
s

A STUDY OF VIOLENCE IN A SOUTHERN
METROPOLITAN SCHOOL SYSTEM

by
DENNIS R. BARBAKOW

A DISSERTATION

UNIVERSITY, ALABAMA

1975

J) 3 7<S»

,/97^

Submitted in partial fulfillment of the requirements 
for the degree of Doctor of Philosophy in 

the Program of Educational Psychology
in the Graduate School of 
The University of Alabama



ACKNOWLEDGMENTS

The author gratefully acknowledges Drs. James E.
McLean, Lewis F. Slackwell, John C. Watkins, Jr., and
Leslie J. Shellhase, all members of my committee, for
their contributions to this study. A special note of
appreciation is extended to Dr. Robert E. Bills, chairman
of my committee. While working with Dr. Bills for over

I have grown to admire and respect him fortwo years,
his research skills and conceptual abilities. Aside
from the invaluable contributions Dr. Bills made to this
study, I am sincerely appreciative of the personal
interest he has shown for me and the guidance and en
couragement he has provided me since I began my graduate
studies.

Acknowledgments of appreciation are also extended to
Bill Norman, Dr. Toppy Ezell and The University of

Bill wrote many ofAlabama's General Assistance Center.
the Fortran programs which allowed for much of the data

Without his knowledge of andanalysis to be conducted.
skills in using the University's computer, it would have
been impossible for this researcher to have completed the
study within the demanding time limitations. Toppy pro
vided technical assistance in preparing the final form of

ii



the manuscript and its readability was improved by her
contributions.

A note of thanks is due to Dr. Wilmer S. Cody,
Superintendent of the Birmingham School System, and his
assistant, Mr. Nick Ardillo, for their cooperation and
assistance in conducting the study.

I wish to especially thank my parents, Yankee and
Libby Barbakow, for the continued encouragement and
support they have provided me. Without their expert and
loving guidance, this and other personal accomplishments
would not have been possible.

Finally, and most importantly, I wish to thank my
wife, Penny. Throughout the often trying periods of my
work and the subsequent, unpredictable changes in my
disposition, she has remained patient, understanding,
encouraging, and has sacrificed more than I. She has
been more than a wife—she has been my best friend. I
dedicate this work to her.

iii

The University's General Assistance
Center partially subsidized the costs to reproduce the
dissertation and the abridged report of the study, many 
copies of which were provided to the Birmingham schools.



TABLE OF CONTENTS

ACKNOWLEDGMENTS
LIST OF TABLES viii
ABSTRACT ix
Chapter

I. INTRODUCTION 1

10II. REVIEW OF RELATED LITERATURE

11
15

III. METHODOLOGY 26

29

iv

The Increasing Problem of Violence in
Schools 

Learning and Teaching in a Hostile Environ
ment 

Suggested Causes of and Remedies for School
Violence 

Rationale for Hypotheses of the Study . .

Plan of the study  
Objectives of the Study  
Purpose of the Study  
School Violence and Disruption Defined . . 
Organization of the Dissertation  
Limitations of the Study 

The Phase 1 Sample
The Phase 2 Sample:
The Phase 2 Sample:

The Phase 1 Questionnaire
The Teacher Questionnaire
The Principal Questionnaire

Teachers 
Principals

26
27
27
28
28
28
29

30
31
31

2
3
4
4
5
7

17
24

A Description of the Site and the School
System 

The Design of the Study  
School by School Analysis  
The Samples 

The Development and Administration of the 
Survey Instruments 



36
37

42IV. RESULTS, DISCUSSION AND CONCLUSIONS
A Summary of Responses

43

The Nature and Extent of the Problem . 48

49

51
51

54

v

Sexual Molestation (Or Attempted
Molestation) 

Violence Indicators . . .
The Index of Violence (IOV)

The School and Violence
The Teacher and Violence .
The Principal and Violence 

Verbal Assault (Both With and Without 
Threat of Physical Harm) 

Summary of Responses to Question No. 
Summary of Responses to Question No. 
Summary of Responses to Question No. 
Summary of Responses to Question No. 
Summary of Responses to Question No. 
Summary of Responses to Question No.

Physical Assault (Excluding Sexual
Molestation) 
Teacher victimization
Student victimization

Teacher victimization by students
Teacher victimization by patrons and 
outsiders ,........  .

Student victimization 

Teacher victimization
Student victimization

32
32

40
41
41

33
35
36

37
38
40

49
50

52
53

54
57

44
44
45
46
47
47

1 .
2 .
3 .
4 .
5 .
6 .

Data Processing  
Operational Definitions . . . 
Hypotheses Tested in the Study

Weighting the Violence Indicators . . .' . 
Teachers' lOVs  
Principal lOVs •  
Ranking the Schools by Teacher and

Principal lOVs 
The Scale of Measurement: A Note of

Caution on Interpreting School Ranks . .

The Phase 1 Survey: 
to the Phase 1 Questionnaire



Assault with Show of Weapon 58

Personal Property Damage 59

62
Summary of Analysis of Data in Table 1 . . 69

Relational Trends in School Violence . . 69

Perceived Causes of Violence 87

87
92

Teacher Satisfaction—Fears and Frustrations . 97

Conclusions of the Study 100
105V. RECOMMENDATIONS
105
107

REFERENCE NOTES 117
reference list 118

vi

Discrepancies in Teachers' and Principals'
Perceptions of Violence ■.

General Recommendations . . .
Recommendations Specific to the
Birmingham Schools . . .

Teacher Fears . . .
Teacher Frustrations
Teacher Satisfaction
A Summary 

The School and Violence . . 
The Teacher and Violence . 
The Principal and Violence

70
74
82

98
98
99
99

58
58

59
60
60
61

Teacher victimization
Student victimization

Damage to teachers' cars 
Damage to teachers' homes

Factors Contributing to Disruption in the
Elementary Schools 

Factors Contributing to Disruption Among 
the High Schools

Gang Violence . .
Police Intervention



Appendices

127

Phase 1 Questionnaire B. 129
C.

133
Teacher Questionnaire D. 146

E. Principal Questionnaire 155

161

205
H.

321

324

326

vii

G. Teacher and Principal Responses to 
Violence Indicators 

F. Code Books for Teacher and Principal
Questionnaires 

J. Recommendations for Modifying the Phase 2
Questionnaires 

I. Teacher Responses on Fear, Frustration and 
Occupational Satisfaction 

Teachers' Responses to Phase 1 Question
naire 

Responses of School Personnel on Causes 
of Violence 

A. Resolution of the Birmingham Education 
Association 



LIST OF TABLES

1. Schools Ranked from Least to Most Violent . . 63
2.

71
3.

72
4.

74
Perceptions of Violence by Race . .Teachers'5. 75

6. Teachers' Perceptions of Violence by Sex 77
Teachers’ Perceptions of Violence by Age7. 78

8.
80

9.
82

10. Principals' Perceptions of Violence by Race . 83
11. Principals' Perceptions of Violence by Sex 84

12. Principals' Perceptions of Violence by Age 85

86

vii-i

Teachers' Perceptions of Violence in Schools 
With Different Levels of Student Integration

Principals' Perceptions of Violence in Schools 
With High vs. Low Student Absenteeism Rates .

Teachers' Perceptions of Violence by Instruc
tional Grade Level . . . . . . . . . . . .

13. Principals' Perceptions.of Violence by Years of
Administrative Experience 

Teachers' Perceptions of Violence by Years of
Teaching Experience  . ..........

Teachers.' Perceptions of Violence in Schools 
With Predominantly Black vs. Predominantly 
White Student Enrollment 



ABSTRACT

Teachers from a southern, metropolitan school system
requested their superintendent to study the violence in
their schools and to take action to protect them. This
dissertation studied the violence in the schools and made
recommendations for action by the schools.

The study had five major objectives: (1) to describe
the nature and extent of violence in the system; (2) to
compare teachers' and principals' perceptions of violence
of their schools; (3) to determine if interrelationships
existed between selected school/teacher/principal
variables and perceived violence; (4) to identify factors
which school personnel perceived as contributing to
school violence; and (5) to examine teachers' job
satisfaction.

The study was conducted in two phases. The purpose
of Phase 1 was to gather descriptive information from 18
schools to define the behaviors teachers believe are

Phase 1 results were combined with the litera-violent.
ture on school violence to formulate questionnaires for
use with teachers and principals in Phase 2 of the

The Phase 2 responses of 2,340 teachers and 89study.
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principals were analyzed toward fulfilling the study’s
objectives.

Seven broad categories of violence were examined:

Assault with Show of Weapon, Personal Property Damage,
Gang Violence, and Police Intervention. An attempt was
made to identify the groups most victimized by acts of

the individuals responsible for these
Of the seven categories examined, Verbal Assaultacts.

by students upon other students and teachers was reported
more frequently than any other form of disruption.
Students were reported to be the principal victims of all
forms of violence.

In comparing teachers' and principals' perceptions
of violence of their schools, it was found that: (1) no
school in the system was experiencing an alarming amount
of violence; (2) teachers and principals often disagreed
on the extent of violence in their schools; and (3) within
schools, teachers often disagreed with each other.

Relational trends between selected school/teacher/
principal variables and perceived violence were studied
and it was concluded that:

x

—there was no significant relationship between 
student absenteeism rates and principals' per
ceptions of violence of their schools.

violence as well as

—there was no significant relationship between the 
violence perceptions of teachers in schools with
5 percent or less racial integration and those of 
teachers in schools with more integration.

Physical Assault, Verbal Assault, Sexual Molestation,



causes of school violence varied
Poor attitudes of students and ofamong the schools.

parents toward the schools were reported as contributing
Fear of violentto school violence more than any others.

behavior influences the job satisfaction of teachers but
more teachers are disheartened with their jobs because
they are not given sufficient authority to cope with
student misbehavior.

xi

--white teachers perceived greater violence in the 
schools than did black teachers.

—male teachers and male principals perceived greater 
violence in the schools than did female teachers 
and female principals.

—teachers 30 years of age or younger perceived 
greater violence in the schools than did older 
teachers.

--teachers with five or fewer years of teaching 
experience perceived greater violence in the 
schools than did teachers with more experience.

--white principals perceived greater violence in the 
schools than did their black colleagues.

—principals with five or fewer years of adminis
trative experience perceived less violence in the 
schools than did their more experienced colleagues.

—teachers in grades six through eight perceived 
greater violence in the schools than teachers of 
students in the lower elementary grades or in the 
high schools.

--a significantly larger proportion of teachers in 
schools with predominantly black enrollments (over 
50 percent black) perceived greater violence in 
their schools than did teachers in predominantly 
white schools.

Factors seen as

—principals' ages were not significantly related to 
their perceptions of violence of the schools.



CHAPTER I

INTRODUCTION

Since the late 1960's, the increasing occurrence of
school related violence has provoked the attention of pro
fessional educators, researchers, and government offi
cials. While relatively few studies have been conducted
to examine the problem, a number of articles have been
written expressing the frustrations that educators have
encountered in attempting to deal with disruption in the
schools.

The present dissertation study was stimulated by
similar concerns and fears expressed by the Birmingham
Education Association (BEA). Early in the 1975-76 aca
demic year, members of this professional teacher organi
zation resolved

As a consequence of the resolution, a committee was
appointed to study the problem and to make recommendations
to the Board of Education for appropriate action. In turn,

1

. . . to request the city superintendent to 
make an intensive study of the problems of 
violence in our school system and bring back

’ to the Board at the earliest opportunity a 
suitable course of action to eliminate 
threats upon our teachers and give them the 
protection they are guaranteed under the 
State and United States Constitutions (see 
Appendix A).
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the committee requested assistance from The University of
Alabama. Toward responding to this request, a plan for
studying violence in this southern, metropolitan school
system was adopted and implemented in January, 1976.

Plan of the Study
The findings and subsequent recommendations of this

study were primarily based upon the responses of teaching
and administrative personnel to two, objective type
questionnaires. However, prior to developing these in
struments, and because of the scarcity of systematic
research on school related violence problems (especially
among school systems in the southeast), it was felt that a
formative survey was first necessary. Thus, the study was
conducted in two phases.

Phase 1 was exploratory in nature and its purpose was
directed toward defining the most conspicuous problems
which may have led the Birmingham Education Association
to memorialize the City Board of Education. Toward this
end,
and administered to teachers in 14 elementary and four
high schools selected by the school committee. These 18
schools included, in the opinion of the committee, those
with high and low frequencies of violence problems (a
copy of the Phase 1 Questionnaire is attached as Appendix
B and a tabular presentation of the teachers1 responses
to this preliminary instrument is given in Appendix C) .

a six item, open-ended questionnaire was developed
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The teachers' responses to the Phase 1 Questionnaire,

along with information from the related literature, were
used to devise a second, objective type questionnaire for

This questionnaire was administered to all of the teachers
in the 93 schools included in the system. Additionally,
and (1) in order to examine the problem from an adminis
trative perspective and (2) because of the reported ten
dency for teachers to underestimate violence problems in
their schools (McGrady, 1974; "Assaults on Teachers,"
1972; Bayh, Note 1), another questionnaire was constructed
for use with the system's principals in Phase 2 of the
study (a copy of the Principal Questionnaire is included

All respondents were instructed to limitin Appendix E).
their answers to the time period from the beginning of the
academic year in 1975 through March, 1976.

Objectives of the Study
Responses to items on the Phase 2 questionnaires were

analyzed toward meeting the following five major objec-
(1) to describe the nature and extenttives of the study:

of violence perceived to exist within the Birmingham
School System by its teachers and principals; (2) to
compare teachers' and principals' perceptions of violence

(3) to determine if interrelationshipsof their schools;
existed between selected school/teacher/principal

use with the teachers in Phase 2 of the study (a copy of 
the Teacher Questionnaire is contained in Appendix D) .
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variables and perceived violence; (4) to identify factors
which Birmingham school personnel perceived as contri
buting to school disruption and (5) to examine teachers'
satisfaction in their professional roles.

Purpose of the Study
In evaluating the stated objectives, the purpose of

this study was to develop recommendations for the resolu
tion of the violence problems
exist within the Birmingham School System. An abridged
synopsis of this dissertation, with recommendations in-

1976.

With the exception of onesynonymously in this study.
dissenting opinion (Wilson, 1976), researchers who have
conducted studies on in-school violence tend to support
the use of these terms to include a wide spectrum of
behaviors..

This study borrows its definitions of these terms

In this definition, Harris includedprocess" (Harris).
incidents that ranged from physical attacks on persons

.School Violence and Disruption 
Defined

as they were perceived to

from a 1973 dissertation wherein violence was defined as
"the disruptive behavior which interrupts the educational

tact, was submitted to the Birmingham schools on June 14,

The terms "violence" and "disruption" are.used
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dation.
In the present study, and based upon the literature

review and the concerns expressed by teachers in the

being indicative of violence. Each of these were examined
in light of the frequency with which respondents reported
them to occur in Phase 2 of the study. These major cate
gories of violence included (1) Physical Assault; (2) Ver
bal Assault'; (3) Sexual Molestation; (4) Assault with
Show of Weapon; (5) Personal Property Damage; (8) Gang
Violence and (7) The Need for Police Intervention.
Additionally, for most of these categories, an attempt
was made to identify the groups most victimized by acts

patrons or unauthorized visitors).

Chapter II of this study contains a review of the
limited literature available concerning violence in the

Emphasis has been placed upon investigating theschools.
growth of the problem in recent years on both national and
regional levels, examining the ranges of possible causes

Organization of the
Dissertation

of and solutions for school disruption, and providing a

as the persons responsible for the acts (i.e.,'students,

Phase 1 survey,' seven broad categories were defined as

to the more subtle, fear-producing act of verbal intimi-

of violence (i.e., school personnel or students) as well
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rationale for the development of the hypotheses tested in
the study.

In Chapter III, the methodology of the study is con
sidered. Within this section may be found discussions of
the site of the study, the samples surveyed, the develop
ment and administration of the survey, instruments,
statistical procedures and techniques, operational defini
tions , and a list of the hypotheses tested.

The reports of the results, discussion and con
clusions, which comprise Chapter IV, differ slightly from
the format of the traditional research model. Justifi
cation for the variation may be noted in a recent article
from the Educational Researcher (Schutz, 1976). It is
suggested in this article that "Academic research on
schools differs from operational research in schools"
(p. 1) and is argued that, for the purpose of clearer and
more meaningful communication, operational research in
schools must be relieved of the canons and conventional
restraints that have characteristically been required of

As an operational study of a schoolacademic research.
system, this dissertation has sometimes avoided the "con
ventional restraints" of the academic model in order to
provide a more meaningful interpretation of the data

An instance of such variation may be noted inanalysis.
Chapter IV of this descriptive study.
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These are followed by the analyses of the teachervey.
and principal responses to the Phase 2 questionnaires

the five major objectives of the study.
For the purpose of clarity, and to eliminate redundancy,
specific discussions of the findings have been inter
spersed with the results throughout that section of the
chapter. Lastly, a concluding section of Chapter IV has
been developed to provide for larger generalizations to
be made as shown by both the data examined in this study
and other pertinent information.

Chapter V presents the recommendations resulting
from the study. It is divided into two sections:

Limitations of the Study
There are two major limitations of the study. The

first of these concerns the Phase 2 survey instruments.
In the early planning stages of this study, it was pro
jected that a pilot test of the Phase 2 questionnaires
would be conducted among a few schools from another sys-

However, in order to submit the findings andtern.
recommendations of the study to the Birmingham schools by
previously agreed upon deadline, and thus making ita

available to the system's teachers and principals prior
to the end of their academic year, there was no time to

which center on

"General Recommendations" and "Recommendations Specific
to the Birmingham Schools."

Chapter IV provides the results of the Phase 1 sur-
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pretest the instruments. (Again, such a consideration
contributes to the necessary differences between opera
tional research .in schools and academic research on
schools.)

Consequently, it was not until after the question
naires had been administered was it discovered that
(1) a few of the items were ambiguous (especially those

analyzed); (2) the instructions preceding item 120 on
the Teacher Questionnaire were insufficiently clear and
resulted in the failure of a number of teachers to answer
the item; and (3) two pertinent questions were inadvert
ently omitted from the Principal Questionnaire (viz., the
number of suspensions and expulsions experienced in each
school). It is recommended that the instruments be
modified in these regards prior to their further use.
Specific recommendations for modifying the instruments
are suggested in Appendix J.

The second limitation of the study involves the
difficulty in interpreting the severity of violence pro

In Phase 2 of theblems in the Birmingham schools.
study, it would have been desirable to evaluate the
extensiveness of each form of violence in the schools by
comparing the responses of Birmingham school personnel to
those of personnel in other school systems. This, how-

Of the few available studies thatever, was not possible.

dealing with teacher-armament which, therefore, were not
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have been conducted on violence in schools, the diversity
of forms is such that they do not permit comparison with
each other or with those of this study.

establish criteria upon which behaviors could be defined
as presenting "major" problems to the schools. However,
making such
dilemma: at what point may one conclude that a behavior
is a serious problem? For example, is it reasonable to
define a form of violence as being a serious problem for
the schools when it is reported by 10 percent of the

And, if suchschool personnel?—50 percent?--80 percent?
standard is established, can one justifiably equatea

different forms of violence on the same criterion (e.g..
verbal assault vs. sexual molestation)?

It was decided that no systematic criterion would
adequately allow for discriminating between the different
forms of violence that present severe and persistent pro
blems to the Birmingham School System and those that
present mild or infrequent problems. Rather, such judg
ments have been provided through consideration of both
the reported frequency of the behaviors and their serious-

Again, this precludes com
parison of the findings in the present study to those of
studies of other school systems.

A second alternative considered as a means of pro-
• viding a meaningful interpretation of the data was to

a determination presented yet another

ness (degree of criminality).



CHAPTER II

REVIEW OF RELATED LITERATURE

While this recently issued statement may well reflect

suppressive educational system, it does not represent the
current national consensus regarding the most critical
concern of education today.

educational problem listed pertains to the control and
discipline of disruptive youth in our nation's schools
(Gallup).

of recent articles in newspapers, magazines and school
related professional journals indicate that a vast number
of our nation's teachers and school administrators would
readily welcome more "faceless students" in place of
those who, being far from unobtrusive, are dangerously

10

The real tragedies of our school system are 
not the troublemakers . . . (but rather) 
They are the endless procession of faceless 
students who go through the system quietly 
and unquestioningly, unobtrusive and un
noticed (Haney and Zimbardo, 1975, p. 106).

a valid criticism of what its authors contend is a

cates that for two consecutive years, the number one

present or, at the least, perceived as such.

Rather, a 1975 survey indi-

In addition to this public-at-large survey, scores
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There has always been violence in the nation’s public
schools, but it is now rapidly increasing in both inten-

1976;
Bell, 1975; Bayh, Note 1). This increasing violence pro

recent study of the nation's

"the disruption of education in our high schools is no
longer novel or rare. It is current, it is widespread and

(Bailey, 1970, p. v). Although urban, high
schools have been cited as experiencing the greatest in
creases in disruption (Bayh, Note 1), the elementary and
middle schools have not been exempt from this rising
trend in violence (Grealy, 1975; Jones, 1973).

Prior to the late 1960's, incidents of disruptive
behavior occurred so infrequently that school related
violence did not pose a major, nationwide concern to

To illustrate, Bayh (Note 1) noted that aseducators.
recently as 1964, a national survey of teachers revealed
that only 3 percent of their students could be considered

This has been compared to a 1972behavior problems.
study wherein 54 percent of the nation’s teachers reported
student disruption to be a problem of "moderate to criti-

(Bayh, Note 1).cal proportions"
The types of violence being experienced in the

schools reflect the fact that

The Increasing Problem of Violence 
in Schools

blem is especially noted in a

"juveniles account for

sity and frequency ("School Violence Rampant,"

it is serious"

urban, secondary schools wherein it was concluded that
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almost half the arrests for serious crimes in the United
States today" ("Juvenile Justice and Delinquency Pre

ft report of‘the National
Education Association estimated that in the 1972-73

by students and 155,000 teachers suffered malicious
damage to their personal property (Bayh, Note 1) . Another
study reported that during 1974, students committed 9,000
rapes and 204,000 aggravated assaults against teachers
and each other- on school grounds (Greer, Cousins,
Frederichs, Mitch and Shea, Note 2). Many such assaults
have been attributed to the rapid growth of gang violence
in the schools (Gottron, 1975; "Gang Violence Makes,"
1973). In what is believed to be the first national
study of gang violence, Dr. Walter B. Miller of Harvard's
Center of Criminal Justice noted that "gangs have turned
the public schools into battlegrounds" (Rapoport, 1976,
p. 20). Whether perpetrated by gangs or individuals, it
is students, rather than teachers, who have been the
principal victims of violent behaviors in the schools
(Teitelbaum, 1970; Bayh, Note 1).

A preliminary report of the Senate Subcommittee to
Investigate Juvenile Delinquency recently published
findings of a longitudinal survey conducted between 1970

Nationally, the increase in violent behaviorand 1973.

vention Act," 1974, p. 1267).

academic year, 69,000 teachers were physically attacked
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between these two testing times gives cause for con
cern :

A. Homicides increased by 18.5 percent;
B.

C. Robberies increased by 36.7 percent;

The above study divided the population geographically
for regional comparisons. In the area containing Alabama,
two of the more alarming statistics showed that between
1970 and 1973, the southern educational systems experi
enced a 276.9 percent increase in student assault on
students and a 316.4 percent increase in student assault

These statistics provide evidenceon school personnel.
that the South is far from being immune to the rapid in
crease in school violence.

Educators and legislators across the country have
reacted strongly to the increasing violence problem in

In Nevada, teachers have been lobbying forthe schools.
stricter suspension rules and for lowering the age of

E. Assaults on teachers increased by 77.4 
percent; ...

Rapes and attempted rapes increased by 
40.1 percent;

An even more ominous statistic for the future 
of school safety is the fact that by the end 
of the 1973 school year the number of weapons 
confiscated by school authorities had risen 
by 54.4 percent in three years. These weap
ons include knives, clubs, pistols and even 
sawed-off shotguns designed to be easily con
cealed within a student's locker (Bayh, 
Note 1, p. 4) .

D. Assaults on students increased by 85.3 
percent; . .
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introduced in the Kansas schools and New York law now
requires its school personnel to make written reports of
assaults upon them; concerns expressed by teachers in
Oklahoma and Arkansas have led to stricter laws on
search and seizure in the schools for concealed guns,
drugs, and other contraband;

of student unrest in the State's public schools; and in
Indiana and Alabama, a number of bills have been intro
duced by legislators to provide stricter penalties for
disruptive youth ("Violence in the Schools," 1976;
Bayh, Note 1; Johnson, Note 3; McMillan, Kinsey, Crowe,
Owens and Manley, Note 4).

Legislation proposing Federal financial assistance
for the reduction and prevention of violence in schools
was introduced (unsuccessfully) in the 92nd Congress

Similar legislation was reintroduced many(1971-1973).
times later under the auspices of "The Safe Schools Act"

of these received Congressional approvalbut, again, none
In 1974, however, Congress did approve(Bayh, Note 1).

safe school study" to determine the extentfunding for a It

That study is being conducted by theof the problem.
National Institute of Education and is due to be submitted
to Congress by the end of 1976 (Gottron, 1975).

a resolution was passed 
directing the North Carolina Senate to study the problem

compulsory attendance; a statewide reporting system was
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All of these State and Federal actions have

denominator. They each support the growing national
an

education to provide him with an atmosphere in which he
learn without having to fight for his own safety"can

(Bloomer, 1976,
wise, be provided
turn their attentions from self-preservation to educating
their students (Bayh, 1975; Jones, 1973; Bailey, 1970).

A number of recent articles have cited the adverse
effects that violence presents to the learning and
teaching climate of the public schools today. In
addressing the President of the United States, Senator
Birch Bayh, a major advocate for safe schools legis
lation, concluded:

The Senate Subcommittee to Investigate Juvenile
Delinquency similarly concluded that the "significant

(and threats of same) in the
schools, undoubtedly produce

The quality of school environment to which 
a youngster is exposed, in many instances, 
is one of the essential factors which deter
mines whether a student becomes a contri
buting, useful member of society, or begins 
a life of frustration, failure and crime 
(Bayh, 1975, p. S6011).

a teaching milieu in which they may

levels of violent activity"

a common

consensus that "society owes it to the child seeking

p. 2-F) and that teachers should, like-

Learning and Teaching in a 
Hostile Environment
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Other reports concurred that the hostile environment of
many of the nation's schools is not conducive to pro-

1976;

make it quite impossible for the majority in the school
to carry on normal educational functions" (Bailey, 1970,
p. 37).

The literature suggests that violence in schools has
created a substantial increase in teacher fear. As more
and more teachers have become targets of assault, rape,
harassment, and intimidation, they have become increas
ingly fearful for their safety ("Terror in Schools,"
1976; Jones, 1973) and "the result is that many teachers

afraid of their students and incapable of imposingare
the discipline needed for teaching" ("Blackboard Battle-

This sometimes, incapacitatinggrounds," 1973, p. 74).
fear appears to be a recent phenomenon. In a 1973 study,
Jones concluded that recent violent acts by students
have occurred with so much more openness and defiance than
in the past that, indeed, the physical safety of school
personnel is seriously jeopardized. This finding has

. . . a detrimental effect on the psycho
logical and educational development of 
children and young adults. The extent 
and continued growth of this chaotic and 
threatening climate in our schools is a 
serious threat to our educational system 
(Bayh, Note 1, p. 8).

ductive learning ("Violence in the Schools,"
Woodburn and Achilles, 1975; Berger, 1974) and that
serious disruption, even when caused by only a few, "can
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tremendous significance to the increase in teachers*
fears when it is noted, by comparison, that only three
years prior to Jones' study, Driscoll (1970) reported
that the most frequent, disruptive behaviors by students

considered by teachers to be "harmless."were
Aside from inhibiting the teaching-learning process,

the increase in teacher fear has begun to affect other
areas of student life. As the school is the "major
socializing institution for youth" (Woodbury and Achilles,
1975) , teachers have traditionally assumed responsibility
for coordinating and supervising various student, extra
curricular activities. Teacher involvement in these
types of activities may now be decreasing. A recent
survey of teachers in the Birmingham system revealed
that teachers ("in many schools"), who were once very in
volved in student, extracurricular activities, said:

as you
You've made one more day"can and get out of here.

(Scarritt, 1975, p. 10-A).

The causes that have been attributed to the recent
increase in school related violence are both numerous and

Suggested solutions offered to combat violencevaried.
While some have suggestedproblems are equally diverse.

that it is in-school conditions which give rise to

Suggested Causes of and Remedies 
for School Violence

"You make it from 8 to 3, cause as little trouble
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disruptive behavior (Worsham, 1971; Fink and Cullers,
1970), others have argued that student behavior simply
reflects the problems of society in general (Berger,

1972). Evidence of this
latter opinion is especially noted in a recent statement
by Dr. Wilmer S. Cody, Superintendent of the Birmingham
schools. Dr. Cody has suggested that "an increasing
number (of disruptive students) are coming to the school
with problems the school didn't cause" (Reeves, 1975,
p. 1).
school violence recognize both in-school and societal
factors to be contributing to the increasing problem
(Jones, 1973; Bailey, 1970; Bayh, Note 1).

These conflicting reports present a dilemma in
identifying the roots of school violence. This dilemma
is further confounded in recognizing that "students,
teachers and administrators differ in their perceptions
of causes of student unrest" (Duplaga, 1972). Often
these differences in opinion revolve around the matter

As summarized in a recent issue of theof discipline.
NEA Reporter:

Parents, students, teachers, and adminis
trators all blame each other for failing to 
deal with the discipline problem. Teachers 
maintain that a good deal of'the increased 
destructive behavior and violence is due to 
permissive parents or from hostility or in
difference. Parents accuse teachers of 
either leniency or rigidity. And school 
officials say the parents who demand stricter 
rules against everybody else's children are 
the first to accuse teachers of unfairness

Still, the majority of studies conducted on

1974; "Assaults on Teachers,"
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Jones (1973) supported the idea that increased violence
is a result of fl a breakdown in the enforcement of disci-

but added that recent court decisions, giving
youth more freedoms, have, binarily, made the school
less flexible to discipline its students.

During the first six decades of the 1900's, the
courts had typically held that school personnel stood
in loco parentis (in place of the parent) and, as such,
could exercise the same authority over students in the
classroom as would their parents at home (Jones, 1973).
Abbott (1969) argued that this in loco parentis doctrine
should be abandoned by the schools since the parent
surrogate philosophy had only served to place unneces
sary controls on student behavior and to obfuscate the
teacher-student relationship. Since the historic, 1967
Gault decision (which gave juveniles increasing rights to
due process) , it is apparent that more and more courts
have shared Abbott's dissatisfaction with the in loco
parentis role of the school (Bleet, 1973; Brothers, 1973;
McDonald, 1973; Tunnel, 1973; Washburn, 1972).

ruling which, since 1969, has played.a significant role
in guiding the disciplinary procedures that may be in-

The ruling was given in the Tinkervoked
case which has been said to have "most revolutionalized

when their own offspring are involved 
("Violence in the Schools," 1976, p. 5).

pline,"

Jones (1973) reported a particular Supreme Court

in schools.
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law in the secondary schools" (p. 14). From the Court1s
disposition of this case came the decision that "neither
students nor teachers shed their constitutional rights
at the schoolhouse gate" (p. 15).
dissenting opinion, Justice Hugo Black prophesized:

• The Courts' rulings in the Gault, Tinker and other
cases dealing with the students' right to due process
have left their imprint on public education. From these
decisions evolved the development of a manual specifying
guidelines for in-school discipline (viz., The Reasonable
Exercise of Authority, II (Ackerly and Gluckman, 1976)).
While the publication cites examples of actual discipline
cases and subsequent actions, it is evident that neither
individual infractions of school rules nor subsequent,
disciplinary actions are clear-cut issues.

As previously indicated in this chapter, change in
the roles of school personnel as disciplinary agents of

the foremost.
causes of school violence include: the bureaucratic,
authoritarian, prisonlike atmosphere of the school
(Janey and Zimbardo, 1975; McGrady, 1974; Jones, 1973;

One does not need to be a prophet . . . 
to know that from the Court's holding to
day . . . some students in Iowa schools 
and indeed in all schools will be ready, 
able and willing to defy their teachers on 
practically all order (Jones, 1973, p. 17).

Other factors that have been cited as

the school is not the only factor considered to be con
tributing to violence problems or, for that matter, even

However, in a
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Fink and Cullers, 1970); excessive frustration presented

Bayh, Note 1); outmoded discipline practices (Gottron,
1975); inconsistent discipline practices (Berger, 1974;
Slater, 1974; Bayh, Note 1); lack of relevancy of student
curricula (Moyer, 1976 ;-Jones, 1973; McKenna, 1971;
Bailey, 1970; Brodbelt, 1970; Kudela, 1970; Tribble,
1970); oversized classes (Jones, 1973); inadequate
educational facilities (Bailey, 1970) ; teacher incompe
tency (Flora, 1976; Bell, 1975; Young, 1975; Morrison,
1974; Jones, 1973; Mixer and Milson, 1973; Dadey, 1971;
"Another Look at Student," 1970); outsiders (especially
previous dropouts or expulsions)' entering school grounds

1972); teachers'(Thistle, 1974;
and principals' lack of understanding of their role
expectations ("Pensacola Violence Erupts," 1976; Gottron,
1975; Bailey, 1970); lack of clear-cut codes of student
conduct (Jones, 1973); lack of security personnel on
school grounds (Grealy, 1975; McGrady, 1974); student

Slater, 1974; Bayh, Note 1); lack of student involvement
in policy and decision-making processes (DeCecco and
Richards, 1975; Bailey, 1970; Brodbelt, 1970); poor
student attitudes toward school (Berger, 1974; Pritchett,
1974; Chasnoff, 1967); lack of parental involvement in

use and purchasing of drugs ("Terror in Schools," 1976;

"Assaults on Teachers,"

by schools, causing students to fail (Mauss and Winston, 
1971; Worsham, 1971; "The Challenge of Crime," 1967;
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schools (Jones, 1973); and unnecessary suspensions and
expulsion of students (Berger, 1974; Bailey, .1970;
Bazelon, 1970 ; Abbott, 1969 ; Bayh, Note 1)

Of those who have provided their insights as to the
possible causes of school disruption, many have suggested
alternative solutions for the problems. Some of the
remedies offered include: keeping accurate records of
violence problems so that school personnel may be kept
continuously apprised of the extent and seriousness of
disruption in their schools ("Assaults on Teachers,"
1972; Bayh, Note 1); enforcing stricter discipline of

approach (Wint, 1975;students through a "crackdown fl

Gentry and Hall, 1971; Romine, 1971); decreasing the use
of strict, disciplinary methods through a "humanitarian"

ment in school procedures and activities (Grealy, 1975;
Shook, 1974; Jones, 1973; Zack, 1970); encouraging greater
student participation in developing school policies and
student curricula (Ackerly and Gluckman, 1976; DeCecco
and Richards, 1975; Grealy, 1975; Berger, 1974; Henning,
1974; Sapp, Clough, Pittman and Toben, 1973; Duplaga,
1972; Worsham, 1971; Bailey, 1970; Brodbelt, 1970;
Ashbaugh, 1969); developing special, alternative schools
for problem students (Grealy, 1975; Jones, 1973;
Gabrelian, 1971); developing in-school adjustment programs

approach (Patterson, 1975; Van Avery, 1975; Hagebak, 1972;
Silberman, 1971); encouraging greater parental involve-



23
for problem students (Donahue, 1975; Wint, 1975; Davis,
1972; Bailey, 1970); employing a juvenile "specialist"

trolling disruptive students through behavior modifi
cation techniques (Shook, 1974; Wright and James, 1974;
Jones, 1973; Hedrich, 1972; Pitts, 1971); developing
better teacher education and in-service training pro
grams (Tunstall, 1976; McGuire, 1975; Rollin, 1974;
Southworth, 1973; Foster, 1971; Bazelon, 1970); developing
uniform codes for student conduct (Bleet, 1973; Jones,
1973); increasing Federal financial assistance to the
schools (Cranston, 1973; Bayh, Note 1); and employing
more security personnel and installing electronic devices
to deter crime ("Terror in Schools," 1976; Levenson,

1967) .
The enormity of the lists of proposed causes of and

solutions for increasing school violence problems demon
strates the complex and awesome responsibilities that

Littleschool personnel at all levels must now face.
comfort may be taken in noting the conclusions of the
Senate Subcommittee to Investigate Juvenile Delinquency:

. . . not all sources of school violence 

. . . are amenable to solution. Some of 
these causes are obviously beyond the direct 
control of administrators and teachers 
while others no doubt remain largely un
identified (Bayh, Note 1, p. 13) .

1974; "New Ways to Keep,"

within each school (Woodbury and Achilles, 1975); con-
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Traditionally, researchers rely upon related theory
and/or evidence from empirical studies to suggest the
formulation of testable hypotheses. While it is desir
able to construct hypotheses from such a priori knowledge,
it is not an absolute requirement (Selltiz, Jahoda,
Deutsch and Cook, 1959), and especially when the research
is descriptive in nature such as in this dissertation.

An extensive review of the literature has shown
school violence to be a relatively new concern to re

ducted either nationally or regionally. Of those studies
available to this researcher, only three noted statisti
cally tested findings which indicated specific relation
ships to have existed in regard to school disruption. In
the earliest of these Bailey (1970) found disruption to
be positively related to (1) the average, student
absenteeism rate of schools and (2) the extent of inte-

Specifically, Bailey noted thatgration in a school.
disruption was higher among schools with greater degrees
of absenteeism and higher among schools with greater

Regarding the latter, Bailey con-degrees of integration.
eluded that schools which were "almost all white or all

less likely to be disrupted (p. 12) .are
Two other studies dealing with the racial composition

of schools suggested that schools having "predominantly"

Rationale for Hypotheses 
of the Study

black"

searchers, with few research studies having been con-
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black student enrollments experience greater violence
than do those which have a majority of white students
(Marascuila and Dagenais, 1974; Worcester and Ashbaugh,
1972) . The findings of these three studies served as the
bases for the development of three hypotheses in the
present study of school violence.

This researcher was.also interested in ascertaining
. if certain teacher and principal characteristics are
significantly related to school disruption. Toward this
end, and without the existence of supportive data, nine
additional hypotheses were constructed. Specifically,
perceptions of school violence were examined as they

instructional grade level,
and teaching experience of the Birmingham teachers as

and administrative
experience of the system's principals.
well as to the race, sex, age,

related to the age, sex, race,



CHAPTER III

METHODOLOGY

Birmingham has been described as the cultural and
industrial center of the South ("Greater Birmingham,"
1975). It is located in north central Alabama and has a
metropolitan population of 739,274 with a white/black
ratio of approximately five to two (U. Census ofS.
Population: 1970) .

Jefferson County, Alabama, has nine school systems
with a combined enrollment of 158,640 students in 217
schools. The largest of these systems is the Birmingham
City Schools which supervise the education of over 50,000
youth ("Greater Birmingham," 1975). The schools within
this system are organized on a traditional eight-four
grade basis. Data collected in the present study indi
cate that among the system's 79 elementary and 14 high
schools, black student enrollment (33,878) is more than
double the white enrollment (16,782). In considering the
above census data, this phenomenon reflects the fact that
the majority of the system's students reside within the
city proper.

26

A Description of the Site and 
the School System
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The Design of the Study

The study was conducted in two phases. Phase 1 was
essentially an exploratory survey of
the Birmingham School System's teachers. The purpose of
this preliminary survey was to gather descriptive infor
mation to define the particular types of problems seen
by teachers as being most bothersome. This information
was used to form an objective questionnaire for use with
teachers in Phase 2 of the study.

In Phase 2, objective questionnaires were developed
for and administered to the system's teachers and princi-

Responses made by these school personnel werepals.
analyzed toward fulfilling the five major objectives of
the study (see Chapter I) .

School by School Analysis
The study examined the problems of violence as they

an entity;
Whilealthough, data were collected school by school.

analyses of the responses by school are not provided in
this dissertation, school by school responses were tabu
lated and organized to permit each school to be examined

Individual school tabulations accompaniedindependently.
the manuscript, A Report of Violence in the Birmingham

which was submitted to the Birmingham schools'

a small sample of

School System, 1975-76 (Barbakow and Bills, Note 5),

were perceived to effect the school system as
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superintendent and members of the School Violence Commit-

The Samples
The responses of three groups were examined in this

study--two teacher samples and one comprised of the sys
tem's principals. The differences between the two teacher
groups reflect the diverse purposes of Phase 1 and Phase 2
of the research design.

The Phase 1 Sample
For the purpose defined for Phase 1 of the study,

the system's School Violence Committee was requested to
select a group of schools which would allow for a pre-

(200 elemen-liminary survey of approximately 400 teachers
Additionally, the committee wastary and 200 secondary).

instructed to include in their selection those schools
which they considered to be experiencing both high and

The committeelow frequencies of violence problems.
responded by selecting 14 elementary and four high schools
from which 391 teachers—153 at the elementary level and
238 at the secondary level—responded in the exploratory,
Phase 1 survey.

TeachersThe Phase 2 Sample:
In Phase 2 of the study, 2,340 teachers from 92 of

the 93 schools in the system responded to an objective
type questionnaire (27 teachers from one elementary school

tee on June 14, 1976.
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also responded but their answer sheets were received too
late to allow for their inclusion in processing the
data). According to data provided by the system's prin
cipals, coupled with the follow-up information collected
by the researcher, the 2,340 responding teachers included
in the study represented 87 percent of the entire system's
teacher population. As is more fully explained later in
this chapter, responses of 47 of the teachers were not
considered for certain aspects of the data analysis be
cause they failed to respond fully to the questionnaire.

The Phase 2 Sample; Principals
Of the 93 principals surveyed in Phase 2 of the

study, one responded too late to be included in the data
analysis, three others failed to respond altogether, and
four more responded so inadequately that their responses
were ignored in the evaluation of some of the study's
objectives. More detailed explanation for the omissions
of this latter group of principals is provided later in
this chapter.

Three questionnaires were developed for the study. A
copy of the Phase 1 Questionnaire is contained in Appendix
B.
review of the literature, were used to construct two
objective questionnaires—one for use by the teachers and

The Development and Administration 
of the Survey Instruments

In Phase 2, the results of the Phase 1 survey, and a
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one for use by the principals. These are attached as
Appendices D and E, respectively.

Prior to the administration of the Teacher and Prin
cipal Questionnaires, this researcher met with the sys
tem's principals to explain the instructions for using
both the Phase 2 instruments and the accompanying optical
scanning type answer sheets. While principals were per
mitted to complete their questionnaires in their leisure
time, teachers were required to respond during faculty
meetings which were called for the sole purpose of
administering them. Completed Phase 2 questionnaires were
returned in envelopes marked with the school's name and
these were collected from the system's central adminis
tration office by the researcher.

The Phase 1 Questionnaire
A six item, open-ended questionnaire was developed

The Chairman of thefor use in Phase 1 of the study.
School Violence Committee assumed responsibility for
administering the questionnaires and for returning them to
the researcher for analysis.

The Phase 1 instrument sought to determine (1) the
kinds of school violence that most concerned teachers;
(2) the specific kinds of behaviors that teachers con-

(3) what teachers considered to besidered violent;
(4) what actions teachers consideredthreats of violence;

to be helpful in preventing violence; (5) what teachers
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(6) in what ways teachers differentiated "acts of vio-
The responses of the

391 teachers in the Phase 1 sample to these six questions

examined in Appendix C.

The Teacher Questionnaire
The Teacher Questionnaire contained 120 items.

Responses to these items provided information about
(1) selected demographic characteristics of the teachers;
(2) the nature and extent of specified violence problems
perceived to exist in the schools; (3) the perceived
causes of violence problems; and (4) the extent to which
teachers agreed with statements reflecting their fears,
frustrations, and satisfaction in their occupational

In order to reduce the probability that "rumored"roles.
incidents of violence would be reflected in responses to
the questionnaire, relevant questions were worded care
fully to request information on only those forms of vio
lence which teachers had either personally observed,
intervened in, or experienced.

The Principal Questionnaire
The Principal Questionnaire contained only 66 items;

yet, it was, in most aspects, comparable to the Teacher
Responses to these 66 items providedQuestionnaire.

are summarized in Chapter IV and may be more fully

lence" from "discipline problems."

believed would help to eliminate threats upon them; and
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information about (1) certain characteristics of the
schools; (2) selected demographic characteristics of the
principals; (3) the nature and extent of specified vio
lence problems perceived to exist in the schools; and
(4) the perceived causes of violence. As in the Teacher
Questionnaire, relevant items on the Principal Question-

only those forms of violence with which principals (or
their administrative assistants) had personally dealt.

Violence Indicators
Of the 120 items on the Teacher Questionnaire, 85

describe behaviors which are considered indicative of
. violence (items 7 through 90 and item 120). Thirty-five
of the 66 items on the Principal Questionnaire are, like
wise, considered indicative of violence (item 6 through

39 and item 56). These 85 and 35 item groups have been
labeled in this dissertation as "violence indicators."
Their special significance to the present study will be
shown in later sections of this chapter.

The Index of Violence (IOV)
Two of the five major objectives of this study were

(1) to compare teachers' and principals' perceptions of
violence of their schools and (2) to determine if inter
relationships existed between selected school/teacher/
principal variables and perceived violence. In order to

naire were carefully worded to request information on
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composite, violence score for each teacher1and princi
pal, and two such scores for each school—one based upon
teacher perceptions of violence and the other based upon
the perceptions of violence of.the principals. The con
cept of an Index of Violence was developed to meet this
measurement need.

Weighting the Violence Indicators
To develop an Index of Violence, the violence indi

cators on the Teacher Questionnaire were assigned weights
from one to five points on the basis of the independent
judgments of the researcher and two faculty members of The
University of Alabama's Legal Education and Criminal
Justice Program. A weight of one point indicated that the
disruption portrayed by a violence indicator was seen as
very mild while a five point rating indicated that the

serious nature.
The final weight assigned to each of the 85 violence

indicators was determined by using either the weight uni
formly agreed upon by the judges, the weight agreed upon
by the majority of the judges or, where all three judges
disagreed, the median of the weights assigned by this
triad. Through this weighting procedure, full agreement
was attained on 22 of the violence indicators, partial

violence depicted in an item was considered to be of a

measure was needed which would provide an individual,
accomplish these objectives, it was realized that some
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cators.
Using the weights assigned to the violence indicator

assigned weights to each of 35 similar items on the Prin
cipal Questionnaire. The exact weights assigned to the
two groups of violence indicators are included in the
appended code books (see Appendix F). Additionally,
teachers' and principals' responses to each of these
items are presented in tabular form in Appendix G.

Each of the violence indicator items on the Phase 2
questionnaires had five alternative responses from which
respondents could select the frequency with which a par
ticular form of violence was believed to Theoccur.
response choices were numbered one through five and were
listed in ascending order such that response choice 1
represented the least frequent occurrence of violence and
response choice 5 represented the most frequent occur
rence .

-A total score for each violence indicator was
obtained by multiplying the number of a selected response
choice by the weighting previously assigned to each item.
Thus, violence indicators given the smallest weight (1)
by the consensus of the judges could produce a minimum

consensus resulted for the 13 remaining violence indi-
agreement was reached for 50 additional items, and no

items on the Teacher Questionnaire, the researcher

total score of one (1 X 1) and a maximum total score of
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five (1X5). Conversely, violence indicators assigned
the highest weighting (5) could produce a minimum total

(5X5).

pleted returns. Each IOV was calculated by summing each
teacher's weighted responses to the 85 violence indicators
on the Teacher Questionnaire. Individual IOVs were not
computed for 47 teachers. These teachers failed to

the violence indicators. It was decided that the omission
of this many questions would cause their violence scores
to be substantially lower than had they responded more
completely to the questionnaire and would tend to under
estimate the degree to which violence was perceived to
exist in the schools by the majority of teachers who
responded more fully to the instrument.

The possible range of values that teachers' IOVs
could subsume extends from a low of 218 to a high of 1290.
The low end of this range (218) would be achieved by a
teacher who omitted the four violence indicators with
weights of five points each, five other items with weights
of four points each, and answering the remaining 76

computed for each of the 2,293 teachers who gave com-
An individual, composite, violence score (IOV) was

Teachers' IOVs

score of five (1 X 5) and a maximum total score of 25

respond to 10 percent or more (nine or more items) of
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violence indicator items with a response of 1. To attain
the highest IOV score (1290) would require a teacher to
respond to each violence indicator with 5's.

Principal IQVs
Individual IOVs were computed for 85 principals

using a method similar to that described above for
teachers. Individual IOVs were not computed for eight
of the 93 principals surveyed since one of these princi
pals submitted his completed questionnaire too late to
allow for its inclusion in the data processing stage of
the study and seven others failed to respond to 10 per-

(four or more items) of the violence indi-cent or more
The possible range of IOVs for principalscators.

extends from 84 to 560.

Ninety-two schools were ranked for degree of violence
indicated by the arithmetic mean score of theiras

Eighty-five of these schools were ranked
for degree of violence through use of the IOVs computed

Since there is only one principal perfor principals.
The

resulting rankings and IOVs of the schools, according to

Chapter IV, Table 1.

Ranking the Schools by Teacher and 
Principal IOVs

school, each principal's IOV is also the school IOV.

teachers' and principals' perceptions, are to be found in

teachers' IOVs.



37

The IOV scores may not be interval scores. However,
whether or not the lOVs are of interval scale measurement
is inconsequential since, in the primary analysis of this
dissertation, they are used as ordinal data.

The lOVs allowed for schools to be ranked. In turn,
the school rankings permitted the observation that some
schools are perceived to be more violent than others;
however, they did not permit for an interpretation of how
much more violent one school is in comparison to another
and the reader is cautioned to refrain from attempting to
make such a determination.

The lOVs were treated as interval data in one in
In obtaining a measure of variability amongstance.

deviations were computed. These measures of teacher
intravariability are presented in Table 1 of Chapter IV.

Data Processing
The mechanics for determining the frequency and per-

. centage tabulations, and all other statistics computed in
(1) a series of Fortran pro-this study, were based upon

(2) the Statistical Package for the Social Sciencesgrams ;
manual (Nie, Hull, Jenkins, Steinbrenner and Bent, 1975);

(3) the Behavioral Sciences Statistics Program Libraryand
(Barker, 1973).

teachers' lOVs within each of the 92 schools, standard

The Scale of Measurement: A Note 
of Caution on Interpreting 
School Ranks
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Operational Definitions

These
terms have been operationally defined below.

1. Personal Intervention: Teachers were instructed
to interpret intervention to mean either an attempt on
their part to stop some violent action by direct inter
ference or an attempt on their part to stop violent action
by calling someone else to interfere (e.g., another
teacher, a principal, security personnel, etc.).

2. Personal Observation: Teachers were instructed to
indicate the frequency with which they personally had
observed a violent behavior in which they did not play an
active role.

3. Outsiders: School personnel were instructed to
interpret outsiders as any persons who were not currently
students, patrons, or school officials.

4. Teachers' High and Low Perceptions of Violence:
High and low perceptions of violence were dichotomized
for teachers on the basis of the median IOV (272.13) of
the distribution of IOVs computed for the 2,293 teachers.

when his/her IOV was less than the median and, conversely,
was defined as "high", when it exceeded the median.

5. Principals' High and Low Perceptions of Violence:
High and low perceptions of violence were dichotomized for

There are a number of terms used in the study which 
have meanings particular to this dissertation.

A teacher's perception of violence was considered "low"
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principals on the basis of the median IOV (128) of the
distribution of IOVs computed for 85 principals. A prin-

his/her IOV was equal to or less than the median and,
conversely, was considered "high" when it exceeded 128.

6. High and Low Student Absenteeism Rates: The '
average monthly percentages of student absenteeism were
obtained for 84 of the Birmingham city schools. By
dividing at the median percentage of absenteeism, one-
half of the schools were defined as having a "low"
absenteeism rate (below 5.45 percent) while schools in
the other one-half were considered to have a
incidence of student absenteeism (above 5.45 percent).

Fifty-one7. Almost All White or All Black Schools:
schools were defined as being "almost all white or all

These schools had student enrollments which were
five percent or less integrated. Student enrollments of
41 other schools were determined to be more highly inte
grated .

8. Predominantly White and Predominantly Black
Sixty schools were defined as beingSchools:

them comprised the majority of the total student enroll-
Conversely, 32 schools had overment (over 50 percent) .

being "predominantly black."
50 percent black student enrollments and were defined as

"high"

"predomi
nantly white" as the number of white students enrolled in

cipal's perception of violence was defined'as "low" when

black."
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Hypotheses Tested in the Study

Twelve hypotheses were developed and tested in the
study (each was examined at the preselected .05 level of
significance). Three of these were devised toward deter
mining the existence of relationships between selected
school characteristics and perceived violence. Five other
hypotheses were constructed to test for relational trends
between teachers' characteristics and their perceptions
of violence of their schools. Four additional hypotheses

principals' perceptions of the violence of their schools
and selected personal traits of the administrators. The
hypotheses are stated below under subheadings which re
flect the different purposes for which each of the three
hypotheses groups were developed.

The School and Violence
Principals' perceptions of violence of their

schools will be significantly related
—to their schools' average monthly rate of student

absenteeism.
Teachers' perceptions of violence of their schools

will be significantly related
—to the degree of integration of their schools'

student population.
—to the racial balance of the student enrollment in

their schools.

were developed to examine interrelationships between
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The Teacher and Violence

Teachers' perceptions of violence of their schools
will be significantly related to their

—race.
— sex.
—age.
—years of teaching experience.
—instructional grade level.

The Principal and Violence
Principals' perceptions of violence of their schools

will be significantly related to their
—race.
— sex.
—age.
—years of administrative experience.



CHAPTER IV

The results of the study are presented in this
chapter, with discussions of specific findings inter
spersed throughout. There are seven major sections in
the chapter.

In the first section, the responses of the limited
teacher sample to the six item, open-ended, Phase 1
Questionnaire are examined. The following five sections
are concerned with the objectives established for Phase

(1) to determine the nature and extent2 of the study:
of the violence problems as perceived by the system's
teachers and principals; (2) to examine the discrepancies
between teachers' and principals' perceptions of violence
of their schools; (3) to examine if certain inter
relationships exist between selected school/teacher/
principal variables and perceptions of violence; (4) to
identify the factors which school personnel believe to
be contributing to disruption in their schools; and
(5) to examine teacher fears, frustrations, and satis
faction in their roles as educators.

42

RESULTS, DISCUSSION AND CONCLUSIONS
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discussion of some of the study's more important con
clusions and larger generalizations drawn from combining
smaller conclusions. Within this broader discussion
section, selected findings of the present study
times, compared to those from another recent study of the
Birmingham School System (viz., A Study of the Learning
Climate in the Birmingham School System, 1974-75 by R. E.
Bills). Although Bills' study was not concerned with
violence problems in the schools per failure tose,
report the relevancy of some of his findings to some of
those in the present study on school violence would be
an oversight.

A Summary of

The primary purpose of the Phase 1 Questionnaire was
to provide knowledge about the problems of violence in
the Birmingham schools on which to base the construction
of the Phase 2 questionnaires. Phase 1 data have been
tabulated and provide some insights into the problems as
perceived by the teachers in the 18 schools in which it

As stated earlier, a copy of the Phase 1was applied.
Questionnaire appears in Appendix B. An attempt was made
to categorize the answers given by the teachers to each of
the questions of this instrument and the results of this
categorization are provided in tabular form in Appendix

The Phase 1 Survey:_________
Responses to the Phase 1 

Questionnaire

The concluding section of the chapter presents a

are, at
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The categories led to the following general!—C.

zations.

The types of violence reported by the teacher sample
did not differ markedly from those listed in the litera
ture regarding the national school violence problem.
However, it appears from the limited Phase 1 sample that
violent behaviors are evidenced much less frequently in
the Birmingham schools than would be expected from the
alarming reports of violence in the schools nation
wide .

About 40 percent of the teachers who responded to
the Phase 1 Questionnaire indicate that there was no
violence present in their respective schools during the
1975-76 academic year. The disruptive behaviors re-

(1) ver-ported most frequently by Phase 1 teachers are:
bal threats by students against teachers (person and/or

(2) parental threats to teachers; (3) physi-property);
cal assault on students by other students; and (4) threats
to teachers from outsiders, especially former students
who had been suspended or expelled.

The types of behaviors that the Phase 1 sample of
teachers consider to be violent parallel those reported in

Summary of Responses to 
Question No. 2

Summary of Responses to 
Question No. 1
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the literature. Specific behaviors that are mentioned
sufficiently to warrant special notice include:
(1) physical harm to teachers (by studentspatrons, or
outsiders); (2) threat of physical harm to teachers
(by these same groups); (3) show of weapon to teachers
or insinuations that weapons might be used maliciously
against them; and (4) damage to teachers' property
(especially damage to teachers' cars).

Although other types of violent behaviors are
mentioned less frequently (e.g., rape or attempted rape),

though they seldomly occur.
criteria for including or eliminating certain items on
the Phase 2 questionnaires could be developed. Rather,
inclusion of items ultimately depended upon judgments
made by this researcher and others who examined the
questionnaires prior to their administration.

A major observation from the analysis of the Phase 1
Questionnaire concerns the degree to which teachers

verbal threats pose a violenceagree that
IIYou better

With the exception of those in twobe on the lookout").
of the 18 schools included in the Phase 1 survey, this
category of behavior is expressed by the teachers more

Summary of Responses to 
Question No. 3

the seriousness of these acts are cause for concern even

"unspecified"

For this reason, no set

problem (e.g., "I'll get even with you," or
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than any other (62 percent). This high frequency suggests
that unspecified verbal threats create considerable
anxiety in teachers (i.e., the data demonstrate that

specified" threats are violent in nature).

As might be expected from the literature, there is
little agreement in the opinions of teachers as to how
to prevent violence (or prevent it from becoming worse).
This may result, in part, from the variety of measures
that different conditions may require; however, not one
of the 391 teachers in the Phase 1 study indicate this.
The most frequently given response (20 percent) is to

the situation with, in most
students who are fighting or verbally abusingcases,

each other.
It is interesting to note that in this question,

which asked what a teacher could do to prevent violence,
only 31 of the teachers suggest any means of deterrence

In the same vein, only one teacherbefore the fact.
suggests an essentially positive means (omission training)
of dealing with the problem before it occurs.

Summary of Responses to 
Question No. 4

while teachers mildly suggest that specific threats con-

"remain calm and discuss"

stitute violence, they more strongly agree that "un-
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Responses to this question of the Pha?e 1 instrument
show the frustrations that some teachers experience in
trying to deal with violence problems. While some refuse
personally to deal with the problem (call the police,
principal, etc.; expel students; refer them to the
juvenile court), others show zeal for

course in martial arts";
"teachers should be allowed to carry weapons to school";
"students should be frisked each morning as they enter
the school"). In 22 different types of recommendations
offered to eliminate threats of violence, there is not
one given with such consistency as to be described as a
uniform suggestion.

discriminations between "discipline" proTeachers '
Whileproblems are very unclear.

teachers define disrespect as a discipline problem,some
others perceive this type of behavior as a matter of
violence.

Additionally, the dimensions which teachers use to
differentiate between discipline problems and violence
problems show the lack of clarity with which teachers
perceive the differences.
time dimension (discipline is a short-time problem vs.

Summary of Responses to 
Question No. 5

Summary of Responses to 
Question No. 6

"overdealing" with
problem youth ("teachers need a

Differentiations exist on a

blems and "violence"
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violence is a long-time problem), on the number of people
who are involved (discipline is when one child is in-

the teachers' personal reactions (discipline problems

Responses to the violence indicator items on the
Teacher and Principal Questionnaires were analyzed item
by item to study the nature and extent of violence in
the Birmingham schools. Fully detailed responses to
these items are presented in tabular form in Appendix G.

In the item by item analysis, special attention was
given to the broad categories of Physical Assault, Verbal
Assault, Sexual Molestation, Assault with Show of Weapon,
Personal Property Damage, Gang Violence, and Police

Additionally, for most of these cate-Intervention.
gories, an attempt was made to identify the groups most
victimized by acts of violence (i.e., school personnel

The format for reporting the results and subse-siders).
quent discussions contained within this section are
organized around the seven major violence categories
defined earlier.

The Nature and Extent of 
the Problem

volved vs. violence is when gangs are involved) , and with

the disruptive acts (i.e., students, patrons, or out-

cause no fear vs. violence problems cause fear).

or students) as well as the individuals responsible for
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While physical assaults upon teachers are not con
sidered to represent a major problem to the Birmingham
schools, as can be seen from the data, such assaults
upon students, especially by other students, appear to
be a chronic problem in many of the schools.

Teacher victimization. About 6 percent (148) of the
teachers in the Phase 2 sample report they were physically
assaulted by students during the year. Of these, only 24
report being victimized more than twice. Principals'
responses indicate that while such assaults are somewhat
persistent in some schools, this form of violence exists
primarily in only 16 elementary and four high schools.

By comparison, physical assaults upon school per
sonnel by patrons or outsiders is reported to present
even less of a problem to the Birmingham schools. Fewer
than 2 percent of the teachers report being victims of
physical assault by either parents or outsiders. Only
two elementary principals report that patron-perpetrated
acts’ of this nature have required their attention this
year and all responding principals concur that if teachers
have been physically abused by outsiders, such incidents
have not been reported to their offices.
be concluded that physical assaults upon school personnel

Physical Assault (Excluding 
Sexual Molestation)

have occurred with such infrequency and have affected so

Thus, it may
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few Birmingham teachers that this form of violence is not
considered to represent a major problem among the
Birmingham schools.

It is of interest to note,
teachers report a greater frequency of physical assault
directed toward them than do most of the teachers. This
phenomenon, as will be seen, is repeated for other types
of violence discussed in this section and it may indi-

to violence on the part
of some teachers. This conjecture is, at least partially,
supported by a recent statement of a professional educator
who has concluded from her research that some teachers,
through the use of the mechanisms of failure, sarcasm,
and excessive physical punishment, actually force
children to display aggressive and hostile behavior
(Jones, 1973)•

In the literature review, itStudent victimization.
was revealed that, nationally, students rather than
school personnel have been the principal victims of
assault in the schools (Teitelbaum, 1970; Bayh, Note 1) .
Analysis of the respondents' answers to relevant violence
indicators on the Phase 2 questionnaires tend to sub
stantiate this phenomenon within the Birmingham schools.

Fighting among students is reported by all levels
of school personnel to have occurred frequently this

Such behavior has required the personal attentionyear.

cate a predilection or "proneness"

however, that a few
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of over one-half of all responding teachers and princi
pals, many of whom report repeated involvement.

siders is not nearly as widespread or frequent. It is
concluded, then, that fighting among students constitutes

majority of the school personnel this year.

Verbal assaults by students upon other students and

ported more frequently, than any other form of dis
ruption discussed in this report.

Teacher victimization by students. Nearly 40 per
cent of the teachers report having personally experienced

These are assaults whereinverbal assault by students.
no- threats of physical harm were made. Almost one-half

many teachers report they have been threatened withas
According to the respondingphysical harm by students.

principals, this latter, more serious, form of disruption
is more frequently evidenced in the high schools than
it is in the elementary schools.

The data indicate that student-perpetrated, verbal
assault upon school personnel affects a substantial pro
portion of the system's teachers.

Verbal Assault (Both With and Without 
Threat of Physical Harm)

By 
comparison, similar abuse of students by patrons or out-

a major problem for the Birmingham schools in that such
behavior has required the personal attention of a

Such assaults are

teachers are reported by more school personnel, and re-
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intimidating and serve to undermine teachers1 authority
in the classrooms. Quite likely, teachers who experience
such intimidation perceive their effectiveness to be
greatly reduced.

Teacher victimization by patrons and outsiders. Less
than 4 percent of the teachers report they were personally
threatened with physical harm by either patrons or out
siders . Of these, only 18 teachers report being victims
of such assault more than twice this year. It will be
recalled that analysis of other responses suggest that
few such threats are carried out.; thus, it appears that-
threats of physical harm by patrons or outsiders present
a minimal problem to Birmingham school personnel.

By comparison, verbal assaults by patrons or out
siders who threaten "non-specific actions" (.e. g • , "I'll

reported to have been experienced by more teachersare
than have experienced threats of physical assaults.

threats are especially attributed to
outside intruders and have primarily been experienced by
high school teachers.

About 7 percent of the high school teachers report
personally experiencing non-specific threats by outsiders.
Although this does not represent an alarming number of
teachers so victimized, it does suggest a need to develop
some better means of keeping outsiders off school grounds

Such "unspecified"

get even with you" or "You better be on the lookout")
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and, thus, insulating teachers from such needless and
(probably) frightening harassment.

The most frequent type of verbal assault against
teachers by patrons is reported to be of

Nearly 12 percent of the teachers report havingnature.
had such experiences at least once this year. In regard
to this finding, it should be noted that many of these
reported, non-threatening conflicts may reflect reactions
of parents who, in being concerned for their childrens'
educational progress and general well-being, are in
adequately expressing their concerns for their childrens'
educational opportunities and futures. This interpre
tation is supported by the fact that only 1 percent of
the responding teachers report, being involved in such
conflicts three or more times this year.
threatening verbal assaults by parents may be impulsive
in nature and not necessarily serious in intention or

However, it must still be recognized thatoutcome.

these assaults are perceived as non-threatening,

experience personal reactions which, to say the least,

are uncomfortable.

Student victimization. Verbal assaults (both with
and without threat of physical harm) against students by
patrons or outsiders are reported infrequently. For the
high schools, such assaults are attributed primarily to

a non-threatening

teachers who are subjected to such assaults, even when

Thus, such non-
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outsiders while, in the elementary schools, such assaults
stem primarily from parents.

reported to occur more frequently than any other form of
disruption discussed in this study. Assaults of this
kind are routinely dealt with by all levels of school
personnel in both the elementary and high schools.
Student-perpetrated, verbal assaults upon other students
appear to present a persistent and generalized problem
to the Birmingham schools.

In the area of sexual molestation, the similarity of
teacher and principal survey instruments makes comparison

However, discrepancies between teachers' andpossible.
principals' reports of actual or attempted sexual
molestation make it difficult to determine the extent to
which teachers and students have experienced such assaults
within the Birmingham schools.

Somewhat surprisingly, moreTeacher victimization.
elementary than high school teachers report sexual abuses

While 10 high schoolby either students or outsiders.
teachers report they have personally experienced sexual
assault (or attempted assault) by students once or twice
this year, 26 elementary teachers report being so

Of these 26 teachers, three report repeatedvictimized.

Sexual Molestation (Or 
Attempted Molestation)

Verbal assaults upon students by other students are
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experiences of this type from three to six times and one
teacher reports having experienced such trauma more than
10 times during this eight month period. Again, some
teachers appear to attract violent behavior.

Sexual assaults by outsiders are reported to have

substantially larger number of elementary teachers (23) .

tary principal report such assaults, by either students

The inconsistencies between the teachers' reports
and those of the principals are confusing; however, five
possible explanations are provided. The first of these
refers to the original reason for requesting principals’
responses in the study along with those of the teachers.
As cited earlier in this dissertation, other researchers

1972; Bayh,
Note 1) have noted that teachers tend to underestimate
reports of violence so as not to give the impression that
the students in their schools are disproportionately more
disruptive than those in others or that they are not

Given this, itcapable of managing their own problems.
is plausible to believe that principals may be under
estimating certain acts of violence for the same reason

that they may not have the data for more exact reports.or

been experienced by 10 high school teachers and by a

(McGrady, 1974; "Assaults on Teachers,"

or outsiders, to have required administrative attention.

Yet, just two high school principals and only one elemen-
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Secondly, some teachers' responses may indicate their

perceptions of sexual molestation to include more kinds
of behaviors than are perceived by the principals—be
haviors which are not truly sexual in nature. If this is
the case. then the responses of the 36 teachers who report
such assaults by students, and those of the 33 teachers
who similarly report they have been so victimized by out
siders, must be considered inflated estimates and, there
fore, not necessarily indicative of a major problem in
the Birmingham schools.

(Brownmiller, 1975), equally possible explanation for
teacher-principal discrepancies in reporting sexual
molestation is that females who have been sexually
molested are reluctant to report their experiences to

In their annual collection of crime sta-authorities.
tistics, the FBI notes that such forms of assault are
among "the most under-reported crimes due primarily to
fear and/or embarrassment on the part of the victims"
(Uniform Crime Reports,- 197 4, p. 22). If such fears are
operating among the teachers who anonymously report they
have experienced sexual molestation, then violence of
this type may be a problem among a few of the Birmingham
schools.

A fourth possible explanation of the discrepancies
in teacher and principal reports in this area is that

A third, and according to the most recent literature
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teachers may feel they can or should manage most of these
problems by themselves, and without the need to consult
their principals. If this is the case among Birmingham
teachers, then the problem should not be considered to be
a serious one.

A final possible explanation of the teacher-principal
reporting discrepancies is that some teachers may either
purposefully or inadvertently invite such assaults and,
thus, do not report their occurrence.

Student victimization. Sexual abuse of students by
outsiders is reported to have occurred infrequently. By
contrast, student sexual molestation (or attempted

quired the personal intervention of nearly 6 percent of
the teachers.

This finding may indicate a major problem for the
system; however, in light of an analysis of the princi
pals' responses, it appears that the majority of the

responses may be reflecting student behaviorsteachers 1
that are substantially short of what would be considered

Only three principals reportactual sexual assaults.
administrative involvement in student sexual molestation
by other students and all three indicate that such be
havior has occurred infrequently (no more than twice
during the year).

molestation) by other students is reported to have re-
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Weapon related assaults by patrons and outsiders
against students and teachers occur less frequently than

other students by students.

Teacher victimization. Less than 3 percent of the
responding teachers report they have been assaulted or
threatened with weapons by students this year. Of these,
only five teachers indicate having personally experienced
such trauma more than twice. Again, the proneness of
some teachers to violence is seen.

Principals' responses support those of the teachers
in that such assaults occur only sporadically and in
only a few schools. The serious nature of these infre
quently occurring, weapon related assaults cannot, how-

Student victimization. Weapon related assaults by
students against other students is reported to be both a
persistent and a diffuse problem in the system, especially
among the high schools. Evidence of this is noted in the
frequency with which teachers report to have observed
and intervened in such assaults as well as by the fact
that 20 principals report to have confiscated weapons
from students on five to 20 occasions during the year.

Assault with Show of 
Weapon

do assaults on teachers or

ever, be overlooked.
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Personal Property Damage

The study did not attempt to assess the nature and
extent of vandalism among the Birmingham schools.
Administrators can determine more accurately the amount
of vandalism in the schools through more reliable means
than teachers' reports. However, cost accounting of
such vandalism would not allow for an assessment of the
degree to which teachers have suffered personal property

Since such acts (or threats of same)damage. are
criminal in nature, and since they are considered to be
highly anxiety provoking, the study focused upon deter
mining the extent to which teachers have experienced
malicious acts of violence against their cars and homes.

Over 17 percent (414) of
the responding teachers report they have been threatened
with automobile damage by students while 186 report
such threats have been carried out this year. In

73 teachers attribute damage of their autoaddition,
The data indicate that threats ofmobiles to outsiders.

damage to teachers' automobiles and actual damage
realized constitute a problem for a significant number
of teachers.

Regardless of whether such actions are perpetrated
by students or by outsiders, closer monitoring of the
schools' parking facilities appears to be warranted. The
knowledge that their automobiles were being watched could

Damage to teachers' cars.
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serve to allay the fears that some teachers must-have of
finding their automobiles damaged at the end of the

Teachers' responses suggest that surveil-school day.
lance of parking facilities appears to be needed as much
in some of the elementary schools as it is in the high
schools.

Damage to teachers' homes. While only 83 teachers
report being threatened with damage to their homes by
students, and 34 teachers report such threats by patrons

Fifty-onethat such threats are not to be taken lightly.
teachers (31 at the elementary level) report they had
their homes damaged by students at least once this year
while 33 others report damage to their homes by patrons
or outsiders. Again, the data suggest that threats of
damage and actual damage to teachers' personal property
(homes) by students, patrons, or outsiders constitute a
serious problem.

Gang Violence
‘Unlike other large city school systems, the

Birmingham schools do not seem to be
Only two principals (both at the highgang warfare.

school level) report gang activities to have been the
cause of serious discipline problems in their schools

"battlegrounds" for

or outsiders, the responses of the teachers indicate
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this year. In both cases, the principals indicate that
such violence has occurred less frequently than once per
month.

Police Intervention
Twenty-five percent of the principals report having

called the police to remove outsiders from school grounds
at least one time this year. These schools include
over one-half of the high schools. One high school
principal reports requesting police assistance more than
10 times. The data suggest, then, that outsiders are a
serious source of violence in the system, especially
for some of the high schools.

Only two principals report police assistance in
dealing with patrons during the year. Somewhat greater
police involvement has been required in dealing with

Nine ofstudents—especially at the high school level.
the 14 high school principals report having requested
such assistance during the year and one of these indi
cates that police intervention was required more than

The data suggest that although patrons' belt) times.
havior is not a significant cause for police intervention,
students' behavior is much more frequently a cause;
again, especially in the high schools.

The questionnaire did not allow principals to state
why police intervention was necessary. Reasons could
include many different kinds of infractions at particular
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times (such as at athletic or other special events) . It
is significant to note, however, that analysis of other
questionnaire responses showed that 13 of the 14 high
school principals list
or purchasing" to be a slight to moderate factor in con
tributing to the disruption problems in their schools.

As described earlier in this dissertation, the
schools were ranked for degree of violence on the bases
of teachers' and principals' responses to the violence
indicators on the Phase 2 questionnaires. IOV scores for
the schools are reported in Table 1.

It may be recalled that the possible range of IOV
scores for schools (according to teacher perceptions) is
from 213 to 1290 while principal responses allowed for

The data in Table 1 showan IOV range from 84 to 560.
an- actual range for school averages based on teacher
responses to be from 256.26 to 331.13 while for princi
pals, the actual range of IOVs extends from 106 to 276.
In examining the actual ranges of school IOVs, it may
be concluded that while both principals' and teachers'
responses differ substantially from each other in the
reported degree of violence in the schools, none of the

Discrepancies in Teachers' and 
Principals' Perceptions 

of Violence

IOV values is sufficiently large as to indicate that an

"drug and/or alcohol consumption
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alarming amount of violence exists within any of the
schools.

Analysis of the data in Table 1 focuses on two
questions: (1) to what extent do teachers and principals
agree that violence exists within their respective
schools and (2) which of the schools are perceived to
experience the greatest amount of violence? As will be

the answer to the first of these questions pre-seen ,
eludes a clear-cut answer to the second.

The schools were ranked for degree of violence as
judged by the teacher and principal IOVs and these two
sets of ranks were correlated to determine the extent
of agreement between teachers and principals. The re
sulting coefficient (Rho = .38 with 83 degrees of
freedom; pc.05) shows that while there is a statistically
significant relationship between teachers' and princi
pals' perceptions of violence within each of the schools,
the relationship is small.

, which of the schools are perceived
to experience the greatest amount of violence?), the
only-meaningful answer that can be given is: it depends
upon whether one is willing to rely upon the principals'
perceptions of violence or upon those of the teachers.
That is, teachers and principals, in general, agree only
slightly on the extent of violence in their schools.

second question (i.e.
Thus, in response to the
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Further confounding the above ambiguous conclusion

teachers do not agree with each other on the amount of
violence which is present. Generally, the higher the
IOV of the school (as determined by teacher responses) ,
the more variability there exists among its teachers1
perceptions.
artifact. In order for schools to have low lOVs, they
must have teachers who agree that the school does not
have much violence. However, if the school IOV is
higher, there is more room for disagreement among the
teachers. The large size of the variations (standard
deviations) among teachers' perceptions within many of
the schools listed in Table 1 indicates that in every
school there are a number of teachers who report little
violence (this finding reflects the perceptions reported

The bigfor the smaller, Phase 1 teacher sample).
difference among the schools is in the proportion of
teachers in a school who perceive a high degree of vio-

This finding may illustrate thelence in their school.
fact'that violence is both a perceptual and a reality
phenomenon; schools differ from each other as a result
of the difference between the violent behaviors which
actually exist within schools and other behaviors which
are differentially perceived as being violent.

This phenomenon is, at least partially, an

is the fact that, within many of the schools, the
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The intravariability which exists among some

teachers1 perceptions of violence within some schools
accounts, in part, for the low agreement between teachers
and principals. The discrepancy is also partially due
to individual differences in the perceptions of princi
pals.

teachers are more violence prone than others and again,
that some teachers see violence where it is not seen by
others.

Other reasons for the discrepancies between teacher
and principal perceptions of violence have been shared in
a previous section of this chapter in regard to
molestations." There is at least one more reason. It
has been suggested from a report of the New York City
School System that teachers are reluctant to report vio
lence because of the reactions of their principals to
such reports (Bayh, Note 1) . That study estimated that
between 30 and 60 percent of all incidents of violence
were never reported since, when teachers make such re
ports to their principals, the principals, feeling that

at stake, frequently harass the teachers. As a result,
and even though New York law requires them to, teachers
have hesitated to make such reports. By the same
rationale, it is plausible to believe that principals'

The large intravariability of the teacher responses

their reputations or the reputations of their schools are

"sexual

in some schools also reinforces the notion that some
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responses which indicate low violence may be reflective
of similar feelings of teachers in their schools who
have decided that student harassment is preferable to
harassment by their principals.

In summary, the most important findings from the
analysis of the data in Table 1 (1) no school inare:
the Birmingham system appears to be experiencing an
alarming amount of violence; (2) there are often wide
discrepancies between teachers' and principals' per
ceptions of violence of their respective schools; and
(3) within schools, teachers often disagree with each
other as. to the degree of violence typical of their

Among other things, these findings reinforce theschool.
ideas that (1) (2) vio-some teachers are violence prone;
lence is both a perceptual and a reality phenomenon;
(3) the amount of disagreement (intravariability) in the
perceptions of violence among teachers in some schools
is great; and (4) decisions about which schools in the
Birmingham system have the greatest amount of violence
depend on whether the reports of teachers or those of
principals are used as the measure of determination.

Relational Trends in School Violence
The 12 research hypotheses tested in the present

study are stated in Chapter III. These hypotheses are

Summary of Analysis of Data 
in Table 1
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restated below in their null form and are followed by
the relevant findings, conclusions and discussions re-

Additionally, thesuiting from statistical analyses.
data tested for each hypothesis are presented in con
tingency tables. These are interspersed throughout the
contents of this section to provide for closer inspection
of the data than is provided in the narratives. All
hypotheses are numbered to allow for easier reference
to be made to them.

The School and Violence
HYPOTHESIS 1: Student absenteeism rates will not be

significantly related to principals'
perceptions of violence of their schools.

Result and conclusion: The computed Chi-Square of
1.10 (Table 2) does not allow for rejection of the null

Thus, there appears to be no significanthypothesis.
relationship between student absenteeism rates and prin
cipals' perceptions of violence.

While there was no significant relation-Discussion:
ship found in testing Hypothesis 1, the data of Table 2
reveal that somewhat more principals of schools with lower
student absenteeism rates perceive lower amounts of vio-

This would be the expected trendlence in their schools.
in considering Bailey's earlier national study of school
violence but the data fail to support his conclusions at
the .05 level of significance.
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TABLE 2

Low IOV High IOV

% %n n

23 57.5 42.517

19 43.2 25 56.8

Total 42 42

Chi-Square = 1.19 df = 1 p = .2747 n = 84

HYPOTHESIS 2: The degree of school integration will not

be significantly related to teachers' per

ceptions of violence of their schools.

Result and conclusion: The calculated Chi-Square

of .56 in Table 3 gives no reason for rejection of the

there is no reason to believe thatnull hypothesis. Thus,

significant relationship exists between the violencea

perceptions of teachers in schools with different levels
of student integration.

Bailey's finding of lower violenceDiscussion:
among schools which were "almost all white or all black"
is not evidenced from the Birmingham teacher data

Principals of 
schools with 
low absentee
ism rates

Principals of 
schools with 
high absentee
ism rates

PRINCIPALS' PERCEPTIONS OF VIOLENCE IN SCHOOLS 
WITH HIGH VS. LOW STUDENT ABSENTEEISM RATES
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presented in Table 3. Teachers with high and low per
ceptions of violence of their schools are, proportion
wise, equally distributed among schools with greater and
less degrees of integration.

TABLE 3

High IOVLow IOV

%% nn

710 49.9713 50.1

450 420 48.351.7
11301163Total

.4736 n = 2293Chi-Square = .56 df = 1 P =

The racial balance of student enrollment inHYPOTHESIS 3:

to teachers' perceptions of violence in the

schools.

Result and conclusion: The computed Chi-Square of
46.49 supports a rejection of the null hypothesis which is
to say that teachers' perceptions of violence vary signifi
cantly with whether they teach in predominantly white or
predominantly black schools.

Teachers in schools 
with more than 
5% integration

Teachers in almost 
all white or all 
black schools

TEACHERS' PERCEPTIONS OF VIOLENCE IN SCHOOLS WITH 
DIFFERENT LEVELS OF STUDENT INTEGRATION

a school will not be significantly related
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Discussion: Analysis of the data in Table 4 shows

that a significantly larger proportion of teachers who
teach in schools with predominantly black enrollments
perceive greater violence in their schools than that per
ceived by teachers in predominantly white schools. This
finding was expected from the literature and suggests
that significantly more teachers in predominantly black
schools have seen themselves as victims of violent be
havior than have those in predominantly white schools.
This finding may only mean that differences in black and
white cultures lead white teachers to incorrectly inter
pret the meanings of the behavior of black students
(this latter conclusion is based on personal communi
cation with R. E. Bills who collected data from the
Birmingham system during the 1974-75 academic year. His
data show that the racial balance of teachers in most of
the Birmingham schools is approximately equal).
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TABLE 4

High IOVLow IOV

% %n n

697 45.6 54.4830

466 60.8 300 39.2
Total 1163 1130

Chi-Square = 46.49 df = 1 p = .00005 n = 2293

The Teacher and Violence
Teachers* race will not be significantlyHYPOTHESIS 4:
related to their perceptions of violence
in their schools.

The computed Chi-Square ofResult and conclusion:
93.22 allows for rejection of the null hypothesis and
supports the research hypothesis that a teacher's race is
significantly related to the teacher's perception of vio
lence in the school.

The data in Table 5 show that whiteDiscussion:
teachers perceive greater violence in their schools than

Again, this may emphasize the culturaldo black teachers.

Teachers in 
predominantly 
black schools

Teachers in 
predominantly 
white schools

TEACHERS' PERCEPTIONS OF VIOLENCE IN SCHOOLS WITH 
PREDOMINANTLY BLACK VS. PREDOMINANTLY WHITE 

STUDENT ENROLLMENT

aspects of teacher perceptions and may indicate a
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responding to anticipated or observed violence. Such an
interpretation would be consistent with that offered in
the discussion of Hypothesis 3. However, the data
analysis for Hypothesis 4 was based on a division of
responses by the race of the responding teachers;
Hypothesis 3 data were examined according to the pre
dominant race of the students in the schools.

TABLE 5

High IOVLow IOV

% %nn

450 39.061.0705Black teachers
59.640.4 631428White teachers

10811133Total

.00005df = 1 P =

Teachers'HYPOTHESIS 5:
related to their perceptions of violence of
their schools.

The computed Chi-Square ofResult and conclusion:
9.86 again causes rejection of the null hypothesis and
supports the research hypothesis that sex of a teacher

Chi-Square = 93.22 
n = 2214

sex will not be significantly

difference between the two teacher groups' methods of

TEACHERS' PERCEPTIONS OF VIOLENCE BY RACE
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is significantly related to teachers' perceptions of
violence in a school. However, this Chi-Square is much
smaller than that found in examining Hypotheses 3 and 4.

Discussion:
significantly larger proportion of male teachers per
ceive greater violence in their schools than do female
teachers; although, the difference is not large. Several
explanations of this sex related finding are possibil
ities : male teachers may provoke more violent behavior
on the part of the student; male teachers may anticipate
greater violence to be directed toward them on the basis

ful of male teachers and, thus, seek to defend them
selves through counter-violence; a greater proportion of
males than females teach at the higher grade levels
(Bills, Note 6) where they would experience more vio
lence; and others.

The data in Table 6 reveal that a

of past experience as a male; students may be more fear-
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TABLE 6

TEACHERS' PERCEPTIONS OF VIOLENCE BY SEX

High IOVLow IOV

% %n n

Female teachers 862 52.8 770 47.2
Male teachers 290 45.4 349 54.6

Total 1152 1119

df = 1

HYPOTHESIS 6: The age of teachers will not be signifi
cantly related to their perceptions of
violence of their schools.

Result and conclusion: The computed Chi-Square of
130.35 strongly rejects the null hypothesis and supports
the research hypothesis that age is significantly re
lated to teachers' perceptions of violence.

Discussion: The data in Table 7 show that a signifi
cantly larger proportion of teachers 30 years of age or
less, and especially those in the 21 to 25 age bracket,
perceive greater violence that do older teachers,
especially those in the 41 to 50 and 51-plus age brackets.
Further discussion of this finding is provided in the
discussion section for Hypothesis 7.

Chi Square = 9.86 
n = 2271

p = .0017
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TABLE 7

Low IOV High IOV

Age % %n n

21 25 137 32.2 288 67.8
26 30 188 40.1 281 59.9

4031 284 55.7 44.3226
41 50 266 61.9 164 38.1

27351 - plus 62.6 163 37.4
1148Total 1122

df = 4

Teachers1 length of experience in theHYPOTHESIS 7:
teaching profession will not be signifi
cantly realted to their perceptions of
violence in the schools.

Result and conclusion: The computed Chi-Square
statistic of 113.47 causes rejection of the null hypothe
sis and supports the research hypothesis that experience
is significantly related to teachers' perceptions of vio
lence .

The data in Table 8 show that a signifi-Discussion:
cantly larger proportion of teachers with five or fewer
years of teaching experience perceive greater violence

Chi-Square = 130.35 
n = 2270

TEACHERS' PERCEPTIONS OF VIOLENCE BY AGE

p = .00005
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than do teachers with greater experience, especially
those having 11-plus years of practice in the field.
This finding, coupled with that of Hypothesis 6, allows
for at least three generalizations: older and more
experienced teachers may be more proficient and efficient
in avoiding and/or preventing violence; older and more
experienced teachers appear to have learned better ways
of coping with school violence; and, older and more
experienced teachers seem to be better able to differen
tiate between violent and non-violent behaviors. The
findings of Hypotheses 6 and 7 seem to support the views
listed in the literature suggesting that what is per
haps most needed to reduce school violence are better
teacher education and in-service training programs.
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TABLE 8

Low IOV High IOV

% %n n

0 1 134 38.1 218 61.9
2 5 209 37.3 62.7351
6 10 224 53.2 46.8197
11 20 314 184 36.963.1
21 - plus 61.2271 172 38.8

Total 1152 1122

df = 4

Teachers' instructional grade' level willHYPOTHESIS 8:
not be significantly related to their per
ceptions of violence of their schools.

Result and conclusion: The calculated Chi-Square
statistic of 17.56 again allows for rejection of the null
hypothesis and supports the research hypothesis that the
grade level at which teachers spend a majority of their
teaching time is significantly related to teachers' per
ceptions of violence.

The data in Table 9 show that a signifi-Discussion:
cantly larger proportion of teachers who teach in grades
six through eight perceive greater violence than do

Years of 
Experience

Chi-Square = 113.47 
n = 2274

TEACHERS' PERCEPTIONS OF VIOLENCE BY YEARS 
OF TEACHING EXPERIENCE

p = .00005
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in the high schools. Although there is less difference
between teachers of sixth through eighth grade students
and teachers of ninth through twelfth grade students,
it is interesting to note that a larger proportion of
the former group perceives greater violence than do
teachers in the secondary schools. This finding supports

Birmingham students in grades seven through nine have
greater personal and school problems than do children of

The findings of both the Bills'other grade levels.
study and the present study suggest that specialized,
middle schools may need to be developed within the
Birmingham School System. It is doubted, however, that
relocation of these age youth in separate facilities
would, by itself, have a significant impact upon reducing
the problems characteristic of this segment of the
student population.

teachers of students in the lower elementary grades or

an earlier finding of Bills (Note 6) which stated that
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TABLE 9

High IOVLow IOV

% %n n

1 5 341 57.5 42.5252
6 8 149 43.6 56.4193

129 219 50.0 219 50.0
Total 709 664

df = 2 . 0002P =

Note:

The Principal and Violence

Principals' race will not be significantlyHYPOTHESIS 9:
related to their perceptions of violence of
their schools.

The computed Chi-Square.Result and conclusion:
statistic of 4.38 supports the research hypothesis that

is significantly related to principals' perceptionsrace
of violence.

The data in Table 10 show that a signi-Discussion:
ficantly larger proportion of white principals, in con
trast to black principals, perceive greater violence in

Chi-Square = 17.67 
n = 1373

Grade
Level

Taught

Of the 2,293 teachers for whom IOVs were 
computed, 920 failed to provide or could' 
not state the instructional grade level 
in which they spend a majority of their 
teaching time

TEACHERS' PERCEPTIONS OF VIOLENCE BY 
INSTRUCTIONAL GRADE LEVEL
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their schools.
tural differences in interpretation of behavior is
suggested by these data and from earlier information
given in this study which described the ratio of black
to white students in the Birmingham schools as about two
to one.

TABLE 10

Low I0V High IOV

% %n n

Black principals 24 64.9 13 35.1
White principals 19 39.6 29 60.4

Total 43 42

Chi-Square = 4.38 p = .0364df = 1 n = 85

Principals' sex will not be significantlyHYPOTHESIS 10:
related to their perceptions of violence
in their schools.

Result and Conclusion: The computed Chi-Square of
4.96 supports the research hypothesis that principals'
sex is significantly related to their perceptions of
violence.

The data in Table 11 show that a signi-Discussion:
ficantly larger proportion of male principals perceive

PRINCIPALS' PERCEPTIONS OF VIOLENCE BY RACE

As with teachers, the presence of cul-
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greater violence in their schools than do their female

counterparts.

(elementary or secondary) since more of the women princi

pals are located in the elementary schools (from personal

communication with R. E. Bills regarding unpublished

data collected in the school system)*.

TABLE 11

High IOVLow IOV

% %n n

Male principals 44.3 39 55.731
Female principals 80.0 20.012 3

43 42Total

Chi-Square = 4.96 .0260 n = 85df = 1 P =

Principals' ages will not be significantlyHYPOTHESIS 11:
related to their perceptions of violence
in their schools.

The computed Chi-Square ofResult and conclusion:
2.04 gives no basis for accepting the null hypothesis.
Thus, there appears to be no significant relationship
between ages of the principals and their perceptions of
violence.

This finding may, in part, be related to 
the level of the schools administered by the principals

PRINCIPALS' PERCEPTIONS OF VIOLENCE BY SEX
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Discussion: The data in Table 12 do not permit any

generalizations to be made. Principals' ages have no
apparent systematic relationship to their perceptions of
violence•

TABLE 12

High IOVLow IOV

Age %%n n

8 42.1 57.928 37 11
4738 13 38.161.9 8

48 56 47.8 12 52.211
41.210 58.857 65 7

42 38Total

df = 3

HYPOTHESIS 12: Principals' length of administrative
experience will not be significantly re
lated to their perceptions of violence of
their schools.

The computed Chi-Square ofResult and conclusion:
6.46 supports the research hypothesis that experience is
significantly related to principals' perceptions of vio
lence .

Chi-Square = 2.04 
n = 80

PRINCIPALS' PERCEPTIONS OF VIOLENCE BY AGE

p = .5637
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Discussion: The data in Table 13 show that, con

trary to teacher trends, the lesser experienced princi
pals perceive less violence than do their more experienced

Specifically, a significantly larger procolleagues.
portion of principals with five or fewer years of
administrative experience perceive less violence than do
principals with more than five years experience. As with
the variable of sex, this finding may be indicative of
the level of the school administered by the principals.
In this school system, principals usually serve an

at the elementary school level before
being advanced to the secondary level.

TABLE 13

High IOVLow IOV

%% nn

12 33.324 66.70 5
3038.8 61.219- 6 or more
4243Total

p = .0106df = 1

Note:

Years of 
Experience

Chi-Square = 6.46 
n = 85

"apprenticeship"

PRINCIPALS' PERCEPTIONS OF VIOLENCE BY YEARS 
OF ADMINISTRATIVE EXPERIENCE

The original 5X2 contingency table 
developed to test Hypothesis 12 was 
reduced to a 2 X 2 table in order to 
meet the Chi-Square test requirement 
of having more than five subjects per 
"cell" (Mason, 1968).
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Perceived Causes of Violence

A list of potential causes of school disruption was
included in the Principal Questionnaire. Principals

contributing factor to violence in their schools. For

solicited. Item by item tabulations of the teacher and
principal responses used in this section of the analysis
are presented in Appendix H.

Consistent with the dilemma shown by the literature

multitude of factors as contributing to the violence
Perceived causes of schoolproblems in their schools.

disruption are listed ordinally from high to low in
importance (as reported by the principals) . Two such
listings are presented—one represents the opinions of
school personnel in the elementary schools and the other
represents the responses of high school personnel.

Poor parental attitudes toward school: Almost1.
three-fourths of the elementary principals attribute some
degree of school disruption to poor parental attitudes.
Fifteen of these principals report this factor to have
contributed to a "moderate" number of their schools'
discipline problems while 11 others indicate this factor

Factors Contributing to Disruption 
in the Elementary Schools

many of the factors, teachers' perceptions also were

review, Birmingham teachers and principals suggest a

were asked to indicate the degree to which each was a
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of the discipline

cases with which they have dealt this year.
2. Poor student attitudes toward schobl: Following

closely behind I! poor parental attitudes," are poor
student attitudes which are reported to have contributed
to the discipline problems in 43 elementary schools. In
11 of these schools, principals attribute
number of discipline cases to this factor while it is
considered to be a contributing factor in
the discipline problems in nine other schools.

Inconsistent treatment of students by teachers:3.
Over one-half of the elementary principals link their
discipline problems to this factor and 15 of these prin
cipals report inconsistent treatment to account for a

to
By comparison, ele-that have come to their attention.

mentary teachers do not perceive this to be nearly as
Only 14 percent think that students aregreat a factor.

treated unfairly by their teachers; however, it should be
noted that 36 percent of the teachers report that a
major factor which leads to violent behavior among
students is that some students are consistently disci
plined for certain behaviors while other students can do
the same things without fear of disciplinary action.

Lack of proper school facilities and specialized4.
staff to work with problem students; Over one-half of the

"majority"to be directly related to a

"moderate" "severe" number of the discipline cases

a "moderate"

a "majority" of
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elementary principals report that lack of competent
teachers is a contributing factor to school disruption
with 14 of these principals attributing to

amount of all discipline cases to a lack of"severe"
competent teachers.

6. Lack of relevance of curricula: Nearly one-half

(36) of the elementary principals report that lack of
relevant curricula for students is a contributing factor
to school violence and 11 of these indicate that curri
culum inadequacies have caused
discipline problems in their schools this year. An
analysis of teacher responses support those of the prin

cipals. One-half of the teachers report that the students
in their classes do not appear to care whether they
learn anything or not.

7. Integration/racial tension: Twenty-one of the
elementary principals report that racial tensions have

tributing factor for a "moderate" number of the disci-
Not one principalpline cases with which they have dealt.

indicates racial tensions to contribute to a "majority"
of his or her school's discipline problems. Again,
teacher responses support those of the principals. Just

has contributed to their schools' violence problems and

spurred disruption problems in their schools; however, 
only four of these principals consider this to be a con-

a "moderate" number of

over 10 percent of the teachers indicate that integration

a "moderate"
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even fewer report that student fights in their schools
have been, in their opinion, racially motivated.

8. Drug and/or alcohol consumption
Eleven of the elementary principals report discipline
problems associated with alcohol or drugs; however, only

cases and no principal indicates this factor to contribute
"excessively" to school violence. Less than 10 percent of
the elementary teachers attribute school violence to
drug and/or alcohol consumption or purchasing.

9. Lack of a uniform disciplinary policy: Three
principals report that lack of a uniform disciplinary
policy has contributed to a "moderate" number of their
schools' discipline problems and additionally, one ele
mentary principal indicates that the lack of a uniform
disciplinary policy has contributed to a "majority" of
the discipline cases that have been administratively

The number of principals reportinghandled this year.
this to be a contributing factor to school disruption is
less than expected considering that over one-half of the
elementary teachers think that (1) their schools are too
lenient in disciplining problem students and (2) violent
student behaviors would be greatly decreased if their
schools had stricter, more uniformly enforced codes of
discipline.

or ‘purchasing:

three of these indicate a "moderate" number of such
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Only

three elementary principals indicate that the lack of a
uniform student code of conduct has contributed to their
schools' discipline problems; however, two of these
attribute a II majority" of their discipline problems to a
lack of a uniform code of conduct. This may be compared
to over 60 percent of the elementary teachers who suggest
that their schools need written codes of acceptable
student conduct.

11. Lack of adequate funding: This factor is re
ported to contribute to a "moderate" number of the
discipline problems in four elementary schools.

12. Overcrowding of classes: Just two elementary
principals attribute a number of their disci
pline problems to overcrowding and only one other princi
pal reports this factor to have accounted for a "majority"
of the disruption in his school this year.

13. Shortage of security personnel: Two of the
"moderate" number of

the discipline cases in their schools this year to a
This is somewhat sur-shortage of security personnel.

prising when it is noted that (1) nearly 25 percent of the
elementary teachers report that they would not remain in
school after hours for fear of the harm which might come
to them and (2) that almost 14 percent of the elementary
teachers indicate that they make it a point to be within

"moderate"

elementary principals attribute a

10. Lack of a uniform student code of conduct:
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shouting distance of another teacher when they are any
where on the school grounds.

14. Too rigid school rules for student conduct
and/or too strict enforcement of school rules for student
conduct: Responses of both elementary principals and
teachers overwhelmingly agree that these are not factors
contributing to school violence.

Six of the
high school principals report that parental attitudes
have contributed to a "small" to
their schools' discipline problems. Seven others (one-
half of the high school principals) attribute a majority
of their discipline problems to poor parental attitudes.

2. Poor student attitudes toward school: All of the
high school principals report that student attitudes
toward school were a contributing factor to some degree
of disruption this year. Four of these principals report
this to have been related to a "moderate" number of
cases requiring disciplinary action while six others
attribute a "majority" of their discipline problems to
poor student attitudes toward the school.

Lack of proper school facilities and specialized3.
staff to work with problem students; Four of the high
school principals report that lack of proper facilities
and staff account for a

Factors Contributing to Disruption 
Among the High Schools

"moderate" number of

"moderate" number of disciplinary

1. Poor parental attitudes toward school;-
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problems in their schools while three others indicate
this factor to have contributed to
discipline problems. Teachers'

evidenced in noting that over
40 percent feel that violence in their schools is
suit of not adhering to the philosophy of "spare the rod
and spoil the child. If However, few high school teachers
suggest that the school is not responsible for the
education of the more disruptive youth. This latter con
clusion is based on the observation that only 16 percent
of the high school teachers feel that problem students
should be referred to the Juvenile Court.

Inconsistent treatment of students by teachers:4.
Five of the principals indicate that inconsistent treat
ment of students by teachers has accounted for a "moderate"
number of discipline problems in their schools while two

of their disciplinary
actions result from inconsistent treatment of the
students by the teaching faculty. Teacher responses
tend to support those of the principals in that (1) 23
percent report that they believe students are treated
unfairly by their teachers and (2) over one-half of the
high school teachers report that a major factor leading
to violent behavior among students in their schools is
that some students are consistently disciplined for

others report that a "majority"

with problem children are
a re-

a "majority" of their 
frustrations in dealing
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things and can consistently get by with them.
Six of the high5. Lack of competent teachers:

school principals report that lack of competent teachers

is a factor which contributed to a

number of discipline problems in their schools with one
of these -attributing a "majority" of the discipline cases
to a lack of competent teachers. (The relatively high
frequency with which this factor is reported to be
important in both the elementary and secondary schools
is surprising in noting the results of Bills' 1974-75
study of the Birmingham schools (Note 6). Bills asked
principals to rate the effectiveness of each of their

These
ratings showed that the average teacher was rated con-

by their principals and that
few teachers were rated as The
contrast between the Bills report and the present study's
findings indicates that when the principals can hide
behind the anonymity of a questionnaire report, they rate
their teachers differently than when they must put a
rating beside a teacher's name. In the latter case, they
must assume more responsibility for their behavior.)

6. Drug and/or alcohol consumption or purchasing:
Thirteen of the 14 high school principals attribute some
degree of disruption to drugs and/or alcohol. However,

siderably "above average"
"poor" or

"moderate" to "severe"

"inadequate."

teachers, indicating the names of the teachers.

certain behaviors while other students can do the same
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just five of these principals indicate that drug and/or

principal reports such infractions to have been the
of his or her school's problems.

Almost one-half of the high school teachers report that
a significant number of the violent behaviors evidenced
in their schools resulted from drug and/or alcohol in
fractions .

7. Shortage of school security personnel: Nine of-
the high school principals report that a shortage of
security personnel was a factor in school disruption to
some extent this year. While three of these report this
shortage to have contributed to a "moderate" number of
discipline problems, one principal attributes a

of his school's disciplinary cases to this
factor.

Nine of the high8. Lack of relevance of curricula:
school principals indicate that irrelevant curricula con
tributed to school disruption this year, but only three
of them report this to be a contributing factor for a

number of the discipline cases and no princi-
"major" cause of disruption. This con

flicts with the reports of teachers. Over 60 percent of
the high school teaching faculty report student apathy to
be the rule rather than the exception.

"moderate" number of the

"majority"

"majority"

alcohol offenses accounted for a

cause of a

pal sees it as a
"moderate"

discipline problems they dealt with this year and no
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No

"majority" of disci

pline problems to a lack of a uniform code of student

conduct; however, two principals indicate this to be a
number of disci-

One
would expect more principals to have checked this as a
factor in their' schools after noting that over 65 percent
of the high school teachers believe that their schools
need a written code of acceptable conduct for students.

10. Integration/racial tensions: One-half of the
high school principals report discipline problems re
sulting from racial tensions; however, only one of these

indicates this factor to have accounted for a "moderate II

number of discipline problems this year. No principal
reports this to be a factor contributing to
of the discipline cases dealt with administratively.
Analysis of the teacher responses supports the notion
that racial tensions present a relatively small problem
toward contributing to school disruption among the
Birmingham high schools.

11. Lack of adequate funding: Two high school prin-
"moderate" number of their discipline

problems to inadequate funding.
12. Lack of a uniform disciplinary policy: Only one

high school principal indicates that a lack of a uniform

"moderate"contributing factor in a

cipals attribute a

high school principal attributes a

plinary cases with which they have dealt this year.

a "majority"

9• Lack of a uniform student code of conduct:
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discipline policy has contributed to school violence;

considers this factor to contribute to of
the discipline cases dealt with this All otheryear.
high school principals report they do not consider this
to- be a contributing factor in any of the discipline

that have been administratively handled. This iscases
surprising when it is noted that over 6 0 percent of the
high school teachers (1) believe that their schools are
too lenient in disciplining problem students and
(2) think that the violent behaviors displayed by the
students in their schools would be greatly decreased if
their schools had a strict, uniformly enforced code of
discipline.

No high school princi-13. Overcrowding of classes:
pal indicates this to have been a factor in school dis
ruption to any significant degree during the year.

14• Too strict enforcement of school rules for
student conduct or too rigid school rules for student

Consistent with the finding among elementaryconduct:
school personnel, high school principals and teachers do
not consider either of these as being factors contributing
to school violence in the Birmingham system.

Teachers were asked to respond to a number of items
which were included on the Teacher Questionnaire to

Teacher Satisfaction—Fears and 
Frustrations

however, it is significant to note that this principal 
a "majority"
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determine the extent to which they experience fear in
the schools; the degree to which they are frustrated in
their occupational status and the extent to which they

satisfied in performing their professional roles.are
Analysis of their responses to these items are examined
in this section with discussion focused on the impli
cations of these findings for teacher satisfaction. Item
by item responses were tabulated and are presented in

Appendix I.

Teacher Fears
About one-fourth of the teachers indicate that they

could not stay in their schools after hours to grade
papers for fear of the harm which might come to them and
14 percent "make it a point to be within shouting distance
of another teacher when (they are) anywhere on the school

Over one-fourth of the elementary teachers and
than one-third of the high school teachers reportmore

being afraid of some of their students.

Teacher Frustrations
'Nearly 40 percent of the teachers indicate that they

spend a
tain order in their classrooms and almost one-half of the
teachers report that they need more freedom in disci
plining their disruptive students than is now allowed
them.

"majority" of their teaching time trying to main-

grounds . "
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Teacher Satisfaction

More than one-third of the teachers indicate that
they would unhesitantly accept a lateral transfer to
another non-teaching job (i.e., at the same salary and
for the same hours).
the teachers attribute their job dissatisfaction to
school violence.

A Summary
Considering the findings in this section of the

analysis, it appears that while fear of violent behavior
is an influencing factor for some of the teachers who
report being dissatisfied in their roles, and while a
number of teachers seem to be anxious or frightened
result of their school milieu, more teachers seem to have
become disheartened with their jobs because of.being
placed in a frustrating dilemma: teachers are placed in
positions of responsibility but do not believe they are
given the authority they feel is required to meet the
increasing challenges of teaching in their schools.

The impact on education of recent court decisions,
which have given students increasing rights, may well be
reflected in the dilemma presented the Birmingham teachers.
In following the directives of the courts, the rules for
what teachers cannot do have become more and more specific;

in the process, the rules for what teachers mayhowever,
do have become more and more vague. The conclusion

as a

However, less than 14 percent of
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offered by Tunnell (1973) who states that "respect for

no longer justifies II unlimited authority,"
offers little consolation to teachers who realize that
if they are to discipline students then they must have
authority over them.

Conclusions of the Study
The major conclusions of the study have been shared

by way of discussion throughout this chapter and these
will not be repeated here. there are some largerHowever,
generalizations which must be made.

One of the more important of these generalizations
is that, in comparison with reports of violence in the
nation's schools (inasmuch as the literature review
allows), the Birmingham schools are not experiencing
severe disruption problems. However, this phenomenon
must be qualified by noting that it is quite possible
that violence problems are mounting in the schools from

This assumption is made partially on theyear to year.
basis of what is happening nationwide and partially from
the fact that Birmingham teachers, prior to this year,

not moved to memorialize the school Board to do any-were
thing about disruption in their schools.

Closely allied to the above generalization is the
fact that although every form of violence included in the
Phase 2 questionnaires has been encountered in varying
degrees in the Birmingham schools by teachers, principals

authority"
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and students—through acts of students, patrons, and

outsiders—relatively few of the Birmingham teachers have

experienced violence in any form in the schools. Fewer
still report that they have been affected by forms of
violence which are considered criminal in nature.

The fact that teachers acted through their pro
fessional association and by-passed the immediate chain
of command (their principals) is easily understood from
the results of the survey. Teachers in many of the
schools are much more concerned about the problem than
are their principals; thus, it is possible that some
principals have not provided leadership in recognizing
and attacking the problem. Principals, however, should
not be too quickly accused of ignoring their responsi
bilities. It is, after all, the teachers who spend a
majority of their working time directly with the students
and as has been stated,

(Rosten, 1972,pinches except the one who walks in it"
p. 212).

It is interesting to note that although the pro
fessional literature on school violence indicates that
teachers tend to underestimate the severity of in-school,
violence problems, principals' responses in this study
indicate that the same is not necessarily true for the

In some of the schools, teachersBirmingham schools.
report a higher level of violence problems than is

"No one can know where the shoe



102

reported by the principals. However, this observation
must be qualified by the fact that each principal was
required to provide an identification number for the
school in responding to the Principal Questionnaire.
Since there is only one principal per school, it is not

in recognizing thatunreasonable to believe that some,
their responses could be linked to them and in further

under the direct attention of their superintendent,
underreported the amount of disruption for their schools.
Teachers, on the other hand, enjoyed full anonymity in
responding to the Teacher Questionnaire.

As suggested at the beginning of this chapter, an
earlier study of the Birmingham School System (Bills,
Note 6) reported findings which have significant impli
cations for the present study. Many of the factors rated
by principals and teachers as important contributors to
discipline problems in the dissertation were examined, in

His unpublished report toa different light, by Bills.
the Birmingham schools revealed poor parental and student
attitudes toward the schools and serious inadequacies in
(1) the decision-making processes within classrooms;
(2) teacher-student relationships; and (3) the develop
mental trends in self-concepts, ideal self-concepts, and

The report also indicatedperceptions of other people.
parental dissatisfaction with the schools' methods of

recognizing that the results of the report would come
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disciplining its students as well as with the inconsis
tencies of the schools' disciplinary practices. In the
Bills report, a survey of the system's students indicated

similar dissatisfactions. Their attitudes toward their
schools were considerably less than favorable.

From the present study, an examination of the two
lists of perceived causes of violence (one for elemen
tary and one for secondary schools) shows that poor
student and parental attitudes toward the school are the
only two factors uniformly perceived as contributing to

■ school disruption by a substantial number of principals.
The lack.of agreement on other factors suggests that each
school has unique problems of violence and that a study
of each school is necessary to formulate corrective

However, recommendations toward re-recommendations .
solving poor attitudes of students and parents toward the
schools were contained within the earlier report to the
schools which was presented to the system by Bills.

. Additional student data collected by Bills indicated
that teachers treat white and black students differently.
Such differential treatment is also suggested from the

Additionally, student testdata in the present study.
results showed students to be poorly motivated to achieve

This latterwhat the schools desired them to achieve.

observation that a significantly large number of teachers
finding is especially supportive of the present study's
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report extensive apathy among the student populations at
both the elementary and secondary levels. This finding
presents obvious implications for considering changes in
curricula.

Many of the responses analyzed in the current study
indicate that while school personnel are aware of some
of the conditions which seem to facilitate school vio
lence, they appear to feel helpless in doing something

Instead, teachers took the route of askingabout them.
the Board to solve the problems which, in many respects,
only they can solve and which, in some instances, they
are responsible for having created. Recommendations to
aid teachers, principals, and others who share the goal
of effecting positive change in the Birmingham schools
in regard to violence problems are provided in the
following chapter.



CHAPTER V

RECOMMENDATIONS

The following 19 recommendations were developed
primarily from the findings of this dissertation study.
In some few instances, the recommendations represent a
combination of ideas suggested by other research sources
and results of the current study. This chapter is sub
divided into two sections: "General Recommendations"
and "Recommendations Specific to the Birmingham Schools."

While all recommendations have been numbered, these
numbers do not represent any systematic ranking. No
attempt has been made to order the recommendations in
degree of importance since it is believed that school
personnel who are closer to the problem are better
equipped to evaluate the priorities of their schools'
needs.

General Recommendations
The paucity of systematic studies on school1. re

lated violence suggests a great need for further research
to be conducted, especially in noting the rising trend

It is recommended thatin school violence nationwide.
such research be performed uniformly to allow for

105
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search focus on identifying the sources of school vio
lence and examining possible alternatives for reversing
its current, upward trend.

2. Closely allied to Recommendation 1 is the need
for more accurate reporting of school violence incidents
by teachers and principals. The Director of Personnel
Security for the Chicago Public Schools has opined that
"accurate reporting is the key to reducing the assault

1972) . Certainly, if
baseline data are not kept, school personnel are less apt
to be aware of whether or not they are successfully
dealing with their schools' violence problems. It is,
therefore, recommended that a uniform reporting system
be developed and its use required for all levels of
school personnel nationwide.

3. This study's findings and the related literature
suggest the need for an upgrading of teacher education

One educator (Southworth, 1973) has suggestedprograms.
expanding all teacher education programs to six years,
including a two year internship.

A recent survey of over 95 percent of the pro
fessional educators in Alabama's 127 school systems has
indicated that these teachers overwhelmingly agree that
their professional preparation has been highly inadequate
and often, archaic and irrelevant in view of the

problem" ("Assaults on Teachers,"

comparisons to be made among studies and that such re-
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responsibilities they assume upon employment in the
public schools (Flora, 1976). In reviewing this state
wide study, one member of the Alabama Board of Education
blamed the poor quality of the State's teacher training
programs on lack of funding. He noted,
times the amount of money to teach a student to learn to
doctor on our dogs and cats then it does (to teach a
student how) to educate our children" (Flora, 1976, p. 1) .

It is recommended that higher institutions of
learning give high priority to reevaluating their
objectives and, if need be, to revamping their teacher
training programs to make them relevant to current teacher

It is further recommended that legislators bedemands.
encouraged, if need be, pressured, to allocate sufficient
funding to meet the teacher preparation needs of higher
education institutions.

4. The study has described the situation which
exists among the Birmingham schools this year. It is
recommended that data be collected in subsequent years,
using appropriately modified versions of the Phase 2
questionnaires, to determine changes in violence problems
in the schools from year to year.

It is recommended that the central office staff,5.
principals, and teacher groups closely examine the

Recommendations Specific to the 
Birmingham Schools

"It takes three
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findings and conclusions of this study for their
additional insights and recommendations.

6. As indicated at numerous points in the study,
students are frequently victims of violent behaviors;
yet, all that is known about the nature and extent of
their problems is from the evidence provided by their
teachers and principals. It is recommended that during
1976-77, a study be conducted that would include the
responses of the system's students to permit for a more
exact determination of how violence affects them than is
allowed by the present study.

7. Since disruptive behaviors differ among the
schools to the degree shown by this study, it is recom
mended that each school in the Birmingham system study
its summarized responses which have been provided to the
system's control administrators. Schools should then be
asked to make further recommendations for their parti
cular situations and to establish priorities for improve-

One purpose of this examination would be toment.

share the study's findings with the teachers. Another
purpose is to begin working on the differences in per
ceptions of violence held by teachers and principals.

The results of the study indicate that teachers8.

It is recommended that teachers bestitutes violence.
requested to develop definitions of the various types of

are not in agreement with each other regarding what con-



109
assault, along with examples of each type, to reduce the
need and use of "personal yardsticks" for judging the
seriousness of problems, to promote greater uniformity
in reporting, to provide greater accuracy in communi-

some teachers show in
over-reacting to trivial problems. One means of doing
this might be to request the Birmingham Education
Association to assume responsibility in this area.

Desired outcomes of this activity would be a reduction

in reporting of trivial responses by teachers and greater

attention to violence as a reality phenomenon and, con

versely, less attention to it as a perceptual phenomenon.

9. The results suggest that part of the problem of

perceived violence may lie in the area of cultural

differences in the meanings and interpretations of

specific behaviors and in responses to anticipated or

observed violence. For example, a teacher of one race
may easily misinterpret the behavior of students of a

Such misinterpretations can be eitherdifferent race.
reading" too much into the behaviorin the direction of II

of a' child or of ignoring behavior which may be the fore
runner of more serious behavior. It is recommended that

group of teachers from both racial groups (and experi-a
enced in teaching children of both racial groups) be
asked to discuss this problem and to prepare a report,
for use by all teachers, of the most frequently

cation, and to reduce the "zeal"
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misinterpreted or misunderstood behaviors evidenced. It
is possible that the BEA might wish to sponsor this
activity and to appoint the group of teachers. Financial
assistance might be available through ESAA and other
sources.

10. As shown by the study, the primary concern of

teachers is verbal assault by students which teachers,

and especially younger teachers, see as undermining their

authority. Such verbal assaults, though, probably re
sult, in part, from actions, reactions, and over-reactions
of teachers. Such reactions to threat are common in
anxious and insecure teachers who, as described by Bills

It is recommended that the previously mentioned 1974-75
report by Bills on the use of the Teacher Problems Q-Sort
and the openness of Birmingham teachers can be reviewed
and that the recommendations in that report regarding
helping teachers to grow in openness to experience (and
in security) be implemented.

11.
the amount of violence in their schools, it is recommended
that a group of principals be charged with responsibility
for studying the problem and for reporting their con-

In doing this work,elusions to the Superintendent.
these principals should work with other principals, and
through them, with their faculties to determine the
factors basic to their disagreements.

Since principals and teachers agree so little on

(1975, p. 12), are "less open to (their) experience."
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12. The finding that teachers at the upper elementary

level report more violence than those at the high school
or lower elementary levels, reflects a condition that is
relevant to the findings of Bills' earlier report to the
Birmingham schools. That report showed serious distur

bances in self-images, ideals, attitudes toward school,

decision-making processes involving students, discrimi

nation against race and sex groups in decision-making

processes and in the nature of personal relationships, and

poor relationships between teachers and students in

grades 7-9 (Note 6).

It is recommended that the 1974-75 report be re
viewed by the schools and plans for change (especially
regarding those factors which also appeared in the
present study) be implemented.

13. The results both of Bills' report and the
current study suggest a need for the development of a
specialized, middle school.
that while middle schools may relieve or reduce the
present problems, they may also exacerbate them. Any
instructional mode (especially departmentalization) which
limits teachers' opportunities to know students or which
limits opportunities for students to learn that their
teachers really care for them should be avoided. The
data of both studies indicate that as departmentalization

have interpersonal, intrapersonal, andhas increased, so

However, it should be noted
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violence problems. While these observations may be
simply circumstantial, they remain important. Depart
mentalization of instruction may insure better prepared
teachers from a subject-matter point of view, but it
also creates greater psychological distance between
students and teachers.

14. Both elementary and secondary principals have
ranked "lack of adequate facilities and specialized
staff" to meet the needs of problem students relatively
high. It is possible that the Birmingham system needs a
special facility with specialized staff to deal most

problem students. An example of a very successful pro
gram, but one which deals with youth only after they
have been adjudicated through the courts, is located at
The University of Alabama's Ridgecrest Center. In
having worked at this Center, the researcher is aware
that (1) the recidivism rate for Center "graduates" is
low—less than 10 percent and (2) that for all delinquents
who have been through the program, the average rate of
academic progress is two months of "real" advancement
for each month of enrollment.

It is recommended that the Birmingham system con
sider the establishment of a special facility for its
problem youth and that it survey other school systems to
determine how they have fared with such experimental

efficiently and in the best interests of its most severe
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It is disheartening to think that a studentprograms.
would have to be
to require adjudication before he could be'provided an
opportunity to grow in a normal,
environment.

15. Younger and less experienced teachers need
special help. Either within each school, or at a system-
wide level, these teachers should be taught what problems

serious and which ones should be ignored or dealtare
with as unobtrusively as possible. They may also learn
how to avoid the serious pitfalls which they may en
counter from their own behavior. For example, some

severe in
their grading practices during the first one or two
marking periods, that it becomes almost impossible for
any student in the class to achieve an "A" for the semes-

Other examples of such behaviors by inter or year.
experienced teachers are cited by Morrison (1974) .
Obviously, responsibility for guiding the learning of
inexperienced teachers will have to be assumed by the
administrative leadership of each school as well as by
the supervisory staff of the system.

It is recommended that the supervisory and adminis
trative staffs take responsibility for developing
explicit statements in this regard and for giving young

In-service trainingteachers the help they need.

"non-delinquent"

inexperienced teachers are reported to be so

so severely and repeatedly disruptive
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programs, as suggested by the literature, are highly
recommended to meet these responsibilities.

or create problems or have overdeveloped fantasy lives,

and should be given all possible help. If the help
which can be provided is not successful, it is the
responsibility of the principals not to recommend tenure
for these people and the responsibility of the system to
see that such people are not awarded tenure.

responses of teachers and principals, which were provided
the schpols, be examined to determine if any schools
need additional personnel to monitor parking facilities

It should be noted, however,if so, which schools.and,
that one researcher (Bailey, 1970) concluded from his
study of school violence that uniformed police on school
grounds are more likely to lead to further disruption

The University of Alabama,than to serve as deterrents.
among other places, has discovered a means of preventing

Their campus police wearsuch counter-reactions.
special, non-police-like uniforms and have been specially
trained to be helpful and friendly.

A similar practice has enjoyedhostile responses.

or perceive problems when they do not really exist.
Such teachers should be recognized early in their careers

as friends by the students and do not evoke automatic,
Thus, they are seen

16. It appears that some teachers actually attract

17. It is recommended that the school by school
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considerable success among some Flordia secondary schools
(Grealy, 1975).

results of the current study be examined carefully to

determine if more stringent enforcement of

privileges by outsiders (especially former students) is

needed. The amount of violence activity directed toward
teachers and students by outsiders suggests such a need.

18. Educators have been reluctant to refer students
to the courts because of the stigma associated with the
adjudication process. One alternative to such treatment
and to suspension and explusion has already been
discussed: the establishment of a special school for
severely disruptive youth. Another alternative and less
costly innovation is an in-school adjustment program

hash out their problems and, simultaneously, increase
the amount of personal contact between students and
faculty in a non-teaching and non-threatening milieu.
It must be recognized, however, that the Birmingham
schools are not presently equipped to deal with certain

If alternatives cannot beforms of disruptive behavior.
developed, it is recommended that policies be developed
by the schools to be used as guides in determining which
behaviors should be dealt with by the schools (and for
what length of time) and which should be referred for
adj udication.

"visitation"

where students, with their teachers and principals, could

In this same context, it is recommended that the
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19. Last, and certainly not least, is the obvious

need for curricular and instructional revision. The

students often see the curricula as irrelevant (as is
evidenced by teacher and principal responses in this

It isstudy and by student responses in Bills' study).

recommended that considerable energy be focused on this

problem with leadership provided by the central adminis

trative staff.
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WHEREAS, members of the Birmingham Education Association have 
teen frequent victims of unprovoked attacks by students and 
parents,
WHEREAS, the Birmingham Board of Education recognizes that such 
incidents must be controlled or eliminated if schools are to be 
operated in an atmosphere conducive to efficient instruction 
and free from tension and .intimidation by those who would abuse 
the education process, and

NOW, THEREFORE BE IT RESOLVED, that the Birmingham Education 
Association calls upon the Birmingham Board of Education to 
request the city superintendent to make an intensive study of 
the problems of violence in our school system and bring back 
to the Board at the earliest opportunity a suitable course of 
action to eliminate threats upon our teachers and give them the 
protection which they are guaranteed under the State and United 
States Constitutions.

WHEREAS, numerous reports have been received by the Birmingham 
Education Association of instances of violence in our city 
schools directed toward teachers and other personnel, and

WHEREAS, our teachers and other school personnel are entitled 
to full and adequate protection from such violence, or threats 
of violence,
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PHASE 1 QUESTIONNAIRE

RESOLUTION

130

WHEREAS, numerous reports have been received by the 
Birmingham Education Association of instances of 
violence in our city schools directed toward teachers and other personnel, and
WHEREAS, members of the Birmingham Education Associa
tion have been frequent victims of unprovoked attacks 
by students and parents,

NOW, THEREFORE BE IT RESOLVED, that the Birmingham 
Education Association calls upon the Birmingham Board 
of Education to request the city superintendent to 
make an intensive study of the problems of violence 
in our school system and bring back to the Board at 
the earliest opportunity a suitable course of action 
to eliminate threats upon our teachers and give them 
the protection which they are guaranteed under the 
State and United States Constitutions.

WHEREAS, the Birmingham Board of Education recognizes 
that such incidents must be controlled or eliminated 
if schools are to be operated in an atmosphere conduc
ive to efficient instruction and free from tension and 
intimidation by those who would abuse the education 
process, and

As a result of the above resolution, Dr. Cody has asked Mr. Nick 
Ardillo to take leadership in responding to the request embodied 
in the resolution. As a first step in devising plans, we need a 
better understanding of the conditions which prompted the members 
of the BEA to pass the resolution. In responding to the questions 
below, please be as full and complete as possible. Your answers 
will be analyzed to form another, more, specific questionnaire to 
be given to all professional educators in the system to determine 
the extent and degree of seriousness of the problems which threaten 
teachers' safety, and possible solutions to the problems.

To local school personnel; Recently, the Birmingham Education 
Association passed the following resolution:

WHEREAS, our teachers and other school personnel are 
entitled to full and adequate protection from such 
violence, or threats of violence,
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1.

2.

3- How would you describe 
what are its elements.

With your specific examples in mind, how would you define 
violence as it relates to school personnel (in other words, 
what kind of behaviors does violence include)?

Referring to the resolution, what problems in this area 
concern you most? (Please give specific examples that you 
have observed involving either yourself or some other per
son in the schools. Your examples may relate to teacher
student, administrator-student, student-student, teacher
parent, etc. conflicts involving violence or to any other 
interpersonal relationship in the school which involved 
violence.) (On this and other questions, please use the 
back of the page if you need additional space.)

a threat of violence (in other words, 
wna u are _l us exemen us . such as , angry words , verbal threats , 
show of weapon, etc.?). Again, please give specific examples.
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4.
What efforts, if any,

•5.

6. How would you differentiate discipline problems from acts 
of violence or those involving serious threats to teachers? 
Please be specific in your illustrations.

To respond satisfactorily to the BEA resolution, what steps 
or actions do you think the Birmingham schools should take 
"to eliminate threats upon our teachers and (to) give them 
. . . protection?"

You probably have witnessed situations in which violence 
appeared to be imminent but which was prevented by some 
timely action. What efforts, if any, on your part- or that 
of your colleagues, proved helpful in preventing the violence?
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APPENDIX D

TEACHER QUESTIONNAIRE



March 30, 1976

Teachers in the Birmingham Schools:

Sincerely,

WSC:lh

147

Wilmer S. Cody 
Superintendent

BIRMINGHAM BOARD OF EDUCATION
POST OFFICE DRAWER 10007 
BIRMINGHAM, ALABAMA 35202 

<2051 323-8521

Be sure to use a black, number two, lead pencil in responding to the 
questionnaire as the machine that scores your answer sheet cannot "read" 
marks made by any other type of writing device.

In response to a request by the Birmingham Education Association to 
effect a plan which would reduce the violence problems plaguing some of 
our schools, two questionnaires have been developed to assess the nature 
and extent of this problem in each of our schools. Your principal has been 
given one questionnaire to complete which is similar to the questionnaire 
attached to this letter. It is hoped that an analysis of the responses to 
these questionnaires plus other information will allow for the development 
of a plan toward remedying the violence problem as it affects you and your 
school.

Other surveys have shown that teachers tend to underestimate the 
violence problem in their school so as not to make their school "look bad". 
Although this is understandable, I do not want you to underestimate or over
estimate the problem in your responses to the questionnaire. Simply respond 
to the questions as accurately as possible so that a realistic profile of 
the problem may be obtained. This is very important since any actions taken 
as a result of the study will ultimately affect you.

Thank you for your time in completing this questionnaire. It is my 
sincere hope that this study's results will lead to a more conducive school 
atmosphere for both you and your students.
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pencil.

Part 1

You have been given a machine scored answer sheet. 
"Department", please write the name of your school, 
please Indicate the _
(high school teachers-please indicate teaching area as well).

1)
2)
3)
4)
5)

1)
2)

1)
2)
3)

In the space on the left labeled 
______ In the space labeled "Instructor", 

;rade in which you spend the major portion of your teaching time

0-1
2-5
6-10
11-20
21 or more

21-25
26-30
31-40
41-50
51 or above

In answering the following questions, please bear in mind that we are concerned only 
with events which have occurred within the current academic year; that is, limit your 
responses to incidents which you have experienced from August, 1975 to the present. 
In order to understand the problem as it relates to your system, it is necessary that 
these data be a true reflection of your school's situation; thus, please be as careful 
as possible in responding.

2 - Your sex: 
Female 
Male

3 - Your race: 
Black 
White 
Other

1 - Your age:
1)
2)
3)
4)
5)

5 - Number of years teaching at this school (exluding this year):
1)
2)
3)
4)
5)

6 - Total number of years teaching at all schools (excluding this year): 
0-1 
2-5 
6-10 
11-20 
21 or more

This questionnaire has been developed in response to the recent resolution of the 
Birmingham Education Association which requested the Board of Education to determine 
the nature and extent of school violence in the school system and to provide re
commendations for their remediation. A similar questionnaire is being completed 
by principals in the school system.

In marking your answer sheet, use a black, #2, lead pencil as the machine v.’hich scores 
them will not pick up answers which have been marked by a pen or some other type of 

When you answer an item, make your mark inside the brackets so that the 
response number is blackened out. Make your marks heavy and black. If you make an 
error or change your mind, you may erase your answer; however, please be sure that your 
erasures are complete.

4 - Is the subject area in which you teach a majority of the time the same as the area 
in which you received your professional training (Note: if you have recently taken 
courses to become certified in the area in which you have been teaching, but are 
currently still not certified, mark the answer "No")?
1) Yes
2) No
3) I have a temporary teaching certificate as I have not fully completed the 

requirements of a teacher education program



Part 2INSTRUCTIONS:

you were not involved.
LEGEND:

To respond to the following questions, two terms must be defined:NOTE:
1 - "Intervening":

2 - "Outsider(s)":

SECTION A

(Actions involving students)
7 - Intervening in a' fight between students

12 - Intervening as a result of a parent (or guardian) physically assaulting

a

a result of an outsider(s) physically assaulting a student (,s)

any persons who are not students, parents of students, 
or school officials

year
i year

1)
2)
3)
4)
5)

149
Section A

8 - Intervening as a result of a student(s) verbally assaulting another student where 
the students were not threatening each other with physical harm

19 - Intervening as a result of an outsider(s) sexually molesting or attempting to 
molest a student(s)

Tills has not occurred this year (0)
This has occurred 1 or 2 times this year
This has occurred 3-6 times this ;
This has occurred 7-10 times this
This has occurred 11 or more times this year

For the questions in Section A, and using the above legend, Indicate the frequency with 
which you have personally experienced (that is, in which you played a major role) each 
of the following. Again, please report only those incidents which occurred from the 
beginning of the academic year to the present. For example, if you have personally 
intervened in a fight between students 7 to 10 time this year (item #7 below) then 
opposite item #7 on you answer sheet, blacken response #4.

a student(s)

this is to be interpreted to mean either an attempt by 
you to stop some action by direct Interference or an 
attempt by you to stop some action by calling someone 
else to Interfere (e. g., another teacher, principal, 
security officer, etc.)

a student(s) with physical

a student(s)

18 - Intervening as a result of an outsider(s) threatening 
harm

13 - Intervening as a result of a parent (or guardian) verbally assaulting 
but where the parent (or guardian) was not threatening physical harm

15 - Intervening as a result of a parent (or guardian) wielding a weapon against 
student (s)

14 - Intervening as a result of a parent (or guardian) threatening a student(s) with 
physical harm

11 - Intervening as a result of a student(s) wielding a weapon (including clubs, brass 
knuckles, etc.) against another student(s)

10 - Intervening as a result of-a student(s) sexually molesting or attempting to molest 
another student(s)

9 - Intervening as a result of a student (s) threatening another student(s) with physical 
harm

16 - Intervening as < 
(excluding sexual molestations)

17 - Intervening as a result of an outsider(s) verbally assaulting a student(s) but 
where the outsider(s) was not threatening physical harm

There are two sections of questions listed in Part 2 of this questionnaire, 
attempts to determine the degree to which you have personally been involved in dis
ruptive types of behavior in your school. Section B is directed toward determining the 
degree to which you have observed disruptive behavior in your school, but in which 

Use t-he following legend for both Section A and Section B.



20 - Intervening as a result of an outslder(s) wielding
(Actions involving other teachers and school officials)

a car

(Actions against you)

40 - The frequency with which you have been threatened by students with physical harm
41 - The frequency with which students have threatened to damage your car
42 - The frequency with which students have damaged your car

21 - Intervening as a result of a student (s) physically assaulting a teacher or school 
official other than yourself (excluding sexual molestations)

150
weapon against a student (s)

38 - The frequency with which you have been physically assaulted by students (excluding 
sexual molestations)

35 - Intervening as a result of a student (s) purposefully damaging a car belonging to 
a teacher or school official other than yourself

23 - Intervening as a result of a student (s) threatening a teacher or school official 
other than yourself with physical harm

27 — Intervening as a result of a parent (or guardian) verbally assaulting a teacher 
or school official other than yourself, but in which the parent (or guardian) gave 
no threat of physical harm

36 - Intervening as a result of a parent (or guardian) purposefully damaging 
belonging to a teacher or school official other than yourself

37 - Intervening as a result of an outsider(s) purposefully damaging a car belonging 
to a teacher or school official other than yourself

29 - Intervening as a result of a parent (or guardian) wielding a weapon against a 
teacher or school official other than yourself

24 - Intervening as a result of a student(s) sexually molesting or attempting to molest 
a teacher or school official other than yourself

28 - Intervening as a result of
official other than yourself with physical harm

30 - Intervening as a result of an outsider(s) physically assaulting a teacher 
official other than yourself (excluding sexual molestations)

a teacher or

or school

43 - The frequency with which students have threatened to bomb or otherwise destroy 
your home

39 - The frequency with which you have been verbally assaulted by students but in which 
the students made no threats of physical harm

22 - Intervening as a result of a student(s) verbally assaulting a teacher or school 
official other than yourself, but in which the student(s) gave no threats of 
physical harm

25 - Intervening as a result of a student(s) wielding a lethal weapon against a teacher 
or school official other than yourself

26 - Intervening as a result of a parent (or guardian) physically assaulting a teacher 
or school official other than yourself

33 - Intervening as a result of an outsider(s) sexually molesting a teacher or school 
official other than yourself

31 - Intervening as a result of an outsider(s) verbally assaulting a teacher or school 
official other than yourself, but in which the outsider(s) gave no threat of 
physical harm

32 - Intervening as a result of an outsider(s) threatening a teacher or school official 
other than yourself with physical harm

34 - Intervening as a result of an outsider(s) wielding a weapon against 
school official other than yourself

a parent (or guardian) threatening a teacher or school
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44 - The frequency with which students have caused damage to your home

46 - The frequency with which students have sexually molested or attempted to molest you
47 - The frequency with which students have wielded a weapon against you

some

52 - The frequency with which parents (or guardians) have wielded a weapon against you

55 - The frequency with which you have been threateneed by outsiders with physical harm
56 - The frequency with which outsiders have threatened to damage your car
57 - The frequency with which outsiders have damaged your car

61.

62 - The frequency with which outsiders have wielded a weapon against you

SECTION B

(Actions involving students)

63 - Fight between students
64 - Student(s) verbally assaulting another student(s) but without threat of physical harm
65 - Student(s) threatening another student(s) with physical harm
66 - Studcnt(s) sexually molesting or attempting to molest another student(s)
67 - Student(s) wielding a weapon against another student(s)

Again, use the same response choices for questions in this section as you did for those 
in Section A.

49.— The frequency with which you have been verbally assaulted by parents (or guardians) 
but in which the parents (or guardians) made no threats of physical harm

The questions in Section B are very similar to those in Section A. However, instead of 
indicating the frequency with which you have personally participated, here you are to 
indicate the frequency with which you personally observed the following behaviors but 
in which you played no role due to such things as (a) it was over before you could act;
(b) it took place too far away for you to act (perhaps you saw it out the window);
(c) you were too frightened to act; (d) it was being handled satisfactorily by someone 
else, etc.

The frequency with which outsiders have sexually molested or attempted to molest 
you

59 - The frequency with which parents, guardians, or outsiders have caused damage to 
your home

60 - The frequency with which outsiders have threatened you with non-specific actions 
(see #45 for examples)

50 - The frequency with which parents (or guardians) have threatened you with physical 
harm

51 - The frequency with which parents (or guardians) have threatened you with 
non-specific action (see #45 for examples)

45 - The frequency with which students have threatened you with some non-specific action 
(e. g. , "I'll get even with you" or "You better be on the lookout")

58 - The frequency with which parents, guardians, or outsiders have threatened to bomb 
or otherwise destroy your home

54 - The frequency with which you have been verbally assaulted by an outsider(s) but in 
which the outsider(s) made no threat of physical harm

53 - The frequency with which you have been physically assaulted by an outsider(s) 
(excluding sexual molestations)

48 - The frequency with which you have been physically assaulted by parents (or 
guardians)



152(or guardian) physically assaulting68 - Parent student (a)
(or guardian) verbally assaulting a student but without threat of physical

(or guardian) threatening a student(s) with physical harm70 - Parent
(or guardian) wielding71 - Parent

72 - Outsider(s) physically assaulting a student(s) (excluding sexual molestations)
73 - Outsider(s) verbally assaulting a student(s) but with threat or physical harm
74- Outslder(s) threatening a student(s) with physical harm
75 - Outsider(s) sexually molesting or attempting to molest a student(s)
76 - Outsider(s) wielding a weapon against a student(s)
(Actions involving other teachers and school officials)

81 - Student(s) wielding a weapon against a teacher or school official other than yourself

INSTRUCTIONS: Part 3

86 - Outsider(s) physically assaulting a teacher or school official other than yourself 
(excluding sexual molestations)

79 - Student(s) threatening a teacher 
physical harm

88 - Outsider(s) threatening 
physical harm

83 - Parent (or guardian) verbally assaulting a teacher or school official other than 
yourself but without threat of physical harm

87 - Outsider(s) verbally assaulting a teacher or school official other than yourself 
but without threat of physical harm

69 - Parent 
harm

a weapon against a teacher or school official other

a weapon against a student(s)

or school official other than yourself with

a teacher or school official other than yourself with

89 - Outsider(s) sexually molesting or attempting to molest a teacher or school official 
other than yourself

90 - Outsider(s) wielding a weapon against a teacher or school official other than 
yourself

85 - Parent (or guardian) wielding 
than yourself

80 - Student(s) sexually molesting or attempting to molest a teacher or school official 
other than yourself

78 - Student(s) verbally assaulting a teacher or school official other than yourself 
but with threat of physical harm

77 - Student(s) physically assaulting a teacher or school official other than yourself 
(excluding sexual molestations)

84 - Parent (or guardian) threatening a teacher or school official other than yourself 
with physical harm

82 - Parent (or guardian) physically assaulting a teacher or school official other than 
yourself

For the questions in Part 3, indicate the degree to which you agree or disagree with 
the following statements. Please mark the answer that best reflects your true feelings. 
Remember, this questionnaire's purpose is not to single out individual teachers and all 
of your responses are anonymous. NO TEACHER WILL BE IDENTIFIED. Use the following 
legend for your answers: 1
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98 - What this school needs is a written code of acceptable conduct for students.
99-1 think many students in this school are treated unfairly by their teachers.

102 - Most of the fighting among students in this school is caused by racial tensions.

105 - Because of the violent behavior in this school, I just don't enjoy teaching anymore.

1)
2)
3)
4)
5)

Strongly agree
Agree
Disagree
Strongly disagree
Not applicable (e. g., the problem does not 

occur in this school)

109 - The students in my classes are so diverse that it is impossible to stimulate them 
to learn.

106 - I make it a point to be within shouting distance of another teacher when I am any
where on the school grounds.

104 - I could not stay in this- school after work to grade papers for fear of what harm 
might come to me.

94-1 believe that the strictness of the disciplinary code in this school leads to a 
high proportion of our violent behaviors.

96-1 need more freedom than is now allowed me in punishing the disruptive students in 
my classes.

97 - If it were my decision, I would send all of the disruptive students in this school 
to the juvenile court which is where they should be dealt with.

93-1 think the violent behaviors displayed by some of our students in this school 
would be greatly decreased if we had a strict, uniformly enforced code of discipline.

108 - If any teacher in this school say that they are not afraid of some of their students, 
they just aren't admitting the truth.

100 - I believe that a major factor which leads to violent behaviors among students in 
this school is that while some students are consistently disciplined for certain 
behaviors, other students can do the same things and can consistently get by with 
them.

95 - Violence in this school is a consequence of not adhering to the philosophy of 
"Spare the rod and spoil the child".

Ill - A lot of the students in my classes apparently don't care whether they learn any
thing or not.

103 - All of this violence in our school is enough to cause one to consider teaching in 
a private school or quit teaching altogether.

101 - We wouldn't be' experiencing such violent behaviors in this school if it had not 
become integrated.

92 - Anymore, it seems like the majority of my time is spent in trying to maintain 
order in the classroom.

91 - The trouble with this school is that we are too lenient in disciplining our pro
blem students.

110 - What puzzles me is that students are packed wall to wall in my classes and then I 
am expected to provide them with individual guidance and instruction.

112 - In my opinion, a significant number of the violent behaviors evidenced in this 
school are a result of student use of drugs and/or alcohol •

107 - If I was offered a non-teaching job at the same salary and for the same hours, I 
would gladly accept it.



Part 4INSTRUCTIONS:

114 - This weapon is a gun, pistol, rifle, or shotgun
115 - This weapon is a knife (other than a penknife)
116 - This weapon is a club, stick, or a cane
117 - This weapon io brass knuckles
118 - Thia weapon is a martial arts device (e..g., nun-chucks)
119 - This weapon is some other device not listed in questions #114 through #118

We do not have a problem with "gangs" at this school.1)
2)

3)

4)

5)

We have some discipline problems resulting from "gang" activities at this 
school, but the majority of these disruptive behaviors are non-violent 
and more typical of peer acceptance behaviors characteristic of normal 
adolescent development.

"Gangs" account for a moderate amount (4 through 7 times this year) of the 
serious discipline problems in this school.
"Gangs" account for a severe amount (8 or more times this year) of the 
serious discipline problems in this school.

as a weapon).

"Gangs" account for a few (1 through 3 times this year) of the serious 
discipline problem in this school.
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Questions in Part 4 are of the true-false variety. You will notice on your answer sheet 
that of the five blanks per answer, the first blank has a "I" (true) in it and the 
second has an "F" (false). If you answer to question #113 is true, answer question #114 
through #119. If your answer to question #113 is false, DO NOT answer questions #114 
through #119.

113 - I carry a weapon with me on school grounds and/or in ray car for the purpose of 
self-defense (do not Include a regulation paddle

120 - To what extent do established "gangs" (student or otherwise) present disruptive 
behavior in your school?
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March 30, 1976

Principals of Birmingham Schools:

You will be

WSC:lh 156

To allow for uniformity in administration of the instruments and to guarantee 
a high percentage of their return, it is imperative that you establish a "special 
meeting" time when you can administer the questionnaires to your teachers.

Wilmer S. Cody 
Superintendent

Thank you for your cooperation and expediency in this matter, 
informed of the results of this study as soon as they are available.

BIRMINGHAM BOARD OF EDUCATION
POST OFFICE DRAWER 10007 
BIRMINGHAM, ALABAMA 35202 

(2051 323-8521

Complaints of violence in our school system have prompted the development 
of the enclosed questionnaire. Specifically, I was recently requested by our 
Birmingham Education Association to effect a plan toward remedying the violence 
problem in our schools. Before such a plan can be developed or implemented, 
however, it is first necessary to determine the nature and extent of this pro
blem as it relates to each of your schools. It is my hope that this two-fold 
objective will be accomplished via a thorough analysis of your responses to 
this questionnaire as well as of your teachers' responses to a similar question
naire .

Teachers will have to be told and reminded to bring two black, number two, 
lead pencils to this "special meeting" as the answer sheets they will use are 
machine scored and other types of writing devices will not allow for machine 
scoring. So that analysis and interpretation of the data may be completed prior 
to the end of this school year, return both your questionnaire and those of your 
teachers (and answer sheets) at the earliest possible convenience, but no later 
than April 6th.

Because of the need for an accurate profile of how this problem is affecting 
our schools, certain things need to be emphasized. A survey of literature 
regarding the violence problem in schools on a nationwide level indicates that 
school personnel tend to underestimate the degree to which violent behaviors 
affect their schools. This is primarily thought to be caused by their not 
wanting their schools to "look bad". Although this is understandable, such 
attitudes do not help to identify problems which may be able to be corrected. 
Thus, when you administer the questionnaires developed for your teachers, it 
might prove helpful if you emphasized the need for their responses to reflect 
the situation that is truely characteristic of your school.



157PRINCIPAL QUESTIONNAIRE

INSTRUCTIONS: Part I

School nameA.
Your ageB.
Your sex (check one) MaleFemaleC.

OtherYour race (check one) Black WhiteD.
E.

WhiteF. BlackNumber of these students who are 
G.

H.

How many teacher aides are employed at your school

Part 2INSTRUCTIONS:

How many students was your school designed to 
accomodate comfortably

0-1
2-5
6-10
11-20
21 or more

What is the average percentage of student attendance 
in your school for the period of August, 1975 through 
the last reporting period in March, 1976

Total number of students enrolled in your school 
as of April 1, 1976

1 - Years of experience as principal in this school (excluding this year) :
1)
2)
3)
4)
5)

In answering the following questions, please bear in mind that we* are concerned only 
with events which have occurred within the current academic year; that is, limit your 
responses to reflect incidents with which you have dealt from August 1975 to the present. 
In order to understand the problem fully, as it relates to the Birmingham System, it is 
necessary that these data approximate a true reflection of each school’s situation; thus, 
when you respond to this questionnaire, please allow yourself ample time to reflect on 
each question and to provide answers which realistically represent the situation that is 
typical of your school.

The first 10 questions ("A” through "J”) of this instrument are to be answered on this 
page. The remaining questions are to be answered on accompanying answer sheets. In 
marking your answer sheet, use a black, number two, lead pencil as these sheets are 
scored by a machine that will not pick up answers marked by a pen, other type pencil, 
etc. When you answer an item, make your mark inside the brackets so that the response 
number is blackened out. Make your marks heavy and black. If you make an error or 
change your mind, you may erase your answer; however, please be sure that your 
erasures are complete.

Number of teachers employed full time (including 
librarian, counselor, and Title teachers [do not 
include teacher aides] )

Please answer the following questions on the answer sheet you have been given. Before 
answering the questions, make sure you have written the name of your school on your 
answer sheet in the space marked "Department". To answer, blacken out the response 
number of your answer on the answer sheet opposite the item number.

This questionnaire has been developed in response to a recent resolution of the 
Birmingham Education Association which has requested the Superintendent to determine 
the nature and extent of school violence in the Birmingham System and to provide re
commendations for remediation. Data will be collected from this instrument, which is to 
be completed by the school principal, and from a similar questionnaire to be administered 
to the Birmingham Teachers.
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Part 3INSTRUCTIONS:

1)LEGEND:

6 - Student wielding a weapon against another student

7 - Student sexually molesting or attempting to molest another student

8 - Parent (or guardian) physically assaulting a student

10 - Parent (or guardian) threatening

11 - Parent (or guardian) wielding

13 - Outsider sexually molesting or attempting to molest a student

15 - Student wielding a weapon against a teacher or other school official

16 - Student sexually molesting or attempting to molest a teacher or other school official

17 - Student purposefully damaging a car belonging to a teacher or other school official

18 - Parent (or guardian) physically assaulting

To my knowledge, this problem has not been evidenced 
in this school this year 
1-2 times 
3-6 times 
7-10 times 
11 or more times

1)
2)
3)
4)
5)

0-1
2-5
6-10
11-20
21 or more

3-4
5-8 
9-15
16 or more

2)
3)
4)
5)

0-1
2-4

8-10
11 or more

14 - Student physically assaulting a teacher or other school official (excluding sexual 
molestations)

9 - Parent (or guardian) verbally assaulting a student (excluding own child) but without 
threat of physical harm

4 - Approximate, as closely as the following choices allow, the average number of 
students referred for disciplinary action each day (do not Include those students 
referred for tardiness or excused/unexcused absences):
1)
2)
3)
4)
5)

a teacher or other school official

3 - Type of curriculum in which the majority (over 50 percent) of students are enrolled: 
College preparatory 
Business and secretarial training 
Vocational Education
No one curriculum has as much as 50 per cent
Not applicable to this school

5 - In respect to your answer to question #4, what percentage of the total student body 
do you think is involved in these infractions: 
1)
2)
3)
4)
5)

2 - Total number of years experience as a principal anywhere (excluding this year):
1) ~ '
2)
3)
4)
5)

a weapon against a student

Questions in Part 3 are statements of behavior which may or may not be typical of your 
school during this academic year. Using the legend below, estimate how frequently you 
(or your assistant principal) have dealt with these issues during this time span; and 
on the answer sheet, blacken out the appropriate response number for the item.

12 - Outsider (that is, a person who is not a student, parent (or guardian), or school 
official) wielding a weapon against a student

a student (excluding own child) with physical harm



20 - Outsider wielding a weapon against a teacher or other school official

22 - Outsider purposefully damaging a car belonging to a teacher or other sqhool official
re

move

INSTRUCTIONS: Part 4

LEGEND:

26 - Student physically assaulting another student (excluding sexual molestations)
27 - Student verbally assaulting another student but without threat of physical harm
28 - Student threatening another student with physical harm
29 - Outsider physically assaulting a student (excluding sexual molestations)
30 - Outsider verbally assaulting a student but without threat of physical harm
31 - Outsider threatening a student with physical harm

33 - Student threatening a teacher or other school official with physical harm

teacher or other school official, but without threat

38 - Outsider threatening a teacher or other school official with physical harm

INSTRUCTIONS: Part 5

1)
2)
3)
4)
5)

0-4 times
5-10 times
11-20 times
21-35 times
36 or more times

34 - Parent (or guardian) verbally assaulting 
without threat of physical harm

23 - Total number of times this year that you have called the police to physically 
a student from school grounds because of disruptive behavior

39 - Total number of times this year that a weapon has been confiscated from one of 
your students

32 - Student verbally assaulting a teacher or other school official, but without threat 
of physical harm

35 — Parent (or guardian) verbally threatening a teacher or other school official with 
physical harm

36 - Outsider physically assaulting a teacher or other school official (excluding 
sexual molestations)

21 - Outsider sexually molesting or attempting to molest a teacher or other school 
official

24 - Total number of times this year that you have called the police to physically 
remove a parent (or guardian) from school grounds

25 - Total number of times this year that you have called the police to physically 
remove an outsider from school grounds
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19 - Parent (or guardian) wielding a weapon against a teacher or other school official

Each of the questions in Part 5 is a factor which may or may not be a determining in
fluence on the violent behaviors experienced among the Birmingham Schools. Using the 
response choices in the following legend, please indicate from your own experience
based judgement, the degree to which each of these factors contribute to the violence 
problems that are typical of your school.

You are to respond to the questions in Part 4 just as you did to those in Part 3 except 
use the following legend for your response choices. Again, estimate how frequently you 
(or your assistant principal) have dealt with these issues during this academic year.

37 - Outsider verbally assaulting a 
of physical harm

a teacher or other school official, but



1601)LEGEND:
2)
3)
4)

40 - Integration/Racial Tension
41 - Drug and/or alcohol consumption or purchasing
42 - Lack of relevancy of the curriculum for the student
43 - Shortage of school security personnel
44 - Lack of uniform disciplinary policy
45 - Too strict enforcement of school rules for student conduct
46 - Lack of uniform student code of conduct
47 - Too rigid school rules for student conduct
48 - Student’s belief that school rules are either too rigid or to strictly enforced
49 - Lack of competent teachers
50 - Inconsistent treatment of students by teachers
51 - Overcrowding of classes
52 - Lack of adequate funding

54 - Poor parental attitudes toward school
55 - Poor attitudes of students toward school

1 - We do not have a problem with "gangs” at this school.

I do not consider this a contributing factor in 
any of the discipline cases with which I have dealt. 
This appears to be a contributing factor for a few 
of the discipline cases with which I have dealt.
This appears to be a contributing factor for a moderate 
number of the discipline cases with which I have dealt. 
This is obviously a contributing factor in the majority 
of discipline cases with which I have ^dealt.

56 - To what extent do established "gangs” (student or otherwise) present disruptive 
behavior in your school?

53 - Lack of proper school facilities and specialized staff to work with problem 
students

4 - ’’Gangs" account for 
serious discipline problems in this school.

3 "Gangs" account for 
discipline problems in this school.

5 - "Gangs" account for a severe amount (8 or more times this year) of the 
serious discipline problems in this school.

a few (1 through 3 times this year) of the serious

2 - We have some discipline problems resulting from "gang" activities at this 
school, but the majority of these disruptive behaviors are non-violent and 
more typical of peer acceptance behaviors characteristic of normal adolescent 
development.

a moderate amount (4 through 7 times this year) of the
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CODE BOOK FOR TEACHER QUESTIONNAIRE

rWGT~|*CARD COLUMN VARIABLE NAME AND CODED RESPONSES

Card One

School identification number1-3
5-8 Teacher identification number

9

10 11

12 - 13

162

Sequential number for cards per 
case

(19)
(20)

(09)
(10)
(11)
(12)
(13)
(14)
(15)
(16)
(17)
(18)

(01) 
(02) 
(03) 
(04) 
(05) 
(06) (o?) 
(08) 
(09)
(10)
(11)
(12)
(13)
(14)
(15)
(16)
(17)
(18)
(19)
(20)

Area (curriculum) taught majority 
of time

(01)
(02)
(03)
(04)
(05)
(06)
(07)
(08)

*A weighting [WGT] is provided for those items which have 
been defined as violence indicators.

Art
Business Education 
Counseling
Driver Education
English (language arts) 
Foreign Language 
Home Economics 
Industrial Arts (Shop, 
Mechanical Drawing) 
Library 
Math
Music or Band
Physical Education
Reading
ROTC
Natural Sciences
Social Sciences
Speech
Vocational (or Distribu
tive) Education 
Special Education 
Writing Lab

Grade primarily taught
First 
Second 
Third 
Fourth 
Fifth 
Sixth 
Seventh 
Eighth 
Ninth 
Tenth 
Eleventh 
Twelfth 
First - Third 
Fourth - Sixth 
•Seventh - Eighth 
Eighth - Ninth

Tenth 
Eleventh 

i - Twelfth
Ninth - '
Tenth - 1
Eleventh
Not applicable (e.g., 
counselor, librarian, 
physical education, 
etc.)
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15 1.

16 2.

17 3-

18 4.

&

19 5- Number of years teaching at
this school (excluding this

6.20

[2] 7.22

(1)
(2)
(3)
(4)
(5) or

(1)
(2)
(3)
(4)
(5)

(1)
(2)
(3)

Female
Male

year)
(1)
(2)
(3)
(4)
(5)

Sex
(1)
(2)

Age
(1)
(2)

(5)

21 - 25
26 - 30
31 - 40
41 - 50
51 or above

Race '
Black
White
Other

Intervening in
tween students

This has not occurred
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
tiroes this year
This has occurred 7-10 
times this year
This has occurred 11 
more times this year

0-1
2-56-10
11 - 20
21 or more

a fight be-

Total number of years teach
ing at all schools (excluding 
this year)

0-1
2-5 6-10
11 - 20
21 or more

Is the subject in which you 
teach a majority of the time 
the same as the area in which 
you received your professional 
training?
(1) Yes
’ ’ No

I have a temporary teach
ing certificate as I have 
not fully completed the 
requirements of a teacher 
education program.
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w 8.23

(1)

(2)

(3)

(5)

Li]24 9.

(1)

(2)

(3)
(4)

(5)

[4] Intervening as a result of a?5 10.

(1)
(2)
(3)
(4)
(5)

[4]26 11.

(1)
(2)

(3)
(4)
(5)

clubs, brass knuck- 
against another

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7 - 10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of a 
student(s) verbally assaulting 
another student where the stu
dents were not threatening 
each other with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

student(s) sexually molesting 
or attempting to molest an
other student(s)

This has' not occurred
this year
This has occurred 1 or 2 
times this year

Intervening as a result of a 
student(s) threatening another 
student(s) with physical harm 

This has not occurred 
this year 
This has occurred 1 or 2 
times this year

Intervening as a result of a 
student(s) wielding a weapon 
(including 
les, etc.) 
student(s)

This has not occurred 
this year
This has occurred 1 or 2 
times this year
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b]27 12.

(1)

(2)

(J)
(4)

(5)

C2]28 13-

(1)

(2)

(3)

(4)

(5)

[2] 14.29

(1)

(2)

(3)
(4)

(5)

15-30

(1)

(2)

6(3)

(4)

(5)

Intervening as a result of a 
patron wielding a weapon

This has occurred 3 - 6 
times this yearThis has occurred 7-10
times this yearThis has occurred 11 or more times this year

Intervening as a result of 
patron threatening 
with physical harm

This has not occurred 
this yearThis has occurred 1 or 2 
times this year

.  -.1 a a student(s)

against a student(s) (excluding sexual molestation)
This has not occurred this yearThis has occurred 1 or 2 
times this year This has occurred 3 - times this year 
This has occurred 7-10 
times this year This has occurred 11 or 
more times this year

Intervening as a result of a patron physically assaulting a student(s)
This has not occurred this year
This has occurred 1 or 2 
times this yearThis has occurred 3-6 
times this yearThis has occurred 7-10 times this year
This has occurred 11 or more times this year

Intervening as a result of a 
patron verbally assaulting a student(s) but where the patron was not threatening 
physical harm

This has not occurred 
this year
This has occurred 1 or 2 times this year
This has occurred 3-6 times this yearThis has occurred 7-10 
times this yearThis has occurred 11 or 
more times this year
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C3] 16.31

(1)
(2)

(3)
(4)

(5)

C2] 17.32

(1)
(2)

(3)
(4)

(5)

18.33

(1)

(2)

(3)
(4)

(5)

C4]34 19.

(1)
(2)

(3)
10(4)

(5)

This has occurred 3-6 
times this year
This has occurred 7-10 
times this yearThis has occurred 11 or 
more times this year

This has occurred 3-6 
times this year 
This has occurred 7 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has . occurred 7-10 
times this yearThis has occurred 11 or 
more times this year

Intervening 
outsider(s) k „ 
ing a student(s) (excluding 
sexual molestation)

This has not occurred this year
This has occurred 1 or 2 
times this yearThis has occurred 3-6 
times this yearThis has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

as a result of an 
physically assault- 
■-'._) (excluding

Intervening as a result of an 
outsider(s) sexually molesting 
or attempting to molest a stu
dent (s)

This has not occurred 
this yearThis has occurred 1 or 2 
times this year

Intervening as a result of an 
outsider(s) threatening a 
student(s) with physical harm

This has not occurred 
this yearThis has occurred 1 or 2 
times this year

Intervening as a result of an 
outsider(s) verbally assault
ing a student(s) but where the 
outsider(s) was not threaten
ing physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

as a result of an
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CO35 20

(1)

(2)

(3)
w
(5) or

[3]36 21.

(1)

(2)

(3)

(5)

Ei] Intervening as a result of a22.3.7

(1)
(2)
(3)
(4)
(5)

E2]38 23.

(1)
(2)
(3)
(4)
(5)

Intervening as a result of a 
student(s) threatening a teach- 
or school official other than 
yourself with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of an 
J wielding a weapon 
student(s)

. Intervening 
outsider(s) 
against a t

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year 
This has occurred 11 
more times this year

Intervening as a result of a 
student(s) physically assault
ing a teacher or school of
ficial other than yourself 
(excluding sexual molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

student(s) verbally assaulting 
a teacher or school official 
other than yourself, but in 
which the student(s) gave no 
threats of physical ha'rrn

This has not occurred 
this year
This has occurred 1 or 2 
times this year
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O] 24.39

(1)
(2)

(3)
(4)

(5)

[5]bo 25.

(1)

(2)

(3)
(4)

(5)

41 26.

(1)
(2)

(3)
(4) 10

(5)

LU42 27.

(1)
(2)

(3)
(4) 10

(5)

Intervening as a result of a 
student(s) wielding a v/eapon 
against a teacher or school 
official other than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year

teacher or school official 
other than yourself, but in 
which the patron gave no 
threat of physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year

This has occurred 3 - 6 
times this year 
This has occurred 7 
times this year 
This has occurred 11 or 
more times this year

this year
This has occurred 1 or 2 
times this year

Intervening as a result of a 
student(s) sexually molesting 
or attempting to molest a teach
er or school official, other 
than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3 - 6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of a 
patron verbally assaulting a

Intervening as a result of a 
patron physically assaulting 
a teacher or school of
ficial other than yourself

This has not occurred

This has occurred 3-6 
times this year 
This has occurred 7 
times this year 
This has occurred 11 or 
more times this year
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l3] 28.43

(1)
(2)

(3)
(4)
(5) or

[4]44 29.

(1)
(2)
(3)
(4)
(5)

[4]45 30.

(1)
(2)

(3)
(4)
(5)

[2]46 Intervening 
outsider(s)

31.

(1)
(2)

(3)
(4)
(5)

which the outsider(s) gave 
threat of physical harm

This has not occurred
this year
This has occurred 1 or 2 
times this year

Intervening as a result of a 
patron wielding a weapon 
against a teacher or school 
official other than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year

as a result of an 
verbally assault

ing a teacher or school offic
ial other than yourself, but in 

i no

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of an 
putsider(s) physically assault- 
a teacher or school official 
other than yourself (excluding 
sexual molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of a 
patron threatening a teacher 

• or school official other than 
yourself with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year
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[3]47 32.

(1)

(2)

(3)
(4)

(5)

L4]48 33-

(1)

(2) or 2
times this year

(3)
(4) 10

(5)

L4] 34.49

(1)

(2)

(3)
(4) io

(5)

[3] 35-50

(1)

(2)

(3)

(4)

(5)

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of an 
outsider(s) threatening a 
teacher or school official 
other than yourself with phy
sical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Intervening as a result of a 
student(s) purposefully damag
ing a car belonging to a tea
cher or school official other 
than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year 
This has occurred 7 
times this year 
This has occurred 11 or 
more times this year

Intervening as a result of an 
outsider(s) wielding a weapon 
against a teacher or school 
official other than yourself

This has not occurred 
this -year
This has occurred 1 or 2 
times this year

Intervening as a result of an 
outsider(s) sexually molesting 
or attempting to molest a 
teacher or school official 
other than yourself

This has not occurred 
this year 
This has occurred 1 
times this year 
This has occurred 3-6 
times this year 
This has occurred 7 
times this year 
This has occurred 11 or 
more times this year
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36.51

(2)
(3)
(4)
(5)

52 37.

(1)
(2)
(3)
(4)
(5)

£3] 33.53

(1)
(2)

(3)
W
(5)

£1]5^ 39.

(1)

(2)

(3)
(4-)
(5)

Intervening as a result of a 
patron purposefully damaging 
a car belonging to a teacher 
or school official other than 
yourself
(1)

The frequency with which you 
have been verbally assaulted 
by students but in which the 
students made no threats of 
physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Intervening as a result of an 
outsider(s) purposefully damag
ing a car belonging to a tea
cher or school official other 
than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which you 
have been physically assaulted 
by students (excluding sexual 
molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year
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[2] 4o.55

(1)

(2)

(3)
(4)

(5)

L2]56 41.

(1)

(2)

(3)
(4)

(5)

[3] 42.57

(1)

(2)

(3)
(4)

(5)

L3] 43.58

(1)

(2)

(3)
(4) 10

(5)

The frequency with which stu
dents have threatened to 
damage your car

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which stu
dents have threatened to bomb 
or otherwise destroy your home

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year 
This has occurred 7 
times this year 
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which stu
dents have damaged your car

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which you 
have been threatened by stu
dents with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3 - 6 . 
times this year
This has occurred 7 - 10 
times this year
This has occurred 11 or 
more times this year
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44.59

(1)

(2)

(3)
(4)

(5) or

[2]6o 45.

(1)

(2) .

(3)
(4)

(5)

[4]61 46.

(1)

(2)

(3)
(4)

(5)

[5] 47.62

(1)

(2)

(3)
(4)

(5)

The frequency with which stu
dents have sexually molested 
or attempted to- molest you.

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which stu
dents have wielded a weapon 
against you

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which stu
dents have caused damage to 
your home

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year 
This has occurred 11 
more times this year

The frequency with which stu
dents have threatened you with 
some non-specific action (e.g., 
1'11 get even with you or you 
better be on the lookout)

This has not occurred 
this year 
This has occurred 1 or 2 
times this year 
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year 
This lias occurred 11 or 
more times this year
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w63 48.

(1)

(2)

(3)
(4)

(5) or

w64 49.

(1)

(2)

(3)
(4)

(5)

C3]65 50.

(1)

(2)

(3)
(4)

(5)

D]66 51.

(1)

(2)

(3)
(4)

(5)

The frequency with which you 
have been physically assaulted 
by patrons

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year 
This has occurred 11 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which pat
rons have threatened you with 
some non-specific action (see 
#45 for examples)

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which pat
rons have threatened you with 
physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which you 
have been verbally assaulted 
by patrons but in which the 
patrons made no threats of 
physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
time this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year
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M67 52.

(1)

(2)

(3)
(4)

(5)

68 53.

(3)
W
(5)

C2]69 5^-

(1)

(2)

(3)
(4)

(5)

[3] 55.70

(1)

(2)

(3)
W
(5)

(1)

(2)

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which pat
rons have wielded a weapon 
against you

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with 'which you • 
have been verbally assaulted 
by an outsider(s) but in which 
the outsider(s) made no threat 
of physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which you 
have been threatened by out
siders) with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which you 
have been physically assaulted 
by an outsider(s) (excluding 
sexual molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year
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C3] 56.71

(1)

(2)

(3)
(4)

(5)

L4] 57-72

(1)

(2)

(3)
(4)

(5)

E3] 58.73

(1)

(2)

(3)
(4)

(5)

L5]74 59.

(1)

(2)

(3)
(4)

(5)

The frequency with which out
siders have threatened to dam
age your car

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which out
siders have damaged your car

This has not occurred
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which pat
rons or outsiders have caused 
damage to your home

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which pat
rons or outsiders have threat
ened to bomb or otherwise 
destroy your home

This has not occurred 
this year
This has occurred 1 or 2 
times this year
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L3’J 60.75

(1)

(2)

(3)
(4)
(5)

CARD TWO

School identification number1 3
5-8 Teacher identification number

9
61.10

(1)
(2)
(3)
(4)
(5)

[4] 62.11

(1)
(2)
(3)
(4)
(5)

[2] 63.12
(1)
(2)

(3)
(4)
(5)

This has occurred 1 or 2 
times this year

Sequential number for cards per 
case

The frequency with which out
siders have wielded a weapon 
against you

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Fight between students
This has not occurred 
this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

The frequency with which out
siders have sexually molested 
or attempted to molest you

This has not occurred 
this year
This has occurred 1 or 2 
times this year

The frequency with which out
siders have threatened you 
with non-specific actions (see 
//45 for examples)

This has not occdrred 
this year
This has occurred 1 or 2 
times this year 
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year



178
[1] 64. Student(s) verbally assaulting13

(1)
(2)
(3)
(4)
(5) or

LU 65-14

(1)
(2)
(3)
(4)
(5)

[4] 66.15

(1)
(2)

(5)

w 67.16

(1)
(2)
(3)
(4)
(5)

L3'J 68.17

(2)
(3)
(4)
(5)

(3)
(4)

This lias occurred 11'or 
more times this year

Student(s) sexually molesting 
or attempt]ng to molest anot
her student(s)

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year

student(s)
This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Patron physically assaulting 
at’ 

(1)

Student(s) wielding a weapon 
against another student (s)

This has not occurred
this year
This has occurred 1 or 2
times this year
This has occurred 3-6
times this year
This has occurred 7-10
times this year
This has occurred 11 or 
more times this year

another student(s) but without 
threat of physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year 
This has occurred 11 
more times this year

Student threatening another 
student with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6
times this year
This has occurred 7-10
times this year 
This has occurred 11 or
more times this year
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[2] 69.18

(1)

(2)

(3)

(4)

(5)

[2]19 70.

(1)

(2)

(3)

(5)

W20 71. a weapon

(1)

(2)

(3)

(4)

(5)

72.21

(1)

(2)

(3)

(4) This has occurred 7-10

(5)
[2] 73-22

(1)
(2)

(3)
W
(5).

Patron threatening a student(s) 
with physical harm

This has not occurred
this year 
This has occurred 1 or 2 
times this year

Patron verbally assaulting a 
student but without threat of 
physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Patron wielding . 
against a student(s)

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
times this year

Outsider(s) verbally assault
ing a studcnt(s) but without 
threat of physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year
This has occurred 7-1°

• times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
times this year 
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Outsider(s) physically assault
ing a student(s) (excluding 
sexual molestation)

This has not occurred
this year
This has occurred 1 or 2 
times this year
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C2] 74.23

(1)
(2)
(3)
(4)
(5) or

[4]24 75.

(1)
(2)
(3)
(4)
(5)

L4] 76.25

(1)
(2)
(3)
(4)
(5)

[3]26 77.

(1)
(2)
(3) 6

times this year
(4)
(5)

This has occurred 3-6 
times this year’
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Outsider(s) sexually molesting 
or attempting to molest a 
student(s)

This has not occurred 
this yeai'
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This lias occurred 11 or 
more times this year

Outsider(s) threatening a stu- 
dent(s) with physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year 
This has occurred 11 
more times this year

Outsider(s) wielding a wea
pon against a student(s)

This has not occurred
this year
This has occurred 1 or 2 
times this year

Student(s) physically assault
ing a teacher or school offic
ial other than yourself (ex
cluding sexual molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year 
This has occurred 3 - 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year
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W 78.27

(1)
(2)
(3)
(4)
(5)

[2]28 79.

(2)
(3)
(4)
(5)

. E4] 80.29

(1)
(2)
(3)
(4)
(5)

[5] 81.30

(1)
(2)
(3)
(4)
(5)

This lias occurred 7-10 
times this year
This has occurred 11 or 
times this year

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 1 or 2 
times this year
This has occurred 3-6 
times.this year

Student(s) sexually molesting 
or attempting to molest a 
teacher or school official 
other than yourself

This has not occurred ■ 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year

Student(s) verbally assaulting 
a teacher or school official 
other than yourself but with
out threat of physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Student(s) threatening a tea
cher or school official other 
than yourself with physical 
harm
(1)

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Student(s) wielding a weapon 
against a teacher or school of
ficial other than yourself

This has not occurred 
this year
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[4] 82.31

(1)
(2)
(3)
(4)
(5)

[1] 83-32

(1)
(2)

6(3)
(4)
(5)

84.33

(1)
(2)
(3)
(4)
(5)

L4]34 85.

(1)
(2)
(3)
(4)
(5)

Patron physically assaulting 
a teacher or school official 
other than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Patron threatening a teacher 
or school official other than 
yourself with physical harm

This has not occurred 
this year ,
This has occurred 1 or-2 
times this year

Patron wielding a weapon a- 
gainst a teacher or school 
official other than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times, this year
This has occurred 11 or 
more times this year

3 -
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Patron verbally assaulting a 
teacher or school official 
other than yourself but with
out threat of physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year 
This has occurred 
times’ this year
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L4] 86.35

(1)
(2)
(3)
(4)
(5)

[2]36 87.

(2)
(3)
(4)
(5)

E3] 88.37

(3)
(4)
(5)

C4] 89.38

(1)
(2)

(3)
(4)
(5)

This has occurred 3 - 6 
times this year
This has occurred 7. - 1° 
times this year
This has occurred 11 or 
more times this year

Outsider(s) sexually molesting 
or attempting to molest a tea
cher or school official other 
than yourself

This has not occurred 
this year
This has occurred 1 or 2 
timqs this year

Outsider(s) physically assault- , 
ing a teacher or school offi- . 
cial other than yourself 
(excluding sexual molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year 
This has occurred J - 6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

a tea-Outsider(s) threatening 
cher or school official other 
than yourself with physical 
harm 
(1)

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Outsider(s) verbally assault
ing a teacher or school offi
cial other than yourself but 
without threat of physical 
harm 
(1)

This has not occurred 
this year

(2) This has occurred 1 or 2 
times this year

This has not occurred 
this year
This h>s ■•rod 1. or 2
times this r
This hrs occur red 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year
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[4] 90.39

(1)
(2)
(3)
(4)
(5)

42 91.

this

43 92.

93-

94.45

(1)
(2)(3)(4)
(5)

the 
spent

(1)
(2)

(5)

(1)
(2)

(5)

The trouble with this school 
is that we are too lenient in 
disciplining our problem 
students.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to 
school

This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year

Outsider(s) wielding a weapon . 
against a teacher or school . 
official other than yourself

This has not occurred 
this year
This has occurred 1 or 2 
times this year

I think the violent behaviors 
displayed by some of our stu
dents in this school would be 
greatly decreased if we had a 
strict 
code 
(1)
(2)(3)(4)
(5)

I believe that the strictness 
of the disciplinary code in 
this school leads to a high 
proportion of our violent 
behaviops.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

;t, uniformly enforced 
of discipline.
Strongly agree
Agree
Disagree
Strongly disagree
Not applicable to this 
school

Anymore, it seems like 
majority of my time is 
in trying to maintain order 
in the classroom.

Strongly agree 
Agree 
Disagree 
Strongly disagreeNot applicable to this 
school
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46 95.

4? 96.

48 97-

49 98.

50 99.

(1)
(2)(3)(4)(5)

(1) 
(2(3)(4)
(5)

(1)
(2)
(3)
(4)(5)

(1)
(2)
Si(5)

What this school needs is a 
written code of acceptable 
conduct for students.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

I think many students in this 
school are treated unfairly 
by their teachers.

Strongly agree
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

If it were my decision, I would 
send all of the disruptive 
students in this school to the 
juvenile court which is where 
they should be dealt with.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

I need more freedom than is 
now allowed me in punishing 
the disruptive students in 
my classes.

Strongly agree
’ jree 
Disagree 
Strongly disagree 
Not applicable to this 
school

(1) S'-
(2) Ag:
(3) —(4)
(5)

Violence in this school is a 
consequence of not adhering to 
the philosophy of "Spare the 
rod and spoil the child".

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school
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100.51

101.52

102.53

54- 103.

10'1.55

(1)
(2)
(3) 
W
(5)

(1)
(2)(3) 
W(5)

(1)
(2)
(3) 
W (5)

(1)
(2)
(3)(4)(5)

(1) 
(2) 
$ 
<5>

We wouldn't be experiencing 
such violent behaviors in this 
school if it had not become 
integrated.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

All of this violence in our 
school is enough to cause one 
to consider teaching in a pri
vate school or quit teaching 
altogether.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

Most of the fighting among 
students in this school is 
caused by racial tensions.

Strongly agree
Agree 
Disagree 
Strongly disagree
Not applicable to this 
school

I believe that a major factor 
which leads to violent behav
iors among students in this 
school is that while some 
students are consistently dis
ciplined for certain behaviors, 
other students can do the same 
things and can consistently 
get by with them.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

I could not stay in this school 
after work to grade papers for 
fear of what harm might come 
to me.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school
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56 105.

106.57

58 107.

this

108.59

6o 109.

(1)
(2)
(3)(M
(5)

(1)
(2)
(3) 
W
(5)

(1)
(2)
(3)
(4)
(5)

school
■ not

(1)
(2)

Si
(5)

I make it a point to be within 
shouting distance of another 
teacher when I am anywhere on 
the school grounds.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

Because of the violent behavior 
in this school, I just don't 
enjoy teaching anymore.

Strongly agree
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

dents 
ting
(1) :
(2) .(3)
W :(5) i
The students in my classes are 
so diverse that it is impos
sible to stimulate them to 
learn.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

If I was offered a non-teach
ing job at the same salary and 
for the same hours, I would 
gladly accept it.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to 
school

If any teacher in this i 
says that they they are 
afraid of some of their stu- 

:, they just aren't admit- 
the truth.
Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school
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61 110.

62 111.

63 112.

65 I carry a weapon with me on113.

114.66

This weapon is67 115-

116.68

(1)
(2)
(3)(4)
(5)

(1)
(2)

(1)
(2)

(1)
(2)

(1)
(2)

(5)

This weapon is a gun, pistol, 
rifle, or shotgun.

True
False

This weapon is a club, stick 
or a cane.

True
False

In my opinion, a significant 
number of the violent behav
iors evidenced in this school 
are a result of student use 
of drugs and/or alcohol.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school

Strongly agree
Agree
Disagree
Strongly disagree
Not applicable to this

• school

school grounds and/or in my 
car for the purpose of self
defense (do not include a 
regulation paddle as a weapon).
(1) ' True
(2) False

is a knife (other 
than a penknife).

True
False

A lot of the students in my 
classes apparently don’t care 
whether they learn anything or 
not.
(1)
(2)
(3)(4)
(5)

What puzzles me is that stu
dents are packed wall1to wall 
in my classes and then I am 
expected to provide them with 
individual guidance and in
struction.

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Not applicable to this 
school
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6? 117.

118.70

119.71

W7^ 120.

(1)

(2)

(3)

(4)

This weapon is some other 
device not listed in questions 
#11^- through #118.
(1) True
(2) False
To what extent do established 
gangs (student or otherwise) present disruptive behavior in 
your school?

We do not have a problem 
with gangs at this school. We have some discipline 
problems resulting from 
gang activities at this 
school, but the majority 
of these disruptive be
haviors are non-violent 
and more typical of peer 
acceptance behaviors, characteristic of normal 
adolescent development. 
Gangs account for a few (1 through 3 times this 
year) of the serious discipline problems in this 
school.
Gangs account for a moderate amount (4- through 7 
times this year) of the 
serious discipline pro
blems in this school.

(5) Gangs account for a se
vere amount (8 or more times this year) of the 
serious discipline pro
blems in this school.

This weapon is a martial arts 
device (e.g., nun-chucks).
(1) True
(2) False

This weapon is brass knuckles.
(1) True
(2) False
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CODE BOOK FOR PRINCIPAL QUESTIONNAIRE

T WGT~|* VARIABLE NAME AND CODED RESPONSECARD COLUMN

Card One

School identification number1-3
5 - 6 Age

8 Sex

Race10

12 - 15 Total students enrolled
Number of black students17 - 20
Number of white students22 - 25

2? - 30

32 - 34 Number of teachers employed

35 - 38

(2)

Number of teacher aideskO - 4-1
44 1.

45 2.

have

Number of students the school was 
designed to accomodate

(1)
(2)

(1)
(2)
(3)

(1)
(2)
(3)
(4)
(5)

Black
White
Other

Female
Male

(1)
(2)
8!
(5)

Average monthly percent of student 
absence

(1)

♦A weighting [WGT] is provided for those items which 
been defined as violence indicators.

Total number of years exper
ience as a principal anywhere 
(excluding this year)

0^-1
2-56-10
11-20
21 or more

Low absenteeism rate 
(below 5-45 percent) 
High absenteeism rate 
(above 5-45 percent)

Years of experience as princi
pal in this school (excluding 
this year)

0-1
2-56-10
11 - 20
21 or more
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46 3.

as

(5)

47 4.

48 5-

[4] 6.50

(1)

(2)

(3)
(4) 10

(5)

[4]51 7.

(1)

(2)

(3)
(4)

(5)

(1)
(2)

(3)
(4)

(1)
(2)
(3)
(4)
(5)

or
(1)
(2)
(3)
(4)
(5)

Student wielding a weapon 
against another student

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year 
This has occurred 7 
times this year
This has occurred 11 or 
more times this year

Student sexually molesting or 
attempting to molest another 
student

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Type of curriculum in which 
the majority (over 50 percent) 
of students are enrolled

College preparatory 
Business and secretarial 
training 
Vocational education 
No one curriculum has ; 
much as 50 percent 
Not applicable to this 
school

. Approximate, as closely as the 
following choices allow, the 
average number of students re-

• ferred for disciplinary action 
each day (do not include those 
students referred for tardiness 

excused/unexcused absence)
0-1
2-45-78-10
11 or more

In respect to your answer to 
question #4, what percentage 
of the total student body do 
you think is involved in these 
infractions

1-2 percent
3-4 percent 
5-8 percent 
9-15 percent
16 or more percent

This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year
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L3] 8.52

(1)
(2)
(3)
(4)
(5)

L2.]53 9.

(2)
(3)
(4)

(5)

[2]54 10.

(1)
(2)
(3)
(4)
(5)

[4] 11.55
(1)
(2)
(3)
(4)
(5)

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred J - 6 
times this year
This has occurred 7 - 10 
times this year
This has occurred 11 or 
more times this year

This has occurred J - 6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Patron threatening a student 
(excluding own child) with 
physical harm

This has not occurred 
this year
This has occurred 1 or 2 
times this year

J a 
own child)

Patron physically assaulting 
a student

This has not occurred
this year
This has occurred 1 or 2
times this year
This has occurred 3-6 
times this year
This has occurred 7-10
times this year
This has occurred 11 or 
more times this year

Patron verbally assaulting 
student (excluding --  -u;
but without threat of physical 
harm
(1)

Patron wielding a weapon 
against a student

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred J - 6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year
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CO56 12.

(1)

(2)

(3)
(4)

(5)

co 13.57

(1)

(2)

(3)
W
(5)

[3] 14.58

(1)

(2)

(3)
(4)

(5)

[5] 15.59

(1)

(2)

(3)
(4)

(5)

Outsider (that is, a person 
who is not a student,, patron 
or school official) wielding 
a weapon against a student

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7 - 10 
times this year
This has occurred 11 or 
more times this year

Student physically assaulting 
a teacher or other school 
official (excluding sexual 
molestation)

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Student wielding a weapon 
against a teacher or other 
school official

This has not occurred 
this year

Outsider sexually molesting or 
attempting to molest a student

This has not occurred 
this year
This has occurred 1 or 2 
times this year

This has occurred 1 or 2 
times this year

This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year

This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year
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16.60

(1)
(2)

(3)

W
(5)

[3]61 17.

(1)

(2)

(3)
(4)

(5)

W62 18. a

(2)

(3)

W
(5)

L4]63 19.

(1)
(2)

(3)
W
(5)

Student purposefully damaging 
a car belonging to a teacher 
or other school official

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has not occurr.ed 
this year
This has occurred 1 or 2 
times this year

Patron physically assaulting : 
teacher or other school offi
cial
(1)

Patron wielding a weapon 
against a teacher or other 
school official

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7 - 10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Student sexually molesting or 
attempting to molest a teacher 
or school official

This has not occurred 
this year
This has occurred 1 or 2 
times this year
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[4]64 20.

(1)
(2)
(3)
w
(5)

[4]65 21.

(1)
(2)
(3)
(4)
(5)

L4]66 22.

(1)
(2)
(3)
(4)
(5)

[4]67 23-

(1)
(2)
(3)
(4)
(5)

Outsider sexually molesting 
or attempting to molest a 
teacher or school official

This has not occurred 
this year
This'has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

This has occurred 3-6 
times this year
This has occurred 7-1° 
times this year
This has occurred 11 or 
more times this year

Outsider purposefully damaging 
a car belonging to a teacher 
or other school'official

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Total number of times this 
year that you have called the 
police to physically remove a 
student from school grounds 
because of disruptive behavior

This has not occurred 
this year
This,has occurred 1 or 2 
times this year 
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year

Outsider wielding a weapon 
against a teacher or other 
school official

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7-10 
times this year
This has occurred 11 or 
more times this year
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[5]68 24.

(1)
(2)
(3)
W
(5)

L5]69 25.

(1)
(2)
(3)
W
(51

Sequential number for cards per case79

Card Two
School identification number1 3

L23 26.5

Cl]6 27.

cu 28.7

(1)
(2)
(3)
(4)
(5)

.(1) 
(2) a (5)

(1)
(2)
(3)(M(5)

This has occurred 3-6 
times this year
This has .occurred 7-10 
times this year
This has occurred 11 or 
times this year

Total number of times this 
year that you have called the 
police to physically remove a 
patron from school grounds

This has not occurred 
this year
This has occurred 1 or 2 
times this year

Total number of times this 
year that you have called the 
police to physically remove an 
outsider from school grounds

This has not occurred 
this year
This has occurred 1 or 2 
times this year
This has occurred 3-6 
times this year
This has occurred 7 - 10 
times this year
This has occurred 11 or 
more times this year

Student verbally assaulting 
another student but without 
threat of physical harm 

0 - 4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this year

Student threatening another 
student with physical harm

0 - 4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this year

Student physically assaulting 
another student (excluding 
sexual molestation)

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this year
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E3]8 29-

[2] 30.9

E2] 31.10

Ei] 32.11

E2] 33-12

Ei]13

(1)
(2)
(3)

' (4)
(5)

(1)
(2)
(3)
(4)
(5)

(1)
(2)
(3)
(4)
(5)

(1)
& 
w (5)

(1)
(2)
(3)
(4)
(5)

Outsider verbally assaulting a 
student but without threat of 
physical harm 

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

Outsider threatening a student 
with physical harm

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

Patron verbally assaulting a 
teacher or school official, 
but without threat of physical 
harm 
(1) 
(2) a (5)

Student verbally assaulting a 
teacher or other school of
ficial, but without threat of 
physical harm

0-4 time's this year.
5-10 times this year
11 - 20 times this year 
21 - 35 times this year 
36 or more times.this 
year

Student threatening a teacher 
or other school official with 
physical harm

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

Outsider physically assaulting . 
a student (excluding sexual 
molestation)

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year
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C3]14 35-

C4] 36.15

[2]16 •37.

L3] a teacher38.17

L5]18 39.

(1)
(2)
(3)
(4)
(5)

(1)
(2)
(3)
(4)
(5)

36 or more times this 
year

(1) 
(2) 
$
(5)

(1)
(2)

(5)

(1)
(2) K 
(5)

Outsider threatening 
or other school official with 
physical harm

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year

Total number of times this 
year that a weapon has been 
confiscated from one of your 
students

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

Outsider physically assaulting 
a teacher or other school of
ficial (excluding sexual 
molestation)

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

Patron threatening a teacher 
or other school official with 
physical harm

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year

Outsider verbally assaulting a 
teacher or other school of
ficial, but without threat 
of physical harm

0-4 times this year 
5-10 times this year 
11 - 20 times this year 
21 - 35 times this year 
36 or more times this 
year
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4-0.21
(1)

(2)

(3)

41.22

(1)

(2)

(3)

(4)

42.23
(1)

(2)

(3)

(4)

Drug and/or alcohol consumption 
or purchasing

I do not consider this a 
contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a 
contributing factor for 
a moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Lack of relevancy of the cur
riculum for the student

I do not consider this a 
contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a 
contributing factor for 
a moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Integration/racial tension
I do not consider this a 
contributing factor in 
any of the discipline 
cases with which 1 have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a 
contributing factor for 
a moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.
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43.24

(1)

(2)

(3)

(4)

44.25
(1)

(2)

(3)

(4)

45-26
(1)

(2)

(3)

(4)

Lack of uniform disciplinary 
policy

I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of the discipline 
cases with which I have 
dealt.

Too strict enforcement of sch
ool rules for student conduct

I do not consider this a 
contributing factor in any 
of the discipline cases 
with which I have dealt. 
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt. 
This obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Shortage of school security 
personnel

I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which 1 have 
dealt.
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46.27

(1)

(2)

(3)

(4)

47.28

(1)

(2)

(3)

(4)

48.29

(1)

(2)

(3)

(4)

Student's belief that school 
rules are either too rigid or 
too strictly enforced

I do not consider this a 
contributing factor in any 
of the discipline cases 
with which I have dealt. 
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which 1 have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which 1 have dealt. 
This obviously is a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Lack of uniform student code 
of conduct

I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I .have 
dealt.
Tliis appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Too rigid school rules for 
student conduct

I do not consider this a 
contributing factor in any 
of the discipline cases 
with which I have dealt. 
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt. , 
This is obviously a con
tributing factor in the 
majority of the discipline 
cases with which I have 
dealt.
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49.30
(1)

(2)

(3)

(4)

50.31
(1)

(2)

(3)

(4)

51.32
(1)

(2)

(3)

(4)

Lack of competent teachers
I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Inconsistent treatment of 
students by teachers

I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor for a 
majority of discipline 
cases with which I have 
dealt.

Overcrowding of classes
I do not consider this a 
contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.
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52.33
(1)

(2)

(3)

W

& 53-

(1)

(2)

(3)

W

5^.35
(1)

(2)

(3)

Lack of adequate funding
I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

Lack of proper school facili
ties and specialized staff 
to work with problem students

I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of tne discipline 
cases witii which 1 have 
dealt.
This appears to be a con
tributing factor for a. 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor for a 
majority of the discipline 
cases with which I have 
dealt.

Poor parental attitudes toward 
school

I do not consider this a 
contributing factor in any 
of the discipline cases 
with which I have dealt. 
This appears to be a con
tributing factor for a few 
of the discipline cases 
with which I have dealt. 
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt. 
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.
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36 55.
(1)

(2)

(3)

(4)

• W 56.4o

(1)
(2)

(3)

(4)

(5)

Sequential number of cards per case79

Poor attitudes of students to
ward school

I do not consider this 
a contributing factor in 
any of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
few of the discipline 
cases with which I have 
dealt.
This appears to be a con
tributing factor for a 
moderate number of the 
discipline cases with 
which I have dealt.
This is obviously a con
tributing factor in the 
majority of discipline 
cases with which I have 
dealt.

To what extent do established 
gangs (student or otherwise) 
present disruptive behavior 
in your school?

We do not have a problem 
with gangs at this school. 
We have some discipline 
problems resulting from 
gang activities at this 
school, but the majority 
of these disruptive be
haviors are non-v.iolent 
and more typical of peer 
acceptance behaviors 
characteristic of normal 
adolescent development. 
Gangs account for a few 
(1 through 3 times this 
year) of the serious dis
cipline problems in this 
school.
Gangs account for a mod
erate amount (4 through 
7 times this year) of the 
serious discipline pro
blems in this school. 
Gangs account for a se
vere amount (8 or more 
times this year) of the 
serious discipline pro
blems in this school.



APPENDIX G .

TEACHER AND PRINCIPAL RESPONSES TO
VIOLENCE INDICATORS



TABLE 1

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 63

Frequency % %n n n

793 34.4 493 32.4 300 38.2

616 26.7 23.7 255361 32.5

422 18.618.3 283 139 17.7

6.9147 548.7 9.7201

11.8 236 15.5 37 4.7273

206

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Frequency with Which Teachers Have 
Personally Observed Fighting 

Between Students

High School
TeachersN = 785

Elementary 
Teachers 
N = 1520

Elementary 
and

High School 
Teachers 
N* = 2305

*N = the number of respondents who answered this item. Percen- 
ta’ges have been adjusted to reflect this number as the basis for 
computation.

'^Percentages may not total 100 percent due to rounding.

%**



207

TABLE 2

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 7

Frequency % %n. n n

48.244.6 654 42.7 3811035

36.224.8 286666 28.7 380

12.0242 15.8 9514.5337

2.28.6 17131148 6.4

1.48.1 111245.8135

the number of respondents who answered this item.

Has occurred 
11 or more 
times this 
year

Has occurred 
7-10 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Frequency with Which Teachers Have 
Personally Intervened in Fights 

Between Students

High School
Teachers

N = 790

Elementary 
Teachers 
N = 1531

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School 
Teachers 
N* = 2321

^^Percentages may not total 100 percent due to rounding.

%**
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TABLE 3

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 26

%%Frequency nn n

4 28.641.335 39.3 31

35.722.5 20.0 520 15

4 28.621.31620 22.5

6.755.65

1 7.18 10.710.19

Has occurred 
0-4 times 
this year

Has occurred 
11 - 20 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have 
Administratively Dealt with 

Student Fights

Elementary 
and

High School
Principals

N* = 89

Elementary
Principals
N = 75

High School
Principals
N = 14

Has occurred 
5-10 times 
this year

**Percentages may not total 100 percent due to rounding.

* *N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

%**
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TABLE 4

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 68

%7.Frequency nnn

2156 1405. 95.993.9 92.8 751

2.62097 4.2 77 5.1

.414 3.9.717

.8 6 .812.818

.4.4 36.49

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Patrons Physically

Assaulting Students

High School
Teachers
N = 783

Elementary 
and

High School 
Teachers 
N* = 2297

Elementary 
Teachers 
N = 1514

**Percentages may not total 100 percent due to rounding.

%**

. *N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 5

TEACHERS'- RESPONSES TO VIOLENCE INDICATOR NO. 12

Frequency % /n n n

2241 96.8 1470 98.096.2 771

3.670 3.0 55 15- 1.9

1 .11 .0

.12.12

1 .11 .0

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

High School
Teachers
N = 787

Elementary 
and

High School
Teachers
N* = 2315

Elementary 
Teachers
N = 1528

Has occurred 
7-10 times 
this year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons 
Physically Assaulting Students 
(Excluding Sexual Molestation)

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 6

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 8

%7.Frequency n nn

92.91389.06589.778

7.1111.0810.39

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year %

Frequency with Which Principals Have 
Administratively Dealt with Physical

Assaults of Students by Patrons

Elementary
Principals

N = 73

High School 
Principals

N = 14

Elementary 
and

High School
Principals

N* = 87

Has occurred 
7-10 times 
this year

’^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

2**
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TABLE 7

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 72

%Frequency n nn

1431 94.7 733 93.594.32164

403.6 5.14.1 5595

.654 .3.49

2 .31.015.717

.4 4 .56.410

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
7 -.10 times 
this year

Has occurred 
11 or more 
times this 
year •

Frequency with Which Teachers Have Personally 
Observed Outsiders Physically Assaulting 

Students (Excluding Sexual 
Molestation)

Elementary 
and

High School 
Teachers 
N* = 2295

High School
Teachers 
N = 784

Elementary 
Teachers
N = 1511

Has occurred 
3-6 times 
this year

’’^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 8

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 16

Frequency /n n n

1477 7452222 95.8 96.5 94.5

423.2 5.3493.991

1 .1.12.13

.11.01

.12.12

Has occurred 
11 or more 
times this 
year

Has occurred 
7-10 times 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

High School
Teachers 
N = 788

Elementary 
Teachers
N = 1531

Frequency with Which Teachers Have Personally 
Intervened with Outsiders Physically 

Assaulting Students (Excluding Sexual Molestation)

Elementary 
and

High School 
Teachers 
N* = 2319

A*Pcrcentages may not total 100 percent due to rounding.

. *N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

"Z**
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TABLE 9

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 29 .

%%Frequency nn n

92.994.3 94.6 1383 70

7.13.4 2.7 13 2

2.722.32

Has occurred 
0-4 times 
this year

Has occurred 
11 - 20 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Physical Assaults of 

Students by Outsiders (Excluding 
Sexual Molestation)

Elementary
Principals

N = 74

Elementary 
and

High School
Principals

N* = 88

High School 
Principals

N = 14

Has occurred 
5-10 times 
this year

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

^’'‘Percentages may not total 100 percent due to rounding.

7**
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TABLE 10

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 77

Frequency % 7.n n n

88.8 1337 89.6 668 87.32005

808.6 114 7.6 10.5194

1.1 9 1.2171.226

3 .41.015.818

.7 5 .710.715

Has occurred 
11 or more 
times this 
year '

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Frequency with Which Teachers Have Personally 
Observed Students Physically Assaulting 

School Officials (Excluding 
Sexual Molestation)

High School
Teachers
N = 765

Elementary 
Teachers 
N = 1493

Elementary 
and

High School 
Teachers 
N* = 2258

^^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 11

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 21

7,7.Frequency nn n

2175 1445 94.493.8 730 92.5

5.6 79 5.2 52 6.6131

.8.4 4 .3 310

.11.01

51 .1 .1.12

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students Physically 

Assaulting School Officials (Excluding 
Sexual Molestation)

High School
Teachers 
N = 789

Elementary 
and

High School
Teachers
N* = 2319

Elementary 
Teachers 
N = 1530

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 12

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 14

%%Frequency n n n

67 77.0 57 78.1 10 71.4

18 20.7 15 20.5 3 21.4

1.41 1 7.12 2.3

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Physical Assaults Upon 

School Personnel by Students (Excluding 
Sexual Molestation)

Elementary 
and

High School
Principals

N* = 87

Elementary
Principals

N = 73

High School
Principals
N = 14

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 13

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 38

%7.Frequency n n n

1404 92.6 95.62156 93.6 752

3.894 6.2 305.4124

.4313 .9.716

.323 .25 .2

.23.13

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Teachers Have Personally 
Experienced Physical Assaults by

Students (Excluding Sexual
Molestation)

High School
Teachers
N = 787

Elementary 
and

High School 
Teachers 
■N* = 2304

Elementary 
Teachers
N = 1517

**Percentages may not total 100 percent due to rounding.

2**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 14

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 82

/ 7.Frequency n n n

2214 95.8 96.11459 75595.7

62 41 2.72.7 2.7 21

.35.25

.4313 .916 .7

.97.5714 .6

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year .

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Teachers Personally 
Observed Patrons Physically Assaulting 

School Officials

High School
Teachers
N = 786

Elementary 
Teachers 
N = 1525

Elementary 
and

High School 
Teachers 
N* = 2311

**Percentages may not total 100 percent due to rounding.

Z**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 15

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 26

7.%Frequency nn n

777 98.51495 97.697.92272

10 1.32.346 362.0

2 .31 .1.13

Has not 
occurred 
this year

Has occurred 
11 or more 
times this 
year .

Has occurred 
7-10 times 
this year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons 

Physically Assaulting 
School Officials

Elementary 
and

High School 
Teachers 
N* = 2321

High School
Teachers

N = 789

Elementary 
Teachers 
N = 1532

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

^^Percentages may not total 100 percent due to rounding.

7**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 16

PRINCIPALS’ RESPONSES TO VIOLENCE INDICATOR NO. 18

7.%Frequency nn n

85 97.7 71 97.3 14 100.0

2.72 2.3 2

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Physical Assaults Upon 

School Personnel by Patrons

Elementary 
and

High School
Principals

N* = 87

Elementary
Principals
N = 73

High School
Principals

N = 14

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

**Percentages may not total 100 percent due to rounding.

Z**
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TABLE 17

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 48

Frequency 7. 7.n n n

2286 98.6 1506 78098.4 99.0

31 1.3 23 1.5 8 1.0

2 .1 2 .1

Has occurred 
11 or more 
times this 
year ’

Has occurred 
3-6 times 
this year

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Frequency with Which Teachers Have Personally 
Experienced Physical Assaults 

by Patrons

Elementary 
and

High School 
Teachers 
N* = 2319

High School
Teachers 
N = 788

Elementary 
Teachers
N = 1531

Has occurred 
7-10 times 
this year

^^Percentages may not total 100 percent due to rounding.

2**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 18

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 86

% %Frequency n n n

14632198 95.1 95.9 735 93.5

41 5.23.4 38 2.579

5 .3.25

.4314 .9.717

.3 7 .95.512

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year .

Frequency with Which Teachers Have Persohally 
Observed Outsiders Physically Assaulting 

School Officials (Excluding
Sexual Molestation)

High School
Teachers
N = 786

Elementary 
Teachers 
N = 1525

Elementary 
and

High School 
Teachers 
N* = 2311

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 19

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 30

zzFrequency nn n

2258 97.3 1499 97.8 759 96.2

62 2.7 32 2.1 30 3.8

.0 1 .11

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders 

Physically Assaulting School 
Officials (Excluding 
Sexual Molestation)

High School
Teachers
N = 789

Elementary 
Teachers 
N = 1532

**Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2321

Z**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 20

%%Frequency nn n

14 100.085 71 100.0100.0

Has occurred 
11 - 20 times 
this year

Has occurred 
0-4 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Physical Assaults 

Upon School Personnel by Outsiders 
(Excluding Sexual 

Molestation)

Elementary
Principals

N = 71

High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 85

Has occurred 
5-10 times 
this year

*N — the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

**Percentages may not total 100 percent due to rounding.

%**

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 36. ’
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TABLE 21

TEACHER'S RESPONSES TO VIOLENCE INDICATOR NO. 53

%%Frequency nn n

98.198.3 98.4 7752276 1501

1.4 15 1.91.6 2237

.12.12

.11.01

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
7-10 times 
this year

Frequency with Which Teachers Have Personally 
Experienced Physical Assaults by 

Outsiders (Excluding 
Sexual Molestation)

Elementary 
and

High School
Teachers
N* = 2316

Elementary 
Teachers
N = 1526

High School
Teachers

N = 790

^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 22

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 64

Frequency % 7.n n n

. 741 492 24932.2 32.4 31.7

324 21.3 32.1252576 25.0

135 17.2229 15.115.8364

7.559169 11.19.9228

11.520.0 9030417.1394

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Frequency with Which Teachers Have Personally 
Observed Students Verbally Assaulting 

Other Students but Without Threat 
of Physical Harm

High School
Teachers
N = 985

Elementary 
Teachers
N = 1518

Elementary 
and

High School 
Teachers 
N = 2303

Has not 
occurred 
this year

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^^Percentages may not total 100 percent due to rounding.

7**
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TABLE 23

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 8

%%Frequency nn n

871 37.6 583 38.1 288 36.5

591 25.5 323 21.1 268 34.0

13.8321 192 12.5 129 16.3

8.7191 8.2 133 58 7.4

14.9345 299 19.5 46 5.8

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 tiroes 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times .this 
year

Elementary 
Teachers
N = 1530

High School 
Teachers
N = 789

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students Verbally 

Assaulting Other Students but in Which 
No Threats of Physical Harm

Were Made

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School
Teachers
N* = 2319

2**

**Percentages may not total 100 percent due to rounding.
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TABLE 24

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 27

/Frequency nn n

24.7 7.122 28.021 1

4 28.621.3 15 20.019

28.0 5 35.726 29.2 21

14.34 5.3 26.76

14 14.318.7 218.016

Has occurred 
11 - 20 times 
this year
Has occurred 
21 - 35 times 
this year

Has occurred 
5-10 times 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Students Verbally 

Assaulting Other Students but in 
Which No Threats of Physical

Harm Were Made

Elementary 
and

High School
Principals

N* = 89
Elementary
Principals

N = 75

High School
Principals
N = 14

Has occurred 
36 or more 
times this 
year

Has occurred 
0-4 times 
this year

^'Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

7**
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TABLE 25

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 65

Frequency 7. 7.n n n

49.81126 48.6 734 47.9 392

28.321.4 22323.8 328551

9.87711.911.2 182259

54 6.9134 8.88.1188

41 5.210.01538.4194

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Frequency with Which Teachers Have Personally 
Observed Students Threatening Other Students 

with Physical Harm

High School
Teachers

N = 787

Elementary 
Teachers 
N = 1531

Elementary 
and

High School 
Teachers 
N* = 2318

**Percentages may not total 100 percent due to rounding.

2**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 26

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 9

X %Frequency n n n

1299 55.7 830 53.9 469 59.3

572 24.5 341 22.1 231 29.2

64235 171 8.110.1 11.1

6.8 15 1.9120 5.1 105

6.0 1.5124.5 93105

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Has occurred' 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Elementary 
Teachers 
N = 1540

High School
Teachers
N = 791

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students 

Threatening Other Students with 
Physical Harm

**Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2331

X**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 27

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 28

/%Frequency nn n

34 39.5 4 28.630 41.7

21.426.7 27.823 20 3

21.414.0 312 9 12.5

14.36.9 258.17

14.328 11.111.610

Has occurred 
11 - 20 times 
this year

Has occurred 
0-4 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times, this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have 

Threatened Other Students with
Physical Harm

Elementary 
and

High School 
Principals 
. N* = 86

High School 
Principals

N = 14

Elementary
Principals

N = 72

Has occurred 
5-10 times . 
this year

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

^’‘Percentages may not total 100 percent due to rounding.

7**
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TABLE 28

TEACHERS' RESPONSES TO VIOLENCE INDICATOR HO. 69

%%Frequency n n n

1983 86.0 1281 84.2 702 89.5

174 11.4 61 7.810.2235

2.436 13 1.749 2.1

1.1 2 .317.819

.86.913.819

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

High School 
Teachers
N = 784

Elementary 
Teachers
N = 1521

Frequency with Which Teachers Have Personally 
Observed Patrons Verbally Assaulting Students 

But in Which No Threats of Physical 
Harm Were Made

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**

Elementary 
and

High School
Teachers
N* = 2305
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TABLE 29

7, ZFrequency n n n

2176 142893.9 93.4 748 94.8

6.0 36 4.6127 5.5 91

.46 .611 .5 5

3 .23 .1

.111 .0

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Elementary 
and

High School 
Teachers 
N* = 2318

High School
Teachers
N = 789

Elementary 
Teachers 
N = 1529

**Percentages may not total 100 percent due to rounding.

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons Verbally 

Assaulting Students but in Which No 
Threats of Physical Harm

Were Made

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Z**

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 13
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TABLE 30

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 9

Frequency % %n n n

67.8 46 63.0 13 92.959

24.1 27.4 120 7.121

9.68.0 77

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Patrons Who Have

Verbally Assaulted Students But 
Without Threat of Physical

Harm

Elementary
Principals
N = 73

High School
Principals
N = 14

Elementary 
and

High School
Principals
N* = 87

Has occurred 
7-10 times 
this year

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this'number as the basis for 
computation.

’'^Percentages may not total 100 percent due to rounding.

%**
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TABLE 31

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 70

%Frequency %n n n

92.690.8 1362 89.8 7282090

43 5.56.6 108 7.1151

.651.31.1 2025

4 .51.3191.023

.86.57.613

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Teachers Have Personally 
Observed Patrons Threatening Students 

with Physical Harm

High School
Teachers
N = 786

Elementary 
and

High School 
Teachers 
N* = 2302

Elementary 
Teachers 
N = 1516

’‘^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Z**
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TABLE 32

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 14

Frequency / Zn n n

2240 96.5 1468 95.8 772 97.7

2.176 3.9 173.3 59

.12 .1 13 .1

2 .1.12

.11.01

Has occurred 
11 or more 
times this 
year ■

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

High School 
Teachers 
N = 790

Elementary 
Teachers 
N = 1532

^"Percentages may not total 100 percent due to rounding.

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons 

Threatening Students with 
Physical Harm

Elementary 
and

High School 
Teachers 
N* = 2322

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Z**
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TABLE 33

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 10

%Frequency n nn

85.776.4 12556.7 77.,9

14.320.8 219 .,8 1517

2.822.32

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
3-6 times 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Patrons Who Have 
Threatened Students with Physical

Harm

High School
Principals

N = 14

Elementary
Principals

N = 72

Elementary 
and

High School
Principals

■ N* - 86

Has occurred 
7-10 times 
this year

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**

’'^Percentages may not total 100 percent due to rounding.
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TABLE 34

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 731

7,7.Frequency n n n

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Elementary 
and

High School
Teachers

Elementary 
Teachers

High School 
Teachers

1a typographical error on Teacher Questionnaire item No. 73 
does not allow for an analysis of responses to this question to be 
made.

Frequency with Which Teachers Have Personally 
Observed Outsiders Verbally Assaulting 

Students but in Which No Threats of 
Physical Harm Were Made

’^'Percentages may not total 100 percent due to rounding.

*N — the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**
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TABLE 35

%/Frequency nn n

2146 92.3 1435 93.4 711 90.1

161 6.9 88 5.7 73 9.3

.410 7 .5 3 .4

6 4.3 .3 2 .3

.122 .1

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers
N = 789

Elementary 
Teachers 
N = 1536

%**

Has occurred 
7-10 times 
this year

Elementary 
and

High School 
Teachers 
N* = 2325

**Percentages may not total 100 percent due to rounding.

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders Verbally 

Assaulting Students but in Which No 
Threats of Physical Harm

Were Made

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 17
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TABLE 36
PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 30

7.Frequency nn n

57.1886.581.8 6472

21.413.5 314.8 1013

21.433.43

Has occurred 
0-4 times 
this year

Has occurred 
11-20 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Verbally Assaulted Students but 
Without Threat of Physical

Harm

High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 88
Elementary
Principals
N = 74

Has occurred 
5-10 times 
this year

^’’Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

z**
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TABLE 37

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 74

Frequency 7. 7.n n n

2087 91.6 1398 92.8 689 89.1

131 5.7 67 4.4 64 8.3

21 .9 11 .7 10 1.3

.424 21 1.4 31.1

.6 7 .916 9.7

Has occurred 
11 or more 
times this 
year

Has occurred 
7 - 10 times 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

Frequency with Which Teachers Have Personally 
Observed Outsiders Threatening Students 

with Physical Harm

Elementary 
and

High School
Teachers
N* = 2279

Elementary 
Teachers 
N = 1506

High School
Teachers
N = 773

’’"^Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 38

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 18

%/Frequency nn n

95.1750•95.4 1467 95.52217

4.74.0 37624.399

.32.23.25

2 .1.12

.12.12

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Elementary 
and

High School 
Teachers 
N* = 2325

High School
Teachers
N = 789

Elementary 
Teachers 
N = 1536

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders 

Threatening Students with
Physical Harm

^'^Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 39

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 31-

//Frequency n nn

79 89.8 70 94.6 9 64.3

47 8.0 5.4 21.43

7.11.1 11

1 7.11 1.1

Has occurred 
0-4 times 
this year

Has occurred 
11 - 20 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 
Threatened Students with Physical Harm

Elementary
Principals
N = 74

Elementary 
and

High School
Principals

N* = 88

High School
Principals

N = 14

Has occurred 
5-10 times 
this year

Has occurred 
21 - 35 times 
this year

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

^’‘Percentages may not total 100 percent due to rounding.

7**
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TABLE 40

Frequency %n n n

Has not 
occurred 
this year

1A typographical error on Teacher Questionnaire item No. 78 
does not allow for an analysis of responses to this question to be 
made.

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Students Verbally Assaulting 

School Officials but Without Threat 
of Physical Harm

Elementary 
and

High School
Teachers

Elementary 
Teachers

High School
Teachers

Has occurred 
1-2 times 
this year

"'^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 781

Z**
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TABLE 41

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 22

% %Frequency nn n

1752 75.5 1190 77.5 562 71.4

437 18.8 261 17.0 176 22.4

88 3.8 50 3.3 38 4.8

16 1.0 5 .6.921

618 1.2 .824 1.0

Has occurred 
3-6 times 
this year

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers
N = 787

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students Verbally 
Assaulting School Officials but in Which 

No Threats of Physical Harm
Were Made

Elementary 
Teachers
N = 1535

. 7**

Has occurred 
7-10 times 
this:year

^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2322

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 42

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 32

%%Frequency nn n

68.9 35.763.6 5156 5

42.9617 23.026.123

7.16.8 16.8 56

1.411.11

14.322.32

total 100 percent due to rounding.

Has occurred 
0-4 times 
this year
Has occurred 
5-10 times 
this year
Has occurred 
11 - 20 times 
this year
Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year '

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have 

Verbally Assaulted School Personnel 
but in Which no Threats of 

Physical Harm Were Made

High School
Principals
N = 14

Elementary 
and

High School
Principals

N* = 88
Elementary
Principals

N = 74

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

**Percentages may not

%**
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TABLE 43

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 39

Z zFrequency n n n

1406 61.1 978 64.6 428 54.4

472 20.5 269 17.8 203 25.8

194 8.4 118 7.8 76 9.7

49 4.23.2 3382 3.6

476.5 6.0146 6.3 99

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year ■

Elementary 
and

High School
Teachers
N* = 2300

High School
Teachers
N = 787

Elementary 
Teachers
N = 1513

Frequency with Which Teachers Have Personally 
Experienced Verbal Assaults by Students 

Where No Threats of Physical Harm
Were Made

**Percentages may not total 100 percent due to rounding.

Z**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 44

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 45

%/Frequency n nn

71.91665 1146 75.0 519 65.7

383 16.5 223 14.6 160 20.3

6.0139 77 5.0 62 7.8

50 2.2 29 1.9 21 2.7

3.4 28 3.580 523.5

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Elementary 
and

High School
Teachers
N* = 2317

High School 
Teachers
N = 790

Elementary 
Teachers
N = 1527

Frequency with Which Teachers Have Personally 
Experienced Student Threats of a Non-specific 

Nature (e.g., "I'll Get Even With 
You" Or "You Better be on the

Lookout")

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 45

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 79

%%Frequency nn n

80.561684.983.4 12731889

13.7105158 10.511.6263

4.1311.5222.353

.541.5221.126

1.291.7251.5. 34

Has not 
occurred 
this year
Has occurred 
1-2 times 
this year
Has occurred 
3-6 times 
this year
Has occurred 
7-10 times 
this year
Has occurred 
11 or more 
times this 
year -

Frequency with Which Teachers Have Personally 
Observed Students Threatening 

School Officials with
Physical Harm

High School
Teachers

N = 765

Elementary 
Teachers 
N = 1500

Elementary 
and

High School 
Teachers 
N* = 2265

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**
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TABLE 46

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 23

%%Frequency nn n

91.4 88.690.4 1400 7002100

9.27.2 73184 1117.9

1.31.0 101525 1.1

4 .5.12.36

.43.34.37

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year ,

High School
Teachers
N = 790

Elementary 
Teachers
N = 1532

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students 

Threatening School Officials 
with Physical Harm

Elementary 
and

High School
Teachers
N* = 2322

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 47

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 33

/ %Frequency n n n

77 64.388.5 68 993.2

47 8.0 21.45.5 3

7.111 1.1

1.4 1 7.112 2.3

Has occurred 
11 - 20 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Has occurred 
0-4 times 
this year

Has occurred 
5-10 times 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have 

Threatened School Personnel with
Physical Harm

Elementary
Principals
N = 73

Elementary 
and

High School
Principals

N* = 87

High School
Principals
N = 14

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

’"'Percentages may not total 100 percent due to rounding.

7**
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TABLE 48

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 40

%%Frequency n n n

1955 85.2 1312 86.9 643 81.9

240 10.5 137 13.19.1 103

53 2.3 32 21 2.72.1

.8 6 .8.8 1218

17 12 1.51.129 1.3

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has not 
occurred 
this year

Elementary 
and

High School 
Teachers 
N* = 2295

Elementary 
Teachers 
N = 1510

High School 
Teachers
N = 785

Frequency with Which Teachers Have Personally 
Experienced Threats of Physical 

Harm by Students

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Has occurred 
7-10 times 
this year

^^Percentages may not total 100 percent due to rounding.

%**
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TABLE 49

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 83

%7,Frequency n nn

84.7 83.8 680 86.51957 1277

9.57510.8 175 11.5250

1.52.8 124254 2.3

9 1.11.1171.126

1.310.9131.023

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has Occurred 
11 or more 
times this 
year

High School
Teachers

N = 786

Elementary 
Teachers 
N = 1524

Frequency with Which Teachers Have Personally 
Observed Patrons Verbally Assaulting School 

Officials but Without Threat of 
Physical Harm

^Percentages may not total 100 percent due to rounding.

2**

Elementary 
and

High School 
Teachers 
N* = 2310

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 50

TEACHERS'RESPONSES TO VIOLENCE INDICATOR NO. 27

% %Frequency nn n

2151 141392.8 92.5 738 93.4

140 6.0 97 6.4 43 5.4

1421 .9 .9 7 .9

2 .1 2 .1

1 .1 2 .33 .1

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers
N = 790

Elementary 
Teachers
N = 1527

Elementary 
and

High School 
Teachers 
N* = 2317

^Percentages may not total 100 percent due to rounding.

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons Verbally 

Assaulting School Officials But 
Wherein No Threats of Physical

Harm Were Made

7**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 51

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 34

% %Frequency n nn

77 87.5 67 71.490.5 10

6.8 14.38.0 5 27

1.411.11

1.4 7.11 12 2.3

7.111.11

Has occurred 
0-4 times 
this year

Has occurred 
11 - 20 times 
this year

Has occurred 
5-10 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Patrons Who Have 
Verbally Assaulted School Personnel 

but Without Threat of 
Physical Harm

Elementary 
and

High School
Principals

N* = 88

Elementary
Principals
N = 74

High School
Principals

N = 14

^'Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.
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TABLE 52

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 49

Frequency % 7,n n n

704 89.288.3 1349 87.82053

69 8.710.4228 9.8 159

1.4 12 1.52234 1.5

2 .3.23.25

.32.23.25

Has occurred 
11 or more- 
times this 
year .

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Elementary 
and

High School 
Teachers 
N* = 2325

High School
Teachers
N = 789

Elementary 
Teachers 
N = 1536

Frequency with Which Teachers Have Persbnally 
Experienced Verbal Assaults by Patrons 
Wherein No Threats of Physical Harm

Were Made

^^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 53

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 50

Frequency 7, %n n n

2272 97.6 1498 77497.5 97.9

48 2.1 33 2.1 15 1.9

3 .2 .35 .2 2

.1 2 .12

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Elementary 
and

High School 
Teachers 
N* = 2327

Elementary 
Teachers 
N = 1536

High School
Teachers

N = 791

Frequency with Which Teachers Have Personally 
Experienced Threats of Physical 

Harm by Patrons

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Has occurred 
7-10 times 
this year

**Percentages may not total 100 percent due to rounding.

7**
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TABLE 54

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 51

%%Frequency nnn

94.37441460 95.32204 95.0

5.3424.366108 4.7

.434 .3.37

.11.01

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School 
Teachers
N = 789

Elementary 
Teachers 
N = 1532

Frequency with Which Teachers Have Personally 
Experienced Threats of Non-specific Actions 

by Patrons (e.g., "I'll Get Even With 
You" Or "You Better Be on The

Lookout")

^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2321

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 55

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 84

7.7.Frequency nn n

94.1 748 95.2143194.52179

2.84.1 223.6 6284

.65.35.410

4 .51.116.920

.97.46.613

Has not 
occurred 
this year
Has occurred 
1-2 times 
this year
Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year ’

Frequency with Which Teachers Have Personally 
Observed Patrons Threatening School Officials 

with Physical Harm

High School
Teachers

N = 786

Elementary 
Teachers 
N = 1520

Has occurred 
7-10 times 
this year

’'^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2306

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 56

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 28

7./Frequency n n n

97.27631478 96.82241 96.9

2.8223.04668 2.9

.11.01

.11.01

.11.01

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons 

Threatening School Officials 
with Physical Harm

High School
Teachers
N = 785

Elementary 
Teachers 
N = 1527

^^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School
Teachers
N* = 2312

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 57
PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 35

% /Frequency n n n

83 95.4 70 95.9 13 92.9

4.64 3 4.1 7.11

total 100 percent due to rounding.

Has occurred 
0-4 times 
this year

Has occurred 
5-10 times 
this year

Has occurred 
11 - 20 times 
this year
Has occurred 
21 - 35 times 
this year
Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Patrons Who Have 

Threatened School Personnel with 
Physical Harm

Elementary
Principals

N = 73
High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 87

**Percentages may not

7**

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.
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TABLE 58

% %Frequency n n n

89.42057 1386 91.5 671 85.3

7.4171 87 5.7 84 10.7

37 1.6 1.4 1621 2.0

10 .7 5 .6.715

11 1.411 .71.022

tages

total 100 percent due to rounding.

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times 'this 
year

Elementary 
and

High School 
Teachers 
N* = 2302

High School
Teachers
N = 787

Elementary 
Teachers 
N = 1515

*N = the number of respondents who answered this item. Percen- 
have been adjusted to reflect this number as the basis for 

computation.

Frequency with Which Teachers Have Personally 
Observed Outsiders Verbally Assaulting 

School Officials But Wherein No 
Threats of Physical Harm

Were Made

**Percentages may not

7**

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 87
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TABLE 59

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 31

% %Frequency n n n

92.494.1 1453 7302183 95.0

4.4 7.068 555.3123

4 .54 .38 .3

.11.12.13

.12.12

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3- 6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers 
N = 790

Elementary 
Teachers 
N = 1529

**Percentages may not total 100 percent due to rounding.

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders Verbally 
Assaulting School Officials But Wherein No 

Threats of Physical Hann Were
Made

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School
Teachers
N* = 2319

7**
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TABLE 60

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 37

%/Frequency n n n

81 94.2 69 85.795.8 12

14.34.2 25.8 35

Has occurred 
0-4 times 
this year
Has occurred 
5-10 times 
this year
Has occurred 
11 - 20 times 
this year
Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Verbally Assaulted School Personnel 
but Without Threat of

Physical Harm

Elementary 
and

High School
Principals

N* = 86
Elementary
Principals
N = 72

High School
Principals

N = 14

7**

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

^’'Percentages may not total 100 percent due to rounding.
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TABLE 61

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 54

Harm Were Made

Frequency % %n n n

85.36751437 94.12112 91.1

11.89376 5.0169 7.3

2.016.571.023

.65.35.410

.32.12.24

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers
N = 791

Elementary 
Teachers 
N = 1527

Has occurred 
3-6 times 
this year

Frequency with Which Teachers Have Personally 
Experienced Verbal Assaults by Outsiders 

but in Which No Threats of Physical

Elementary 
and

High School 
Teachers 
N* = 2318

^’'Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 62

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 60

% /Frequency n n n

2218 95.6 1483 97.1 735 92.9

87 3.8 37 2.4 6.350

6 .3 4 .3 2 .3

1 .1 2 .33 .1

2 .33 .2.25

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers
N = 791

Elementary 
Teachers
N = 1528

Frequency with Which Teachers Have Personally 
Experienced Threats of Non-specific Actions 
by Outsiders (e.g., "I'll Get Even With 

You" or "You Better Be on The
Lookout")

^^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School
Teachers
N* = 2319

7**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 63

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 55

%%Frequency n n n

94.27451493 97.72238 96.5

5.2411.9293.070

.54.23.37

.11.12.13

.11.01

Has not 
occurred 
this year
Has occurred 
1-2 times 
this year
Has occurred 
3-6 times 
this year
Has occurred 
7-10 times 
this year
Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Experienced Threats of Physical Harm 

by Outsiders

High School
Teachers
N = 791

'Elementary 
Teachers
N = 1528

Z**

Elementary 
and

High School 
Teachers 
N* = 2319

’’‘^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 64

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 88

7.7,Frequency n n n

1432 94.3 708 90.12140 92.9

7.96258 3.85.2120

.548 .5.512

.43.812.715

1.19.58.717

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year ,

Elementary 
and

High School
Teachers
N* = 2304

High School
Teachers
N = 786

Elementary 
Teachers 
N = 1518

Frequency with Which Teachers Have Personally 
Observed Outsiders Threatening School 

Officials with Physical 
Harm

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^Percentages may not total 100 percent due to rounding.

7**
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TABLE 65

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 32

z zFrequency n n n

2223 96.2 1476 97.0 747 94.6

83 42 413.6 2.8 5.2

1 .11 .12 .1

1 .1.234 .2

total 100 percent due to rounding.

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School 
Teachers
N = 790

Has not 
occurred 
this year

Elementary 
Teachers
N = 1522

Elementary 
and

High School
Teachers
N* •■= 2312

Frequency with Which Teachers Have Personally 
. Intervened as a Result of Outsiders 

Threatening School Officials 
with Physical Harm

A Percentages may not

Z**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 38

%%Frequency nn n

84 92.997.7 71 98.6 13

7.111.21

1.41.2 11

Has occurred 
0-4 times 
this year

Has occurred 
11 - 20 times 
this year

Has occurred 
5-10 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Threatened School Personnel With 
Physical Harm

Elementary
Principals

N = 72

High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 86

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.

**Percentages may not total 100 percent due to rounding.

7**
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TABLE 67

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 66

%%Frequency n n n

92.01410 72192.592.32131

2.04.8 394.9 73112

.861.015.921

1.1916 1.01.125

1.1.7 9.8 1019

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers 

. N = 784

Elementary 
Teachers
N = 1524

Frequency with Which Teachers Have Personally 
Observed Students Sexually Molesting or 

Attempting to Molest Other 
Students

’"^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2308

7**

XN = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 68
TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 10

%%Frequency n nn

95.47541452 94.52206 94.8

3.94.7 3173104 4.5

.43.4 7 .510

.1.2 13.24

1 .1.12.13

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students Sexually 

Molesting or Attempting to Molest 
Other Students

High School
Teachers

N = 790

Elementary 
Teachers 
N = 1537

^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2327

7**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 69

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 7

%Frequency %n n n

85 96.6 72 97.3 13 92.9

3 3.4 2 2.7 1 7.1

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have

Sexually Molested or Attempted to 
Molest Students

Elementary
Principals
N = 74

High School
Principals
N = 14

Elementary 
and

High School
Principals

• N* = 88

^’'Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 70

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 75

%/Frequency n n n

97.174896.796.8 14482196

1.71.8 131.8 2740

1 .1.11.12

.321.117.819

.86.35.511

Has not 
occurred 
this year

Has occurred 
7-10 times 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Outsiders Sexually Molesting 

or Attempting to Molest Students

High School
Teachers

. N = 770

Elementary 
Teachers 
N = 1498

^^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2268

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**
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TABLE 71

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 19

%%Frequency n n n

98.298.4 77398.4 15092282

1.8141.6241.638
Has occurred 
1-2 times . 
this year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders 
Sexually Molesting or Attempting 

to Molest Students

Elementary 
Teachers 
N = 1533

High School
Teachers

N = 787

**Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2320

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 72

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 13

7.%Frequency nnn

90.8 68 78.679 93.2 11

6.8 3 21.48 9.2 5

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Sexually Molested or Attempted to 
Molest Students

Elementary
Principals

N = 73

High School 
Principals

N = 14

Elementary 
and

High School
Principals

N* = 87

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 73

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 80

% %Frequency n n n

2182 96.7 1450 97.0 96.1732

44 1.9 22 1.5 22 2.9

2 1.1 .1 1 .1

.817 15 1.0 2 .3

7 .5 5 .712 .5

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

High School 
Teachers
N = 762

Elementary 
Teachers
N = 1495

Frequency with Which Teachers Have Personally 
Observed Students Sexually Molesting 

or Attempting to Molest 
School Officials

Elementary 
and

High School
Teachers
N* = 2257

’'^Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 74

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 24

%%Frequency nnn

98.67781507 98.52285 98.5

1.41123 1.534 1.5

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which-Teachers Have Personally 
Intervened as a Result of Students 
Sexually Molesting or Attempting 

to Molest School Officials

Elementary 
and

High School
Teachers
N* = 2319

High School
Teachers
N = 789

Elementary 
Teachers
N = 1530

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 75

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 16

%%Frequency n nn

85.773 100.0 1285 97.7

14.322.32

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year .

Elementary 
and

High School
Principals

N* = 87

Elementary
Principals
N = 73

High School
Principals
N = 14

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have 

Sexually Molested or Attempted to 
Molest School Personnel

’^Percentages may not total 100 percent due to rounding.

Z**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 76

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 46

%%Frequency nnn

2285 98.4 98.71505 98.3 780

1.31.41.4 22 1032

3 .2.13

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Elementary 
Teachers
N = 1531

High School
Teachers 
N = 790

Frequency with Which Teachers Report to Have 
Personally Experienced Sexual Molestation 

or Attempted Molestation by 
Students

Elementary 
and

High School 
Teachers 
N* = 2321

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 77

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 89

Frequency % %n n n

2251 97.2 1484 76797.1 97.5

36 1.6 26 1.7 10 1.3

2 .1 2 .1

8 .4.5 .5 311

8 7.6 .5 .915

Has occurred 
11 or more 
times this 
year

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Elementary 
Teachers
N = 1528

High School
Teachers 
N = 787

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Frequency with Which Teachers Have Personally 
Observed Outsiders Sexually Molesting 

or Attempting to Molest 
School Officials

’'■^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2315
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TABLE 78

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 33

%%Frequency nn n

98.4- 780 99.0150198.62281

.91.4 72128 1.2

.23.13

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers 
N = 788

Elementary 
Teachers
N = 1525

^^Percentages may not total 100 percent due to rounding.

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders Sexually 

Molesting or Attempting to Molest 
School Officials

%**

Elementary 
and

High School 
Teachers 
N* = 2313

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 79

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 21

%%Frequency nnn

1498.6 100.098.9 7286

1.411.11

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year .

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Sexually Molested or Attempted to 
Molest School Officials

Elementary
Principals

N = 73

Elementary 
and

High School
Principals

N* = 87

High School
Principals
N = 14

’"'Percentages may not total 100 percent due to rounding.

7.**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 80

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 61

%7.Frequency n nn

98.798.6 1504 98.5 7812285

1.31.4 101.4 2232

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Experienced Sexual Molestation or Attempted 

Molestation by Outsiders

High School
Teachers

N = 791

■ Elementary 
Teachers
N = 1527

**Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2318

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 81

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 67

%7.Frequency n nn

81.481.3 63881.4 12381876

12.8 14.3112184 12.1296

2.63.4 20523.172

8 1.02.0301.638

.861.2181.024

Has occurred 
7-10 times 
this year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Frequency with Which Teachers Have Personally 
Observed Students Wielding Weapons 

Against Other Students

High School
Teachers 

N = 784

■ Elementary 
Teachers
N = 1522

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School 
Teachers 
N* = 2306

’‘^Percentages may not total 100 percent due to rounding.

%**
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TABLE 82

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 11

%%Frequency n n n

2068 88.9 1358 88.5 710 89.8

9.49.4 144 9.4 74218

.41.4 324 1.0 21

.4.4 36.49

.4 1 .16.37

Has occurred 
7-10 times 
this year

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students Wielding 

Weapons Against Other Students

Elementary 
and

High School 
Teachers 
N* = 2326

High School
Teachers
N = 791

Elementary 
Teachers 
N = 1535

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 83

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 6

% 7.Frequency n n n

4 28.662.5 68.955 51 •

21.6 6 42.91625.022

21.44.1 336.86

7.11.4 112.32

4.133.43

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have 
Wielded Weapons Against Other Students

Elementary
Principals

N = 74

High School 
Principals

N = 14

Elementary 
and

High School
Principals

N* = 88

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 84

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 39 ■

/ %Frequency n n n

42.980.0 665 74.7 59

35.716.4 517 19.5 12

14.31.4 23.43 1

1.411 1.1

7.111.11

Has occurred 
0-4 times 
this year

Has occurred 
11 - 20 times 
this year

Has occurred 
5-10 times 
this year

Has occurred 
21 - 35 times 
this year

Has occurred 
36 or more 
times this 
year

Frequency with Which Weapons Have 
Been Confiscated from

Students

Elementary 
and

High School
Principals

N* = 87
Elementary
Principals

N = 73

High School
Principals

N = 14

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Per
centages have been adjusted to reflect this number as the basis 
for computation.
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TABLE 85

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 76

%%Frequency n n n

2178 96.1 1443 95.696.4 735

2.4 3.330 2.0 2555

2 .12 .1

.4316 1.1.819

.8.4 66.512

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year .

Frequency with Which Teachers Have Personally 
Observed Outsiders Wielding Weapons 

Against Students

High School
Teachers
N = 769

Elementary 
Teachers 
N = 1497

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School 
Teachers 
N* = 2266

**Percentages may not total 100 percent due to rounding.

7.**
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TABLE 86

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 20

% %Frequency n n n

2259 97.4 1493 97.5 766 97.1

2.5 2.4 2.859 37 22

1 .1 1 .12 .1

Has not 
occurred 
this year

Has occurred 
11 or more 
times this 
year ■

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders 
Wielding Weapons Against Students

High School
Teachers

N = 789

Elementary 
Teachers 
N = 1531

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2320

%**
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TABLE 87

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 12

% %Frequency n n n

77 87.5 69 93.2 8 57.1

9 10.2 5 6.8 4 28.6

1 1.1 7.11

1.11 1 7.1

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Wielded Weapons Against Students

Elementary
Principals
N = 74

High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 88

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**
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TABLE 88

7,/Frequency n n n

2222 96.6 1461 96.4 761 96.9

48 2.1 32 162.1 2.0

4 .2 4 .3

1417 .7 .9 3 .4

4.4 .3 5 .69

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Patrons Wielding Weapons 

Against Students

High School
Teachers

N = 785

Elementary 
Teachers
N = 1515

^^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School 
Teachers 
.N* = 2300

Z**

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 71
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TABLE 89

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 15

as

7. %Frequency n n n

1504 781 99.02285 98.3 98.0

8 1.01.6 30 2.038

.01.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

High School
Teachers

N = 789

Elementary 
Teachers 
N = 1535

Frequency with Which Teachers Have Intervened 
a Result of Patrons Wielding 
Weapons Against Students

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School 
Teachers 
N* = 2324

**Percentages may not total 100 percent due to rounding.

7**
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TABLE 90

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 11

7. %Frequency n n n

95.4 92.91383 70 95.9

7.14.1 14.6 34

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Patrons Who Have 

Wielded Weapons Against Students

High School
Principals

N = 14

Elementary
Principals

N = 73

Elementary 
and

High School
Principals

N* = 87

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^Percentages may not total 100 percent due to rounding.

%**
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TABLE 91

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 81

%7.Frequency n n n

94.02207 95.3 1467 74095.9

4.43.2 38 2.5 3573

4 .34 .2

.65.913.818

.97.57.614

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Students Wielding Weapons 

Against School Officials

High School
Teachers

N = 787

Elementary 
Teachers 
N = 1529

Elementary 
and

High School 
Teachers 
N* = 2316

**Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 92

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 25

%%Frequency n n n

2276 97.8 1504. 97.797.8 772

18 2.332 2.150 2.1

.1.0 11

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Students Wielding 

Weapons Against School Officials

High School
Teachers 
N = 790

Elementary 
Teachers 
N = 1538

Elementary 
and

High School 
Teachers 
N* = 2328

^Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 93

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 15

% /Frequency nn n

71.494.680 90.9 70 10

14.35.4 26.8 46

14.322.32

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Students Who Have 

Wielded Weapons Against
School Personnel

High School
Principals

N = 14

Elementary 
and

High School
Principals 

N* = 88

Elementary
Principals

N = 74

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

* ^Percentages may not total 100 percent due to rounding.

7**
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TABLE 94

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 47

% zFrequency n nn

97.176797.5149297.32259

2.7212.4362.557

.11.11.12

.11.01

.11.11.12

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year -

Frequency with Which Teachers Have Personally 
Experienced Having Weapons Wielded Against 

Them by Students

High School
Teachers
N = 790

Elementary 
Teachers
N = 1531

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School
Teachers
N* = 2321

**Percentages may not total 100 percent due to rounding.

Z**
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TABLE 95

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 85

%%Frequency nnn

96.4 760 96.92224 96.6 1464

1.532 2.1 1244 1.9

.324 .36 .3

.43.913.716

.97.35.512

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Patrons Wielding Weapons 

Against School Officials

High School 
Teachers
N = 784

Elementary 
Teachers
N = 1518

Elementary 
and

High School
Teachers
N* = 2302

’'"'Percentages may not total 100 percent due to rounding.

7**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 96

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 29

% %Frequency nn n

98.3 98.91495 98.0 7792274

1.01.8 8281.636

.112 .1.13

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year ■

Frequency with Which Teachers Have Personally 
Intervened as a Result of Patrons Wielding 

Weapons Against School Officials

Elementary 
and

High School 
Teachers 
N* = 2313

Elementary 
Teachers 
N = 1525

High School 
Teachers 
N = 788

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^Percentages may not total 100 percent due to rounding.

%**
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TABLE 97

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 19

ZZFrequency nnn

98.6 14 100.0098.8 7185

1.411.21

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Frequency with Which Principals Have Adminis
tratively Dealt with Patrons Who Have 

Wielded Weapons Against 
School Personnel

Elementary
Principals

N = 72

High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 86

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Z**
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TABLE 98

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 52

Frequency % %n n n

98.7 782 98.92292 1510 98.6

81.4 1.02129 1.2

.11.01

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
7-10 times 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Teachers Have Personally 
Experienced Having Weapons Wielded Against 

Them by Patrons

Elementary 
Teachers 
N = 1531

High School
Teachers
N = 791

Elementary 
and

High School 
Teachers 
N* = 2322

’'^Percentages may not total 100 percent due to rounding.

%**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 99

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 90

%7.Frequency n n n

147596.3 96.7 95.72225 750

23 2.92.3 30 2.053

.35.25

.43.69.512

1.08.57.615

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Observed Outsiders Wielding Weapons 

Against School Officials

High School
Teachers

N = 784

Elementary 
Teachers 
N = 1526

Elementary 
and

High School 
Teachers 
N* = 2310

^^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 100

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 34

7. ZFrequency n n n

2260 98.0 1487 98.197.9 773

14 1.843 1.9 29 1.9

3 .2.13

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Intervened as a Result of Outsiders Wielding 

Weapons Against School Officials

Elementary 
and

High School 
Teachers 
N* = 2307

High School
Teachers 

N = 788

Elementary 
Teachers 
N = 1519

’’'’’■'Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**
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TABLE 101

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 20

% /Frequency n n n

84 97.7 72 100.0 85.712

1.2 1 7.11

1 7.11 1.2

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Adminis
tratively Dealt with Outsiders Who Have 

Wielded Weapons Against 
School Personnel

Elementary
Principals

N = 72

High School
Principals

N = 14

Elementary 
and

High School
Principals

N* = 86

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

**Percentages may not total 100 percent due to rounding.

%**
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TABLE 102

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 62

7. Z.Frequency n n n

2275 98.1 1502 98.2 773 97.8

1.6 1.4 1.922 1537

1 .13 .2.24

.112 .1.13

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Teachers Have Personally 
Experienced Having Weapons Wielded Against 

Them by Outsiders

High School
Teachers
N = 790

' Elementary
Teachers
N = 1530

Elementary 
and

High School 
Teachers 
N* = 2320

^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Z**
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TABLE 103

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 41

%/Frequency n nn

. 1917 82.2 1310 85.0 607 76.8

15.6159 10.3 123282 12.1

4.434 352.269 3.0

1.41117 1.11.228

14 1.81.4211.535

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequencies with Which Students Have 
Threatened to Damage 

Teachers' Cars

High School 
Teachers
N = 790

Elementary 
Teachers
N = 1541

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School
Teachers
N* = 2331

%**
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TABLE 104

TEACHERS’ RESPONSES TO VIOLENCE INDICATOR NO. 42

%7.Frequency n n n

1426 711 90.12137 92.0 93.0

9.56.5 75174 7.5 99

.114 .3.25

.11.234 .2

.11.12.13

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Students 
Have Caused Damage to 

Teachers' Cars

Elementary 
Teachers 
N = 1534

High School
Teachers

N = 789

%**

**Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Teachers 
N* = 2323

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 105

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 56

Frequency / %n n n

97.597.6 770148797.62257

2.3182.2342.252

1 .1.11.12

.11.01

.11.01

Has not 
occurred 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Frequency with Which Outsiders Have 
Threatened to Damage 

Teachers' Cars

High School
Teachers

N = 790

Elementary 
Teachers 
N = 1523

Elementary 
and

High School 
Teachers 
,N* = 2313

’^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**
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TABLE 106

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 57

% /Frequency n n n

96.276097.2149396.92253

3.83041 2.73.171

.11.01

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Outsiders Have 
Caused Damage to Teachers'

Cars

High School
Teachers

N = 790

Elementary 
Teachers 
N = 1536

Elementary 
and

High School 
Teachers 
N* = 2326

^Percentages may not total 100 percent due to rounding.

7**

= the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 107

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 43

7.Frequency n n n

94.374496.4 1487 97.52231

40 5.133 2.273 3.2

.54.23.37

.11.12.13

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year
Has occurred 
7-10 times 
this year
Has occurred 
11 or more 
times this 
year .

High School
Teachers
N = 789

Elementary 
Teachers 
N = 1525

Frequency with Which Students Have Threatened 
to Bomb or Otherwise Damage

Teachers' Homes

'^Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School
Teachers
N* = 2314

%**



313

TABLE 108

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 44

/ 7.Frequency n n n

1495 98.0 768 97.397.82263

2.41.8 192746 2.0

.32.12.24

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Students Have 
Caused Damage to 
Teachers' Homes

High School
Teachers

N = 789

Elementary 
Teachers 
N = 1525

’^’'Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

Elementary 
and

High School 
Teachers 
N* = 2314

%**



314

TABLE 109

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 58

Frequency / 7.n n n

98.4 781 98.915082289 98.5

1.4 7 .9221.229

.32.12.24

.11.01

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Patrons or Outsiders Have 
Threatened to Bomb or Otherwise

Damage Teachers' Homes

High School
Teachers N = 790

Elementary 
Teachers 
N = 1533

Elementary 
and

High School 
Teachers 
N* = 2323

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^^Percentages may not total 100 percent due to rounding.

%**
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TABLE 110

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 59

Frequency % /n n n

98.577898.698.6 15062284

1.41.4 11211.432

.11.01

Has occurred 
11 or more 
times this 
year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
1-2 times 
this year

Frequency with Which Patrons or Outsiders 
Have Caused Damage to

Teachers' Homes

High School
Teachers

N = 790

Elementary 
Teachers 
N = 1527

*N = the number of respondents vho answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

%**

Elementary 
and

High School 
Teachers 
N* = 2317

’^Percentages may not total 100 percent due to rounding.
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TABLE 111

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 23

7. ZFrequency n n n

83.0 35.773 68 591.9

8.1 35.76 511 12.5

21.433.43

7.111.11

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Called 
Police to Remove Students From

School Grounds

High School 
Principals

N = 14

Elementary 
and

High School
Principals 

. N* = 88

Elementary
Principals

N = 74

’^Percentages may not total 100 percent due to rounding.

Z**

• *n = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 112

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 24

/%Frequency n nn

14 100.084 96.6 70 95.9

4.13.4 33

Has occurred 
1-2 times 
this year

Has not 
occurred 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Called 
Police to Remove Patrons From

School Grounds

High School
Principals

N = 14

Elementary
Principals

N = 73

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

^^Percentages may not total 100 percent due to rounding.

Elementary 
and

High School 
Principals 

. N* = 87

7**
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TABLE 113

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 25

%%Frequency n nn

6.6. 82.4 35.7' 61 575.0

14.9 6 42.91119.317

14.322.724..54

7.111.11

Has not 
occurred 
this year

Has occurred 
1-2 times 
this year

Has occurred 
3-6 times 
this year

Has occurred 
7-10 times 
this year

Has occurred 
11 or more 
times this 
year

Frequency with Which Principals Have Called 
Police to Remove Outsiders From

School Grounds

Elementary 
and

High School
Principals
N* r 88

Elementary
Principals

N = 74

High School
Principals
N = 14

’’^Percentages may not total 100 percent due to rounding.

7**

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.
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TABLE 114

TEACHERS' RESPONSES TO VIOLENCE INDICATOR NO. 120

%%Frequency n nn

1216 68.1 846 58.473.5 370

28.7423 241 18223.7 20.9

62 9.840 3.5102 5.7

3.224 2.1 2044 2.5

No problem 
with gangs 
this year

Some problem, 
but non-violent 
in nature

8 or more 
times this 
year

1-3 times 
this year

4-7 times 
this year

Frequency with Which Teachers Report Gangs 
to Present Serious Disruption

Problems in the Schools

Elementary 
and

High School 
Teachers 
N* = 1785

High School
Teachers
N = 634

Elementary 
Teachers 
N = 1151

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

**Percentages may not total 100 percent due to rounding.

’Z**
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TABLE 115

PRINCIPALS' RESPONSES TO VIOLENCE INDICATOR NO. 56

%Frequency Zn n n

70 80.5 82.260 71.410

17.8 14.315 17.2 13 2

7.111.11

1 7.11.11
4-7 times 
this year

No problem 
with gangs 
this year

Some problem, 
but non-violent 
in nature

1-3 times 
this year

8 or more 
times this
year

Frequency with Which Principals Report Gangs 
to Present Serious Disruption Problems 

in the Schools

Elementary 
and

High School
Principals

N* = 87

Elementary
Principals
N* = 73

High School
Principals
N = 14

**Percentages may not total 100 percent due to rounding.

*N = the number of respondents who answered this item. Percen
tages have been adjusted to reflect this number as the basis for 
computation.

7**



APPENDIX H

RESPONSES OF SCHOOL PERSONNEL

ON CAUSES OF VIOLENCE



22 2 2 2 2 2 i 5 2 5 I

2 2S 2 2 2 2 2 2 2 2 2 2 2

d 2 d 2 2 2 2 2 3 ° S 2 2

■ 22 2 2 2 2 2 i 2 2 ■ S
a a s a

2 2s i :2 2 d i 2 2

2I 1 2 22 5 s 2 : 1• 2

2 2 a 3 10 a a 2 r~ a a a

S 2 ~ Sa a a a a a

2a sa a d

2 2 i 1i : S 2 2s 2 i = i
ass a 2 2a a s as sa 3 aa

*Ii !
sh •S

322

!

•s
i

i

1

j
2

!

i

I
I

a
§

I&
8d

1 I

[
i

I

j 
3

J

s
■5

s11
ili i HjiiiM
i i n I *1 - ■!-’’!
- ’ :1 I » 1

h : ii

: ; a

i
■JS 1 II 
«h J-s s?

i 
H
11

Sj« U

?? i

i i i? i I Ml i 
Illi s h a hi h iiiiiii

H
51
• ?

IL. 
bi; 
HL 
HI; 
i H | 
? 5 S 5 

i!
. S I 

| n i 
i i L 
‘ H |

hij 
j : : ; 
S — £ 
2 2 S 82 i n 
« 8 J

I I I

I nI«h ii
I K 3

h



323

c

a

a

3 2 5

i-

{
2

I
5

2

2

8

2

5

8 

s
d

s

2

E

2

2

s

S

;•

s

s

2

S

2

3

2

3

3
5

s

2

3
3

3

e

3

3

2

3

i

i
&

M

I

I

I
I
I

• A

55
CH
H 4

85

2

s

d

8

2

»

d

S

2

3

2

d

3

3

:

1 
i 
I 
i 
I 
8 

h 
!s F 
r 

fl 
^8 

3! 
•: 
3« 
*1 3

G *O 
8x5 
<8 
« 41 M

55! 
©•0 4

5.5

s5&

HiiA IH i! 
•="”5. m i: 

iw ?«! fe! ! :«^s.s -88 §-

h
H1I
?|ii

a Hui
is.

i
L 
si H O 
5S 
gg 
3g as 

" s§ 
3 a2 a Is E« UO a° M M w rt 

gg
SS
SS cu cs <n w

s s
s 
O 

’.S 
3? 
a 8 " "* o ® ” M • ©04 G O • 3 *O

•u *o o x ® a< • <1 a« g ■ ■o ©
h © +J *o m a <n * h 41 3 -u
5 X *O OX O H 41 ■ -Q O M G +14

M-. u ** h w O © X O O>H X O H OO® “ -»js- 5>ju 5co2 £©■§ .
© H ©MH O *J M X CM O a-O+J I
H O 3 A O M M 44© H o > 0 4 <

SSS WS oil ' 
O O J4 0*0 © H 41 +> OUOP X G O X — ««■«._ w
MOM t! *O « © >, -H a G CC4 *1 © «M CH H C XH
+JMO. H® « H H H © © « © OH +• HOP H 4 © © H >

4 GS«4fl © O *O H HOHH +14141 J3QH C *O *0 H+1 4
© M *1 4 H © G X3 ■ 4 O O O*H O 4HO +1X0 X40HCX
X®d H X M O H © H H O X 6. X M 3 OX © +1 X © ©.
P30 HCU+1OM H*QH> >40.4 S>*0 H4*l M H 4 > *1X

2 

=

s 

s

d

5

2

2

5"
*3
13

X cn I
PG 4 6

■H H H
©•o ca w 3 “

r-, «*1 3h © X M
HQ. MGSh O 400
0 h o©H-a ©a
OO H *O +> +> H " --
X ® > 3 4 O *0
” —< 4 41 © -H VTM-r,
w -J X « M M <M H X +1

« tn+1 0 M *J M 
m r> . n M © *J O

•O M 4 m • H 41 o 41 4 +> 4 C G M H «M« XH
0X0 M4H <J OMC +14* GH*OH © 4 J OX D» 
O OH X O H OO© 4©4 XOX3HXO ©H -H H 

H > +JQMH X *O MM ©H 41 41 0.41 C >, X > *» MO
><X 4 OX O©3 >1® • XO 4H0HX 40 Q
o <4 rt u r. » -< jj c X +1H 6 O X PXO ©X

■ 4 © o > h « ■ *4i x - a xo
H M 4 • fl H • © ax*Q 41 4 •

4 4© >040'0h©0<0 4 4
) X 41 ©4141© 0 0 H 4> X M4C
J CH H C >1H 4 >1 -3 6 Oho

HOP H4©0H>©H P © 41 X H
x 6h a*o*oh u 4 4> 5hh u J « B«.-« «
41X0 XOSHCXOG O 4 6 E 30

. .. '--’©X© ©HM 0 6© COC+IH
l X 41 41 S >H XH41 H CH 4 4

; 3
. ,5
© H H O 0 O
■O C 0. 0

4 41 © H
X © M M *“ 
© t!>41 „

« 6 • X H ®
H H 4 3 « ©

5^5
a © © M *Q *3 o

52? •3°35<, 
H a 41 H o o © 
30© > g 3 © o



APPENDIX I

TEACHER RESPONSES ON FEAR, FRUSTRATION

AND OCCUPATIONAL SATISFACTION
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APPENDIX J

RECOMMENDATIONS FOR MODIFYING

THE PHASE 2 QUESTIONNAIRES



Future

to

re commen-

1. In both items,

the word

2. Items 113 through 119 concern teacher armament. The

II

through 119.

II

327

meaningful interpretation of the responses to items 113

That is, the manner in which question 113

could also be interpreted to mean that teachers arm them

selves for protection from students and/or any other persons. 

It is recommended that item 113 not include the phrase,

The researcher regrets having included in 

. . and/or in my car . .

and/or in my car."

this question the phrase, "

since it is believed that its inclusion invalidated any

is phrased does not allow one to attribute teacher arma

ment directly to self-defense from students as responses

leading question (113) reads, "I carry a weapon with me 

on school grounds and/or in my car for the purpose of 

self-defense (do not include a regulation paddle as a 

weapon)."

Items 73 and ?8 have typographical errors.

"with" should read "without."

A major limitation of the study described early in 

the dissertation concerns certain inadequacies of the Phase 2 

questionnaires. Since it has been recommended that the study 

be replicated in the Birmingham system in following years, it 

logically follows that recommendations for modifying these 

survey - instruments be included in the current study, 

researchers using the instruments may see fit to modify the 

Teacher Questionnaire and/or the Principal Questionnaire 

a greater extent than is suggested in the following 

dations.
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3-

4.

tionnaire.

isons to tie made on each of the possible sources of dis

ruption examined in the study.

While the Principal Questionnaire contains items to assess5«
extent to which principals require police intervention,the

reasons for such intervention cannot be determined inthe

It is recommended thatthe

It is believed that the instructions preceding question 113 

caused a number of teachers to omit responding to item 120. 

It is thus recommended that item 120 precede those instruc

tions .

It is recommended that a list of possible causes of school 

disruption (as contained in items 40 through 55 on the 

Principal Questionnaire) be developed on the Teacher Ques

tionnaire to parallel those listed on the Principal Ques-

This would allow for teacher-principal compar-

present form of the instrument.

these questions dealing with police intervention be accom

panied by others which would allow principals to indicate 

the reasons they require police assistance in their schools.


