3527

211725204536

71507365

254254447

00383635

00574141

203737704381

Total
N = 188

Total 
N = 188

Voc-Ind Arts
N = 15

Elementary
N = 74

Secondary
N = 73

Voc-Ind Arts 
•N = 15

Library
N = 5

Fine Arts 
N = 8

Library
N = 5

Fine Arts 
N = 8

H P & R
N = 13

H P & R 
N = 13

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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APPENDIX F—Continued

Program No.

Teachers' Permitting Students to Plan and Pursue Areas of Interest68.

1338 1732 42 29

2218383124 29

715784 29

4 251938 50

131252635

0000715

193739734278To tai
N = 188

Elementary
N = 74

Fine Arts 
N = 8

Voc-Ind Arts
N = 15

Library
N = 5

Secondary
N = 73

H P & R
N = 13

Somewhat
Percent

Very great-great
No. Percent

Hardly-not
No. Percent
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