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CHAPTER I

INTRODUCTION

General Mark Clark (1967) states, "All my life as a soldier

and educator, I have been engaged in a search for a mysterious in

tangible. All nations seek it constantly, because it is the key to

greatness, sometimes to survival. That intangible is the electric

and elusive quality known as leadership pp. He further points

available.

Although there is

little organization. It contains little in the way of common assump

tions and hypotheses, and it varies widely in theoretical and methodo

logical approaches. Therefore, one may conclude that leadership

Since written language is the distinguishing character
istic of a human being’s humaness, the world is full of 
literature. Human behavior also is full of leadership, 
and a sizeable portion of the world's literature relates 
to leadership. The beginnings of human attempts to 
record experiences include some designations of the 
phenomenon now referred to as leadership, many of 
these attempts being just simple picture carvings in 
which some figures are given a separate status through 
size or position in relationship to other figures in a 
group. Through all of the subsequent history of man's 
attempts to record human experiences, leadership has 
been recognized to an increasingly greater extent as 
one of the significant aspects of human activity (Browne 
and Cohn, 1958, p. 1).

a great mass of leadership literature, it has

out that any way this quality is defined there is never enough of it

106]
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literature is a mass of content without any coagulating substances to

bring it together or to produce coordination and point out inter

relationships .

Hubert Bonner (1959) indicates that it would be difficult to

The abundancedevelop a systematic conceptualization of leadership.

of literature dealing with the subject is perhaps an effective deterrent

Despite a number of excellent studies of leadershipto this process.

and despite the fact that no other area has been more thoroughly in

vestigated, it is still controversial.

Colleges and universities, because of their obvious role in

developing leadership, have not been exempt in the attempts to re-

The need for the identificationsearch this seemingly nebulous term.

of the more academically able students has implications for the de

velopment of leadership in the American society.

Paralleling the phenomena of leadership as a problem of

growing concern for society is its recent emergence as a problem

worthy of study by the social scientists. Although leadership has

Today there is an urgent need for new ideas about leader
ship. Rapidly changing conditions in our society have 
made traditional patterns of leadership seem inadequate 
and often even intolerable. If the last few decades can 
be characterized as the Machine Age, the next few may 
be known as the Human Age. Millions of dollars are 
being spent by business and industry in a search for new 
patterns of supervision, new management practices, new 
approaches to better human relations (Gordon, 1955, 
p, 5).
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always been a topic of interest to novelists, biographers, historians,

such as the psychologists and the sociologists (Gordon, 1955).

For the past few years psychologists and sociologists have

been increasingly active in attempting to introduce the methods and

knowledge of the human sciences into the study of leadership. The

theoretical framework of these human disciplines still is in the de

velopmental stages, but it is being utilized in the leadership area and

it well may be that leadership studies will contribute eventually to the

general theory of human science. It is too soon, however, for any

highly effective coagulation of these more recent scientific attempts

to study leadership. No successful attempt has been made to produce

studies because the material is still too much in a state of flux and

confusion -- there is much fluidity, but not a great amount of viscidity.

Gibb (1949) points out that the formal, recognized leader is

Carter (1950) had demon-often a leader only to

strated further that there is some disagreement in general between

ratings dealing with popularity or sociometric criteria when made by

different observers. He says ratings by faculty members and friends

Hemphill (1949) foundhave at times proved to be quite unreliable.

that there was not very good agreement between members* estimates

and political scientists, only recently has it earned respectability as

a very slight extent.

a legitimate problem for the experimentally oriented social scientists

a single comprehensive book or other coordination of leadership
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of influence procedures and the leader's estimates. A compromise

approach has been made by Shartle and Stogdill (1950) where, in the

the usual individual

proposal for group-

centered evaluation which promises to assess the leader by the per

formance of his group. In contrast to the aforementioned studies,

dike and Hagen (1961), and the U. S. Adjutant General's Office (1953)

indicate that peer ratings are reliable means of measuring leadership

qualities.

Leadership investigation can no longer be realistically handled

by the stereotype of a single leader and a mass of followers, but must

be met rather by the conception of different problem-solvers rising to

different occasions (Cartwright, 1956). This view is foreshadowed in

the work of Gibb (1950) where he recorded many instances of the ball

of leadership passing quickly from hand to hand, despite formal

It is true that he found

some persistence of a convergence of follower attitudes upon one

individual, whether he was formally or informally the leader, but

many members were in some degree recipients of such attitudes.

Leadership behavior and procedures can no longer be arbi

trarily defined as the behavior associated with the person put in the

W. H. Cowley (1931-32) suggested thatformal leadership position.

centered evaluation of leadership is balanced by a

organization, when special problems arose.

more recent studies reported by Roff (1950), Guilford (1954), Thorn-

latter's "paradigm for the study of leadership, "
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many

pleasing personality or political maneuvering. He refers to this type

According to Bogardus (1931-32) a leader is a person in

control of certain types of social situations.

Leadership is control in certain types of situations, actual or

potential, and followership is relative helplessness in those same sit

uations .

person has in a situation determines the role that he may play: leader

or follower.

The development of leadership depends on studying situations

and on acquiring skill in them. In order to

person analyzes situations and develops appropriate techniques for

By anticipating situations a person may become acontrolling them.

leader, while others are likely to run around in circles (Bogardus

1931-32).

Take him out of these types of situations and he is rel
atively helpless. Put a renowned professional baseball 
player with a batting average of .333, but who has never 
been to college, into a chair of paleontology, and he would 
act the simpleton. Give a high-salaried motion picture 
actress, accustomed to driving a Rolls Royce, a pair of 
draft horses to harness and unharness and she would cut 
a sorry spectacle. Hand an erudite university professor 
who has never been on a golf course a 'driver' and if he 
tried to swing vigorously at a golf ball he would act 
ridiculously.

"learn" leadership a

of leadership as "headship."

"so-called" leaders have been elected to office as a result of a

The amount of skillful experience and understanding that a
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isolated unit and what the psychologist has to study are the inter -

few, personalities are so placed in the environment that his, or their,

a cause" (Pigors, 1935, p. 15).

Leadership has usually been thought of as a specific attribute

of personality, a personality trait, that some persons possess and

others do not, or at least that some achieve in high degree and others

The search for leaders has often been directed to-scarcely at all.

Theward finding these persons who have this trait well developed.

truth would seem, however, to be quite different. In fact, viewed in

relation to the individual, leadership is not an attribute of the per

sonality but a quality of his role within

system (Gibb, 1942).

Leadership is relative to the situation to the extent that a

certain kind of situation is required before the leadership relation will

A particular set of social circumstances existing atappear at all.

the moment determines which attributes of personality will confer

a particular and specific social

leadership status and consequently determine which members of a

actions between a ’’personality” and an

of a dynamic mind in a dynamic field of which it forms a part.”

”environment” -- the behavior

’’will, feeling, and insight direct and control others in the pursuit of

’’Leadership” is a concept applied to the personality-environ

ment relation to describe the situation when one, or at most a very

Burt (1945) has pointed out that ’’the individual is never an
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group will assume the leadership function to maintain the individual

in that role. This was one of the things indicated by Thrasher's

(Cartwright, Zander, 1956) study of juvenile gangs in Chicago.

Leadership seemed to be a quality that came out as the group moved

about together --it was the result of the social interaction.

Any examination of leadership indicates that many factors

such as maturity, educational level, previous experiences, and per

sonality must be taken into account in order to define and designate a

leader. With increasing awareness of the need to define and designate

leadership, Svedfeld (1966) emphasized that industrial and military

psychologists have been charged with the task of identifying, training,

areas, institutions of higher education have also recognized the need

for studies in which factors of leadership can be examined. Such

programs as the early admission and advanced placement programs,

in operation at an increasing number of American colleges and uni-

A major question in the minds of those connected with these programs

concerns the effect of acceleration on leadership development and

leadership potential.

Early Admission To College

A 1951 evaluation of early admission programs by the Fund for

versifies, are prime examples of the need for studies in this area.

and evaluating leaders. Just as the immediacy has been felt in these
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the Advancement of Education (Fund, 1953) indicated that the prac-

step" in education. The Fund feels that the able student is thereby-

relieved of boredom and frustrations in high school where the atmos

phere is unchallenging. They receive new intellectual momentum and

however, that high academic aptitude and the ability to handle the

responsibility of college life are the sine qua non of early admission

(Fund, 1957).

While research has revealed that students who have partici

pated in early admissions programs have exhibited no real academic

and perhaps only minor social adjustment problems (Applebaum, May

1961; Anderson, I960) the literature suggests that little evidence is

available concerning leadership among this group.

For the past ten years Stetson University in DeLand, Florida,

has operated a program of early admission and advanced placement.

This program was approved in 1958 by the Committee on Accreditation

of the Florida State Department of Education and the Southern Asso

ciation of Colleges and Secondary Schools. In establishing this

program Stetson University initiated a course of study similar to that

of many other reputable institutions of learning which are trying to

expand and improve educational curricula in order to create a more

satisfactory learning climate for the academically talented youth of

tice of early admission frees the students from the traditional "lock

their social and emotional maturation is fostered. It is stressed,
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America.

This program at Stetson University was similar in many

respects to the early admission program supported by the Fund for

the Advancement of Education. The Fund report noted the regret

table waste of the potentially talented youth and the impaired quality

of their acquired knowledge and attributed this to two closely related

weaknesses in the American educational system.

The unevenness in secondary preparation as well as the wide

range in ability of students is recognized by most educators. The

directors of the first Stetson summer program were well aware of

this educational dilemma as a result of their own experience with

They hoped to resolve these difficultiesentering college freshmen.

by offering a summer course designed to provide an academic back

ground of sufficient quality and depth that, if successfully completed,

could assure considerable college success for the intellectually

superior students who had not yet formally completed the high school

program and, at the same time, work with talented students with

adequate preparation so that they might be permitted to enter certain

The first weakness is the lack of sufficient flexibility 
to accommodate the wide differences in ability, interests, 
and maturity that prevail among young people of similar 
age. The second is a lack of continuity in the various 
stages of the educational process, which too often leaves 
gaps in a student's education or forces him to repeat 
work he has already done well (Fund, 1953, p. 4).
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college courses at an advanced level.

In 1958, the first summer of the Program of Early Admission

and Advanced Placement, 98 able students were offered the opportunity

of doing the equivalent of one year's work in English and mathematics

plus a skills course to improve effectiveness and efficiency in reading.

Selection of the students for the program was based on the

following criteria:

1.

High school achievement records and test data.2.

Recommendations from principals, teachers and others.3.

4.

Of these first students, only 18 were high school seniors who

an enrichment program. These

students were offered advanced placement, with or without credit, in

The remaining 80 students of this pilot program were high

school juniors whose aim was the successful completion of the course

in order to qualify for early admission to Stetson University. They

understood from the high schools, in advance, that they would receive

their diplomas at the completion of their freshman year at college.

Early admission students with high performance ratings were granted

Scores on tests of the College Entrance Examination 
Board.

Rating of students taken from interviews with the 
students.

wished to take this course of study as

areas of study where their performance warranted high ratings.



11

advanced placement.

the early admission program in the residence halls during the summer

Their primary responsibility was to be available for personalmonths.

counseling as well as planning extra-curricular activities. Frequent

reports were given in staff meetings by the counselors regarding the

At the end of the program a summarydevelopment of the students.

on each student's social growth, interpersonal relationships, and his

general ability to adapt to college life was submitted. This informa

tion carried considerable weight in the admission of the student.

The initial experiment, having successfully fulfilled the ma-

These goalsprogram.

for each subsequent summer session.

Constructive criticisms and recommendations have been pro

vided over the past decade by visiting faculty and regular faculty.

After each summer session a complete study and report is made to

the president of the University.

Much remains to be accomplished in the selection, guidance,

In May, 1932, about 300 Americanand education of able students.

uates of thirty secondary schools selected by the Commission on the

Relation of School and College of the Progressive Education

or purposes have been refined and developed

jority of the goals desired, justified continuation of the summer

A staff of professional counselors was employed to work with

universities and colleges agreed to consider for acceptance the grad-
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Association without regard to the conventional course and unit re

quirements then generally in force. The evaluation of the college

five years as provided in the original agreement. The selected

secondary schools experimented with methods and curriculum with

the aim of improving their own programs. In addition to proving that

the traditional unit requirements for admission to college fail to indi

cate the fitness of all students for college, it found, among other

features investigated, that these experimental students earned a

slightly higher total grade average (Chamberlin, 1942).

Although only indirectly related to the study of the gifted

students, the breakthrough of the college entrance requirements

barrier has been a great step toward qualifying more students as

Certain basic courses are stilleligible for college level work.

meaningful; but most institutions today will consider seriously a

student for admission who has completed any coherent four-year

program in a school of good repute, who has a satisfactory rating on

a scholastic aptitude test, and who is recommended by his principal

or headmaster.

The program of admission with advanced standing has been

provided so that a student who has completed twelve years of schooling

and obtained credit for courses passed by examination can shorten his

years of college work and so enter graduate work or his chosen field

performance of these students was started in 1936 and continued for
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or profession at an earlier age. While a great deal of research has

been done on advanced placement,

on early admissions which was sponsored by the Fund for the Advance

ment of Education, the results of the work of the two groups of students

who entered thirteen different colleges in 1951 and 1952, as compared

with a control group, showed that academically the experimental stu

dents, as a whole, considerably outdistanced the rest of the freshman

class.

One of the committee's important conclusions from this study

conventional years of high school and college in seven years (Fund,

1953).

A second report of the Fund was concerned primarily with

early admission to college in order to save time and enrich the quality

This report was first published in 1957, four years afterof education.

the initial report, and was able to determine that these same classes

of 1951 and 1952 received a disproportionate share of academic honors

when compared with the control students and many more than that of

It was noted that a high proportion of the experi-the class as a whole.

mental group indicated that they planned to go on to graduate work

when their classmates received the bachelor's degree.

Further checking showed that six per cent of the group failed

a parallel amount of study is re-

was that it should be possible for better students to complete the eight

ported on early admission to college. According to an initial report
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academically and another six per cent failed in adjustment. The over

all failure was higher among the scholars than the comparison students

comparison group but the data collected offered no definite clues as to

reasons for this being so. Requests for transfers to other colleges

were higher but varied with colleges.

In November, 1960, a comparative study was made of the

early admission and regular admission freshmen women in their first

semester at Stetson University in the fall of 1959. The conclusion was

made that superior high school women juniors can succeed in college

as well as the high school seniors of comparable ability (Anderson,

1960).

A study was made by Yoakley (1962) of certain personality

variables of the 1961 early admission students and regular admission

null hypothesis that

there is no significant difference in anxiety scores of the experimental

and control students but noted that evidence seemed to indicate that

social insecurity tended to be stronger with the early admission stu

dents than with the regular admission group.

In 1942, the NEA recommended 36 students for college entrance

after they had completed their junior year of high school (Berg and

It was determined that there were no indications ofLarsen, 1945).

personal or social adjustment problems and no negative effects on the

students at Stetson University. He accepted a

but lower than regular classmates. Fewer students withdrew from the
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academic success of these students.

In 1961, an appraisal was completed of 32 early admission

students attending the University of Pittsburg (Lindvall, 1961). The

majority of these students revealed no problem in adjusting to the

academic climate in college and many enjoyed extra-curricular activ

ities in addition to showing good social and emotional adjustments. In

contrast, Davie (1961) found that superior college students are less

inclined to join social organizations and have more trouble mixing

He added that althoughwith their peers than the average students.

there were more problems interfering with their social lives, there

were fewer complications with their academic studies.

Questions For Research

The literature cited above provides some evidence that early

admission students do not differ significantly from regularly admitted

students with respect to academic achievement and social adjustment.

However, the paucity of reports of studies which have been conducted

to investigate leadership variables among groups such as these is

The following questions, posed for this study, seem vitalalarming.

to a better understanding of this growing educational practice:

Do early admission and regular admission students1.

differ with respect to:

a. The number who hold one or more leadership 

positions in social organizations?
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b. The mean number of leadership positions held

by those holding office in social organizations?

2. Do early admission and regular admission students

differ with respect to:

The number who hold one or more leadershipa.

positions in academic organizations ?

The mean number of leadership positions held byb.

those holding office in academic organizations?

Do early admission and regular admission students3.

differ with respect to:

The number who hold one or more leadership

positions in service organizations ?

The mean number of leadership positions heldb.

by those holding office in service organizations?

Do early admission and regular admission students4.

differ with respect to:

The number who hold one or more leadershipa.

positions ?

The mean number of years of those holding anb.

office?

early admission and regular admission students5. Do

differ with respect to the types and number of leader

ship positions held?
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President

b. Vice-President

Secretaryc.

d. Treasurer

Miscellaneouse.

6. Do male and female early admission students differ

with respect to:

The number who hold one or more leadershipa.

postitions ?

b. The mean number of positions held by those

holding office?

Do male and female regular admission students differ7.

with respect to:

The number who hold one or more leadershipa.

positions ?

The mean number of positions held by thoseb.

holding office?

8. Do male early admission students and male regular

admission students differ with respect to:

The number who hold one or more leadershipa.

postitions ?

The mean number of positions held by thoseb.

holding office ?
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9. Do female early admission students and female

regular admission students differ with respect to:

The number who hold one or more leadershipa.

positions ?

The mean number of positions held by thoseb.

holding office?

Do early admission students and regular admission10.

students differ in their involvement in leadership

positions at various class levels?



CHAPTER II
RELATED LITERATURE AND RESEARCH

One acceptable criterion of leadership is a subjective judgment

or collection of judgments. When the practical problem of selecting

potential leaders comes up, as it does in military or industrial life,

the psychologist is faced with a scientific problem of the first magni-

The implication of the work reviewed by Jenkins (1947) is that,tude.

for practical purposes, leadership predictors will have to be tailor-

made and not just taken from the grab bag of accumulated aptitude tests.

The sociometric work of Moreno (1934), Jennings (1943), Hunt

and Solomon (1942) and others is well known. These investigators

In the sociometric literature there have been many suggestionsgroups.

that these preferences be used as a basis for the selection of leaders.

However, there is little evidence that the suggestions were taken

From its early conception by Moreno, through the basic work

of Jennings and others, sociometry has grown steadily in stature. In

more recent years, the value of sociometric techniques in problems of

In at least oneapplied research has become increasingly apparent.

in applied psychology which have as their core the utilization of some

seriously by most military psychologists (Williams, 1947).

used personal preferences as a means of analyzing the structure of

sense, attestation to this fact is provided by the volume of investigations
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This is particularly true of the peer

nomination.

Several studies completed within military groups during the

past decade have, unlike Carter's report, yielded provocative findings

regarding the validity of peer nominations

performance criteria considerably divorced in time from the original

point at which nominations were gathered (Hollander, 1954). One of

which may be made from leadership nomination data concerning char

peer nominations represent much more than a popularity contest.

their research at the Signal

Corps Officer Candidate School, contend that peer ratings on leader

ship yield superior predictions of performance and hence constitute

something beyond or divorced from popularity as such.

Carter (1950) and his associates reported experimental findings

which indicate that the behavior shown by designated leaders does vary

somewhat depending upon the nature of the group task. These investi

gators concluded that the goal or task of the group exercises influence

upon the nature of the leadership behavior that arises.

Bavelas (1950) indicated that when experimental groups are

working on certain tasks, the concentration of leadership functions

results both in more efficient group performance and lower morale.

Wherry and Fryer (1950), reporting on

on leadership in predicting

form of sociometric measure.

the problems is the "followership" issue -- that is, the interpretation

acteristics of follower ship. Another issue is the lingering doubt that



21

centration of functions may have mixed results. They found that high

producing groups in business and industry tend to have supervisors

planning, providing materials, and coordinating), but the supervisors

of these productive groups also are more inclined to delegate responsi

bilities to others in the group and to encourage members to make

decisions and take initiative in many activities.

As indicated in the foregoing discussion, industry, the military,

psychologists and sociologists have been involved in an attempt to

Educational

institutions from elementary school to graduate school have also been

searching for ways to cultivate and foster this seemingly nebulous

Bruner (1941) suggests there is a great need inquality in students.

DeHann (1958) has pointed out the need for developing social leadership

The nature of groups, the nature of leadership, andin gifted students.

the value of a program that allows students to assess their own

strengths and weaknesses are a "must" in our programming in the

schools.

Many high schools have experimented with leadership training

programs to determine who are the leaders as well as the interpersonal

who take responsibility for several functions of leadership (such as

The work reported by Kahn and Katz (1953) also indicates that the con

cur country to develop trained leaders for national defense and peace.

identify and examine the phenomena called "leadership."

dynamics involved (Bratton, 1956). Some have shown how important it
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is to identify the gifted. There are various methods that have been

employed at the secondary level in this process, such as mental tests,

aptitude tests, age-grade data, school achievement, reports of parents,

teachers, and other professional workers (Bristow, 1951).

Many students of leadership seem to feel that a high degree of

Cattell initially didintellectual capacity is necessary for leadership.

not find this as a factor which identified leaders; in a later study Cat

tell and Stice (1950) found that the total number of leadership acts was

the only significant criterion differentiating leaders and non-leaders.

However, it remained for Hunter and Jordan (Lindsay, 1956) to find

that college leaders scored 20. 5 points higher on the American Coun-

control group of

non-leaders.

lenging task than the elementary or secondary schools. Since high

schools have to prepare children for effective living, it is up to col-

The population bulge that is nowleges to screen out potential talent.

in the high school will soon be in college, and unless provision is

made, talent will be wasted through lack of identification and challenge.

It seems that the college campus is an appropriate setting for leader-

The academic environment and challenge is vital toship development.

the potential leader.

Obviously, a major problem facing educational planners

cil on Education Psychological Examination than a

Brown (1956) sees higher education faced with a more chai-
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puses in the country to promote leadership development. These

programs of necessity will include the gifted and the promising.

Riesman believes that we can no longer afford the luxury of wasting

manpower on the grand scale as in the past (Bass, 1958). One of the

greatest draw-backs will be the inability to recognize and present

opportunities for these students to develop their full potential. The

promising student, because of his capabilities and curiosity, is better

equipped for the challenge of intellectual and leadership development.

However, it cannot be concluded that this process will automatically

take place.

Passow (1955) reports that education for all youth has resulted

in a loss of manpower and leadership represented by the bright student.

Just as special attention for the handicapped is democratic, so is edu-

The basic goals in providingcation for the more promising student.

in productivity of the talented, and (3) the increase of the national

No matter how well a program is planned, im-reservoir of talent.

provement of educational opportunity depends on the wealth and diver

sity of resources the school has to offer.

The literature cited above indicates that in order to evaluate

leadership, ratings as well as actual performance are necessary.

Cattell (1950) has stated that since a leader is not merely one who

a program for bright students are: (1) self-realization, (2) increase

concerns the type of programs that may be initiated on college cam-
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occupies a leader’s position or office, the use of a rating scale would

be useful in identifying potential leaders. W. H. Cowley has substan

tiated Cattell's point of view by differentiating between "headship" and

depend

able criterion of leadership (Bonner, 1957).

Thus, any study of leadership would be well advised to consider

ship potential. This study employed data on actual leadership-type

positions which subjects held during the college years as the more

carefully developed rating system of

the subjects' leadership potential as the more subjective type of as

sessment.

Additional Research Questions

The following additional questions were included in this study to

permit a more thorough examination of the concept of leadership posed

in this study:

(a)1.

(b)

(c) Are differences in such perceptions in evidence 
when only female early admission and regular 
admission students are considered?

Are differences in such perceptions in evidence 
when only male early admission and regular 
admission students are considered?

Do peers and significant others in the college 
environment perceive differences between the 
leadership potential of early admission and 
regular admission students?

objective method while utilizing a

leadership, since the former is not considered by him to be a

both the objective and the more subjective methods of assessing leader-
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2. Is there a significant relationship between a student's 
leadership potential as may be demonstrated by his 
holding responsible positions in student activities and 
the perceptions of his potential held by peers and 
significant others in the college environment?



CHAPTER III

METHODOLOGY

This study was developed to determine how early admission

college students and regular admission college students compared

with respect to leadership. The chapter explains the methodology

employed in the study.

The Subjects

All early admission students enrolled at Stetson University

from the academic year 1963-64 through 1967-68 were selected as

subjects (N = 72). The current classification of the subjects ranges

from the freshman year to one year after graduation. An equivalent

72) of regular admission students was selected on the basis

of the criteria discussed in following paragraphs to serve as a control

group to facilitate the study of the early admission students. Thus, a

total of 144 subjects was included in this study.

The equating or matching of these groups was considered an

important part of the problem; more valid comparisons could be made

the closer the early admission group matched the regular admission

Undoubtedly there are many variables which would contributegroup.

to leadership development and performance, but these seem to be

group (N =
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detailed knowledge of prior experience which

would make such a study as is proposed here impractical if not im

possible.

Four criteria were used in pairing the early admission and

regular admission students. Sex and corresponding class membership

were used initially in the pairings. Thirty early admission and 30

regular admission male subjects and 42 early admission and 42 regu

lar admission female subjects participated in the study. The subjects

by classification were: 1963 graduates -- male, 5 pairs; female, 6

Seniors -- male, 9 pairs; female, 12 pairs. Juniors -- male,pairs.

Freshmen -- male, 3 pairs; female, 4 pairs.pairs.

The next criterion used as a basis for matching the two groups

This national

admissions test yields a verbal and math score on each student.

These scores were obtained from the official permanent records of

the Stetson University Admissions Office. After the scores had been

collected for all 72 early admission students, the records were used

to hand-pick 72 regular admission students with comparable scores.

A t test was employed to check the significance of any dif

ference between the two groups on the College Board scores. The

following formula was used (McGuigan, F. J., 1960):

either intangibles or

was the College Entrance Examination Board scores.

10 pairs; female, 7 pairs. Sophomores -- male, 3 pairs; female, 13
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t =

The obtained jt was .09 which is not significant.

It seemed advisable to match the groups according to their

socio-economic background. One may infer that the higher the socio

economic level the more opportunities an individual has to obtain

Barber (1957) found thatexperience vital to leadership development.

social class status as evaluated on the Warner's Revised Scale for

elaborate rating system involving ratings of income, occupation, and

location of residence. Thus, the last criterion used for a basis of

pairing was the Warner Revised Scale for Rating Occupations (Warner,

1960). Each subject's personal file in the offices of the Stetson Dean

of Men and Dean of Women was reviewed to obtain the parents' occu-

median test (Siegel, 1956) was used to determine ifpations.

the two groups differed significantly in social class background. The

Since this difference was not significant,value of .05 was obtained.

the two groups could be viewed as having had similar opportunities for

leadership development in earlier years as far as social class was

concerned.

The use of sex, class membership, College Board scores and

ID2 - (SD)2/N 
n (n-1)

Rating Occupations correlated higher (r = .91) with Warner's more

X2

The X2

the Warner Scale for Rating Occupations as criteria established to a

Mx —Mr 
/
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considerable degree that the two groups were highly similar on these

important factors which could, perhaps, influence leadership behavior.

The age factor could not be controlled, since early admission

ally would enter college. An inspection of the enrollment records

indicates a general differential of one year in age between early ad

mission and regular admission students.

Procedures

After the subjects for this study had been selected, the next

step was to distribute to the subjects

their leadership attainments as represented by activities engaged in

sent to each subject along with a letter of explanation and instruction

(Appendix A). The letter explained to the subjects that all data col

lected during the course of the research project would be kept strictly

confidential and that it would not affect them adversely in any way.

This was done to assure the objectivity of the responses. Subjects

rately all leadership positions which they held in those organizations.

Eighty per cent of the subjects returned the form.

The leadership records of the subjects (N = 29) who did not

return forms were compiled from activity sheets on file in the offices

by definition implies the admission of students earlier than they norm-

a form designed to determine

were urged to indicate memberships in all groups and to list sepa-

and offices held during college enrollment. The research form was
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of the Dean of Men and Dean of Women. This list was supplemented

with the information received from former professors, personnel

deans and classmates who knew of the achievements of these subjects.

These results were then applied to the first ten questions

drawn on the participation of the early admission and regular admis-

Each category was identified by a chart of Stetson University organi

zations published by the Personnel Deans' offices, which categorizes

each organization as being service, social,

Comparisons were made with respect to the number of positions held,

the type of positions held, the length of time positions were held, and

the class level at which leadership positions were first attained. These

comparisons made it possible to determine the subject's degree of

involvement in the leadership corps of the various organizations. The

comparisons were extended to a further breakdown of the two major

groupings into male and female for study of sex differences in leader

ship achievement and involvement in on-campus organizations. When

the number of subjects holding positions was determined, it was then

possible to derive the percentages of subjects participating in the

to a statistical test for significance of differences between percentages.

The formulas (Snellgrove, 1967) used to obtain the values for the t

or academic (Appendix B).

sion students in three categories: academic, social, and service.

various leadership positions. These percentages were then subjected

raised in Chapter I. Accurate and significant comparisons were
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test were:

t

using the formula:

In the above formula P represents the pooled estimate of percentages

in the two groups and is computed from the following formula:

Q is 100% - P.

Where the mean number of leadership positions held by one

group of subjects was compared to the mean number held by another

used.

The Rating Scale

One of the primary methods which has been employed for the

identification and study of leaders is the rating of leaders by qualified

observers.

are in some cases the more valid available predictors since ratings by

= P1 - P2
SED%

+ N2P2
+ n2

_/ PQ(1 + 1 )
N1 N2

lrl
NI

The standard error of the difference of percentages was obtained by

N,P 
p = 1

sed%

group of subjects, the _t test of mean differences (Guilford, 1956) was

The U. S. Adjutant General's office points out that ratings
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tactical officers and by fellow cadets correlated more highly with

later ratings of performance as an officer, whose primary responsi

bility is to lead men, than did any of the records at West Point (Ad-

collected anecdotal descriptions of good and poor leaders and leader

ship for many years from returning combat officers from which rating

scales were constructed for research on traits related to leadership

(Roff, 1950).

In this study it was felt that some qualitative measure of the

ratings of subjects by their peers and by faculty and/or administrative

personnel were obtained.

This phase of the study was accomplished by formulating and

compiling a series of hypothetical and realistic tasks with which one

might expect a college student to be confronted or with which he may

Assistance in formulating the tasks usedbe associated on the campus.

in the scale was obtained from selected groups of students and faculty

Among the students were president ofand administrative members.

campus organizations, members of the Reserve Officer Training Corps

Leadership Training Program, selected sociology and psychology

students engaged in the study of leadership, and students in manage

ment training programs in the School of Business Administration.

The faculty and administrative members who assisted were those who

jutant General's Office, 1953). The Army, Air Force and Navy has

subject's leadership capability was necessary. To obtain this data,
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had served a number of years as advisors to student organizations

and who otherwise had many opportunities to observe student leader-

They ranged from those requiring marginal leadership ability to those

requiring exceptional leadership ability (Appendix C).

Nine judges were selected to finalize a rating scale from which

the subjects' leadership capabilities could be derived. The judges,

who represented every phase of college life as well as many cumulative

years of observing and working with students and student organizations,

were a college president,

successful basketball coach of fifteen years,

has worked for the past three years in a college ROTC program, the

president of Omicron Delta Kappa (mens' national honorary leadership

orary leadership organization), president of a university faculty senate

who is also an academic dean and serves as advisor to both a national

religious organization, and

is a university trustee.

dicating those tasks which, in their opinion, were relevant or valuable

Twenty-eight items were unanimously agreedsponses were discarded.

on by the judges.

organization), the president of Mortar Board (womens' national hon-

a major in the Army who

a bank president whosocial fraternity and a

a personnel dean of thirty years, a lawyer-

The judges were first asked to review the sixty-five tasks in

teacher of management in the School of Business Administration, a

in assessing leadership. All items receiving one or more "no" re

ship on the college campus. A list of sixty-five tasks was compiled.
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weight to each of the twenty-eight items according to the degree of

leadership ability each involved.

weight of four (Appendix D). Unanimous agreement was obtained from

the judges The scale was

constructed so that the items were in no particular order with respect

to weight. The rater was

X" for those items which had no application to the subjectii

being rated (Appendix E).

Three raters were chosen to apply the rating scale to each

Two of the raters were peers of the subjects and the thirdsubj ect.

rater was a faculty or administrative member of the university com-

Criteria for the selection of the raters were determinedmunity.

after considering Thorndike's and Hagen's (1964) suggestion that the

ideal rater is the person who has had a great deal of opportunity to

observe the person being rated.

A peer rater must have close association with the subject,1.

i. e. , live in the same residence hall and be a member of the same

organization.

as to the weight each item should receive.

They selected seven requiring

The next step was to have the judges assign a numerical

marginal leadership ability which would have a weight of one, seven

two, seven which required marked leadership ability with a weight of

three, seven which required exceptional leadership ability with a

"no,

"forced" to rate the subject with a "yes, "

or an "

requiring moderate leadership ability which would have a weight of
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2. The rater must have known the subject at least two years.

Raters of freshman subjects were, of course, excepted from this

latter criterion.

3.

bers of the University must have known the subject other than in class

room contact.

All raters were instructed both verbally and by written in-

objectively as possible on the

Leadership Rating Scale and to keep in mind that all data collected

would be treated confidentially. An effort was made to

importance of making

rater (Guilford, 1954). The rating scales were delivered by hand to

each of the raters.

The Wilcoxon Matched-Pairs Signed-Ranks Test (Siegel, 1956)

The following formula was used:paired subjects.

z =

A Pearson Product Moment correlation coefficient (Guilford,

tween the subjects' rated leadership capacities and their demonstrated

leadership abilities as indicated by involvement in leadership positions.

(2N + 1) 
24

T - N(N + 1)
_____ 4

J N (NH)

Raters who were administrative officers of faculty mem-

an objective rating in each discussion with the

structions to rate each subject as

was then employed to test for any significant difference between the

1956) was computed to determine the extent of the relationships be-

"sell" the
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The significance of the obtained

t test (Guilford, 1956).

r was tested for significance by the



CHAPTER IV

FINDINGS

Twelve research questions were raised in chapters one and

The results of the analysis of the data in terms of these ques-two.

tions which compare early admission college students and regular

admission college students with respect to leadership are presented

in this chapter. For the convenience of the reader the research ques

tions are restated below.

Statistical analysis used in this study is based on the test of

difference between means (Guilford, 1956), the Snellgrove (1967) test

of difference between percentages, Wilcoxon-Matched Pairs-Signed-

Ranks test (Seigel, 1956), and the Pearson Product Moment correla

tion coefficient (Guilford, 1956).

1.

a.

b.

The early admission students had 10 of their number holding

These office holders represented 14% of this21 leadership positions.

Twenty-three regular admission students, 32% of thegroup (N = 72).

When the percentage oftotal N of 72, held 28 leadership positions.

Do early admission and regular admission students 
differ with respect to:

The number who hold one or more leadership 
positions in social organizations?
The mean number of leadership positions held 
by those holding office in social organizations?
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lar admission students holding office in this category, a_t of 2.8,

at the . 01 level.

average of 2. 1 leadership positions in social organizations while the

control group was found to have a mean of 1.2 leadership positions in

of 1.21 was obtained on the _t test which is not significant.

2.

a.

b.

The Early admission students had 18 of their number holding

These office35 positions of leadership in service organizations.

holders represented 25% of this group (N = 72). Seventeen regular

admission students, 23% of the total N of 72, held 33 positions. When

compared with the percentage of regular admission students holding

The result is notoffice in this category, a _t of . 28 was obtained.

significant.

Examination of the data concerning those students who were

the percentage of early admission students holding such positions was

office holders indicated that the 10 early admission students held an

Do early admission and regular admission students 
differ with respect to:

The number who hold one or more leadership 
positions in service organizations?
The mean number of leadership positions held 
by those holding office in service organizations?

early admission students was compared with the percentage of regu-

using the Snellgrove test, was obtained. This value was significant

social organizations for the 23 subjects who held such posts. A value
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Early admission students held

positions in service organizations while the control group was also

tions for the 17 subjects who held such posts. The difference, of

course, is not significant.

3.

a.

b.

The early admission students had four of their number holding

These office holders represented six persix leadership positions.

Eight regular admission students, 11%cent of this group (N = 72).

When the percentageof the total N of 72, held 12 leadership positions.

of the early admission students having an office was compared with

egular admission students holding office in thisthe percentage of the

This value was not significant.category, a t of 1.09 was obtained.

The four early admission students held an average of 1.5

leadership positions in academic organizations while the control group

was found to have a mean of 1.5 leadership positions in academic

between these means is not significant.

4. Do early admission and regular admission students 
differ with respect to:

found to have a mean of 1.9 leadership positions in service organiza-

an average of 1.9 leadership

Do early admission and regular admission students 
differ with respect to:

The number who hold one or more leadership 
positions in academic organizations ?
The mean number of leadership positions held 
by those holding office in academic organizations?

organizations for the eight who held such posts. Again, the difference
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a.

b.

Twenty-three early admission students of the total group held

leadership positions. This contrasts to 37 regular admission students

who held one or more such positions. Thirty-two per cent of the early

admission students held leadership positions while 51% of the regular

admission students were so involved. When these percentages were

This value was significant at thecompared, a t of 2.33 was obtained.

. 05 level.

office holders showed that the mean number of years the 23 early ad-

The regular admissionmission subjects held office was 1.7 years.

The t obtained on the test of differ -students' mean was 1.5 years.

This is not significant.ences between means was .25.

5.

The early admission students had 12 of their number hold 14

presidential positions. These office holders represented 17% of this

Ten regular admission students, 14% of the total N ofgroup (N = 72).

72, held presidential positions. When the percentage of early admission

The number who hold one or more leadership 
positions ?
The mean number of years of those holding an 
office ?

Do early admission and regular admission students 
differ with respect to the types and number of 
leadership positions held? (a) President, (b) Vice- 
president, (c) Secretary, (d) Treasurer, (e) Mis
cellaneous

Examination of the data concerning those students who were
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students was compared with the percentage of the regular admission

students holding the office of president, a _t of .37 was obtained.

This value is not significant.

Three early admission students held the office of vice presi

dent in the organizations included in this study. These office holders

sion students, eight per cent, held vice presidential positions. The

Snellgrove test of differences between these percentages yielded a t

of 1.3. This value is not significant.

Similarly, no significant differences were found between per-

Thecentages of subjects holding secretarial or treasurer positions.

data revealed that 11 early admission students held 15% of the posi

tions as compared to 7 regular admission students (10%) who held such

The obtained t was .92. In the treasurer category twopositions.

sion students (6%) who held office. The t was . 88.

Positions other than those named above were grouped into a

This category included suchcategory designated as miscellaneous.

positions as membership chairman, projects chairman, social chair-

A difference significant at the .01 level was found between

the 11 early admission students (15%) and the 29 regular admission

The t obtained on the Snell-students (40%) who held such positions.

grove test was 3.41.

man, etc.

early admission students (3%) were compared to four regular admis-

represented four per cent of this group (N = 72). Six regular admis-
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6.

a.

b.

Eight male early admission students held 20 leadership posi-

These office holders represented 23% of this group (N = 30).tions.

Fifteen female early admission students, 36% of the total N of 42, held

41 positions. When the percentage of early admission male students

was compared with the percentage of the early admitted female stu

dents holding office, a _t of 1.72 was obtained. This value was not

significant.

Examination of the data concerning those students who were

average of 2. 5 leadership positions while the female early admission

students were found to have a mean of 2.8 leadership positions for the

A value of .24 which is not significant was obtained15 who held posts.

on the t test.

7.

a.

b.

The regular admission male students had 15 of their number

These office holders representedholding 33 positions of leadership.

office holders showed that the eight early admission males held an

Do male and female early admission students differ 
with respect to:

The number who hold one or more leadership 
positions ?
The mean number of positions held by those 
holding office ?

Do male and female regular admission students 
differ with respect to:

The number who hold one or more leadership 
positions ?
The mean number of positions held by those 
holding office ?
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female regular admission

students, 54% of the total N of 42, held 37 positions of leadership.

When the percentages of regular admission male and female students

was compared, a _t of . 34 was obtained. This value was not signifi

cant.

office holders indicated the 15 male regular admission students held

an average of 2. 2 leadership positions while the female regular ad-

obtained on the t test. This is not significant.

8.

a.

b.

When the percentage of male early admission students (23%)

students holding office (50%), This value

is significant at the .05 level.

Examination of the data also indicated that the early admission

male student's average of 2.5 leadership positions held was not signifi

cantly different from the male regular admission student's mean of

The obtained t was .25.2.2 leadership positions.

30). Twenty-three50% of this group (N =

Examination of the data concerning those students who were

Do male early admission students and male regular 
admission students differ with respect to:

The number who hold one or more leadership 
positions ?
The mean number of positions held by those 
holding office?

was compared with the percentage of the male regular admission

a t of 2.24 was obtained.

mission students had a mean of 1.6 positions. A value of .80 was
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9.

a.

b.

Fifteen early admission female students held 41 leadership

These office holders represented 36% of this group (N = 42).positions.

Twenty-three regular admission female students, 54% of the N of 42,

held 37 leadership positions. When the percentages of the early ad

mission female students was compared with the percentage of the

regular admission female students holding office, a t of 1.73 was

This value is not significant.obtained.

Examination of the data showed that there was no significant

difference between the 15 early admission female students who held

female students' mean of 1.6 for the 23 who held leadership positions.

This is not significant.A t of 1.23 was obtained.

10.

admission students, 13% of the total N of 72 were involved in leader-

Here, of course, the difference is zero and is notship positions.

Do early admission students and regular admission 
students differ in their involvement in leadership 
positions at various class levels?

an average of 2.8 leadership positions and the regular admission

Do female early admission students and female 
regular admission students differ with respect to:

The number who hold one or more leadership 
positions ?
The mean number of positions held by those 
holding office?

72, were involved in leadership positions. Nine freshmen regular

Nine early admission freshmen students, 13% of the total N of
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significant.

Ten sophomore early admission students, 14% of the subjects

sophomore regular admission students (29%) were so involved. The

Snellgrove test yielded

Four junior early admission students, six per cent, and six

junior regular admission students, eight per cent, were involved in

leadership positions. A t of .93 was obtained when these percentages

It is not significant.were compared.

All early admission students who graduated from Stetson Uni

versity did so in three years; therefore, no comparison at the senior

year level was made.

11. a.

b.

c.

The results of the ratings by peers and significant others

showed that early admission students and regular admission students

do not differ in the way their leadership potential is perceived by peers

and significant college administrators/faculty. The paired subjects

(N = 72) mean scores on the Leadership Rating Scale was subjected to

Do peers and significant others in the college 
environment perceive differences between the 
leadership potential of early admission and 
regular admission students ?
Are differences in such perceptions in evidence 
when only male early admission and regular 
admission students are considered?
Are differences in such perceptions in evidence 
when only female early admission and regular 
admission students are considered?

a jt of 2. 12 which is significant at the . 05 level.

in this group, were involved in leadership positions. Twenty-one
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the Wilcoxon Matched-Pairs Signed-Ranks test. The sum of ranks

(T) was +1250. The resultant ■&_ of .07 is not significant.

No significant differences appeared between early admission

male students (N 30) and

students on rated leadership potential. The sum of ranks total was

-206, and the z of .31 was obtained.

Similarly, there was

ratings they received on the Leadership Rating Scale. The sum of

ranks was -400. A z of . 39 was obtained.

12.

There is a significant relationship between all subjects'

(N = 144) leadership potential as demonstrated by their involvement

in responsible positions in student organizations and their rated po

tential determined by ratings from peers and significant others in the

A correlation coefficient was completed betweencollege environment.

leadership positions held and leadership ratings on the Leadership

Rating Scale.

yielded a t of 8.70 which is significant at the . 01 level.

Is there a significant relationship between a 
student's leadership potential as may be demon
strated by his holding responsible positions in 
student activities and the perceptions of his 
potential held by peers and significant others in 
the college environment?

a matched group of regular admission male

no significant difference between early

admission female students and female regular admission students on

An r of . 58 was obtained. The test of significance
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Post Hoc Findings

Forty-nine of the early admission students, 68% of the total

N of 72, were not involved in a leadership position while attending

Stetson University. Thirty-six of the regular admission students,

50% of the total N of 72, were not involved in a leadership position

obtained which is significant at the .05 level.

while at the University. In comparing the percentages a t of 2. 3 was



CHAPTER V

DISCUSSION OF FINDINGS, CONCLUSIONS

AND RECOMMENDATIONS

The findings of this research project are discussed in three

sections in this chapter. Conclusions are drawn from the discussion

as it seems appropriate. First, the discussion will center around

will discuss findings related to rated leadership capacity as manifested

by the two methods of leadership measurement used in this study:

objective evidence of demonstrated leadership ability and rated leader

ship potential. Finally, recommendations for further research are

included in this chapter.

Demonstrated Leadership

In the following five areas, significant differences were found

between the early admission subjects and the control group of regular

admission subjects: (1) the total number involved in leadership

positions, (2) the number involved in leadership positions in social

organizations, (3) the number holding miscellaneous leadership

positions, (4) the number of male subjects holding leadership positions,

and (5) the number holding leadership positions during their sophomore

year.

findings concerned with demonstrated leadership. The second section
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Early admission students at Stetson University are signifi

cantly less involved in leadership positions than the control group of

regular admission students. The reasons for this occurrence at

Stetson may be explained by other studies and reports as well as

conclusions drawn from this study.

The Fund for the Advancement of Education report on early

admission programs at colleges and universities in 1951 (Fund, 1953)

indicated that early admission students did not become as involved in

at Stetson may result from the grouping of early admission students in

the initial summer program prior to their admission to the University.

During the summer they are involved, as a group, in an academic

program planned for them, in residence hall programs, and in social

The group interaction demonstrates Cartwright's andfunctions.

Zanders' (1956) conclusion that leadership is a quality which comes

Because of the group inter -out of a group as it moves about together.

action developed in the summer program, the early admission students

Since Bogardus (1931-32) points out that the development of

leadership depends on studying situations and acquiring skills in them,

early admission students may reasonably be expected to be less in

group interaction among the early admission students but also because

seem to be less interested in formal organized groups.

organizations as their classmates. One reason for this being the case

volved in leadership positions. This is true not only because of the
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the time factor does not permit any extensive studying of situations.

This latter point is substantiated in part by the fact that the early

Conse

quently, they had less time to become involved in extra-curricular

activities.

The significant difference between the paired groups at the

sophomore level is more understandable. This level was the time of

greatest involvement in leadership positions for both groups. The

early admission students would naturally show less increase for the

reasons stated above.

Early admission students were not as involved in leadership

positions in social organizations as the regular admission students.

The early admissionThere are perhaps two reasons why this is true.

students are normally a year younger than the regular admission stu

dents; therefore, they possibly experienced feelings of social inade

quacy and insecurity as Yoakley (1962) demonstrated in an earlier

study at Stetson when he found more insecurity among early admission

The University ofstudents than among regular admission students.

Pittsburg (Lindvall, 1961) report substantiated this finding in a study

Their study revealed thatof early admission students on its campus.

the male early admission students find it awkward to ask a girl for a

This may limit his involvement indate who is one year his senior.

admission students graduated from Stetson in three years.

socially-oriented groups. Secondly, the early admission student at
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Stetson finishes college in three years which indicates

demic motivation.

usually required to spend considerable time performing tasks. The

early admission students, due to the high motivation to move ahead,

organizations have specified responsibilities, such as pledge activities,

(1961), as already reported, found that accelerated college students

are less inclined to join social organizations.

A significant difference was found between the paired subjects

in the number of miscellaneous positions, i.e., those other than

president, vice president, secretary and treasurer, held in any type

The regular admission students held more miscel-of organization.

The least significantlaneous jobs than the early admission students.

difference between the paired groups with respect to a leadership

Early admission students seem inposition was that of president.

dined to avoid non-academic activities which are time-consuming

unless it is a top position in the organization.

male students and regular admission male students with respect to

the degree of involvement in leadership positions. Again, the findings

explanation as to why male early ad

mission students tend to become less involved in leadership positions.

of the Pittsburg study offer one

a high aca-

Significant differences were found between early admission

Students who belong to social organizations are

that often preclude their entering positions of leadership. Davie

may often rule out such commitment of their time. Members of social
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The Pittsburg study reported that early admission male students

tended to be less aggressive in seeking recognition than female early

The female

students had less difficulty dating and establishing relationships than

Obviously, as mentioned earlier, because male earlythe males.

admission students graduate from Stetson in three years, they do not

have as much time to become involved in leadership positions as reg

ular admission students.

There were seven areas in this research where no significant

differences between early admission students and regular admission

students were observed.

service organizations, (2) the number involved in academic organiza

tions, (3) the level of leadership positions held, (4) the leadership

involvement of male and female early admission students, (5) the

leadership involvement of regular admission male and regular admis

sion female students, (6) the leadership involvement of female early

admission students and female regular admission students, and (7) the

academic class level at which the subjects became involved.

Participation in service and academic organizations is not

that in social organi-

For example, participation in social organizations requireszations.

the development and implementation of particular kinds of interpersonal

relationships, whereas academic and service organizations require less

considered as demanding and time consuming as

They were: (1) the number involved in

admission students. Age seemed to be a principal factor.
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social interaction. These types of organizations usually have specific

goals and purposes which are defined; therefore, a student would be

less hesitant in joining because he could have a more definite idea of

the amount of time required as well as being able to choose from

among many specified tasks in selecting one which he felt he had time

to carry out.

With respect to offices such as president, vice president,

secretary, and treasurer it appears that both early admission students

and regular admission students become involved in these offices or do

not become involved at all. However, as already reported, regular

the Stetson campus.

In the paired groups male and female students appear to have

The dif-had comparable opportunities for leadership involvement.

ference was not statistically significant in this area of study. This

finding does not

1961; Anderson, I960; Yoakley, 1962) which indicates that female

early admission students

These prior studies may also suggest a rationale for theential.

finding that the early admission females and regular admission

females do not differ significantly in the number of leadership positions

are not inhibited because of the age differ-

admission students often accept more leadership positions which are

this finding in that early admission students spend only three years on

seem to be consistent with other research (Lindvall,

classified as miscellaneous. The time factor may also contribute to
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held. On the Stetson campus women students live in closer proximity

Although significant differences between early admission and

regular admission students in leadership positions were found at the

sophomore level, these differences were not observed at the freshman

groups appear to become concerned with matters other than student

organizations. They are looking toward graduation and, as a result,

are likely to be more involved in academic pursuits.

Rated Leadership

While demonstrated leadership provided a measure of actual

positions held, some scholars argue that it does not assure a true

Like Cowley (1931-32) they feel that thoughassessment of leadership.

one holds a leadership position this does not make him necessarily a

These same people contend that the use of a rating scaleleader.

would allow a qualitative assessment of leadership, and many in the

armed forces as well as industrial psychologists have indicated peer

ratings are more and more acceptable as a basis for determining and

identifying leadership potential (Roff, 1950). The use of both techniques,

it would seem, would lend increased reliability to the assessment of

bers from each group being involved in leadership positions.

to each other than the males which may have influenced similar nutri

ment in student activities. After the sophomore year students in both

and junior levels. Freshmen as a rule do not seek immediate involve-
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leadership.

There were no significant differences between the ratings of

Stetson early admission students and regular admission students in

terms of leadership potential as derived from the Leadership Rating

Scale.

the results of the study of leadership as determined by subjects' in-

ever, the Leadership Rating Scale was based on a holistic concept.

and the rating of each subject was done for the purpose of determining

attempt was made to differentiate between types of leadership potential

on the scale employed.

Rated Leadership versus Demonstrated Leadership

Since the significant differences found between demonstrated

leadership capacity of the two groups were more narrowly defined in

terms of organization, class level, and type of position, the research

cited earlier pointing to the effectiveness of peer ratings and descrip

tions as valid indicators of leadership ability cannot be refuted by

These findings and the previous research, however,these findings.

do emphasize the importance of the question discussed below which

This scale was completed by peers and significant others on

volvement in leadership activities which were discussed above. In five

of the 12 areas examined, significant differences were found. How-

the college campus. This finding may seem at first to conflict with

whether he was seen to possess general leadership potential. No
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deals with the issue of leadership potential inferred from ratings

of this study, however, do not resolve the issue nor do they support

one method over the other. The correlation between rated leadership

potential and potential inferred from positions held was found to be

the use of either method would offer significant assistance to those

charged with the selection of candidates for leadership positions.

Furthermore, there appear to be certain factors,

which contribute to leadership assessment regardless of which of the

two methods are used.

An important consideration in examining the two methods of

Thorndike andassessment would seem to be centered on the raters.

Hagan (1964) suggested the need for raters to have opportunities for

This same need is also implied inclose observation of subjects.

other research dealing with leadership ratings (Roff, 1950; Adjutant

This present study employed raters whoGeneral's Office, 1953).

The significant rela

tionship between their ratings and performance of the subjects in

leadership posts suggests strongly that the demonstration of leadership

ability is a significant factor in perceptions held of one's ability in this

area by those around him.

knew subjects well over a long period of time.

as yet undefined,

versus leadership potential inferred from performance. The findings

. 58 which is significant at the .01 level. It appears, therefore, that
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Recommendations

As a result of the findings and conclusions in this research

project, the following recommendations seem warranted:

A longitudinal study should be made comparing early admission

subjects of this study and regular admission subjects as they complete

their terminal academic degrees with respect to their leadership in

volvement in the communities where they live and in their chosen pro

fessions .

A comparative study of personality traits between early admis

sion and regular admission students would be useful in determining the

relationship between such traits and involvement in leadership positions.

Another idea which seems worthy of research is the pattern of

leadership development from grade school years through college and

later life.

knowledge of the effects of early admission on the important area of

one's life.

A study should be made to assess the early admission student's

attitude toward group involvement

Another recommendation is that a study be made to see if there

is any correlation between the early admission student's emotional

stability and leadership involvement.

A survey should be taken of the early admission students who

have completed their formal academic training to assess their feelings

on the college campus.

This approach of course would tend to add more to our
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of how Stetson University contributed to their progress not only in

leadership development but also in other significant aspects of life

which college experience is expected to enhance.

An in-depth study should be made to determine the type of

organizations in which early admission students are most effective.

For example, how many early admission students are leaders in

athletic programs and what is the degree of their interest in this type

of extracurricular activity?

A study should be conducted at each academic level (freshman,

sophomore, etc.) to assess at what point early admission students

feel they have been fully accepted and how this correlates with leader

ship involvement.

A factor analysis should be made of the tasks in the Leadership

Rating Scale used in this study to see what leadership qualities are

inherent in each task.



CHAPTER VI

SUMMARY

summary of the study and is divided

into four sections: purpose of the study; background for the study in

terms of related literature and research; procedures used in the study;

and conclusions based

Purpose of the Study

The purpose of this study was to compare early admission

college students and regular admission college students with respect

to leadership.

Background

In 1953 the Fund for the Advancement of Education indicated

that early admission to college frees the able student who is bored

and frustrated with high school from the traditional "lock step" in

On the strength of the Fund report, Stetson Universityeducation.

initiated a program of early admission to college in 1958.

significant differences

between regular admission and early admission college students with

respect to academic achievement and social adjustment. However,

there are no studies reported which have investigated leadership

on the findings of the study.

The literature suggests there are no

This chapter presents a
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among early admission college students.

There is a sense of urgency in the literature regarding the

need for early identification of leadership potential; we can no longer

afford the luxury of wasting manpower. The college early admissions

important question: Do significant differences exist between early

admission students and regular admission students with respect to

leadership development?

Procedures

All early admission students admitted to Stetson University

from the academic year 1963-64 through 1967-68 were selected as

A matched group of regular admission stu-subjects for this study.

There were 72 subdents was selected to serve as a control group.

total of 144 subjects used in the study.

Four criteria were used in the pairing of the early and regular

aptitude, and social class background. Appropriate statistical tests

were used to assure similarity of the two groups.

Evidence was collected to provide quantitative data on both

groups of subjects with respect to demonstrated leadership ability.

devised especially for this study to

check capability of leadership.

jects in each group making a

The Leadership Rating Scale was

admission students: sex, academic class membership, academic

program may well assist in meeting this urgent need. This raises an
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significant differences between the paired subjects.

Conclusions

There were five areas in which early admission college stu

dents and regular admission college students differed significantly

with respect to demonstrated leadership ability at Stetson University.

the number involved in leadership positions in social organization,

(3) the number holding miscellaneous leadership positions, (4) the

number of male subjects holding leadership positions, and (5) the

number holding leadership positions during their sophomore year.

In contrast to the findings in demonstrated leadership there

leadership capability. There was a significant correlation between the

subjects' demonstrated leadership ability and their rated leadership

potential.

This research has indicated that further studies in the field of

literature has pointed to the urgent need for leaders in our society and

indicated the desirability of bright students participating in accelerated

The findings in this study would support and encourage theprograms.

continuation of early admission college programs.

were no significant differences indicated between the subjects in rated

The findings were subjected to statistical analysis to test for

They were: (1) the total number involved in leadership positions, (2)

leadership in relation to early admission students are advisable. The
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October 13, 1967

Dear

Sincerely,

BB:sc

Enclosure (1)

Thank you in advance for your assistance in this endeavor. If you have 
any questions about the study, I would be happy to talk with you personally.

BILL BAGGETT 
Dean of Men

You have been selected to participate in a research project at the 
University. I am enclosing a form which I would appreciate very much 
if you would complete and return to my office at your earliest 
convenience. All the information collected will be treated with the 
utmost confidentiality. No names will be used in the treatment of the 
data used in the study.
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October 5, 1967

Dear

Sincerely,

BB: sc

Enclosure (1)

BILL BAGGETT 
Dean of Men

Enclosed is a short questionnaire which I would like for you to 
complete and return to me at your earliest convenience. Thank 
you in advance for your cooperation in this endeavor.

I am presently involved in research dealing with the Advanced 
Studies Program at Stetson University. Since you were a member 
of an Advanced Studies class, I would like some information from 
you. All information collected will be treated confidentially. Names 
will not be used in the reporting of the results of the study.
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Name 

Present Classification (Fresh., Soph., etc.) 
IPate of Enrollment at Stetson 

Major 

Family Income (Approximate) 

Membership in Organizations while at Stetson:

 

 

 

 

 

 

■If you are not attending Stetson:

i

i

Present Whereabouts and Status  
(i. e. graduate school, military service, etc.)

Return to the Dean of Men's Office or J3ox 1358, Stetson University, 
DeLand, Florida.

Name of Organization
&. Date Joined

(i. e. International Club, Fall 1964)

Office Held, if any, 
& Date You Took Office 
(i. e. President, Fall 1965)
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LEADERSHIP TASKS

The attached list of tasks involving varying degrees of leadership has been

compiled to rate a selected group of Stetson students on their leadership

abilities.

involving exceptional leadership ability, with the hope that they will reflect the

degree of any student's leadership.

In reading these carefully you may find that several of these tasks are not, in

YES or NO by each task; YES if you feel it is related to leadership ability and

NO if you feel it is not related to leadership ability.

They range from tasks involving only marginal leadership to some

your opinion, relevant or valuable in assessing leadership. Please mark either
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5. Arbitrate an inter-fraternity or inter-sorority conflict successfully.

----- 14. Participating with the local city government, plan and organize a Youth Govern
ment Day.

 8. As general manager of the University Concert Choir assume the responsibility 
of arranging for rooms on tours as well as assisting the director in deciding 
policy for this group.

6. Direct the Greek letter organizations in a public relations program through 
local civic groups.

4. Plan and organize a fraternity or sorority weekend primarily for social 
enjoyment.

a group participating in the campus

15. Plan and organize tutorial services, utilizing college students, for under
achieving high school students in the immediate vicinity of the University.

------- 7. Plan and organize a program of transportation for students to all musical 
concerts which, because of limited facilities on campus, must be held in a city 
twenty-five miles from the University.

13. As student chairman of the swim pool drive, organize a committee to assist 
in raising funds for the construction of the pool.

"end of year" party for all students in a Humanities

11. Select a group of fellow students for a production in the University Theatre, 
organizing their schedules and directing their performances.

12. Direct and organize a group of men and women to collect funds for the March 
of Dimes in the University residence halls.

1. Organize and assign committee work to 
Community Fund Drive.

3. Organize a committee to investigate the need of acquiring newer University 
vehicles and/or repairing the present ones.

------- 9. Plan and organize an 
class.

2. Direct a committee in a clean-up campaign on the campus prior to the Home- 
coming Weekend.

 10. Set up and operate the University intramural program for the twenty partici
pating teams.
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n

—28. Organize

16. As chairman of the cultural committee in a residence hall, plan a diversified 
program for an academic year.

19. As captain of an athletic team assist the coach in solving a morale problem 
among the players as a result of a losing season.

17. Organize a series of activities between male and female students on campus 
at the beginning of the new academic year which would assist them in getting to 
know each other better.

a political rally on campus for a potential presidential candidate.

22. As student president of a departmental honorary, lead the group in raising 
the required funds and the tapping of qualified members to affiliate with a 
national fraternity.

— 25, Assume the responsibility for planning, arranging for, and executing the girls' 
Powder Puff Football Game during the University's Homecoming activities.

18. Structure a program to include parties and dances on campus designed to 
help the Independent Men and/or Independent Womens organizations become more 
prominent socially.

21. As pledge trainer for an organization, instruct, educate, and organize the 
new members into an effective, cohesive group.

— 24. Organize a committee for obtaining ideas and processing these ideas on the 
beautification of the University campus.

30. As treasurer of an organization institute and direct a program to get the 
organization "out of the red."

20. Form an organization on campus to discuss and assess student opinion on 
relevant international issues.

26. Head up a committee whose purpose is to change a University rule regarding 
the housing policy which states "all students, while enrolled at the University, must 
live in University housing.

29. Disperse 200 student demonstrators who are protesting a recent University 
policy.

27, Conduct a campaign on campus to allow smoking in the classrooms which is 
contrary to the University's policies.

— 23. Direct a campaign at the University to promote interest in students attending 
a weekly voluntary religious chapel service.
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entertainment, and

32, Notify all 50 members of an organization of an up-coming banquet, take reserva
tions and collect all necessary monies for the event.

31. Create a new coffee house on campus, planning menus, 
budget.

a campaign designed to interest students in the local church

a group of athletes who have had difficulty working together as

— 36. Plan and execute a college day program for interested students from area high 
schools. The prospective students will be on campus a full day.

— 38. Set up a tutorial program for students who are experiencing academic difficulty. 
This would involve a significant amount of contact with faculty members as well as 
obtaining student tutors.

----44. Organize and direct 
program.

— 41. Establish and direct a program involving faculty and honor students for the 
purpose of stimulating intellectual development in the area of political science.

— 40. Plan a series of assembly programs for the entire student body dealing with 
activist movements on the contemporary college campus.

— 35. Rebuild a dying organization to its one-time prominence on campus. The 
recognition of people to assist in this endeavor as well as their enlistment is 
necessary.

33. Plan and coordinate the activities of a regional student government convention 
which involves 20 colleges and universities to be held on the campus.

34. Lead a service organization of 25 members in raising money for charity. 
Organization and follow-through are inperative.

—39. Re-organize 
a team.

37. Direct a staff of 15 in a residence hall program for undergraduates. The primary 
responsibility of the staff is to assist the students with academic problems as well 
as acting as a referral agent in case the problems are psychological.

— 42. Organize a campus survey seeking information which would point up the need 
for a service organization to be established at the University.

— 43. Structure and lead dialogue sessions on campus morals problems and how they 
may be solved.



55, academic department honorary fraternity.

committee within the Residence Hall to construct a

56. Lead 
for a

---- 49. Organize and conduct a student - faculty poll on an up-coming national 
election.

47. Edit a student publication with limited budget which necessitates the securing 
of additional funds through business advertising.

58. Champion an unpopular cause because of personal convictions rather than 
popular acceptance.

an honorary organization in selecting the outstanding student on campus 
special recognition award.

51. Represent the University students at the local Chamber of Commerce, ex
plaining the need for better communications between students and the merchants 
of the city.

Found an

46. Organize a spirit club to participate and promote interest in the inter
collegiate athletics on the campus.

60. Direct a "big brother" program sponsored by the sophomore class for 
freshmen with the objective to assist them in becoming oriented to college life.

---- 59. Organize and direct a 
Homecoming decoration.

52. Represent the Student Government Association in asking the President of 
the University for a holiday after the football team has won a game over the 
school's arch rival.

50. Manage a student traffic department which would include the employing 
and training of students to serve as traffic policemen.

48. Plan and direct a series of debates on a relevant national issue utilizing all 
interested organizations on campus.

53. Lead a student committee whose responsibility is to evaluate the academic 
excellence of the faculty.

70
 45. Lead a fact finding committee which is investigating reports of poor treatment 
of students in the University Infirmary.

---- 54. Chair a committee that has as its task the re-writing of the Student Code of 
Conduct.

57. Plan and execute a faculty-student talent show as a committee member of a 
steering committee whose chairman is non-functioning.
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61. Lead in passing legislation in the student senate after conducting a campus 
poll to get student' opinions on a specific issue.

62. As student commander of the ROTC Unit on campus plan and direct an 
inspection by visiting superior officers.

64. Create a program of solicitation from fraternity or sorority alums for a 
scholarship fund.

63. Plan and direct the annual campus beauty contest sponsored by the 
Yearbook Staff.

65. Serve as house manager for a fifty man fraternity house.
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LEADERS.TP TASKS

As a judge, you have examined the initial group of tasks as to their

appropriateness in assessing leadership ability. The enclosed group of

necessary to rate each task according to the degree of leadership ability

each involves.

Select seven (7) tasks which, in your opinion, require marginal lea-

dership ability, seven (7) tasks which require moderate leadership ability.

seven (7) tasks which require marked leadership ability, and seven (7)

tasks which require exceptional leadership ability.

tasks represents the cumulative evaluation of all judges. It is now



- Marginal Leadership Ability■ 1

73

Moderate Leadership Ability2
i

Marked Leadership Ability3

Exceptional 'Leadership Ability. .4
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2. Arbitrate an inter-fraternity or inter-sorority conflict successfully.

deciding policy for this group.

4.

pating teams. ,

5.

organizing their schedules and directing their performances.

in raising funds for the construction of the pool.

•>
Set up and operate the University intramural program for the twenty partici-

sibility of arranging for rooms on tours as well as assisting the director in

a group participating in the* campus
i

3. As general manager of the University Concert Choir, assume the respon-

S. As student chairman of the swim pool drive, organize a committee to assist

1. Organize and assign committee work to

Select a group of fellow students for a production in the University theatre,



7. Participating with the local city government, plan and organize a Youth

government Day. 75

7,

8. Plan and organize tutorial services, utilizing college students, for under

achieving high school students in the immediate vicinity of the University.

help the Independent Men and/or Independent Women's organizations become

more prominent socially.

2

new members into an effective, cohesive group.

11. Organize

.1

12. Disperse 200 student demonstrators who are protesting a recent University

policy.

a political rally on campus for a potential presidential candidate.

10. As pledge trainer for an organization, instruct, educate, and organize the

• 9. Structure a program to include parties and dances on campus designed to
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necessary.

t

■'i

a team.

may be solved.

j
I

recognition of people to assist in this endeavor as well as their enlistment is

regional student government convention

which involves 20 colleges and universities to be held on the campus.

19. Structure and lead dialogue sessions on campus morals problems and how tr.ey

14. Plan and coordinate the activities of a

on campus for a full day.

18. Re-organize a group of athletes who have had difficulty working zogetner as

16. Plan and organize a college day program for interested students .rom areo.

13. Create a new coffee house on campus, planning menus, entertainment.

high schools. The prospective students will be

. 15. P.ebuild a dying organization to its one time prominence on campus. Tne

17. Direct a staff of 15 in a residence hall program for undergraduates. The 

primary responsibility of the staff is to assist the students with academic prob

lems as well as acting as a referral agent in case the problems are psychological.
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20. Organize a spirit club to participate and promote interest in'the inter

collegiate athletics on the campus. 77

21. Edit a student publication with limited budget which necessitates the securing

of additional funds through business advertising.

committee member of24. Plan and execute

life.

■ of Conduct.
i

student traffic department which would include the employing 

and training of students to serve as traffic policemen.

a faculty-student talent show as a

22. Manage a

a steering committee whose chairman is non-functioning.

23. Chair a committee .that has as its task the re-writing of the Student Code

25. Direct a- "big brother" program sponsored by the sophomore class for 

freshmen with the objective of assisting them in becoming oriented to college
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27. As student commander of the ROTC unit on campus plan and direct an in

spection by visiting superior officers.

28. Serve as house manager for a fifty man fraternity house.

26. Lead in passing legislation in the student senate after conducting a'campus 

poll to get students' opinions on a specific issue.
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 2. Arbitrate an inter-fraternity or inter-sorority conflict successfully.

H. Organize a political rally on campus for a potential presidential candidate.

3. As general manager of the University Concert Choir, assume the responsibility 
of arranging for rooms on tours as well as assisting the director in deciding poli
cy for the group.

4. Set up and operate the University intramural program for the twenty partici
pating teams.

— 8. Plan and organize a tutorial service, utilizing college students, for under-achiev
ing high school students in the immediate vicinity of the University.

— 10. As pledge trainer for
new members into an effective, cohesive group.

— 7. Participating with the local city government, plan and organize a Youth Govern
ment Day.

12. Disperse 200 student demonstrators who are protesting 
policy.

13. Create a new coffee house on campus, planning menus, entertainment, and 
budget.

a recent University

5. Select a group of fellow students for a production in the University theatre, 
organizing their schedules and directing their performances.

an organization, instruct, educate, and organize the

This rating scale is designed to measure the leadership capability of a college 
student in a number of different tasks. If from your association with the student, 
you feel that he is capable of performing the leadership task, simply answer "yes" 
to that question in the blank adjacent to the number. If in your opinion, you feel 
the person is incapable of performing the task, answer "no" to that question. If 
the task is not applicable, answer with an "X". Your answers will be used for 
research purposes only. All information collected will be treated confidentially. 
Please read each task carefully and rate the student objectively.

9. Structure a program to include parties and dances on campus designed to help 
the Independent Men and/or Independent Womens' organizations become more prom
inent socially.

 1. Organize and assign committee work to a group participating in the campus 
Community Fund Drive.

— 6. As student chairman of the swim pool drive, organize a committee to assist 
in raising funds for the construction of the pool.



 15.

 17.

26.

Serve as house manager for a 50 man fraternity house.28.

 25.
men

 16.
high

 14.
tion

Lead in passing legislation in the student senate after conducting a campus 
poll to get students' opinions on a specific issue.

 18. Reorganize a group of athletes who have had difficulty working together as 
a team.

Direct a "big brother" program sponsored by the sophomore class for fresh- 
with the objective of assisting them in becoming oriented to college life.

Plan and organize a college day program for interested students from area 
schools. The prospective students will be on campus for a full day.

80
Plan and coordinate the activities of a regional student government conven- 
which involves 20 colleges and universities to be held on the campus.

 22. Manage a student traffic department which would include the employing and 
training of students to serve as traffic policemen.

Direct a staff of 15 in a residence hall program for undergraduates. The 
primary responsibility of the staff is to assist the students with academic prob
lems as well as acting as a referral agent in case the problems are psychological.

 27. As student commander for the ROTC unit on campus, plan and direct an in
spection by visiting superior officers.

Rebuild a dying organization to its one-time prominence on campus. The 
recognition of people to assist in this endeavor as well as their enlistment is 
necessary.

 21. Edit a student publication with limited budget which necessitates the securing 
of additional funds through business advertising.

 20. Organize a spirit club to participate and promote interest in the inter-coll
egiate athletics on the campus.

 24. Plan and execute a faculty-student talent show as a committee member of a 
steering committee whose chairman is non-functioning.

 19. Structure and lead dialogue sessions on campus morals problems and how 
they may be solved.

23. Chair a committee that has as its task the re-writing of the Student Code of 
Conduct.



81

LEADERSHIP SCALE WEIGHTS

1 - 1 
2-2 
3 - 1 
4-3 
5 - 1
6- 2
7- 2 
8 - 1 
9-4

10-4 
11 - 1
12- 4
13- 3
14- 3
15- 4
16- 2
17- 4 
18 - 2
19- 4
20- 2
21- 3
22- 4
23- 3
24- 3
25- 2
26- 1 
27 - 1 
28-3
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