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QIAPTER I

INTRODUCTION

General Statement of the Problem

The training of individuals in specific job skills is a major
task, especially at a postsecondary vocational-technical institu
tion; at least, this has been the major thrust for many vocational-
teclmical educators. It has also been recognized by educators
and business organizations that human relation skills are vital
in any human or organizational endeavor. (Welker and Ginn, 1974;
Byrne, 1971; Mehrabian, 1971; Altman and Haython, 1967; Gordon,
1975; Kackey, 1974; White, 1963; Mid-State VTAE District, 1975;
Dickman, 1972; and others.) As Welker and Ginn (1974) pointed
out:

In a survey of supervisors (employers) of graduates from
Wisconsin Vocational, Technical and Adult Education (WVTAE)
Districts, conducted by Mid-State VTAE District (1975) , a rank
order of 40 communication skills competencies was established.
High on the list (most desirable) were skills that could be
classified as interpersonal communication type skills. (e.g.,

1

Research concerning methods and techniques of pre
paring individuals to meet the needs of today's 
"working world" reflects the concern of vocational 
educators and industrial personnel for readiness 
of the worker in social skills as well as readiness 
in job skills, (p.l)
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"Work cooperatively with other employees"; "Listen tactfully";
"Understand oral instructions";
cisely"; "Respond to nonverbal conrnunication (body language)";
and others.) (p. 35)

A perusal of the description of courses offered at various in
stitutions within the Wisconsin VTAE system leads one to believe
that very little attention is given to interpersonal coimunication
skills (ICS).

It is especially inportant that skills of this nature be ac
quired by students aspiring to work in the various health related

When individuals want or need medical assistance, theyfields.
seek out people who can render the teclinical assistance required,
but they also seek those who convey a caring attitude. As
Dickman (1972) indicated:

The interpersonal coimunication skills that will be dealt
with in this investigation are listening and sending skills.
Specifically, the skills, as classified by Effectiveness Training

The founder of Effectiveness Training Associates, Inc.,
Dr. Thomas Gordon, developed a method-oriented course to provide
parents with skills that would enhance their relationship with

He felt that the counseling skills that he usedtheir children.
successfully could be taught to groups of parents, enabling them

"Active

. . . in a nursing home--only emphasizing what is 
basically true of all human relationships--the mere 
act of listening is often equated in the patient's 
mind with caring. Not caring for him or her. Car
ing about him. (p. 17)

"Express ideas clearly and con-

Associates, Inc., (1975) are "Problem Ownership,"
Listening," and "I Messages."
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to develop a helpful and meaningful relationship with their
children. The outgrowth of that beginning in 1962 is the now
famous Parent Effectiveness Training (PET) program. The skills
taught in the PET program have been applied to the education and
business world--Teacher Effectiveness Training (TET) and Leader
ship Effectiveness Training (LET).

Many programs dealing with interpersonal comnunications and/or
human relations education (McHolland, 1971; Eninet, 1971; Glasser,
1972) have primarily dealt with the process of looking into one's
self--gaining greater insight of their being. This is inportant;
however, a program should also include a presentation of skills,
using easily understood, nontechnical language to enhance the ability

Gordon emphasises this type of trainingto interrelate with others.
Gordon's (1971) proin his various Effectiveness Training programs.

grams not only include a philosophical look at human relationships
. . training in the specific human skills andbut also include

(P. 3)

Purpose of the Study

This investigation was designed to quantitatively examine
the effects of a modified version of the Effectiveness Training
model (MET) on the interpersonal conmunication skills and inter
personal development of Health Occupation students at the Lakeshore

The criterian variables selected for thisTechnical Institute.
(1) Recognition Assessment -- Empathy (RA-E),investigation are:

(2) Fundamental Interpersonal Relations Orientation -- Behavior

methods for implementing this new philosophy."



4
(FIRO-B), (3) Fundamental Interpersonal Relations Orientation--
Feelings (FIRO-F) , and (4) Interpersonal Communication Inventory
(ICI) . Definitions of each instrument and their respective scales
are included in the Definition of Terms section.

The following are questions to be investigated in the study
(the respective instruments used to assess each particular ques
tion is noted in parentheses):

(A) Will subjects in the treatment group be able to recognize
statements which convey empathy more so than control
group subjects? (RA-E)

(B) Will subjects in the treatment group perceive their
interpersonal relation behavior as being more facilita-
tive than control group subjects? (FIRO-B)

(C) Will subjects in the treatment group perceive their
interpersonal relation feelings as being more facilita-

(D)
level of interpersonal communication as being greater
than control group subjects? (ICI)

Hypotheses

The hypotheses, stated in the null form, for this investiga

tion are:
There is no statistically significant difference on(A)
the ability to identify emphatic statements as assessed
by the RA-E inventory between the treatment and the
control group.

tive than control group subjects? (FIRO-F)
Will subjects in the treatment group perceive their
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(B) There is no statistically significant difference on the

behavioral interpersonal dimensions of Inclusion, Control,
Affection, IOP (Importance of People), and SII (Social
Interaction Index) as assessed by the FIRO-B between the
treatment group and the control group.

(C) There is no statistically significant difference on the
feeling interpersonal dimensions of Inclusion, Control,
Affection, WBI (We're Both Inportant), and GV (General
Valuing) as assessed by the FIRO-F between the treatment
and control group.
There is no statistically significant difference of the(D)
mean response on the ICI between the treatment and con
trol group.

Definition of Terms

A number of terms which were used in this investigation are
defined below as an aid to understanding the study with no need to

Among the terms identified, thererefer to further references.
are some which are unique to Dr. Thomas Gordon's Effectiveness
Training program as well as those terms used within the instruments
utilized as criterian measures in this study.
Active Listening: A process of total listening and responding
whereby the cognative and affective (content and feelings) of the
sender are reflected by the listener to convey to the sender under-

(Carkhuff and others usually call this enpathy.)standing.
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FIRO-B: A self-report questionnaire developed to assess a person's
H . . behavior expressed toward others and . . . the behavior

(Schutz, 1973, p. 139). See Figure 1 for a description of the
individual FIRO-B scales.
FIRO-F: A parallel of FIRO-B but focuses on the feeling di
mension of a person's perceptions. The feelings behind inclusion,
control, and affection are significance, competence, and loveability.
See Figure 2 for a description of the individual FIRO-F scales.
General Valuing (GV): This is the FIRO-F counterpart to the SII in
FIRO-B but in terms of perceptions of feelings expressed toward
others and wanted feelings from others. It is the grand total of
all the FIRO-F scales.
ICI (Interpersonal Coninunication Inventory) : A self-inventory de
veloped to identify a person's "patterns, characteristics, and styles

A total score is derived which measures the gen
eral tendency of a person to deal with interpersonal conmunication.

A way of confronting another using the following"I" Message:
three elements arranged in any order--nonblameful description of
specific behavior, congruent primary feelings, and description of
the concrete and tangible effects on me (the sender). It is a

. . that conmunicates to the youngster (or others) whatttmessage
is happening to you as a consequence of his behavior . .
(Gordon, 1975, p. 18).
Interpersonal Conmunication: " . . the process of one individual
stimulating meaning in the mind of another individual by means of

wanted from others in areas of inclusion, control, and affection"

of conmunication."
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some kind of message" (McCroskey, et. al., p. 2). (Note: Some

authors, Berg, Carkhuff, Canaday, Lopis, to name a few, including

this one, appear to refer to interpersonal relations and inter

personal communications interchangeably.)

LTI:

Manitowoc and Sheboygan, two prominent urban comnunities of the
eastern part of the state, bordering the shores of Lake Michigan.

postsecondary, vocational, technical, and adult education districts.
LTI offers programs leading to an associate degree, vocational diploma,

as an array of courses within the general areas of apprenticeships,
adult and continuing education, and adult high school.

A process to help identify, in a relationshipProblem Ownership:
with another when a problem exists, who owns the problem.
RAE:

Social Interaction Index (SII):

others . .
score of all the FIRO-B scales.

Hie institution is a member of the Wisconsin Vocational, Technical 
and Adult Education System in which exists a total of 16 separate,

The Lakeshore Teclinical Institute located in Cleveland, 
Wisconsin, a small rural conmunity situated equadistance between

people person and who desires and is willing to get involved with 
(Schutz, 1973, p. 148) . It represents a grand total

or a certificate (programs being less than one year in length) as well

(Recognition Assessment Empathy): An inventory to measure the 
ability of an individual to identify the most appropriate emphatic 
response from a group of responses for a given situation.

"The extent to which a person is a
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Figure 2:

Wanted 
(From 
others)

Expressed 
Feelings 
(Toward 
others)

Wanted 
Feelings 
(From 
others)

I want people 
to include me.

I want others 
to feel that
I am a competent 
person.

I see others as 
competent and 
capable.

I take charge; 
I influence 
people.

I want people 
to lead me.

I feel people 
are likeable 
and loveable.

I want others 
to feel that 
I am a like
able and love
able person.

I want people 
to get close 
and personal 
with me.

I get close 
to people.

I 
Inclusion 

(Significance)

C 
Control 

(Conpetence)

C
Control

A 
Affection 

(Loveability)

A 
Affection

I 
Inclusion

Expressed 
(Toward 
others

I want others 
to consider 
me iiiportant 
and interest
ing.

I think people 
are significant 
and I am in
terested in 
them.

I join other 
people and I 
include others.

Description of the FIRO-B scales. (Source: Pfeiffer, 
J. W. and Heslin, R., Instrumentation in Human Relations
Training, 1973, p. 1597)

Description of the FIRO-F Scales. (Source: Pfeiffer, 
J. W. and Heslin, R., Instrumentation in Human Relations 
Training, 1973, p. 1527)
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"You" Message: . . contain a heavy component
of blame, judgment, evaluation, threat, power, or put-downs (Gordon,

1975, p. 18). It is a character assassination, guilt-inducing type

of communication.

Delimitations

This study has several limitations concerning the selection of the
measurement instruments, the population utilized, the independence vari
able, instructions, and administration of the instruments.

This study was limited to those subjects who were first quarter
students enrolled in the Medical, Dental, and Optometric Assistant and
Ward Clerk Programs at Lakeshore Technical Institute and who completed
the pre and post measurements.

The subjects were divided into a treatment and a control group
utilizing a nonrandomized control group pretest-posttest design suggested
by Isaac and Michael (1971) which allows the use of intact classes with-

Since, the investigator was theout disrupting the school's programs.
presenter of the treatment (Effectiveness Training Program), the selec
tion of the treatment group was decided on the scheduling availability
of the investigator.

The investigator only taught the treatment group and not the control
group since he was the only authorized PET instructor on the staff.
It was also decided that the regular instructor would continue to teach
the control group since she, and not the investigator, was thoroughly
knowledgeable about the subject matter normally taught to Health
Occupations students within the course Basic Psychology, 809-346.

are messages which "



10

The study was also limited to examining the impact of a modifi
cation of the Effectiveness Training model, rather than the entire
model, on Health Occupations students.

The investigation was also limited to the use of the follow
ing instruments as the dependent variables: FIRO-B, FIRO-F, ICI,
and RA-E.



CHAPTER 2

REVIEW OF LITERATURE

Introduction

The literature reviewed in this chapter includes readings per
taining to three areas of discussion. The first area is concerned
with the importance of interpersonal relationship skills and the
role of education in developing these skills. The second area men
tions literature concerning, in general, the topic of interpersonal/
human relations skills. The third area presents selected research
using Effectiveness Training programs somewhat related to this par
ticular investigation.

The importance of human relations skills to be included in any
career training program has been well documented by a number of
authors (Welker and Ginn, 1974; Byme, 1971; Mid-State VTAE District,
1975; Dickman, 1972; and others). For the sake of brevity and to
eliminate redundancy, only a few of those authors are included within
this review.

Creamer and his associates (1972) indicated that:

11

Importance of Interpersonal Relationship 
and Role of Education

A crucial aspect of general education that a college 
cannot afford to overlook in any program--especially 
technical-occupational--is education in human relations 
skills, (p. 4)
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They pointed out further that "A vital component of job

(p. 5)
Johnson (1970) reported sone very potent statistics reveal

ing the importance for human relations training to be included in
career education. . . of 4,000 office

and clinical employees discharged from 76 various business organiza

tions, . . . 90% lost their jobs because of considerable character
(p. 5)

More recently, Cranen (1977) also discovered that:

Earlier, Welker, Conrad, and Ginn (1974) investigated the opinions
of employers and employees within the industrial setting and post
secondary vocational instructors in regard to the identification of
basic social skills pertinent to various occupational categories.
Within the health occupations category, the following social skills,
in the human relations area, received the highest ratings: 'Taking

"Inter-
'Ability to take

and "Handling angry or dissat-

(p. 41)

A similar investigation by Di Salvo, Larsen, and Seiler (1976),

conducted with business organizations using a job analysis procedure,

established the importance of various coirmunication skills judged

important to job success.

. . . of those employees who do not last, most fail not be
cause they lacked the technical or vocational skills re
quired, but because they lacked some less-easily-defined 
skills--the social skills needed to deal with others in 
the work setting." (p. 32)

traits."

success is not sinply skills training but human development."

"Interaction with client;"action within group;"
directions from colleague"; 'Taking directions from employer;"

command without being domineering;"
isfied customers, clients, patients, etc."

He discovered that out "
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Two recent studies by Wyrick, Survey of Training Effectiveness
for Medical Assistants (1976) and Survey of Training Effectiveness
for Optometric Assistants (1976), are of particular interest since
the subjects within the studies consisted of the 1973, 1974, and
1975 graduates from the respective Lakeshore Technical Institute

identified as the LTI graduates' job entry employer, thus enabling

. . rapport with patients received a number ofdiscovered that

unsatisfactory responses witli regard to the performance of gradu-

When he asked the doctor-employers to classify(p. 6)

various office procedures according to their importance, the

"Items receiving the majority of very important ratings (the high

est rating) were coninunication--telephone and in-office maintenance

of office records, rapport witli patients, and ethical conduct. tt

(p. 6)
Hidey (1976) referred to a dental assistant as a professional

person who:
. . . must maintain a high standard in person-to-person 
communication by being able to understand and be under
stood . . . she must be able to effectively communicate 
orally . . . use good judgement in interpreting wiiat is 
said, when it is said, and how it is said . . . know 
how to evaluate factors in influencing personality . . 
become adept in recognizing both verbal and nonverbal 
signals of fear and alarm . . . convince the patient 
that she is truly concerned about him and his dental 
needs and develop a sincere interest in the patient . .

In terms of those communication skills valued as be
ing most important to one's job success . . . the 
following five emerged: (1) listening, (2) persuad
ing, (3) advising, (4) instructing, and (5) small 
group problem solving, (p. 274)

ates."

programs under investigation. Myrick surveyed the doctors who were

a more valid evaluation of their training experience at LTI. He
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Substantiating the importance of human relations skills train
ing, Welker and Ginn (1974) discovered that:

Some time ago, Glaezer (1966) called to task community
. . send us

(P- 12)
A period of approximately ten years spans from the time when

skills as well as technical skills to Craven's report indicating
but that it was also necessary

Apparently, much is yet to beto teach interpersonal skills.
accomplished in order to send to industry and business highly

A great deal of research has been conducted and reported on
various interpersonal comnunication/human relation skills train
ing programs involving counselors, counselor trainees, peer
counselors, and psychologists (Aiken, 1974; Haase, 1972;

These studies have firmly
established that various interpersonal communication skills such

Ivey, et. al., 1968; Kagan, 1972; Kelly, 1969; Rogers, 1961;
Ryan, 1969; Truax and Carkhuff, 1967).

Research concerning methods and techniques of prepar
ing individuals to meet the needs of today's "working 
world" reflects the concern of vocational educators 
and industrial personnel for readiness of the worker 
in social skills as well as readiness in job skills. 
(P. 1)

General Discussion on 
Interpersonal/Human Relations Skills

possess the ability to put herself in the patient's 
place; empathy is a far more effective medicine than 
sympathy." (p. 27)

that "job skills are not enough,"

people not only qualified as technicians but as persons."

functioning "persons" rather than just "technicians."

colleges to answer the occupational world's plea to "

Glaezer mentioned the need for career educators to include "people"
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as empathy, interviewing, problem solving, etc., can be success

fully taught. The resources mentioned are only a few of the many

available for reference on this topic.

Anderson and others (1975) established that a modular training

program approach, including . . specific, cognitive, skill and
(p. 4) identified as being

pertinent to training individuals for interpersonal helping rela

tionships, had significantly better results than generalized train

concept which, therefore, could lead to the concept that a II

congitive approach expresses the belief that the skills necessary
(P- 4)for interpersonal competence can be learned. If

According to Bender (1975) . . communication difficultiesIf

may be thought of as a function of the interpersonal relationship";
(p. 307) and empathy was a specific behavior found to I!

have a distinct positive effect on the interpersonal relationships
(p. 308)

"Any time thatLillibridge and Klukken (1974) pointed out:
(p. 1)

This may explain the occasional interchangeable use of the terms
interpersonal communications and human relations to discuss the
same general concept of interrelationship.

According to Charles (1973), . . abundant evidence attestsII

to the importance of empathy in interpersonal relationships of all
(p. 26) Truax and Carkhuff (1967) perviously statedtttypes . .

that the ability for a helper to respond empathically significantly

ing of students and others.
Lacky (1974) viewed interpersonal conpetence as an operational

between people."

people are together they are communicating and relating."

affective requirements of each task,"
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enhanced the helping process, whatever the occupational training
of that helper. They also purported that empathy is a behavior
which can be learned through skill-building exercises.

. . Discrimination (or the
ability to listen) and Conmunication (or the ability to respond
to what we have heard) . . ." (p. 6) are two inportant aspects that

He alsooccur within an interpersonal relationship between people.
believed, as Carkhuff (1969), that "discrimination" and "conmunica-
tion" consist of six dimensions, as schematically shown in Figure 3.

COMMUNICATIONandDISCRIMINATION
of the

and

Dimensions

(Self-Understanding)

Figure 3:

Facilitative/ 
Responsive

Respect/warmth
(caring for someone)

Concreteness
(being specific)

Action-oriented/ 
Initiative

Confrontation
(pointing out discrep
ancies or "telling it 
like it is")

Genuineness
(being honest and open)

lumediacy
(being in the here 
and now)

Empathy
(or understanding someone)

AN OVERVIEW OF INTERPERSONAL SKILLS DEVELOPMENT 
(Source-: Berg, R. C., 1973, p. 5)

Berg (1973) purrx^ed that "
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A few, recent, doctoral dissertations dealt with the effects of

skill-building exercises, lectures, and discussion sessions (rather
than by lecture method only) increased the ability for participants
to interact more warmly, empathically conmunicate, convey respect,
and increase their interrelationship activity.

Magnus (1972) concluded that a short-term, programmed text
method of instruction inproved the ability of school administrators

. . to understand and conmunicate em
pathically. (p. 3296-A)

Although there exists numerous studies on interpersonal conmuni-
cation/human relation skills, very little research has been reported
involving Health Occupations students with regard to these skills.

A conputer search of studies reported in ERIC (Education Resource
Information Center) and CUE (Current Index of Journals in Education)
pertaining to interpersonal conmunication/human relation skills train
ing programs involving Health Occupations students in two-year post-
secondary institutions established that there have been very few
reported attenpts to develop and conduct such programs. The search
was extended to include all levels of higher education with no dif-

An investigation of dissertations coveringference in the results.
this topic was completed which further established that a minimal
effort has been expended in this area. Three studies relevant

various interpersonal conmunication training strategies on the com
munication and interrelationship ability of students, administrators, 
personnel assistants, and counselor trainees.

Graves (1973), Newton (1972) , Peter (1973) , and Slaten (1973) 
all generally established that a training program consisting of

and counselor trainees "
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to health occupations

follow.
Within a pilot project, titled GIAT--Getting It All Together,

Dickman (1972) established that a practical method of teaching
human relations and communication skills to nursing home employees
did improve communication relationships which led to better patient

This method included skill-building exercises and discussionscare.
on listening, speaking, and analyzing day-to-day interactions with

patients. "It involves the sending and receiving not only of in
formation, but of attitudes and feelings as well. (p. 8)If

In a study of associate degree nursing students, Geitgery (1968)
. . concluded that sensitivity training was effective in impor

tant aspects of nursing education . . Specifically,If . . in-
terpersonal relations of students with patients, teachers, and

(p. ii) were affected by a human relations trainingupeers . .
program.

McClean (1972) found, in her investigation of graduate programs
in Psychiatric nursing, that the facilitator of a human relations
training program should be a competent practitioner outside the
health education department.

Research completed involving Effectiveness Training programs
As of June, 1976, the Effectiveness Trainingis rather limited.

Association (ETA) was aware of only 24 completed investigations.
This limited research interest involving ETA programs is undoubtedly

ResearA Involving the Use 
of Effectiveness Training Programs

are presented in the paragraphs that
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attributed to the fact that Dr. Gordon's programs have been in
existence for a short time span; his book P.E.T. was published
in 1970, the Instructor Modules in 1972, and the book T.E.T.
appeared in 1974.

All of the studies appearing in this section were made avail
able to the author from the E.T.A. library. The majority of the
studies or summaries were doctoral dissertations.

. . the use of I-messages
appears to be effective in controlling group disruptions as well as

(p. 2) He further discovered that teachersindividual disruptions."
. . can be taught systematically and efficiently over a four-hourII

(p. 2)
DeWald (1976), in her study of girl scout leaders, found that the

. . effective in reduc-Itskills taught in Gordon's PET program were
ing disruptive behavior in children in an out-of-hone situation . . It

(p. 1)
Other investigators (Dillard, 1974 and Fine, 1975) established

that TET could effectively, in a short period of time, train pre-
. . respond to problem messages with fewerservice teachers to

communication roadblocks . . . and used more facilitative responses

They both indicated that TETto problem messages ..." (p. 3)

. . effective in developing affective coimunication skills andIfwas

(P- 4)democratic problem-solving methods of student teachers. H

Killman, Gerard, and Ray's (1971) study of state hospital
. . that taking PET reduces thestaff members established

incidence of communication roadblocks and increases facilitative

training period."

Carducci (1975) established that "
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listening skills; a decrease in negative confrontational behavior;

(p. 5)
A related study by Willenson and Bisgaard (1970) , teaching

PET to psychiatric technicians employed at a state hospital, es
tablished that "The use of PET skills resulted in less personal
irritation in resident employee relations and a reduction of

(P- ID
Moritz (1976) and Piercy and Busch (1971) discovered that

PET participants significantly increased their ability to respond
empathically to another person's concerns.

increases comfort in dealing with problems that patients present."

(psychiatric) ward tensions."



CHAPTER 3

METHODOLOGY AND PROCEDURES

This study investigates the inpact of Gordon's Effectiveness

Training program, in a modified form, on the interpersonal comnuni-

cation skills of selected Health Occupations students by assessing

their self-perceived interrelationships with others and their

ability to respond empathetically.

Hie various sections included within this chapter are as out

lined below:

Description of Subjects1.
Sampling Procedure2.
Training Program3.
Instrumentation4.
Research Design5.
Data Collection Procedures6.
Data Analysis7.

Description of Subjects

subjects within this study consisted of Lakeshore TechnicalThe
Institute students enrolled in the following four specific Health

Dental, Medical and Optometric Assistant andOccupations Programs:
Those students included were enrolled in three sectionsWard Clerk.

21
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of Basic Psychology,

and completed the pre and post instruments.

Sampling Procedures

The four instruments utilized in this study--FIRO-B, FIRO-F,
ICI, and RA-E--were administered to self-selected subjects; they
were self-selected in that they selected to enter the Health Oc
cupations Programs included within this investigation. All new
students who had attended a one-day Orientation/Registration
session two weeks prior to the beginning of the first quarter of
1976-1977 school year and completed all the instruments as a pre
evaluation, as well as completing the nine-week Basic Psychology
course and the post evaluations, comprised the sample used. There
fore, the total number of subjects amounted to 54, 35 for the con-

The control group consistedtrol group and 19 for the experimental.
of students enrolled in two separate sections and the experimental

Hie section used as the experi-group was in the third section.
mental group was selected on the basis of its scheduled time and

modification of Gordon's Effectiveness Training program.
The ICI pre-evaluation was administered on the Orientation/

Registration Day, and the other three instruments were administered
on the first day of school.

The post evaluations, using the same four instruments, were
completed by students at the end of the quarter; this represented

a nine-week required course consisting of ap-

the availability of the author, who administered the treatment, a

proximately twenty-seven total instructional hours, offered during 
the first quarter of the 1976-77 school year, completed the course,
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Training Program (Treatment)

The training period consisted of six (50-minute) sessions offered
during the third and fourth weeks of the first nine-week quarter.
The author, an authorized PET instructor, presented the two-week
treatment, and the regular instructor of the Basic Psychology course
continued to teach the control group, using the normal curriculum.

The treatment consisted of a modified Effectiveness Training

totalling five hours. An introduction to Effectiveness Training,
presented in the first session, actually left only about four hours

the two-week training period is located in Appendix C; a course
outline of the normal Basic Psychology curriculum is located in

The total PET program usually consists of eightAppendix D.
weeks (optional ninth week occasionally included) of one, three-

A training evaluation, consuming about 30hour session per week.
minutes, was also included in the sixth and final session of the

This evaluation was required by the regular instructortraining.

to establish a grade for each student participating since it re

placed two weeks of their normal course curriculum.

To maintain ethical standards, the author did not use the

Effectiveness Training Teaching Modules; rather, he utilized the

Sunmary of Effectiveness Training (Effectiveness Training Associates,

a time lapse of five weeks from the treatment, since it was taught 

during the third and fourth week of the quarter.

'Helping Skills,"
program, modified in that only the portions "Problem Ownership,"

and "I Messages" were presented in a tine span

of instruction for the three areas mentioned above. An outline of
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Inc., 1975) as the basic text, supplemented by multiple (10) copies
of Parent Effectiveness Training (Gordan, 1970), used normally by
the psychology students as an outside reference to understand the
basic concepts of PET covered within one or two class periods
along with other concepts (i.e., Behavior Modification, TA, Psycho
analysis, and others).

Instrumentation

There were four instruments selected for this study:
Fundamental Interpersonal Relations Orientation-Behavior (FIRO-B),(1)

(2) Fundamental Interpersonal Relation Orientation-Feeling (FIRO-F),

(3) Interpersonal Conrnunication Inventory (ICI), and (4) Recogni-

The four instruments were usedtion Assessment -Empathy (RA-E).

A description and liter-For both the pre and post measurements.

ature related to each instrument is presented within the remainder

of this section.

FIRO-B
The FIRO-B is a self-report instrument consisting of 54 questions
developed to assess an individual's interpersonal relationship
behavior perception with regard to three dimensions:

Schutz (1967) pointed out that "The primary purposes ofwanted.
(1) to measure how an individual acts in interfile FIRO-B are:

personal situations, and (2) to provide an instrument that will

(P- 4)
. . inclusion assesses the degreeAccording to Ryan (1971), ft

to which a person associates with others. Control measures the extent

"Inclusion,"

facilitate the prediction of interaction between people."

"Control," and "Affection," within two conditions, expressed and
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to which a person assumes responsibility, makes decisions, or
dominates people. The affection score reflects the degree to

(P. 1)

Importance of

teraction Index (SII) (represents total of all subscale scores).

Schutz (1973) indicated "A high score (SII) would describe a per

son for whom people are inportant, one who desires and seeks out

relations with them . . . low score indicates that he has low
(p. 148)

Bloxom (1972) , in a review of the FIRO scales, stated that
the:

producibility index of .94 reported in the FIRO Scales Manual

search projects:
Slaten (1973) , to name a few.
FIRO-F

The FIRO-F, also developed by Schutz (1958, 1967), according
to Pfeiffer and Heslin (1973) :

(Schutz, 1967).

Since its inception, FIRO-B has been used in a number of re

Clark, Conyne and Strand (1975), Ryan (1971) , and

which a person becomes emotionally involved with others."

people needs."

. . .FIRO-B has been studied enough to be recomnended 
for use in systematic research on the subject of inter
personal needs. Its subscales show a sufficient degree 
of relationship to interpersonal behavior, (p. 170)
The scales appear to be reliable according to the average re-

There are six subscales, as noted previously in Chapter 1, 
Figure 1. They are: Expressed Inclusion (e^), Control (ec), and 
Affection (e^) and Wanted Inclusion (w^) , Control (w^) and Affection 
(vA). Two other scales used within this study are: 
People (IOP) (represents total score of e^ and w^) and Social In-
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As pointed out by Bloxom (1972) , Pfeiffer and Heslin (1973) and

Schutz (1967) , the FIRO-F instrument has not been in existence

and evaluated as extensively as the FIRO-B; therefore, there is

limited information on its reliability and validity.

ICI

The Interpersonal Communication Inventory was developed by

. . to measure the process ofM. J. Bienvenu, Sr. in 1969. H

communication as an element of social interaction ... to identify
(Bienvenu,

It is a self-assessmsnt instrument based on the1971, p. 382).

premise that:

Score norms have been developed by Bienvenu (1974) for males and
females in various age groups for comparison purposes.
RA-E

pathizers.

measures the ability of a person to identify the response (from a

. . . is meant to parallel FIRO-B but with a focus on 
feelings rather than on behavior . . . FIRO-F measures 
feelings in the areas of significance, competence, and 
loveability. It is assured that significance, competence, 
and loveability are the feelings that are behind inclusion, 
control, and affection behavior, (p. 152)

patterns, characteristics, and styles of communication"

The Recognition Assessment-Empathy inventory was recently

. . developed from the work of Charles Truax and Robert Carkhuff, 

psychologists, who demonstrated that good helpers are good em-

[(Learning Designs, Incorporated (Brochure)]. It

The most inportant single factor affecting people's 
communication with others is their self-concept--how 
they see themselves and their situations . . . people's 
beliefs about themselves are always determining factors 
in their conmunicative behavior. (Qiartier, 1974, p. 125)

group of four) that best conveys enpathy within a given situation.
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[Learning Designs, Incorporated (Administrator's Manual)

P. 1]

skills) populations.

The tcst-retest correlations reported by the authors were

for a group of early childhood education students (N = 32) .

Hie instruments used were selected for the following factors:

ease of administration, statements or questions within the instruments

appeared to be nonthreatening, and they were purported to measure

Research Design

Isaac and Michael stated that this

(p. 43)It

the concepts the author was attempting to assess through the in

vestigation with a certain degree of reliability and validity.

Norms have been established from a total group of 940 subjects, 

which included skilled and unskilled (witli respect to interpersonal

(1972), and Winer, B. J. (1962).

. . has some practical advantages, since it deals with in-

The researcli design used for this study was a quasi-experimental 

design or nonrandomized control group pretest-posttest design as 

discussed in Issac and Michael (1971), by Ary, Jacobs, and Rezavieh

RA-E was found to be statistically significant in assessing 

the significance of human relations training programs with inproving 

the ability of trainees to recognize empathic responses.

. . the first step in learn

ing to be empathic is to be able to recognize it, and to judge its 

quality."

r = .77 for a group of college undergraduates (N = 34) and r = .73

design "

tact classes and does not disrupt the school's program.

The authors of RA-E indicated that "



28

method. He indicated that if:

Data Collection Procedures

Pre and post measures were given to both the experimental and

Ihe ICI pre-evaluation wascontrol group within similar situations.

administered to the subjects during an all-school orientation session,

assembled in three different groups at three separate time schedules

The other three instruments'immediately followed by one another.

(FIRO-B, FIRO-F, and RA-E) pre-evaluations were administered on the

first day of school during three separately scheduled department

orientation sessions.

Separate answer sheets for the FIRO-B, FIRO-F, and RA-E were developed

by the author to allow for the purchase of a limited number of in-

The post evaluation was conpletely voluntary; this

and four from the control group.

Winer (1962) spoke at length about why the design selected 

could be considered similar and just as practical as a randomized

strument copies.

resulted in the loss of only two subjects from the experimental group

The post evaluations were conducted during the last week of the 
nine-week quarter, on the same day, but in three different sittings 
to accommodate the use of a limited number of instrument copies.

The experimenter is not at liberty to assign the 
subjects at random to the different methods of 
training; he is required to use groups that are 
already formed. However, from all available infor
mation, the groups were not originally selected on 
the basis of variables that are considered directly 
relevant to the study; for most practical purposes 
the groups can be considered as random samples from 
a common population, (p. 588)

two weeks prior to the beginning of the semester. The students were
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Data Analysis

A nonrandomized control group

pretest-posttest design was used as a means to analyze the data, as

recommended by Isaac and Michael (1971) and Winer (1962), to facil

itate the use of intact classes.

A t-test was used to compare the pretest mean scores of the

various intruments between the experimental and control groups to

establish whether or not the groups were sufficiently comparable

for the purpose of this study.

A t-test for nonindependent samples, recommended by Ary, Jacobs,

for each of the four instruments and their various scales.

and Razowieh (1972), was used to analyze the difference between the 

pre and post, paired scores for the experimental and control groups

A Hewlett-Packard 45 hand computer was utilized to complete 

an analysis of all data gathered.



CHAPTER 4

ANALYSIS AND RESULTS

Introduction

hypotheses:
There is no statistically significant difference on1.
the perceived behavioral interpersonal dimensions
of Inclusion, Control, Affection, Importance of
People, and Social Interaction Index scales as
assessed by the FIRO-B inventory between the
treatment and the control group.
There is no statistically significant difference on2.
the perceived feeling interpersonal dimensions of
Inclusion, Control, Affection, We're Both Important,
and General Valuing scales as assessed by the FIRO-F
inventory between the treatment and control group.
There is no statistically significant difference of3.
the mean response on the ICI between the treatment
and control group.
There is no statistically significant difference on4.
the ability to identify empathic statements as
assessed by the RA-E inventory between the treat
ment and the control group.

30

H o

H o

H o

H o

The purpose of this chapter was to analyze the data which was
a result of the investigation undertaken to examine the following
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An additional observation was made in the process of the

investigation which involved a comparison of the score means of

the subjects included in this study with the score means of the

norm groups for the ICI and RA-E inventories.

Test for Group Comparability

Since a nonrandomized control group, pretest-posttest research

design was utilized, in order to deal with intact classes, the

treatment and control groups' preevaluation score means and stand

ard deviations for each of the inventories were compared. It was
established that there was no significant statistical difference
between the treatment and control group score means and standard
deviations for all scales evaluated on the FIRO-B, FIRO-F, ICI,

scores, standard deviations, and t-test values are shown in Table 1
(FIRO-B) , Table 3 (FIRO-F), Table 5 (ICI), and Table 6 (RA-E).
Thus, it was concluded that the two groups, experimental and con
trol, were equivalent in respect to all the variables investigated
within this study.

A summary of the data compiled for the experimental and con-

in appendix A, with Tables 7
8

group for all instruments and their respective scales, is located 
(Experimental Group, RA-E and ICI),

trol groups, which included pre and post evaluation, individual, 
raw scores, the mean, as well as the standard deviation for each

and RA-E inventories prior to the treatment. The pretest mean

(Experimental Group, FIRO-B), 9 (Experimental Group, FIRO-F), 
10 (Control Group, RA-E and ICI), u (Control Group, FIRO-B) and
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12 (Control Group, FIRO-F).

Hypothesis One

pressed Control scale of 1.37 to-2.05, with a t-value of 1.79

(P<=. 10 = 1.729) and on the Social Interaction Index scale of 28.00

SII scale scores.

However, on the Expressed Affection scale, the control group's

post evaluation score did achieve a statistically significant in-

There

also was a greater increase for the control group (diff. = .66,

t = 1.69) than the experimental group (diff. = .21, t = .72) on

the Wanted Affection scale; however, it was not statistically

scores.

significant.

In lieu of the findings, the null hypotheses was accepted,

thus, indicating that the treatment had no statistically significant 

inpact upon the experimental group with respect to the FIRO-B scale

Although the differences from pre to post evaluation did not reach 

the .05 level, there was a substantial score increase on the Ex-

The experimental group declined less than the control group 

with regard to the scores obtained on the w^ and I0P scales.

Students within the experimental group did not experience a 

statistically significant increase from pre to post scales evalua

tion for any of the FIRO-B scale scores, as shown on Table 2.

to 30.74, with a t-value of 1.45. The experimental group achieved
T C C greater increases than the control group on the e , e , w , and

crease over the pre-evaluation score (4.54 to 5.37, P*s02).
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Hypothesis Two

The Wanted Affection

scale was the only scale on which the treatment did show a con

siderable impact (Experimental: diff. = .79, t = 2.19, P<=.OS;

Control: diff. = -.09, t = .28).

The null hypotheses was accepted for all FIRO-F scales except

Wanted Affection in which the treatment group did have a very sub

stantial increase from pre to post evaluation.

Hypothesis Three

A t-test for independent samples (Ary, et. al., 1972) was

computed on the post evaluation ICI scores between the experimental

and control group which resulted in a statistically nonsignificant

t-value of 1.72, as indicated on Table 5.

As can be observed, the treatment did not have an impact on

the experimental group's perceived level of interpersonal communi

cation skills as assessed by the Interpersonal Communication

Inventory; therefore the null hypothesis was accepted.

Hypothesis Four

As shown on Table 6, the impact of the treatment on the experi-

As shown on Table 4, the experimental and control groups 

obtained statistically significant score increases from pre to 

post evaluations on a few FIRO-F scales. In general, it appears, 

according to the findings, the treatment had a lesser positive 

impact than the regularly taught Basic Psychology curriculum on 

the students within this investigation.
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mental group was statistically significant. A t-test for inde

pendent samples as used to derive the results indicated on

Table 6 (t = 11.06, P<,001).

According to the results of the data analysis involving the

ability of the subjexts to identify empathic responses in given

situations, as assessed by the RA-E, the null hypotheses was

The treatment did, in fact, have a statistically signif-rejected.

icant impact on the experimental group as opposed to the impact,

rather, lack of impact, the Basic Psychology curriculum had on the

control group in reference to selecting responses which convey

empathy more so than others.
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TABLE 1
Summary of Pre-Evaluation

Mean Scores and Standard Deviations
for FIRO-B Scales for Experimental

and Control Group Subjects
with t-test Values Indicated

Scale

XX SDSD t

1.56 5.74 2.08 .476.00
5.66 3.21 .582.486.16

1.74 1.57 1.33 .131.37
1.97 3.74 2.41 .233.89

4.54 2.382.28 1.065.26
2.512.56 5.51 1.476.58

26.77 8.55 .498.84‘Social Interaction (SII) 28.00
4.2411.40 .683.04“Importance of People (IOP) 12.16

df = 52
No statistically significant difference established at .05 level

*

(IOP) represents a combination of scales e

Experimental
Group
(N=19)

Control 
Group 
(N=35)

(SII) represents a combination of all sub scales 
I

Wanted Control (wC)

Expressed Inclusion (e1)
Wanted Inclusion (w1)

A Expressed Affection (e )
A Wanted Affection (w )

Expressed Control (e )

and w1
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TABLE 3
Summary of Pre-Evaluation

Mean Scores and Standard Deviations for
FIRO-F Scales for Experimental and Control Group Subjects

with t-test Values Indicated

Scale
X XSD SD t

4.84 2.09 5.23 2.30 .61
Wanted Inclusion (w1) 2.03 6.03 1.986.63 1.03

3.95 1.99 2.77 2.06 2.00
4.891.82 2.275.11 .36

1.87 4.37 2.134.47 .17
Wanted Affection (w^) 6.46 1.746.42 2.04 .08

29.7431.42 6.60 8.47♦General Valuing (GV) .74
“We're Both Important (WBI) 11.26 2.9911.47 2.70 .25

52
No statistically significant difference established at .05 level

Experimental
Group
(N=19)

Control
Group 
(N=35)

df =

Expressed Affection (eA)

— cExpressed Control (e )
Wanted Control (wC)

Expressed Inclusion (e1)

and w^
* (GV) represents a combination of all sub scales 

**(WBI) represents a combination of scales e1
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TABLE 5
Summary of Pre and Post Evaluation

of Mean Scores and Standard Deviations
on the ICI for Experimental and Control

Group Subjects with t-va'lues and Norm Group
Mean and Standard Deviation Indicated

PostPreNGroup

Experimental 19
92.0589.79Mean
9.894.36SD

34Control
87.3286.32Mean
9.349.29SD
1.721.53t

151Norm
85.34Mean
18.22SD

df = 52

No statistically significant difference established 
at .05 level
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TABLE 6
Summary of Pre and Post Evaluation of
Mean Scores and Standard Deviations

on the RA-E for Experimental and Control
Group Subjects with t-values and Norm Group

Mean Indicated

PostGroup PreN

Experimental 19

32.53 51.79Mean

7.205.70S.D.

35Control

29.66 31.89Mean

5.45 5.65S.D.

11.06*1.79t

115Norm

30.80Mean

df = 52

* P<.001
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scores for experimental with control group subjects. An increase

of 2.74 (28.00 to 30.74) from pre to post evaluation occurred with

the experimental group; whereas, the control group experienced an

increase of only .83 (26.77 to 27.60).

35

(30.74)
30

(28) (27.60)
(26.77)

25

Experimental Group20

x —
I

Post Test

Figure 4

co
o

E

Graphic comparison of mean scores for 
control and experimental groups for 
FIRO-B (SII) score results shown in 
Table 2.

<uw
X
§

K
Control Group

Pre Test

Figure 4 depects the graphic comparison of FIRO-B (SII) mean
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The comparison between the FIRO-F (GV) mean scores of ex

perimental and control group subjects, as shown on Figure 5,
indicates that both groups experienced a slight increase from pre

The increase for the experimental group wasto post evaluations.
2.37 (31.42 to 33.79); and for the control group, it was 2.63
(29.74 to 32.37).

35
(33.79)
(32.37)(31.42)

30 (29.74)

25

Experimental Group
20

L

Figure 5

cn 0)

£
§
e
Pm
g

—I—
Post Test

—4—
Pre Test

Graphic comparison of mean scores for 
control and experimental groups for FIRO-F 
(GV) score results shown on Table 4.

Control Group x
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Group Comparisons

The ICI mean scores for the experimental and control group
were compared with one another as well as the mean scores ob
tained by the norm group as displayed in Table 5 and Figure 6. It
can be observed, from the comparison of the mean scores and standard

deviations, that the LTI subjects were a more cohesive group and ob

tained higher scores on the ICI than the norm group used by Bienvenu

(1974) .

95

*(92.05)
90 (89.79)

x—- —'(86.32)
85 O (85.34)

--  Control Groupx ——80
Experimental Group

Figure 6

U) 
0) £ 
§ 
0)

Pre Test
—I—
Post Test

Graphic comparison of means of control, 
experimental, and norm groups for ICI 
score results shown on Table 5.

o Norm Group

—x (87.32)
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A comparison of the RA-E mean scores between the LTI subjects

and the norm group,
that there was a very substantial mean score difference (20.99)
between the experimental and norm groups, but only a slight dif
ference (1.09) between the control and norm groups. The mean
score difference between the pre and post evaluations for the
experimental group was tremendous (19.26); whereas, the mean score
difference between the pre and post evaluations for the control
group was very slight (2.23) in comparison.

52 . (51.79)
50

45

o Norm Group

x --  --  Control Group
40

Experimental Group

35

(32.53)

30 (29.66) X-

Figure 7

>
I

w (D M

X 
§

2
—I— 
Post TestPre Test

Graphic comparison of means of control 
experimental, and norm groups for RA-E 
score results shown on Table 6.

X (31.89)
O (30.80)

as shown in Table 6 and Figure 7, established



CHAPTER 5

Summary

This study was concerned with investigating the inpact of

Dr. Thomas Gordon's Effectiveness Training program on the inter

personal communication skills and interpersonal development of

Health Occupation students enrolled at the Lakeshore Technical

Institute. The students included within this study were all
female, ranging in age from 18 to 52; the majority were in the
18 years of age category, with only two (49 and 52) in the upper
extreme category (See Table 18, Appendix A). The subjects in
cluded within this study were students enrolled in the specific
health occupations programs of Medical, Dental, and Optometric
Assistant, and Ward Clerk during the first quarter of the 1976-
1977 school year and who conpleted the pre and post measurements.
The total number of students involved within the study was 54,
19 within the experimental group and 35 within the control group.
The instruments used to assess the subjects' interpersonal com-

Fundamental
Interpersonal Relations Orientation-Behavior (FIRO-B), Fundamental

45

SUMMARY, CONCLUSIONS, IMPLICATION 
AND RECOMMENDATIONS

munication skills and interpersonal development were:
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The treatment given the experimental group students was a mod

ified version of Dr. Gordon's Effectiveness Training program. It

and "I Messages" portions of the total program and covering

session was only about 30 minutes in length.

Positive relationships were hypothesized between completion of

a modified Effectiveness Training program and (1) perceived level of

1.

2.

3.

4.

trol group subjects?

the material within a reduced amount of tine (six sessions, the 

first five sessions were about 45 minutes in length and the sixth

personal relation feelings 

control group subjects?

Will subjects in the treatment group perceive their level 

of interpersonal communication as being greater than con-

interpersonal Relations Orientation-Feelings (FIRO-B), Interpersonal 

Communication Inventory (ICI), and Recognition Assessment-Empathy 

(RA-Ej .

"Helping

control group subjects?

Will subjects in the treatment group perceive their inter- 

as being more facilitative than

Skills,"

group subjects?
Will subjects in the treatment group perceive their inter

personal relation behavior as being more facilitative than

was modified in terms of only teaching "Problem Ownership,"

interpersonal communication skills and (2) ability to select responses 

that would convey empathy to another person. Four questions were 

posed within this study to establish the above relationships.

Will subjects in the treatment group be able to recognize 

statements which convey empathy more so than control
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A nonrandomized control group pretest-posttest design was used

to analyze the data to facilitate the use of intact classes. The

statistical methods used for assisting the investigation with the

analysis of the data were: t-test for independent samples and

control group; t-test for nonindependent samples to analyze the

difference between pre and post, paired scores for the two groups

for each of the various scales used within the four instruments.

the .05 level of confidence was selected as the minimal to achieve

statistically significant results.

Conclusions

Group Comparability

It was established that the two groups, experimental and con

trol, were equivalent on all scales used within the four criterion

However,

2.00, a value which just missed the .05 level by a slight margin
The data used to analyze for group(P .05, d.f. of S3 = 2.01).

comparability was obtained from the pretest results for each

instrument administered prior to the beginning of the quarter.

FIRO-B

Although the treatment did not have a statistically significant

did not reach statistical significance at the .05 level.
the FIRO-F scale, expressed control (ec), achieved a t-value of

impact upon the experimental group's FIRO-B scale scores at the .05 
level, there was a greater movement toward a positive invluence on 
four of the eight scales (e1, ec, \£, and SII). The control group

measures utilized for this investigation. All t-values obtained
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substantial increase, although not statistically signi

ficant,

scores obtained by the experimental group for these same two scale

The total scale, Social Interaction (SII), score differencescores.

from pre to post measurement obtained by the experimental group of

2.74, with a t-value of 1.45, was considerably greater than the

difference of .83, with a t-value of .79, recorded for the control

group; although it was not statistically significant. These results

can probably be attributed to chance.

FIRO-F

The treatment group experienced a statistically significant
difference (t = 2.19, P .05) from pre to post testing on only one

considerably over the control group's mean score pre to post test
The control group achieved statisticallydifference with a t = .28.

significant difference from pre to post testing mean scores for
the following scales with their reapective t-values and levels of
probability included:

t = 2.68, P .02Expressed Inclusion:

t = 2.09, P .05Expressed Affection:

t = 2.29, P .05General Valuing:

t = 2.62, P .02We're Both Important:

trol group did achieve a statistically significant difference (at 

.02 level) from pre to post testing on one scale (Espressed Affec

tion) and a

on a second scale (Wanted Affection) as compared with the

experienced lower means on 

e^, WC, and I0P) .

five of the eight scales ( e1, w1,

It was very interesting to discover that the con-

scale (Wanted Affection) of the FIRO-F instrument. This differed
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as

uted to the fact that lower pre test scores were obtained by the

control group than those received by the experimental group; there

by, possibly causing the experimental group to have a more difficult

appears that the nontreatment had as much inpact with two scales,

ICI

The treatment appears to have had a substantial effect on the 

difference (2.26) between pre and post ICI mean scores for the ex

perimental group as opposed to the ICI mean score pre-post differ

ence of 1.00 recorded for the control group; however, the difference

even greater, than the treatment on the subjects with regard to their 

perceived interpersonal relation feelings as assessed by the FIRO-F.

control group had to start with.

It was, therefore, interpreted from the results that the treat

ment did not have a statistically significant inpact on the subjects'

The inpact of the treatment upon the experimental group's per

ceived level of interpersonal relation feelings was substantially 

evident on only one scale, Wanted Affection, as opposed to the im

pact of the regular psychology curriculum on the control group, 

indicated in the above paragraph; therefore, the null hypothesis was 

accepted for all FIRO-F scale scores except one, Wanted Affection.

The reason for the preponderance of statistically significant 

differences achieved by the control group could be possibly attrib

task of increasing their mean scale scores. Whatever the reason, it

was not statistically significant at the .05 level. This nonsig

nificant pre-post test difference may be attributed to the relatively 

higher pre test mean score (89.79) the experimental group had to move 

upward from as opposed to the lower pre test mean score (86.32) the
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more powerful statistical analysis such as a one-way analysis of co

variance continued to result in a statistical significance of at

least P .001.

The treatment, a modification of Dr. Thomas Gordon's Effective

ness Training model, clearly inpacted upon the ability to select em

pathic responses, but it was not able to significantly inpact upon

the perceived (1) level of interpersonal comnunication skills, (2)

interpersonal relations--behavior, and (3) interpersonal relations--

feelings.

Implications

The results of this investigation inply that health occupations

students could be trained to recognize statements or responses that

This ability would, most likely, be continued in their

Training program was presented to the students, and within a very

convey empathy, as a first step, which would lead to the second step 

in the learning process, the ability to convey empathy to the pa

tients, as well as doctors and other co-workers, they would encounter

on the job.

encounters with others beyond their work environment.

Since only a meager portion of Dr. Gordon's Effectiveness

perceived level of interpersonal comnunication skills as assessed by 

the Interpersonal Comnunication Inventory.

RA-E

The inpact of the treatment upon the experimental group's abil

ity to select responses from a group of responses within a given sit

uation, as assessed by the Recognition Assessment--Empathy instrument, 

was statistically significant (P .001). Subjecting the data to a
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Reconwendations

In light of the results, population, and other limitations of
this study, the following reconmendations are offered.

1. The study should be replicated with a larger sampling of

students, which should include students enrolled in the

other LTI programs not represented within this study.

Replicate the study, but with the use of instruments that2.

might better assess interpersonal communication/relations

ing situations taken from the work environment of LTI

graduates).

3.

4.

with co-workers, superiors, as well as patients.

5.

Replicate the study, using the same criterian measure, 

but have subjects complete the entire Effectiveness Train

skills (e.g., Barrett-Lennard Relationship Inventory, 

Meyer-Briggs Inventory, tailor-made instrument portray-

Include, within a similar study, the use of video and/or 

audio-taped sessions within role-playing sessions or 

situations during the students' clinical experience.

limited time span, this investigator believes that the inplication 

exists that an ever greater and more functional, understanding, and 

empathic individual could be developed if the entire program was 

presented to the students.

ing program.

The subjects included within the study should be evaluated 

on the job in regard to their perceived interpersonal re- 

lation/coimunication development and ability to interrelate
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Other possibilities for study would be to include other factors

such as age, prior education and work experience, socioeconomic

background and/or length of time to conplete the entire educational

program.
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TABLE 7

Summary of RA-E and ICI Scores

Experimental Group

Subj ect Post
34 891 52 99

80342 50 91
8526 40 923

4 56 8034 71
5440 971035

986 42 ?40 107
6936 68 1017

64 1158 40 105
968938289

56 9536 10010
8660 923611
9863462612
9558 992213

96 99603614
6285383215
8486343416

87 91602617
94 955818 32

89.79 92.0551.7932.53Mean
4,36 9-597.205-70S. D.

26 els' 50 
98T

80 
170K

101
17T919 

Total

RA-E
Pre Post

ICI
Pre
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TABLE 10

Sumnary of RA-E and ICI Scores

Control Group

Subject Pre
26 34 69781
34 36 942 92

283 20 73 93
4 86 851828

89 83405 32
9626 896 24

28 75 91327
948 26 9220

818126499
8728 9110 32
8538 7511 30

84873412 30
8628 9013 30

34 9510114 40
747936 3215

9836 1034616
104114281817
8444 9318 32
648728 3019

36 73 712620
8628 922421

RA-E
• Post

ICI
Pre Post
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Subject

26 40 8122 99

36 28 10623 102

24 2620 102 103

34 28 8325 73

6826 3620 71

8434 44 • 10127

801628 7922

24 959229 20

9426 10030 30

6340 525231

42 9538 7932

94 872033 22

7840 9934 30
*3835

2935 296911161038Total

86.32 87.3231.8929.66Mean

9.345-65 9.295.45S.D.

* One student did not complete pre and post evaluations on this 
instrument.

ICI
Pre Post

TABLE 10 (Continued)
RA-E

Pre Post
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TABLE 13
Age Distribution of

Control and Experimental Group Subjects

Group
ExperimentalControlAge

142618

4519

0120

0121

0122

1049

0152

1935Total Number:
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SUMMARY OF EFFECTIVENESS TRAINING

• BENEFITS

• PRINCIPLES

• SKILLS

This copy is 65 percent of original size.

Permission to copy the ETA Summary of Effectiveness Training 
booklet was granted by Noel Burch, Vice President, School Programs, 
ETA.

JI
Si Uni

EFFECTIVENESS TRAINING ASSOCIATES, INC.
Organizational Training Division 
10 West Broadway Suite 528 
Salt Lake City, UT 84101 
(801) 363-1042
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PRINCIPAL BENEFITS OF EFFECTIVENESS TRAINING

FOR PARENTS FOR EDUCATORS FOR ADMINISTRATORS

• Better two-way communication
• Fewer power struggles

• Better school performance

PRINCIPAL BENEFITS OF EFFECTIVENESS TRAINING
FOR TEACHERS, COUNSELORS AND SUPPORT PERSONNEL

• Parenthood becomes a Joy 
rather than a burden

A new method of handling a student’s unacceptable be
havior that protects his self-esteem, yet motivates 
him to change

• Increased skill in getting a class to talk about 
and ventilate feelings that impede learning

• Increased skill in facilitating productive class
room group discussions on course content

• Warmer feelings and 
closer relationships

• Facilitates self-directed 
learning and problem 
solving

Influences 'students to have 
consideration for the needs 
of teachers and other stu
dents

Resolves classroom conflicts 
through mutual problem 
solving rather than through 
authoritarian or permissive 
methods

Fosters student self-control 
and self-discipline

Fosters a classroom climate 
of Intellectual freedom and 
creativity

• An image of fairness and concern 
for people as well as for products 
and profits

• Self-directed motivation that 
flows more from Job satisfaction 
than from management directives 
or rewards

• High retention and motivation 
among valued key employees

• Creates a climate of dedication 
and teamwork

• Increases time for productivity 
and creativity through decreased 
problem solving demands

• Fewer tantrums, emotional 
scenes, flare-ups, and 
f ights

• A new method of resolving conflict (teacher-student 
or student-student) that is far more effective than 
using authority and power, yet is not permissive

An effective method of confronting students whose 
behavior is Interfering with teacher's Job or 
with other students' learning

• Mew ideas for modifying the physical environment of 
the classroom so that unacceptable behaviors of stu
dents are less likely to occur

• New ideas for Instructional techniques that will en
rich the learning experience and help students be
come more self-directed and productive learners

• Increased effectiveness in conducting counseling 
sessions with parents

• A methodology for getting students in a class to 
participate with the teacher in setting classroom 
rules and to be motivated to follow the rules they 
set

Children become more 
independent and are more 
likely to solve their own 
problems

• A new skill in counseling children with personal or 
educational problems
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PRINCIPAL BENEFITS OF EFFECTIVENESS TRAINING

FOR ADMINISTRATORS, MANAGERS, AND SUPERVISORS

THE INDIVIDUAL GAINS: THE ORGANIZATION GAINS:

A MODEL OF EFFECTIVENESS TRAININGTHE BEHAVIOR RECTANGLE:

PROBLEM OWNERSHIP

ACCEPTABLE TO ME

UNACCEPTABLE TO ME

• Skills In Identifying and preventing communica
tion roadblocks

• Skills in creative resource management through 
the optimum use of talent, time, and the work . 
environment

• Skills in management by objectives based on in
dividual and organizational responsibility for 
achievement and growth

• Skills in confronting and changing unacceptable 
behavior

• Skills in resolving conflict in ways that meet 
the mutual needs of the individual and the or
ganization

BEHAVIOR OF THE OTHER PERSON

Skills in the reinforcement of values that are 
conducive to a positive organizational climate

(Interferes with my needs 
or values)

(Does not interfere 
with my needs or values)

THE LINE OF ACCEPTANCE 
SHIFTS WITH CHANGES IN: 
SELF; OTHER; ENVIRONMENT

• An image of fairness with equal concern 
for the people and the work of the 
organization

• High retention and motivation among valued key 
employees

• A climate of dedication and teamwork among in
dividuals, levels, and departments within the 
organization

• Self directed motivation that flows from Job 
satisfaction rather than from management 
directives

• Increased time for productivity and creativity 
through a decrease In problem solving demands

I OWN A PROBLEM
(My needs are not being met)

OTHER PERSON OWNS THE PROBLEM 
(Cues and clues Indicate that the 
other's needs are not being met)

NO PROBLEM AREA
(Everyone's needs are being met)

WE OWN A PROBLEM
(Our needs are in conflict)

VALUES COLLISION
(Our values are different and I 
feel the other person should 
change)

effectiveness 
training skills 

helping »«'<TsS*'1lvLrS
problems on tnei.

VALUE COLL 
(Actively *' , 
other's values'

coNFBONTA^rSKX..-' «W» .
‘”NZoNMeNT«O‘>'f'""ON 
skills £
other', IntrrtrrlM 
havlor)____----------- -------- -

PROBLEM SOLVING SKILLS 

...to everyone s sa<_,--------------
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6.

8.

9.

10.

11.

12.

They are listed

SILENCE

• NON-COMMITTAL ACKNOWLEDGEMENT
• ACTIVE LISTENING

DOOR OPENERS

• NON-VERBAL OBSERVATION

• RESPONDING TO LEGITIMATE DEPENDENCYinterested in what you’ve got to say"

CONTENT PARAPHRASE

the factual

A sensitive observation of an individual's 
behavior to understand feelings that are not 
being expressed verbally. Examples:

These twelve responses are only road blocks 
when the other person Is experiencing a problem.

>ort is coming"
• stumped about what to do next."

"You look sad" 
"1 think 
hour"

PROBING, QUESTIONING, INTERROGATING. Trying to 
find reasons, motives, causes; searching for more 
information to help you solve the problem.

REASSURING, SYMPATHIZING, CONSOLING, SUPPORTING. 
Trying to make the other person feel better; talk
ing him out of his feelings; trying to make his 
feelings go away; denying the strength of his 
feelings.

INTERPRETING, ANALYZING, DIAGNOSING. Telling a 
person what his motives are or analyzing why he 
Is doing or saying something; communicating that 
you have figured out or diagnosed him.

"Sounds 
this" 
"I’d be

JUDGING, CRITICIZING, DISAGREEING, BLAMING. 
Making negative judgements or evaluations of 
another person.

"Really"
"No fooling" 
"You did, huh" 
"Interesting"

"Oh"
"1 see"
"Mm-hmm"
"How about that" "You sound upset when he uses your bike."

"You are not pleased with the way your part of 
the rept 
"You're

Passive listening with accompanying non-verbal 
behaviors (posture, eye contact, etc.) that com
municate Interest and concern

"You seem anxious and upset" 
you're getting nervous about the late 

(after noting clock gazing)

ROAD BLOCKS: THE COMMUNICATOR’S "DIRTY DOZEN”
PUT DOWN MESSAGES

This segment of the "dirty dozen" directly attacks 
the self-worth and Integrity of the other person, 
saying In effect: "There Is something wrong (bad) 
about you that needs to be fixed."

ADVISING, GIVING SUGGESTIONS OR SOLUTIONS. 
Telling the other person how to solve his 
problems.

Brief expressions that communicate under
standing, acceptance, and empathy, such as:

Putting
Lnto your own words 
check your accuracy in understanding, 
are:

PRAISING, AGREEING, EVALUATING POSITIVELY, APPROV
ING. Manipulating another through flattery or 
Implied promise of reward.

"What Is today's meeting schedule?" 
Ans: "We will be starting at 8 a.m.

NAME-CALLING, RIDICULING, SHAMING. Making the 
other person feel foolish; stereotying or cate
gorizing him.

"So you
"You're 
will be solvec. 
"She just keeps going on and on, huh?"

WARNING, ADMONISHING, THREATENING. Alluding to 
the use of your power by telling another person 
what consequences will occur if he does 
something.

Invitations to expand or continue the express
ions of thoughts and feelings. Again, the 
listener is showing interest and involve
ment. Examples:

Providing Information or actions to meet straight
forward needs that are not coded or masked ex
pressions of deeper needs. Example.portion of the message 

and sending it hack to
Examples

really told your boss off" 
saying, if your plan works, the problem

rd."

MORALIZING, PREACHING, OBLIGING. Telling an
other person what he should or ought to do.

5. PERSUADING WITH LOGIC, ARGUING, INSTRUCTING, 
LECTURING. Trying to influence the other 
person with facts, counter-arguments, logic,. 
information, or your own opinions.

DENIAL MESSAGES
These responses minimize or deny the Importance 
of the other person and his feelings or needs, 
saying Indirectly: "Your feelings are rid
iculous, and you should forget them.

WITHDRAWING, DISTRACTING, HUMORING, Trying 
to get the other person away from the 
problem; withdrawing from the problem 
yourself; distracting the person, kid
ding him out of his feelings; pushing the 
problem aside.

Helping the sender to understand both the thoughts 
and feelings of his communication. The listener 
does this by reflecting or mirroring what he has 
heard. Examples are:

ORDERING, DIRECTING, COMMANDING. Telling the 
other person to do something . . . giving him 
an order or command.

HELPING AGENT SKILLS: When 1 perceive cues that the other person Is experiencing a 
problem, and I choose to be a helping agent, there are a 
variety of communication skills I can use. J
in order of increasing activity on my part.

Tell me about it"
I'd like to hear your thinking"
Would you like to talk about it"
Let's discuss it"

like you've got some feeling about

SOLUTION MESSAGES
These road blocks take all responsibility away from 
the other person and put him under someone's control. 
Solution messages say to the other persons "You're 
too dumb to figure out the problem, so I have to 
do it for you."
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ACTIVE LISTENING MODEL:

"You feci the budget cut."pretty worried about
STEPS:

Sender:

Receiver:
Substitutes for "You feel" are:

Sender:

"He might scratch your back now."Receiver:

CONSTRUCTIVE CONFRONTATION: USE OF THE "I” MESSAGE
Such

Effective I Messages:

• Preserve the other's self esteem

• State (communicate, deliver) my feelings, however strong, congruently

• Leave the choice of the solution with the other person

• Pursue to a conclusion rather than "hit and run"

• Require Active Listening to deal with the other's emotional reaction

• The Ideal "I" Message Includes these three elements, arranged In any order:

Congruent Primary Feelings

Example:

1 get really worried because

Non-blameful Description of 
Specific Behavior

• The "You feel" element In Active Listening gives 
credit and the responsibility to the sender 
for the emotion.

We often avoid confronting another person about his behavior for fear of damaging the relationship, 
avoidance can result In an accumulation of bad feelings that suddenly explode or lead to devious tactics.

;oal of constructive confrontation - I Messages - Is to deal with
produce volunteered change while maintaining the quality of the i

Acknowledging Problem 
Ownership

Reflection of 
Emotion or Feeling

"You wouldn't feel good in doing that, 
but you think you'd be dishing out 
what they gave you."

Description of the Concrete and 
Tangible Effects on Me

If the other can see the effect 
of his behavior, he Is more likely 
to consider changing.

I have three annual reports that 
must be done on time.

Description of 
The Facts

The other receives a clear idea 
of what he has done, without 
creating excessive defensiveness
A specific, rather than a general 
description is most effective.

Blame-loaded words or intona
tions are to be avoided.

"It sounds as if
"You wish "
" You want..."

Expressing prim: 
plays 
other' i

take n pel 
he define:
clearer to him, feelings are dissipated, and solu
tions begin to form In his mind.

i problem behavior in a manner that 
relationship.

This is the fuel of the "I" 
Message. It allows the other 
to hear and feel the intensity 
of the concern.

• When two opposing viewpoints nre expressed In the 
sender's message, both sides of the ambivalence 
should he picked up, e.g.

you're saying.."
"You think "

The g< 
will j

"I know it would be a lousy thing 
to do, but they didn't seem to have 
any trouble giving me the raw end."

First decide what emotion has been sent, and 
then put it Into a sentence. Either the emotion 
or the precipitating event can be described first 
in the response.

However, If the listener falls to Include the 
emotion in the message he sends hack, this pro
cess Is Inhibited. Listening to content alone can 
go on indefinitely without an emotionally satisfy
ing resolution to the problem.

• Cliches or codes may be used In | 
specific emotion such as "scared' 
tied". For example:

"He and I have had a good 
relationship up to now.— 
like father and son. Maybe 
he'll be as considerate of 
me as I have been of him."

place of a 
I" or "wor-

An accurate use of Active Listening skills will 
irson to the heart of his problem. As 
•s and redefines It, the problem becomes

This element helps the message 
avoid the errors of being judg
mental, moralistic, or the "It'i 
for your own good" stance.

When you come to work at 
8:30 and leave at 4 o'clock

• There Is a place in Active Listening for the listener's experience and input. However, 
this is appropriate only when the problem has been thoroughly aired and the listener's 
experience is In some way asked for. At this point, the active listener would Inquire 
about solutions the other party Is considering before bringing in his own.

sary feelings dis- 
the sender's need for the 
's help and encourages openness
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ACTIVE LISTENING MODEL:

the budget cut."pretty worried about
STEPS:

Sender:

Receiver:
Substitutes for "You feel" are:

Sender:

"He might scratch your back now."Receiver:

• There is a place in Active Listening for

CONSTRUCTIVE CONFRONTATION: USE OF THE “I" MESSAGE

Effective I Messages:

• Preserve the other's self esteem

• State (communicate, deliver) my feelings, however strong, congruently

• Leave the choice of the solution with the other person

• Pursue to a conclusion rather than "hit and run"

• Require Active Listening to deal with the other's emotional reaction

• The ideal "I" Message includes these three elements, arranged In any order:

Congruent Primary Feelings

Example:

I get really worried becauseWhen you come to work at 
8:30 and leave at 4 o'clock

Blame-loaded words or intona
tions are to be avoided.

Non-blameful Description of 
Specific Behavior

• The "You feel" element in Active Listening gives 
credit and the responsibility to the sender 
for the emotion.

feelings dis- 
need for the

Reflection of 
Emotion or Feeling

"You wouldn't feel good in doing that, 
but you think you'd be dishing out 
what they gave you."

"I know it would be a lousy thing 
to do, but they didn't seem to have 
any trouble giving me the raw end."

Description of the Concrete and 
Tangible Effects on Me

If the other can see the effect 
of his behavior, he is more likely 
to consider changing.

I have three annual reports that 
must be done on time.

"It sounds ns If
"You wish "
" You want..."

Descript ion of 
The Facts

▼

• When two opposing viewpoints are expressed in the 
sender's message, both sides of the ambivalence 
should be picked up, c.g.

This is the fuel of the "I" 
Message. It allows the other 
to hear and feel the intensity 
of the concern.

First decide what emotion has been sent, and 
then put It into a sentence. Either the emotion 
or the precipitating event can be described first 
In the response.

place of a 
I" or "wor-

Howevcr, If the listener falls to Include the 
emotion in the message he sends back, this pro
cess is inhibited. Listening to content alone can 
go on Indefinitely without an emotionally satisfy
ing resolution to the problem.

We often avoid confronting another person about his behavior for fear of damaginf 
avoidance can result In an accumulation of bad feelings that suddenly explode or 
The goal of constructive confrontation - I Messages - Is to deal with 
will produce volunteered change while maintaining the quality of the i

If you're saying.." 
" "You think "

• Cliches or codes may be used In | 
specific emotion such as "scared' 
rled". For example:

This element helps the message 
avoid the errors of being Judg
mental, moralistic, or the "It's 
for your own good" stance.

Ing the relationship. Such 
>r lead to devious tactics.

i problem behavior in a manner that 
relationship.

the listener's experience and input. However, 
this Is appropriate only when the problem has been thoroughly aired and the listener's 
experience is in some way asked for. At this point, the active listener would inquire 
about solutions the other party Is considering before bringing in his own.

Acknowledging Problem 
Ownership 

_______ ▼
"You feel

"He and I have had a good 
relationship up to now.... 
like father and son. Maybe 
he'll be as considerate of 
me as I have been of him."

An accurate use of Active Listening skills will 
take a person to the heart of his problem. As 
he defines and redefines it, the problem becomes 
clearer to him, feelings are dissipated, and solu
tions begin to form in his mind.

Expressing primary 
plays the sender's 
other's help and encourages openness

The other receives a clear idea 
of what he has done, without 
creating excessive defensiveness
A specific, rather than a general 
description Is most effective.
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PROBLEM SOLVING: APPROACHES TO CONFLICT RESOLUTION

Method III

win

Method I
resentment

Method II Assumptions about Method III
resentment

STEPS FOR METHOD IIIAssumptions about Method I and II

VALUES: COLLISIONS AND CHANGE

In spite of the relative 
skills that are presentee

He wins - I lose 
(Permissive)

ir children to smoke, then don’t smoke yourself- 
lents to keep their work areas neat, then keep your

classical music to ; 
ig accurate and comp]

I win - ho loses 
(Authoritarian)

Examples of effective values consulting might be:
As a parent, presenting to your children, the medical facts and effects of smoking. 
As a teacher Introducing classical music to your students through a Junior concert. 
As a supervisor, providing accurate and complete Information about the company's 
savings and retirement programs.

Examples of modeling:
If you want ; 
dot, yoursell 
If you don't want youi 
If you want your studi 
own work area neat.

MODELING
Openly demonstrating or exhibiting your values to those whom you wish to Influence. 
Modeling can be especially effective If you are attempting to strengthen an ex
isting value.

I win - you 
(Democratic

your employees to get to work on the dot—then get there on the 
f.

: want

• Defining the Problem In Terms of Nerds.
• Generating Possible Solutions. (Brainstorming)
• Evaluating and Testing the Various Solutions.
• Deciding on Mutually Acceptable Solutions.
• Implementing the Solution.
• Evaluating the Solution.

Values are probably the most deeply Ingrained elements of human behavior and the most resistant to 
change. Specific behaviors fluctuate almost moment to moment and can be modified by numerous forces 
(e.g. "I" Messages); our established needs are less transitory than behavior but are still highly 
amenable to substitution, delay, compromise and the like. On the other hand, our values remain re
latively fixed, changing very slowly through the life span; rarely are our values drastically alter
ed in a brief time frame (e.g. religious "conversion”).

V

+++

• Either self or other possesses rewards and/or 
punishers.

• Either self or other Is dependent for satisfy
ing needs.

• Either self or other is afraid.
• Only one party gets his needs met, the other 

goes without.

: permanence of our value systems, changes can be precipitated by certain 
•d and learned during Effectiveness Training. These skills include:

* Y°ur needs are Important.
• My needs are equally Important.
* Wg “HI approach this from a NEEDS standpoint, 

not a solution standpoint. (This will elimin
ate "selling” solutions.)

• I will never use my power.

CONSULTING
Attempts to strengthen or diminish another's value system by presenting 
information, benefits, or experiences related to the value. An effective 
value consultant docs his homework, separates fact from fancy, prepares 
and delivers a persuasive presentation, and shows a willingness to Active 
Listen objections, questions or rebuttals from the other person. In 
most cases, you can only be a value consultant when asked, directly, or in
directly. Otherwise you become an uninvited nag and risk damage to the 
relationship and a discounting of your values.
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EFFECTIVENESS TRAINING

FOR
INTERPERSONAL COMMUNICATION

Class Facilitator: John Bellanti

Purpose:

Topic Areas: (A)

(B)

(C)

Time: Two weeks - 3 days per week
P.E.T. by Dr. Thomas Gordon (on reserve in ERC)Readings:
Effectiveness Training Summary by E.T.Assoc., Inc.

Possible PointsStudent Responsibility:
Participation in class activities 5
Complete Quiz at end of seminar 5

Final Grade for Seminar (Computation) :

GradePoints
9-10 A

B7-8
5-6 C

How to be an effective Helping Agent for 
others (when they own the problem).

To become aware of a skill for communicating and 
interacting with others.

How to modify behavior of others that is 
unacceptable to you (when you own the 
problem).

Acceptance or Unacceptance: the key 
to your response to another's behavior.
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LAKESHORE TECHNICAL INSTITUTE

BASIC PSYCHOLOGY

Course Outline
Unit I. Psychology: What's It About?

A.

5.
Unit II. Becoming a Health Worker

A.
1.
2.

B.
1.

4 .
5.

6.

Self UnderstandingUnit III.
A.

1.

The value systemB.

a.
b.
c.

2 .
3.

Heredity and environment
Influence on the developmental process of the 
individual

a.
b.
c.
d.
e.

1.
2.
3.
4 .

Challenges and responsibilities of the health worker 
Major characteristics needed by the health worker 
working with patients 
Guides to establishing habits which will help 
the student reach the standards of performance 
he has set for himself

What is psychology
Definition of psychology
Value of psychology 
Attitude of the public 
Methods of science 

Observation 
Correlation 
Experimentation

Psychology versus common sense

Philosophy of individual worth
How it applies to the health worker in the 
performance of duties 
"Cultural bias"
Understanding patients and the reason behind 
their actions
How prejudices hinder a person's work as a 
health worker
Identify differences in relation to the following:

Values
Standards of behavior
Eating habits
Health practices
Superstition

Forming a more effective relationship with your 
patients
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C.

Roles played in daily life experiencesD.
Problems in self-identityE.

F.

Unit IV. Motivation, Needs, and Wants
Maslow's heedsA.
Physical needsB.

C.

D.

EmotionsUnit V.
Basic emotionsA.
Non-assertive behaviorB.
Assertive behaviorC.
Aggressive behaviorD.
Defense MechanismsUnit VI.

RationalizationA.
ProjectionB.
DisplacementC.
DaydreamingD.
RepressionE.
RegressionF.
IdentificationG.

Types of social needs and how they relate to the 
student's own self concept and life style relation
ship toward others

Self-understanding necessary before understanding 
others

1.
2.
3.
4.

"Myself as I see me"—an evaluation of personality 
traits and goals for life

Observation of self and others for examples of 
behavior which illustrate the following:

The need for acceptance by others
The need for conformity
The need for feeling that others care
The need for appreciation
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Reaction formationH.
IntensificationI.
OthersJ.

Unit VII. Mental Health
Normal abnormal behaviorA.
Popular beliefsB.

C. Stress
D.

E.

F.

G.

H.

Success or FailureUnit VIII.

Contributors to successA.
Causes of failureB.
Success at workC.
Keeping your jobD.
Leadership characteristicsE.
Guideline for continued growth as a health workerF.

1.
2.

1.
2.
3.
4.
5.
6.
7 .

1.
2.

1.
2.
3.

1.
2.

Treatment of the Mentally Ill 
Types of Psychotherapy 
Psychoanalysis 
Group Therapy 
Counseling 
Behavioral Modification 
A.A. 
Others

Alcoholism
Causes
Job problems
Social problems

Drug Abuse
Causes 
Treatments

Neurosis
Symptoms 
Types

Psychosis 
Organic 
Functional
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ANSWER SHEET
Name:

FMAge:

Group: 

Date:

FIRO-FFIRO-B
16.1.35.28.9.1.
17.2.36.29.10.2.
18.3.37.30.11.3.
19.4.38.31.12.
20.5.39-.32.13.5.
21.6.40.33.14.6.
22.7.34.15.7.
23.8.16.8.
24.9.

25.10.48.41.23.17.
26.11.49.42.24.18.
27.12;50.43.25.19.
28.13.51.44.26.20.
29.14.52.45.27.21.
30.15.53.46.22.

54.47.

50.45.42.38.35.31.
51.46.43.39.36.32.
52.47.44.40.37.33.
53.48.41.34.
54.49.

FIRO-FFIRO-B
AC1A_____C1

ee
ww

Bellanti, 8/76Developed by J.
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15.8.

16.9.2.

L_ ■
17.3.

18.11.4.

19.12.
L_

20.13.6.
Score

Name: 14.
M FAge: 

Group: 
Date: 

L_
L_
L_

L_
L—
L_

L_
L_
L_
L_

L_
L_
L_

l_
L_
L_

L_
L_
L_

L_
L_
L_
L_

L_

I—

L_
L_
L_
L_

L_
L_
L_

l_
L_

L_
L_
L_

L_
L_

L_ 
l_ 
L_

i. L_
L_.
L_

5- I__
L_

7. I—

L_

10. |___

L_
L_
L_

RA-E
Answer Sheet

L_
' L_

Developed by
J. Bellantl 8/76


