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ABSTRACT

This dissertation uses oral history methodology and grounded theory methods to analyze
and examine the stories of Black women and girls from the historic Black town of Hobson City,
Alabama with the purposa recovering and (re)inscribing sorokthe histoy of the town. The
research questions that guided my research are 1) What are the unique lived experiences in the
stories of Black women and girls in Hobson City, Alabama? 2) What are the current and
historical narratives of Hobson City, Alabama and haw these oral histories disrupt or
complement those narratives? And 3) What are the current tensions (either real or perceived)
between Hobson City, Alabama and the surrounding mainstream communities?

This dissertation includes four chapters. The firstpthais the literature review that
examines scholarship that is most relevant to my reselnehchapter is an intersection afl
history methodology and community hist@y well as a space fagsearch that focuses on
community history of a historiolack town told from the perspectives of black women and girls.
Chapter two explaineral history as a methodology apwith grounded theory methodsed to
analyze the dat&hapter three includes an analysishaf interviews from the women and girls
ard triangulated with datehat emergeavith outside sources. Finally, the researcher presents

findings and conclusion in chapter four.
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INTRODUCTION

My first year as a PhD studemégan with a trip to the Zora Neale Hurskastivalin
Eatonville FL with the African American Women in English (AAWE) groapthe University
of Alabamain the spring of 2015.remember being sick with the flu but determined not to miss
this great opportunity to learn, experience the festaradmake memuoes with my colleagues
and our professors. On the first full day of the festival, we learned that there was a conference
occurring in conjunction with the festival, and that it was hosted by the Historic Black Towns
and Settlements Alliance (HBTSA). Thadternoon for lunch, we met ahe mayors of the
alliance at a fish frjnosted besida creekon the property of one of the citizens of the town
remember the sweltering heat, the smell of catfish, and being surrounded by rich conversations
and laughterlt was during this lunch that one of the professors on the trip met the only woman
in the group oMmayors, Mayor AlbertaMcCrory. They had a brief conversation, exchanged
business cards, amiofessor Robinsoshared with the grouthat MayorAlbertaMcCrory told
her that if shend her studentsould come all the way to Eatonville dfidashe could surely
bring themto Hobson City, Alabama. That conversation and trip was the beginning of what
would become a thriving community partnership. Fast forwaiday of 2015, DrMlichelle
BachelorRobinson invitedne to attend a meeting witler and thenayor of Hobson City; never
being the one to turn down any potentidigneficialacademimpportunity, | agreedWe
traveled to Hobson City after leavingvwao-day conference in Atlanta, Georgia hosted by the
Conservation Center for Art & Historic Artifacts. We arrived in town just in time for luact

the Mayor treated us @gracious ma at a local BBQ restauramtfter lunch, the mayor took us



to the nunicipal building whichwas once th€alhounCountyTraining school, buturrently
functions as the municipal building for Hobson City. There we met her secretary and the
cemetery grounds keeper. During the meeting, the mayor discussed her plans for €itbas
well as the current state of the tov@he explained to us that she had crea&eral goals for
Hobson City. Those goataitlined in her Strategic Plan were the followidy Town Founders
and Community Genealogy; 2) Cemetery research, docatr@mand interpretation; 3) National
Register of Historic Places; 4) Historic records, documents and artifacts curation and archival
preservation; 5) Youth engagement; 6) Investigation, Evaluation and Interpretation of Oldest
House After explaining thegoals, Mgor McCrory stated that one of her immediate priorities
was to get an official cemeteand genealogy record of all deceased persons in their local
cemeteryl took on this task as my first research prgjaad thusoegan my involvement in what
has now become a community partnership between the University of Alabama and Hobson City.
Since May of 2015, | have been deeply involved in several ongoing research projects under the
Alabama in Hobson City Itiative, including cemetry and genealogy work, Photowice study,
and oral history research.it was not for the trip to the Zora Neale Hurston Festival and a
chance meeting between Dichelle BacheloiRobinson and MayoAlbertaMcCrory, | would
not have known about Hobson City, Alabgraad | wauld not have been part of such a rich
academic research experience. My involvement in the Alabama in Hobson City Initiative along
with other academic experiences has helped me shape this dissertation project.

Although | have actively beenpart of severgprojectsalong with other graduate
students under the direction of Dr. Robinsbwanted tccarve out an independent project of my
own, and yet still be an asset to and extension of the ongoing research and goals of thieetown.

following semester, fook a Translation Studies counséh Dr. Emily Wittmanwhere Ibegan



to think criticallyabout how | could translate Hobson City for other audiences using core
theories and principles taught in that cla&se following spring, | took an oral history sere-
learning coursevith Dr. Michelle Bachelor Robinsomhere students were required to conduct
oral histories with residents of Hobson CiBecause of my experience conduagtoral histories
in that class, | felt that oral history methodology would be an interesting way to translate untold
stories of Hobson City to other aahksioknces. Co
Black town, oral histories would be a fittimay top r e s er ve t h e histooywhatdhas hi st ¢
been at risk operishing

Before | became involved in the community partnership, | had never heard of Hobson
City, even though | am a native Alabamian. The town is nestled in the middle of Anniston and
Oxford, two of the more welknown citiesin the state. Hobsoni is the oldest incorporated
Black town in the state of Alabama and the third oldest in the courteysibry of how and
when Hobson City was established is as follows

Hobson City was established on August 16, 1899 and is the oldest incorporated African
American Cities in the State of Alabama and the third oldest incorporated African

American city in tle United StatesThere are less than 25 remaining African American

cities in the United States. The area we now know as Hobson City was first known as
Mooree Quarter, and was a par tAtthdttimexf or d,
Blacks were permtiéd to vote in city and county electioffeir vote usually was a

controlling factor during electionghey soon became isolated from the City of Oxford.

One of the early settlers of the community
guarters wereut from Oxford. Once a Black man was elected Justice of the Peace in
Oxford, this caused some confusi@me mayor in his campaign promised if he were

elected that would stop Blacks from participating in city electigfigr his election, he

went to the &te Capitol and had the corporate boundaries of Oxford redrawn, leaving

the black settlement (now Hobson City) in the county. This isolated settlement remained
under the county system of government for approximately three years. On July 20, 1899
approximaely 125 Blacks, dwelling in the Mooree Quarters area decided that it was time

to take matters into their own hand$eir selfrespect and determination lead to the

filing of a petition with the Calhoun County Probate Judge, E. F. Cook, to become a
separge and district municipality on July 20, 189%ter proper legal proceedings, the

Town became incorporated August 16, 1899. (townofhobsoncity.org).



According to the City Data website, as
49.4% being males ari.6% females. The median resident age is 34.2 years. The median
household income as of 2016 is $27,94pBproximately 853% of the population is Black
12.5%White, 1.3%Hispanic, 0.5%TI'wo or more races, and 0.4% Asian al@ciey-data.com)

The t owastreeis calladMartin Luther King Drive The main buildings in the town

consist ofthe former Print Shop building, the old C.E. Hanna which currently functions as the
townds municipal buil di ng, h o ugjeet programed He a d
several archival rooms; the Hobson Citybr ar y, t he | ocal conveni
Shack building, the Hobson City Memorial C
alongMartin Luther King Drive The new C.EHanna also sit®n this main street towards the

end of the town on the Hobson City and Oxford county lines.

There is a lot of rich history buried, living, and thriving in Hobson City, and the need to
preserve that history is more critical than ever. HoliSioy like mostBlacktowns and
settlements once thrived socially and economically, but due to the civil rights era, segregation,
desegregation, institutionalized racism, and many local political events, the town became
financially and sociallyinable to rach their full potential As a result, much
significance to local, state, and national histisrgt risk of being lostThis dissertation uncover
some of the history that tdneen forgotten, buried, or simply untolthis dissertation sersas
a re(inscription) into the history books of what has been documented on Hobson City; a
re(inscription) that tells those forgotten stories from the mouths of Black women and Black girls
who speak from the margins and borderlands of the current andaarnmiarrative of their town.

They speak through oral histories.
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The research questions that guites study are as follows: 1) What are the unique lived
experiences in the stories of Black women and girls in Hobson City, Alabama? 2) What are the
currentand historical narratives of Hobson City, Alabama and how can these oral histories
disrupt or complement those narratives? And 3) What are the current tensions (either real or
perceived) between Hobson City, Alabama and the surrounding mainstream cdesfilihiee
major conclusans were drawn as a result of thesgearch questions and my findings. First, |
concluded that race was the major theme that was present from the origins of my study until the
end. In my analysis and findings, one will see that the women talked abaliisswes
extensivelybutthegirlsdi d not. Al though race did not emer
analysis there were moments where they briefly talked about it during large group discussions
that were not included in this study. Those discussions were pértaakgirls4change, a
Photovoice studyconducted in the Hobson City communitgm which theirinterviews were
extracted and analyzed as secondary data for this.shlgty, the findings show that race did not
have a strong impact on the town outside of the Civil RightdRe&ree seemed to occupy
conversations and issues outside the commuifilig people in the town seemed to have created
a utopian community where race only entered as part of the larger incidents and events that
occurred during the Civil Rights ef@efore andafter this era, the data shows no traces of race
being a major factor or influence on the women, other citizens, or the Ttwwrsecond
conclusion drawn from the findings is that there were many stereotypical gendered ideologies
despite the town beingaulturally rich spaceThe data showed that certain stgypes of
womenandgr |l s still existed such as appropriate d

marriage, ad how girls and women should behaVée last conclusion drawn from my findings

! The Photovoice study is explained in detail in Chapter 2, the methodology chapter.



sat es t hat biatenaew guestidnsieee ngt conskriectéd in a phenomenological
way | i ke thewwgmedeés weasppnsesindiode rgorerspesific and
focused in terms of how they talked about certain artifacts andrsitesbson City.

This dissertation includes four chapters. The first chapter is the literature review that
examines scholarship that is most relevant to my research. In that chapter, | create an intersection
at oral history methodology and community history to include a dpacey research that
focuses on community history of a historic black town told from the perspectives of black
women and girls. In chapter two | explain oral history as a methodology along with grounded
theory methods | used to analyze the data. Nextyapter three, | analyze the interviews from
the women and girls and triangulate the data that emerged with outside sources. Finally, | present

my findings and conclusion in chapter four.



CHAPTER 1: LITERATURE REVEW
In this literature review, | examine scholarship on several oral history topics, black
girlhood, and digital humanities to form a new critical space for scholarship that specifically
focuses on oral history in historic black towhsategorize my liteature review into the
following sections: 1) oral history methodology and design 2) Black women and oral histories 3)
black girlhood 4) oral history and digital humanities and 5) African American oral histories. | use

the following descriptions and defiiins from scholars Allan Nevins, Louis Starr, and Linda

Shopes as a foundation to my researchstudy. i Or al Hi story: &Adav and W
Nevins, deemed as the fAfather of oral history
mostpromhn si ng of these precautions and already it
undatable) night much that t hedlevinsrefersteorawi | | r e

history as a savior of time and death because of the means in which we &oepatderve

information and history beyond the confines of timen A Or a ILould $tartwba studied

under Nevins who founded the first official oral history project at Columbia University, defines

or al history as #fpr i maecoydingtirespoker wordgrterally bya | obt a
means of planned, tapecorded interviewsf persons deemed to harbor hitherto unavailable
information worth preservingo (40). Starr exp
and substance. Lastln A Communi ty Or al Hi story: Where we
Linda Shopes, former president of the Oral History Association, refers to oral history as a

Amaddeni ngly imprecise termo defining it as,



Formal reharsed accounts of the past presenteduityrally sanctioned tradition
bearers; to informal conversations about
neighbors, or coworkers; to printed compilations of stories told about past times and
present experiences; and to recorded interviews with indilsddeemed to have an
important story to tell. Each of these useshefterm has a certain currency (1).

O

| use these definitions and descriptions from foundational scholars because collectively they
show the significance oral history has had onourcaury 6s construction of hi
scholars also show that although oral history has progressed through the digital age of today, its
core principles and concepts of the interview, the interviewer and interviewee, the source
material, the form, and theilsstance all remain the same at its core. | consider these definitions
and descriptions as | progress through this review of literature while creating a new space of
inquiry based on this project. This project comes at the intersection of oral histondwiegy
and community history. It is at that intersection where | create space for new scholarship in oral
history, a space that focuses on using oral history as a methodology to uncover the histories of
historic Black towns through the stories of Blackmen and girls. This project is one of very
few official documentation of historical accounts of Hobson City, Alabama, as well as oral
history methodology; it is also one of few official oral history collections for the Historic Black
Towns and Settlemenfliance. The following sections will review the most relevant and
pertinent information on oral history and black girlhood and show how this project enters these
current conversations.
Oral history methodology and design
Scholars prove that there ar@ious ways to design and implement an oral history
project based on the purpose of oneb6s study,
institutional factors such as funding. The scholars in this section discuss several components of
oral historyasamt hodol ogy and as a design study. I n D

Project Design, 0 he offers a practical guide



history projectVal eri e Yowob6s article filn Depviem | nter vi
portion of the oral history, the key step in
arguments prove helpful to me as | construct my project design. Yow outlines each stage of the
process beginning with developing interview questions to trgatgmn to analyzing the

interview. She provides several helpful ways to complete each stage. For example, in developing
interview questions, she suggests one way is to conduct a casual conversation with the

participant prior to the interview or to do obg&tions in the community if conducting interviews

on participants where the focus is the community or environment. Although the interview

guestions are an integral part in conducting oral histories, they were not the subject of central
importancetomystdy . However, using Yowbs suggestions
effectively use interview questio3.o n a | d Raing Orhal Histdryprovides another

project design book for those interested in conducting oral histories; however, neither he, Yow,

nor Lance give specific examples on how to design a project for black women as participants, in

a historic town. Although these texts lack specificity for important demographics in constructing

the most appropriate design for my study, the overall tempitateed useful.

Il n Yowds AAnalysis and I nterpretationo art
interpret data collected during oral history interviews. She discusses coding processes and
meaning making. | n -IDepth Int@® Ivn terwadd vacttii ol ethy sthiee plr
step guide on how to conduct interviews for o
preparation, developing the interview guide, building rapport with the participant, informational
meetings with communitgnembers, memo writing, and more.@mal History: Understanding
Qualitative ResearcHPatricia Leavy argues a different stance on what oral history is in relation

toYowbs AAnal ysisoahg hngai-demghanteniav iDaseparate n



interview method from oral history because thdapth interview includes one interview per
participant and is topic focused while the oral history interview is-@peled and more
participantresearcher interactive (21). She identifies four interview aasthminimalist
biography interview, oral history, idepth interview, and structure interview (21). Aside from
this differentiation, Leavy follows other scholars along with Yow and Nevins in her argument on
data collection, data analysis, and data ineggtion processes. For the purposes of this study, |
argue that oral history is the methodology, and the interview is the tool used to collect the data.
Gary Okihiro makes an i mportant argument i
of Ethnic Histoy, where he creates a perspective on what oral history is and does that the
previous scholars did not. He states, AOr al h
history; it is also a theory of history that maintains that the common folk amtisfhessessed
have a history and that this history must be
by claiming it as not only a methodology and theory, but also a form of activism for the
voicel ess. He continuesheoi mpygrtasactbiefisl nbe
intend to equate or al history with the workin
(209). Here he diminishes the binaries created or established by societal factors such as
socioeconomic class, ra@nd gender. His argument appeals to my project because it proves not
only that oral history methodology is effective for collecting stories from and about Black
women and girls, but it also does not demean or lessen the importance of them based on their
socioeconomic identities.
I n A6The Limits of Oral Hi storyd Ethics an
Research Settings, 0 Erin Jessee highlights se

methodology, limitations that have not been discussemth®r scholars mentionedessee

10



argues that when conducting oral history interviews with participants in highly politicized

settings such as the aftermath of the Rwanda and Bosnia mass atrocities, the environment in

which she conducted her research, wragor limitation included the inability to take thoughtful
notes as the interviewee talked and the inabi

respond with more than a nod of the head vani

qualtyd my notes deterioratedo (292). She furthe
the horrific nature of the eventso she Afaile
hi ndered my ability to r evi2slesseehrgussthatomralr at i ve
historiansd inabi |l i twherebythdireseagclhegseeks tmenghgeangg | 1 st

only with the words being uttered but also with the deeper meaning inherent in the narrative as a
whol ed mai nt ai n 92).Ancthealimitation jesseekhighdights i§ that of sharing
authority in these type of research settings. A third limitation is the challenge of writing oral

history analyses in ways that offer a critical look at the narratives yet still successfultiiehide

identities of the participants in order to not cause real world consequences for said participants
living in that particular research environment (ZZ8). Jessee argues that choosing a highly

politicized research setting caused her to speak fgpdréicipants rather than with them, write

about her participants in overly general term
potential of oral history was completely obli
Jessee, that listening gy is a learned skill, one that can not be achieved through a first or

second listening of the interviews. Although, the oral histories collected for this project were
conducted in safe settings and in environments that posed no high risks to thegpdstittipvas

sometimes harder to deeply listen during the interviews that | conducted, as well as the ones that

11



I include in this study but did not collect, simply because of varying sensitive topics brought up
during the interviews.

Anna Sheftel and Stag Zembrzycki share similar methodological issues as Jesse in their
article AOnly Human: A Reflection on the Ethi
with o6Difficultd Storieso. The scholars argue
shared authority, building trust, deep listening and its implications, and contentious politics are
important challenges that oral historians must not only acknowledge but critically examine (191).
These scholars attempt t acoacepta shdredhuticohtyaby | Fris
asserting that they are fAinterested in dédshari
space, by cultivating and nurturing trusting and respectful relationships with our interviewees
that facilitate theirpaitc i pati on in research productiono (1
deeplisteningvhi ch t hey define as Adlistening for mea
way that prompts more profound ref lbe@®).lon fro
complicate their claims on the impossibility of deep listening by arguing that deep listening must
be learned by the researcher; it can certainly be achieved regardless of the oral history topic.

Sheftel and Zembrzycki share similar definigaof deep listening with scholar Jessee, however

they place more of the responsibility on the interviewee rather than the researcher. Sheftel and
Zembrzycki also provide a complicated view of
to further thei argument on deep listening. | offer an alternative view of shared authority that
aligns with Frischdés by arguing that shared a
with history fito what shoul d nonmthobeavhohaveit onl y

to those who do not, but a more profound sharing of knowledges, an implicit and sometimes

12



explicit dialogue from very different vantages about the shape, meaning, and implications of

historyo (xxii).
Charles T. Morrissey argues thepno r t ance of i nterview quest:
|l ntervi ews: From I nception to Closure. o He st

oral history did not deem the interview questions as an important or critical part of the interview
process, butaw many scholars think otherwise (:I@1). Although Morrissey stresses the
importance of the interview questions | am more concerned with the stories and the analyses that
come out of those stories rather than the questions which is why | only see rigruas a
flexible guide rather than a fixed questions list.

| n fA EPoliidal®itemmas of a Community Oral History Project: Navigating the
Culture of the Corporate University, o Gloria
she faced dung a community oral history project on the Litchfield commuaitya focused on
Chicano/Mexican camps. She highlighted the obvious challenges that arose being a faculty
member while trying to achieve the agendas of both community and universg)2Cwadraz
discussed how imperative it is for the university to be supportive of such oral history projects
because such projects require a lot of funding, community involvement, and adherence to
university, departmental, and program goals (23). When thinKingyaral history project and
future oral history collections, it was important for me to understand the goals of my research
agenda, as well as larger goals of my department and university because if research is not a
central goal it is difficult in numeus ways to conduct oral history projects since they are
commonly community based but often funded by academic resources. This issue was patrticularly

relevant as | engaged the digital component of this project.

13



Black women oral histories and communitytbiies

A substantial amount of scholarship exists that centers on community oral histories, oral

hi stories that are collected from a target <co
history: where we have be e neferswohacomemunityeoralar e g ol
history project in multiple ways. Shopes argu

group of interviews with people who live in some geographically bonded place, whether an
urban ethnic neighborhood, a southern niilage, or a region of Midwestern farms. Yet
ocommunityd also refers to a shared soci al i d
of the gay community, the black community, th
definition for this oral higory study which | identify as a community oral history project based
on the shared social identity of my participants who are part of the black community as well as
their geographical space which is a historic southern Black town.

Robi n B Bweétwatens arsauteethnographic product of a community oral
history collection. She collects the oral histories of Black women in her hometown of
Sweetwater in order to make meaning of their lived experiences as Black women in the South.
She does thiby using theoretical approaches that include black feminist thought, muted group
theory, and intersectional i tylLiuvwngwithdingCrowAnne Va
African American women and memories of the Segregated Shatlks the communityistories
of Black women |iving in the south during the
includes many participants in a large geographic area, her argument still focuses on Black
women within Black sout her n kc oammiu nBrto vwens6. s Btoet xht

strong examples of community histories that focus on Black women because they both identify a

14



geographical | ocation and show how those | oca
history narratives.

I n JilliantdcmenédZbse History -@Afmerican andmot he
Community, 0 she uses the primary-Americah hi story
women from the fABlack Women Or al Hi story Proj
Col | ege, 0colebtedinhhe Vs, aleng with other documents and materials to argue
that Aalthough t he r ol-American commnitiey was medimtedtbin e r i n
class differences, regional differ eAmeecanéet her e
grandmothers in the |l atter half of the ninete
(525).J i menezb6s research proves that similarities
community or location. Although Jimenez uses oral historieghodevelop her argument and
to examine the role of the Africelimerican grandmother, she does not use oral history as a
methodology to form that argument nor does she solely rely on it. Instead, she uses oral history
documents as a source, without conahgcoral history interviews, along with other sources to
develop a critical analysis on the role of the grandmother in African American communities.

Dawn Hintonds article fAUnheard Voices in the
Black Women inte U.S. duringthe mi@0"Cent ur yo is another exampl e
as a source of evidence but not a methodology. In other words, both Hinton and Jimenez discuss

oral history as part of the end product of their studies and not as a methodqloggesak that

fosters analytical examination. Hinton uses the stories of two Black women to argue that Black
women in general were critical to community building processes durin@@identury (40).

My project contributes to the lack of scholarship tmsets oral history as the sole methodology

15



while also framing it as a community history since the participants are those who have lived in a
historic Black town.

Similarly, SAskeandelellEGay amdsLésbiane/gtergns Speak €utpe
consideed community oral history because he focuses on a specific group in the military
community during a specific time span. Charle
Philadelphia: Reflections on Community Oral History Projects and the Uses of ha s t , 0
discusses his experiences developing a community oral history project. He stated that his project
Al Remember Wheno was the first of four commu
interviewed 200 participants, and with the help of his gradstatéents and residents, another 50
interviews were completed (2). The end products of his first oral history project included his PhD
thesis, sound documentaries for public radio,
project serve as anotheraample of oral histories in predominately Black communities, but it is
also a prime example of how the researcher can develop oral history research collections into
numerous projects or extensions of existing projects.

Like Hardy, Brian Purnell and OnekaBennett developed a community oral history
project that they discuss in Alntroduction: T

explain that At he [ BA Abddded oral hsstorg projectwigoseilifebdpodc o mmu

flows through a dynamicastnership between university trained scholars and over a

dozen. . .individual séknown to the BAAHP as com
community or al history project was to examine
influencedpol i cal, religious, civic, and economic a
borougho (9). I n Purnell and LaBennettds artd.i

socioeconomic, political, and racial climate of that time; this study helpead oensider how |
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might analyze and think through some of the same factors that would arise during the interviews
| examine for this project.

I n ASparking Rural Community Dialogues wit
Walker urges scholars who do comnity history projects to move past the presentation aspect
of oral history and create dialogic spaces for community members to share and discuss the
stories in the oral histories. Walker shares how he created his first conyiuitling
experience basesln t he or al history collections from h
program by playing short selections form oral history interviews and t hey Af ound t
these recordings (and reading the transcripts) is an excellent way to build coyramdnget the
dialogue started on the right fog04). Walker asserts that in order to stimulate complex
conversations the facilitator must ask questi
guestions that anyone cencouragespanticipantstoctitcdlly . The
reflect and make connection between past and present and betweenltegedialogue
programs are a way to keep the community residents engaged in their history and a way to build
partnerships within and outsidé¢ the community. It is a way for community members to see
how their history continues to be relevant across space, audiences, and time. This article helped
me consider next steps for this project.
Black Girlhood

There is virtually no scholarship that relates specifically to Black girls and oral history;
however, a substantial amount of scholarship exists about Black girlhood, which has informed
my research. Using oral history asnethodology will reveatieas redted to how Black girls see

themselves, their environments, and how their agency affects much of their perspectives on their
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lived experiences, thus adding to the black girlhood conversation using a new lens and
methodology to discuss ways in which Bladkggview themselves and their communities.

I n AGet Your Freak On: How Black Girls Sex
Heidi Mirza in her 1990 bookKoung Female and Blatkhat Al i ttl e i s known t
Black girlhood, and the relatiship between age, gender, and ethnicity remains under
researchedo (252). Six ye BonsBldcka Mamoriesoi 1996, b
Girlhoodt hat f@Anot enough i s knaovn gaibrolust itnh eo verx pseac
Over a decade latenovice and veteran black feminist scholars alike are still grappling with and
learning about black girlhood. My project in part responds to those statements by hooks and
Mirza by offering firsthand accounts through oral histories of the lived expesi@ideing a
Black girl in a southern historic Black town. It is important to denote the term southern that
identifies the geographical location of Hobson City, Alabama because although Black girls share
many of the same lived experiences, these Blac& mirthis town have a uniquely different
perspective on their experiences because of the region in which they live and the historic culture
of that region.

Weekes acknowledges certain stereotypes of blackness associated with sexuality and how
Black womenrand girls are silenced when it comes to the nature and expressions of their female
sexuality (252). She argues that there is a i
othering that young Black women are subject to, in that they are onljoad@erience credible
sexual il dentities by comparing themselves to
(252). InAfrican American Literacies | ai ne Ri chardson argues that
practices fdrefl ect lizedpgenderizesl, sexualizédj andaclassed worldin  a r

which they employ their | anguage [and I iterac
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(77). For Black girls, using language is a performative act, an act that embodies their lived
experiences. Richr dsondés text was wuseful for me as | ¢
study articulate their thoughts of Hobson City as well as how they view themselves as agents of
change in their community.

In LaShawnda Lindsepe nni s 6 ar t i c-WemariddReaearkh Paradigm:ni st
Toward a Culturally Relevant Research Model Focused on Afdceme r i can Girl s, 0 s
that Ain general, African American girls are
research when being compared to morneyter studied groups such as African American boys
and White girls (507)She does assert that while African American girls are an understudied
group, there has been a steady increase of in
publ i c sage 208 (%08).dJsirsgia nhronological timeline, Lind®®nnis shows how
much research has been published between-2016; this timeline shows that there is a clear
need for more scholarly work that focuses on African American girls. My project contritaute
this growing body of scholarship by broadening the conversation on Black girls to include
research by a rhetoric and composition scholar and also research that specifically relates to Black

girls and oral history.

Bryana French, Jioni Lewis,andHele Nevi | | e argue in fANaming
|l nterdisciplinary Analysis of Black Girlsdé an
gendesr aci al disparities among Black girls and w

United States, it ismportant to identify ways that Black girls and women are continuing to strive
despite this adversityo (4). Oral history is
even the women in my project continue to persevere and strive despite sontrallable

factors. They go on to discuss how much of the research on Black adolescents focuses on black
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boys and thus mutes, overlooks, or dismisses the idea that Black girls deserve the same
recognition and scholarly attention. Even though much dismussi genderacial disparities
targets black boys, as noted by Lind$agnnis, and black women, Treva Lindsey, in her article
AOne Ti me f or -AhericaniGirllosd; Empdwermentaand Popular Visual
Culture, o0 is one schatiaonalhof eamiesi SimMmpadhrop fglee
thinking through contemporary black girl hood
generation feminism recognizes the specificity of experiences of tHepigeneration, while
attemptingtonag at eét he terrains of racism, c¢classism,
mi sogynyéit also promotes empower mento (24).
analysis of the black girlés transcriwprts of fe
themselves, how they turn challenges or negative lived experiences into positivity and more. |
believe that through oral history, these girls will gain a sense of empowerment because their
voices and their stories will be heard.

Like Lindseyand Freit et al, Ghol nescar Muhammadods ar
Bl ack Adolescent Girls to OWrite It Outd, o fo
pedagogy perspective. Muhammad conducted awiek writing workshop for black girls to
analyze their teracy practices but to also allow space for the girls to use writing as a means to
Adefine self and build resiliencyo (203). Lik
the Black girl participants construct their identities, how they view thensal/@art of a
historic Black town, and how these sites can be places of resistance.i St yl ed by t hei
Perceptions: Black Adolescent Girls Interpret Representations of Black Females in Popular
Cultured Muhammad and Sher eiateprddentations bfBlack ar g u e

women influence the way black girls view themselves. To help counteract this narrative of
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negative media portrayals and the influence they have on young black girls, my project explores
how Black girls view themselves as agesitehange and sources of disruption.

Bettina Love,iHi p Hopo&6s Li 6l Sistas Speak: Negot i
in the New Soutlexamines black girlhood through the lens of hip hop by examining the ways
urban black girls in Atlanta constriu@cial and gendered identities and how rap shapes their
lived experiences (10). Although hip hop is the cultural means she uses to study her participants
she offers a way for scholars to consider black girls lived experiences through more ways than
justhi p hop. She argues that it is fAfundament al
girls have to negotiate and navigateé communi
harassment, and poor school so (31ihtheBl&kk | anal
girls in Hobson City, it is Iimportant to take
study are constructing their identities and grappling with their lived experiences based on
negative situations and experiences that have aatumrtheir town as well as negative
portrayals that have been constructed by outsiders about their town. It is also important to
understand their multilayered lives of race, culture, gender, and socioeconomic statuses. Love
goes on to make a critical poin t hat her study proves that fAgir
contradictory work of negotiating the space of Hip Hop music and culture but are doing the work
aloneo (103). This argument 1is critical to BI
scholars recognize the work Black girls do in constructing identities and grappling with their
environmental and cultural influences, but that the people with power to help critically engage
them like teachers, educators, administrators, counselorsreefeeguently not there to support

them. It is my hope as a scholar that part of my project creates a needed space to share the lived
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experiences of the Black girls from Hobson City so that we can continue the critical
conversations of understanding Blagikhood.

In Black girlhood in the 19 Century,Nazera Wright examines representations of Black
girls of the 19" century through several key time periods: the antebellum decades, time after the
civil war, reconstruction period, and right at the dawn of thec2htury before the Great
Migration and the Harlem Renaissance-2). She examines generational diffeeand
similarities seen in Black girl representations from Black writers both men and women and
concludes that Black girls Aused their wits a
indentured servants, woultk rapists, and other obstacles s$taod in the way of their plans for
a better I ifedo (20). Wright approaches Bl ack
scholars have not done. Using fiction as an approach brings diversity to how one can negotiate
Black girlhood identity and werstand what Black girls have experienced. These fictional stories
that Wright and other black writers create are a reflection of the cultures that they represent; the
characters may or may not be real people but they are reflective of the real worldrexgseof
black girls.

To compl ement Wrightoés perspective of unde
Ruth Rosenburg analyzes the theme of Black gi
Black Girlhood inT h e B | u.&aly in HelyasgomenRosenburg refers to another scholar
Barbara Dodd Stanfordédés research on Black gir
AOWhites Onlydéd could have been stamped on al m
students publ i ¥ Rosahbulyedntmueeby feferénsing N&n8y Larrick, who
she claims Astudied 5, 206 c R.i9l6ddréeonndl sy b3ododk so fp ut

thousands of books include even one black child either in the illustrations or the text. Of that 6.7
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percentwhi ch do show a black child), all but a sn
or before World War Il. Quite clearly, the books used in American schools were primarily by
and about white, Angi®axon, middlec | ass p&8&p | € & 36 dgke of Yatisticsht 6 s
conceptualizes how detrimental the lack of Black girl bodies and Black girl narratives in school
texts and literature is to Black girls in America. Yet, as the decades have passed, we see more
and more chil dr end s Bladkgiksswe beg mdd saholds inacasemia f o r
investing their research into understanding Black girlhood; we even see more television and
movies with Black girls as main characters.

I n AKi ndred Narratives: RefSheetott @ ishas of Sou
Dur ham s pe akSwediwatetBhoryd wughn 6hser rei nterpretation
|l ived experiences in Southern Virginia with t
like the poetry that separates the chapte®airetwateDur hamdés rei nterpretat
well as her connectedness to Boylorn shows how Black women and Black girls can find some
relatedness in each other whether it is through space, geographic location, words, race, gender, or
an intersection of them allargue that Black girlhood studies create a space for Black women to
understand their past lived experiences as a girl and for Black girls to learn as they grow.

In Young Female and BlacKeidi Mirza examines Black girlhood and Black

womanhood throughlaongi t udi nal study of a group of you
school to the worforce. She focuses on a fdAstr
rather than the festablished emphasis on subc

While blad women clearly do have strong cultural traditions that are historically distinct,
such a celebratory emphasis is analytically naive for several reasons. Firstly, it
marginalizes men, who in many ways, have a part to play in the lives of black women.
Secoully, it confuses the issue of external structural economic inequality with an
emphasis of internal cultural traits. The effects of both these oversights has been,
ultimately, to turn our attention away from looking at the importance of racial and sexual
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discrimination, in favour of focusing on cultural determinants to economic success or
failure, and in particular has been responsible for reifying black motherhood (2).

Mirza makes an interesting argument by stating that Black women are misled in manglweays,
to mainstream media, popular stereotypes, and generational thinking, into believing that our
Black culture determines our success or failure when in actuality it is the ongoing racial and
sexual discrimination that us Black women continue to expegienc
African American Oral History

This section provides examples of oral history projects specifically focused on African
Americans or Black people and are gender inclusive. Andrea Cantrell discusses some of the
challenges associated with incorporatingigdn American oral history into state history in her
article AWPA Sources for Afr i c-8lave Mamaivesanda n Or a
Early Settlersé Personal Histories. o She make
slavery preventedggn er at i ons of African Americans from \
survived to offer researchersfilstand accounts of their experienc
the argument for researchers to continue to document the histories of African Americarsebec
whether it is the narratives of former slaves or African Americans in a historic black town, their
stories are important to the larger history within the states as well as the country. Like Boylorn,
Dawn Hinton focuses onntAmefihcddewomenicesinoh
in the Community building Process: The Role of Poor Black Women in the U.S. during the mid
20hCentury. o0 Although Hinton does not specifice:
theoretical frameworks, like Boylornhe does implement Black Feminist Thought as a way to
think about and interpret the narratives of poor black women. Hinton juxtaposes the poor black
woman with the middle class black woman to show how the voices of the former can go

unnoticed, unheard, amlismissed by the voices of the latter. Muted Group Theory, used in
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Boylorndés text, shows the same ideology only
always dismissed by the dominant white male. Hinton shows how even though a gender shares
the same ree they can still experience oppression and marginalization because of other factors.

Il n AOr al Hi st ories of Contemporary African
BentGoodley presents her study of African American pioneer social workers with wath@m
conducted oral histories. Her research findings detail the five prominent themes found among the
oral history narratives, four of those narratives were included in her argument. Those themes
were identified to 0enhanegeesatoadefiaelpionsassrak educ a
Ai ndividual s who have made significant contri
with evidence of a sustained record of achiev
(182). BentGoodley argues that littlsi k nown about the fAcontributio
African American social work pioneerséthese p
i mposed by segregation and overt raci$hménot o
little history known about thee social workers relates to the little history known about Hobson
City, AL; the social workers she identifies as pioneers parallels to many of the interviewees in
my oral history collection who have made lasting contributions to the historic town. ‘Ehe fiv
major themes that emerged romB&b od|l ey6s research include 1)
diversity in social work education 2) the need for high professional expectations 3) being guided
by a sense of purpose 4) partnering with the community 5) undersgaindtitutional building
(193).This study is a strong example of analyzing oral histories for themes in order to make
meaning and develop understanding of real world issues on a specific field of study such as

social work.
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John Bl oombs A6The Farmers Didndét Particul
Grass Roots Recovery of African American Migrant Farm Labor History in Central
Pennsylvaniad is another example of Afaican A
carefully composed narrative of the oral histories he conducted with African American
grassroots migrant farm workers and the people who helped those workers. Although his
argument excludes methodology and analysis, he creates an informative naraatiecththe
history of African American migrant farm laborers and their experiences, experiences that have
previously been littletonea x i st ent i n official documentati on
the history of migrant farm labor in Pennsylvanigis nt ai ned i n of fi ci al SO0
with farm workers and those involved in the Shiloh migrant aid program have helped to reveal
this hidden history of African American farm
of why documenting Afcan American and Black histories are important to the larger
conversations that take place on these issues and events.

This literature review encompasses scholarship that helped me form my argument about
the need for oral history collections on histdiack towns. Not only is there a need for oral
histories, but there is also a need for digit
project starts to fulfill these needs by documenting the history of Hobson City, Alabama through
oral histoy collections from Black women and girls, and by also arguing for digital preservation
of marginalized history. The following chapters will detail the methodology, anadysis,
findingsof my study. In chapter 2, | explain the methodology that | used in collecting and

analyzing the oral histories.
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CHAPTER 2:2METHODOLOGY

Overview

In this chapter | provide the purpose of the study, research questions, the methodological
approachopral history, the theoretical framework, description of the participants, description of
materials and equipment used, and how | conducted the study.

The purpose of this qualitative study was to learn more about the history of the historic
Black town ofHobson City through oral history collection and data analysis. The research
guestions that guided this study are as follows: 1) What are the unique lived experiences in the
stories of Black women and girls in Hobson City, Alabama? 2) What are the camtent
historical narratives of Hobson City, Alabama and how can these oral histories disrupt or
complement those narratives? And 3) What are the current tensions (either real or perceived)
between Hobson City, Alabama and the surrounding mainstream cones@r@aal history was
the research methodological approach and rhetorical analysis served as the strategy used to make
meaning, interpretations, and implications of the data.
Methodological Approach

Oral History was the methodological approach for thidwtwhich is a type of qualitative

research. The Oral History Association (OHA)
method of gathering, preserving, and interpreting, the voices and memories of people,
communities, and participants in pastaveno ( or a | hDOoiagtCoat History,Dangld. I n

Ritchie explains the process of this methodology along with certain exclusions as,
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collecting memories and personal commentaries of historical significance through
recorded interviews. An oral histongterview generally consists of a wellepared
interviewer questioning an interviewee and recording their exchange in audio or video
format. Recordings of the interview are transcribed, summarized, or indexed and then
placed in a library or archives. Thasgerviews may be used for research or excerpted in
a publication, radio or video documentary, museum exhibition, dramatization or other
forms of public presentation. Recordings, transcripts, catalogs, photographs and related
documentary materials can @alse posted on the internet. Oral history does not include
random tapingénor does it refer to recorde
tape, or other sound recordings that lack the dialogue between interviewer and
interviewee (19).

This dissertation project focused on the untold stories from Black women and girls in a
historic Black town; thus, | used oral history as the method by which | analyzed, conceptualized,
interpreted, and made meaning of the data. Oral History is the npospapte and effective
met hod of Arescuing, recovering and (re)inscr
been a dearth of information that has circulated in mainstream history books or other news
outlets aside from what the Historic Blackwns and Settlements Alliance and community
historians of the town produced (Royster and Kirsch, 2012). There are many residents who
currently have valuable information and primary documents that provide an account of the
townds hi st or yhetcauntrx Hawe\errecawsea the tawo suffers from lack of
resources and because of past negative experiences with other outside researchers and
government officials, the residents have chosen to keep the documents and other materials under
therownwatch n t heir private residences or at the

To understand the significance of using oral history as a methodology to further the
research in Hobson City, it is important to first know the evolution of the community partnership
betwea the town and the University of Alabama. In 2014, five mayors from historic black towns
and settlements began meeting to discuss potential opportunities to capitalize on their individual
and collective Black histories. As a result of those initial mestitigpse five towns formed the

Historic Black Towns and Settlements Alliance, Inc. (HBTSA). The towns included are
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Tuskegee, AL, Grambling, LA, Hobson City, AL, Eatonville, FL, and Mound Bayou, MS;

Hobson City is the only town with a woman as mayor, aBBlaono man. The or gani z a
purpose is to leverage historic preservation to protect their respective communities, educate their
residents and the public at large, and generate economic development individually and
collectively. Due to the services of twortsultants enlisted by the alliance (Mr. Everett L. Fly,
licensed landscape architect and licensed architect; and N.Y. Nathiri, CEO/Director of Preserve
the Eatonville Community) and a 2015 conference at the University of North Carolina at Chapel
Hill, the towns and settlements were encouraged to develop individual goals and to seek

uni versity partnerships in order to help meet
leadership established the following the goa)sTown Founders and Community Genggto?)
Cemetery research, documentation and interpretation; 3) National Register of Historic Places; 4)
Historic records, documents and artifacts curation and archival preservation; 5) Youth
engagement; 6) Investigation, Evaluation and Interpretationdg#sDHouse. Due to a chance
meeting with the mayor of Hobson City in January of 2015 in Eatonville, FL and a formal

meeting in Hobson City in May of 2015, a community partnership between the University of
Alabama and Hobson City was created. Because araiyhistory research experience and my
involvement in other ongoing research in the town, | argue that oral history collection contributes
to goal one (town founders and community genealogy), goal two (historic records, documents,
and artifacts curatiomna archival preservation) and goal three (achieve national registry
recognition for historic places). Oral history is the most effective method of sharing the history

of Hobson City through the voices of women and girls that will reach many audiences. Thes

stories will be shared with not only the citizens of Hobson City, but also generations of the
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people who come to and from the town, the academic community, the Historic Black Towns and
Settlements Alliance, and other audiences.
Theoretical Framework

Themain overarching theories | used to implement the oral history methodology and
frame the analysis of the stories include Critical Race Theory, Grounded Theory,
Intersectionality Theory, and Muted Group Theory. | also used two theoretical concepts created
by Jackie Royster and Gesa Kirs€hitical Imagination and Social Circulation as a feminist
approach to analyzing the transcripts.

First, | relied on Grounded Theory as the foundational theory. According to Kathy

Charmaz irConstructing Grounded Theqig gr ounded t heoryéconsists o
flexible guidelines for collecting and analyzing qualitative data to construct theories from the

data themselveso (1). She goes on to say that
invokes iterative stragies of going back and forth between data and analysis, uses comparative

met hods, and keeps you interacting and involywv

Therefore, grounded theory allowed me to develop a theory or theories inductively wéhmaut b
constrained by a prexisting framework. Grounded theory is an effective way to analyze the

data because it is an interactive theory that allowed me to make consistent stops throughout the
analysis procesandanalyze data at every stage. This thewag also effective because it uses
strategies in line with oral history methodology such as interviewing but takes those interviews
through a rigorous process of milyered coding, memo writing, reflection and reflexive
practices, and (re)construction.

After | used grounded theory to build a foundation during the interview, transcription,

and coding processes, | considered other theories once | was able to assess the data. The second
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theory to emerge as relevdaotthis workwas Critical Race Theoryccording to Gloria Ladsen
Billings in AJust what is Critical Race Theor
E d u c a CritiealrRéace Theory or CRT consists of several prominent themes: 1) it

acknowl edges that fAracismciasn Groecrnmdaly,on@t) ahle
storytelling to fianalyze myths, presuppositio

culture about race and that invariably render blacks and other minoritiekame..CRT

focuses on the role of the voice to link fornrdans ub st ance i n -Biingsplhar s hi p ¢
CRT, nAvoicing allows the oppressed to communi
(LadsomBi I I ings). Two | ast prominent themes are t

relationship to educatiorCritical Race Theory is appropriate for use in this project because it
provided a |l ens to examine the stories coll ec
current socioeconomic state, and its demographics over the past decades, whitdtbbawe a
influenced to some degree by race. Although t
consistent since its time as Mooree Quarters, other factors have drastically changed, and they can

all be tied to race in relation to property, education,eswhomic occurrences. By using CRT as

one theoretical framework, | uncovered some of the racial tensions between Hobson City and its
surrounding mainstream communities, Oxford and Anniston, Alabama.

Along with Critical Race Theory, | used Intersectionaliheory as part of my theoretical
frameworkl n A Mapping the Margins: I ntersectional i
Women ofKiCbberl,® Crenshaw coined the term fint
Adenote the var i andgenderanfesmct o shape the nouliplerdenensions of
Bl ack womenéo (1244). She goes on to argue th

into Black womenédés |lives in ways that cannot
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genderdimensibs of t hose experiences separatelyo (1c
her bookSweetwatewhen she argued that intersectionality theory can be applied when
examining womenodés | ives because it is gemporta
in one identity and oppression in another. This theory allowed me to examine the narratives of

both the women and girls to better understand their multilayered identities and how they function

in various environments where they assume both privilegeappressed roles.

I n ARedefining Intersectionality Theory Th
Adol escent Girls6é Racialized Experiences, 0 Li
intersectionality mostly discuss the theory in relation to sexyajnder, and race, but that age
should be another identifying factor included. Harrison argues that the intersection of age places
a major role in dominant discourse (1034). Harrison continues this point by explaining,

Everyone regardless of age, sece, and other markers of difference is influenced and

uses dominant discourses to make meaning of the world in which they live. To that point,

everyone also has the ability to utilize new discourses often comes from acquiring new

knowl edge é h oungaddeascentsf tleeir acgess to knowledge and experience

is often controlled and bounded, thus, arguably making young adolescents more likely to

utilize dominant discourse to make meaning of their world. Furthermore, with so many

negative discourses abougung African American adolescent girls, it becomes even

more important to interrogate the dominant discourse that influences how Black girls
view themselves and the world around th¢h035)

Therefore, Intersectionality Theory serves both the Black wamdrgirls in my study.
Lastly, Muted Group Theory, developed by Edwin Ardener and Shirley Ardener, is the
last theory that completes my theoretical framework. In Celia Wall and Pat Gdaneoa r y 6 s
article AA Sentence Made by eden:t hMyt ek pGrao inp h
Ardeners defined Muted Group Theory.
The Ardeners contended that there were 06do
which have been generated by the dominant structure witlsiglit ( 1975b; 20) . T
heard and heeded amdividual must use this dominant mode of expression. The use of an

alternative, o6individual 6 mode of expressi
would-be-.communicator must suppress her own mode of expression in favor of the
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dominant mode andthue® i s émuted. 6 Muted does not ne
important issue is whether they are able to say all they would wish to say, where and

when they wish to say itdé (E. Ardner, 19750b
a consideration, woan are therefore the muted group (22).

Muted Group Theory allowed me to think through the best ways for my participants to speak on
topics of importance in their interviews, how | framed interview questions, and how | offered the
most transparent represation of them in my dissertation.

Cheris Kramarae furthers the conversation on MGT by arguing that Muted Group Theory
goes beyond gender differences as the margina
about not just @thenmdaegmaiiing diffe@nces aswglie(inctuding race,
sexuality, age, and class)o (55). Kramar aebs
MGT gave me a means to not only analyze the stories of the women and girls as a collective
marginalized goup, but the theory also allowed me to analyze their stories from other
marginalizing factors within this collective group. For example, the girls are viewed as the
subordinate group out of the two because of their age. Therefore, providing a spaee for th
voices to be heard helps to understand their lived experiences that would otherwise go unheard,
dismissed, or overlooked in a culture where Black girls are clear subordinates Bidbkir
women elders.

To complement the theoretical framework, | edlion the concepts established by Jackie
Royster and GdamnistRhetoscal Pracsicedsiagoakkeminist lens to interpret
the oral histories. The two concepts that were important to my research are Critical Imagination
and Social Circulato. Cr i t i c al | magination is fAnone of se
developing a critical stance in order to engage more intentionally and intensely in various
research processeso (71). Social <circulexati on

rhetorical i nteractions that happen across sp
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spaces and dichotomies of rhetoric that have long been occupied by men. The outcome of using
social circulation fAis todegmamincef ahet icapiamcg t
work in domains of discourse,-snvision cultural flow in specific localities, and link analyses of
these phenomena in aé way in support of ampl i
consequences of woeseaorcspts wdreeusefurta nty sesearéhdgcauseT h
they allowed me to view the current narrative of Hobson City from the perspectives of women
who 1) are residents of Hobson City 2) work or once worked in the town 3) participate in social
activitiesthathappn t here 4) have generational ties tha
and 5) navigate the dynamics within their private and public spaces.
Participants

Six women were interviewed for oral histor
interviews vere used as part of this study. | chose to not use pseudonyms for the participants for
two reasons 1) the women interviewed were aware that multiple sources would have access to
their stories and 2) the girls who are part of this study had already hauiémeities accessible
to the general public through the PhotoVoice study that they participatddheparticipants are
as follows 1) Karen Striplin born February 1, 1965 in Dadeville, Alabama, 2) Wanda
Cunningham born March 7, 1961 in Calhoun County, Alabama, 3) Alberta McCrory born May 9,
1948 in Hobson City, Alabama 4) Katie Pyles born February4) i®Hobson City, 5) Barbara

Boyd born January 31, 1937, and 6) Georgia Calhoun born June 21, 1930 in Choccolocco, AL.

2 #BlackGirls4Change was a PhotoVoice study conducted by Professor Michelle Bachelor
Robinson, as principlevestigator, and graduate students Candace Chambers, Khirsten Echols,
and Margaret Holloway, as investigators, which involved using photography as means for having
adolescent girls in the Hobson City community evaluate places they wanted to know more abou
and places they wanted to change in their town. The results of this study are currently under
review for publication.

34



The five adolescent girl participants were Jaden, Tesia, ZaKerria, Aliya, and Melody, all of
whom were in middle and high school durthg time of their interviewsI he sample poaloes
not include participants in their 20s, 30s or 40s for two reasons: 1) the women who participated
were selected with the help of Alberta McCrory, mayor of the f@srsenior members of the
community who wald have extensive history about the to?jrfrom my numerous visits to
Hobson City, these age groups of womesrevsimply not visible or engagedthe community
and therefore more difficult to access

When thinking of how best to portray my participaausl whether or not to use
pseudonyms, | referred to The Belmont Repaehich identifies three key ethical concepts
researchers must consider and adhere to when working with human subjects; those three
concepts are, respect for persons, beneficencepatickj. The respect for persons concept
requires that researchers obtain informed consent from the participants. The justice concept
states that there must be an equal distribution of benefits and burdens for the study. Lastly, the
beneficence concept reiges that the benefits must outweigh the risks regarding the participants.
To make sure that | adhered to those three ethical concepts regarding the participants | followed
all guidelines and principles for my study. According to the Oral History Assogjais of
September 8, 2015, fAthe U.S. Department of He
recommended that oral history be explicitly excluded from review by institutional review boards,
noting that oral history already has its own code of ethics, imgutie principle of informed
consento (oralhistory.org). The girls and the
information and their interviews used for research purposes and for public use, which justifies
the appropriateness to ugeir interviews from the Photaice study in my oral history study.

The women all gave informed consent before their interviews, and they were aware that their
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oral histories would be available to the public for use. Considering the beneficence concept, |
deternined that all benefits outweighed the risks of this study. The participants were in no
physical harm during the intervieany of them were in their own homg)ey were not

forced to share anything in their narratives; they were all aware that tieewienvs would be
available and accessible to the general public as well as the University of Alabama, University of
North Carolina at Chapel Hill, and also the Hobson City community. The participants were all
volunteers who willingly wanted to participa@d share their stories. Ultimately, the
participants who volunteered all wanted to share their stories on the history of Hobson City,
Alabama and who wanted to enact some type of positive change in their commhbaitisks

were minimal and included ertional distress if they chose to share personal stories that were
not asked or required by the interviewer.

The participants in my project were Black women and girls because black feminist
thought naturally manifested at the origins of this research shiusharted as a chance meeting
between Black women and has since become a purposefatuerence to keep Black women
and Black girls the focus of many of the community partnership initiatives as well as what has
become my dissertation project. Therefdrchose to situate my study within this vein of black
femininity. | was interested in studying the stories of Black women and girls for three reasons: 1)
| wanted to explore the female lived experiences in a historic Black town, 2) | wanted to collect
cross generational stories to add a layer of perspectives to certain topics that would possibly be
discussed in the interviews, and 3) | wanted to use these stories and research to gain more
understanding of my own Black Feminist identity. My own dual pmsity as a Black woman

and scholar gave me a critical lens for examining racial and gendered issues that Black women
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experience. Because of this racial and gender commonality and its influence on my research, |
was motivated to include both Black wonmemd Black girls as participants in my project.

Being a Black woman graduate student and dealing with my own challenges within the
academy while simultaneously figuring out my sdiéntity was a major factor in why I chose to
devote my time in researchawriting to understanding Black women and girls. Collecting oral
histories from the women and girls in Hobson City simply felt right as | considered countless
things | have learned about myself over the years and because of my newfound fearlessness of
uncerstanding both Black girlhood and womanhood by participating in scholarly conversations,
conversations where | previously felt | was unqualified to speak. Purposefully choosing to
engage with Black girls and Black women was a brave move on my behajietathe
familiarity of the town of Hobson City made it easier for me to solidify that decision.

It was important for me to include both Black women and girls because | wanted cross
generational stories. | think of my own family, both the patriarahd natriarchal sides, a large
family with numerous aunts, great aunts, first, second, and third women cousins, deceased great
grandmothers, and | think about the pieces of stories | have missed over the yeafs. Cross
generational perspectives or accounts gieeeno a story than simply relying on one generation.

It is only within those crosgenerational stories that one gains a complex and a more complete
understanding of a significant time in historyaageographic space.
Materials and Equipment

The equipment used to conduct oral histories included an HD CMOS Canon Camcorder
Vixia HF530, Tascam DRA0Audio recorder, and Tripod. The Camcorder was used to document
the oral histories via videos and to serve as a backup audio recorder. The auder st

as the primary audio recorder. The tripod was used to hoist the camcorder for stability. The
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camcorder and audio recorder included SD storage cards that were used to transfer the data from
the devices to the computer. For the oral history thantlucted in the Fall of 2017, | used the
Quicktime player software for the transcription process. Quicktime allowed me to decrease the
speed of the audio so that | could transcribe more effectively and faster. Each interview had to be
transcribed beforeanducting the coding processes. | used tables created in Microsoft Word for
the coding processes.
Transcriptions and Folders

All of the interviews except one, were already transcribed and stored in an online
repository called UA Box. UA Box is an unlimited cloud storage service that the University of
Alabama offers for free to students, faculty, and staff. | downloaded ak afahscripts with the
permission of th€rofessorRobinsonwvho was the authorized user over the accounts where the
transcripts froma course she taught 8pring 2016when oral histories were collected, a course
in which | was enrolledl downloadedthg i r | s & t r a nasother acpount whére laves t h e
one of the authorized usees a result of being an investigator on the PhotoVoice project
conducting during that same semeskénhen created digital folders for each participant for
organizationap ur poses. Each folder would contain the
codings, focused codings, and analy$ebose to stay faithful to the transcriptions by providing
verbatim trascriptions of each participant because | wanted to embracettenéicity of their
voices throughout the entire study.
Interviews

| used existing oral history interviews that were collected in the Spring of 2016, existing
talk backPhotowice interviews that were collected during the Spring of 2016, and interviews |

collected in the Fall of 2017. | categorized these interviews as life story community histories.
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The goal of the interviews was to learn about the history of Hobson city through the lives of
some of its residents and major community figures. Hugo SlirPantiThompson describe life
stories inListening for a Change: Oral Testimony and Community Developifieay. state,
Athese [l i fe story i nt-oneiercoustdrsbatweenimeoviewea | |y p
and narrator. Sessions should be heldtmha convenient to the interviewee and in a suitable
|l ocation, preferably somewhere whicMy offers s
interviews adhered to SIim and Thompsonds def
on one encountersd were conducted in environments familiar to the interviewee. With my
research goal being to gain insight on the history of Hobson City through this oral history
coll ection, that history was told through the

The first set ofnterviews were collected as part of a service learning requirement of a
graduate English Composition and Rhetoric course in the spring of 2016. For an entire semester,
the graduate students engaged in scholarly conversations with premier texts frotd thfeofie!
history. Because the professor of the course was the community partner consultant of the
Alabama in Hobson City Initiative, she constructed the course to include a service learning
component so that the graduate students could do researchawth®ur final projects
required us to travel to Hobson City, Alabama with a partner to complete oral history interviews
on residents who had been selected by the professor/consultant and the mayor of the town. The
final product of the oral histories rgdted in a seminar length paper. A total of 12 oral histories
were collected in that course; | used the stories collected from women out of that set for this
analysis.

The second set of oral historiesreeollected as part of a Photoee study that | along

with the consultant and two other graduate students participated in with five adolescent girls of
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the communityPhotowice is a participatory actiaesearch methodology. According to

Carolyn Wang and Phiaowige Concept, Bethodology, and bse for
Particaptory Needs Assessmento they state tha
identi fy, represent, and enhance their commun
(369). They c o nraciicahased ih the psodugtion ofikAcsvledye, photovoice

has three main goals: (1) to enable petple r ecor d and refl ect their ¢
concerns, (2) promote critical dialogue and knowledge about important issues through large and
smalg oup discussion of photograpmhs, and (3) to
bl ackgirlsd4change: Literacy and Y Michele Engage
Bachelor Robinson et al describe how the photovoice study in detail which gives context to how

| selected the girls for my study and how their interviews were constrddtegarticipants (the

girls in my study) were recruited at two | oca
the 2016 Black history Program. The team conducted a totaveh sessions: one orientation

session, two photo sessions, once community activity planning session, one gallery show

planning session, and two community project sessions (Robinson&talalk backs oeored

at the end of every Photoice session argerved as a reflective moment for the girls about

certain historical topics related to Hobson Cityvas during the photo sessions that the sound

walks occurredAnna Harris in AEIlI i ciftimer €S oiusn dmwah ktsa
closelyattendng t o the places and practices importan
interviews in the midst of themo (25). The gi
Hobson City inside the townosdrinterviewsasmwellasttene of
womenods interviews. Therefore, tilorengntower e act i

which their interview topicsentered on.
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The last group of oral hist@swerecollected by me during the fall semester of 2017.
interviewed Representative Barbara Boyd in the fall semester of 2017; | had plans to interview
two more women from the town but due to health issues they were not available to participate.
Coding Process

In order to theme, analyze, and interpret therinews, | followed initial and focused
coding processes. Initial coding as explained
the researcher should fAattempt to code with w
themes that may feer'se ngeo (116) . I nitial coding can be
incidents. | chose a mixed methods approach by using bothyitiee and incidentwith-
incident initial coding. The second stage of coding involves conducting focused coding.
Accord ng to Charmaz, Afocused coding expedites
det ai |l contained in your data and initial cod
initial word-by-word, lineby-line, and incidentvith-i nci dent .Jdocrewthe( 13 8)
initial coding process, | copied and pasted each transcript into-edlronn table in Microsoft
Word. The transcript data was pasted into the left columns, and | performed the initial coding in
the right columns. The two column tables métdeasier for me to see the data as | conducted the
initial coding. For the focused coding process, | created a third column in each table and used the
initial coding data sets to produce focused codes. The tables allowed me to clearly view the data
andt o see themes emerge. Because the girlsodo int
compared to the womends, | only conducted i ni
the initial coding phases of their interviews because there was eobftlanscript to code.
After all interviews were coded, |l used the f

initial codes from the girlsoé6 interviews to d
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then counted the number of times evidrgme appeared in each interview to calculate which
ones were the most and least common. | then used those calculations of the themes to determine
and organize my findings.
The following chapter will provide a detailed analysis of the coding processaeddun
all transcripts from the participants. | will triangulate the interview data with outside sources and

my commentary. This triangulation of the data will form the product of the oral histories.
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CHAPTER 3: ANALYSIS

The purpose of this chtg is to reveal the individual stories from the participants and
piece together the history of Hobson City, Alabama dleaelopedrom each of the stories. This
chapter has a section devoted to each participant because | wanted to privilege the individua
voices over the topics and themes they each discussed. Therefore, | begin with a brief
introduction of each woman and girl, then | discuss each oral history based on the data that
emerged during the coding processes. | include transcript excerpts albrayitside sources to
triangulate the data. Because, not much is documented about Hobsonggitpndary sources
| rely mostly on public sources such as newspaper articles, organization website information, the
townds website, anthatbcauldideptifyiUsiegmMyteddscoapulheem, t s
purposefully chose to situate the girlsd or al
theory traditionally gives space for womenos
gender. | extenchis theoretical approach to give space for the Black girls who would normally
be silenced among the elders in their community. Therefore, the analyses are organized with the
girls firstwith the womerfollowing.
Hobson @styds G

This section analyzesé oral histories from Melody, Jagelesia, Aliyah, and Zakerria.
Each girl participated in one or two interviews over the course of several months in the spring of
2016. Their interviews were not conducted in traditional oral history format where the
interviewer and interviewee engage in conversation for a lengthy amount of time. However, they

do conform to or al history principles through
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wal ks. 0 Harris explains soundtwabk$SoumndoMamoh
She argues,

| want to extend this approach now of emplaced interviewing as a form of sonic

elicitation, to consider the elicitation of sound memories while walking. By walking with

informants, researchers can learn more about tlepkhat people inhabit, and their

bodily connections to these places. Oral histories have loélenused in making sound

walks or audio trails, but less commonly is tiseof sound walks in the conduct of oral

histories, to elicit sound memories. Wallgror sound walking, however, can reveal

something new about the ways in which people relate to the spaces around them
including their sonic memories of these places. (26).

These interviews were conducted as a result of sound walking. | include theieinebecause
they are centered on discovering the history
during a PhotoVoice study where the girls discussed images of places and things in and around
Hobson City. In their interviews the girls dissesl what they liked about the things and places
in the pictures they took, what they did not like, and what and how they would change those
places and things for the bettgntof their community.
Melody

I n Mel odyds first i ntitesintHobsowCitythatincluded: ittei f i e d
Chicken Shack, her grandfatherd6s church, New
clinic. Melody first talked about the Chicken Shaakich was once a local restaurant in Hobson

City. She briefly shares h&nowledge of the history behind the restaurant in the following

excerpt, AYea, and | put it because it has th
itdés historicé | knew that it was a CHd cken S
anot her one so that people will come back to

She goes on to talk about how she wants to know the reason the business closed. There is
no documentation besides a news article about

Chicken Shacketurnsto HobsonCity Jour nal i st Zach Tyl er of t he
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lifelong resident Willie Atkinson about the grand opening of the new restaurant. Atkinson stated
that Aher husband ran a ser vi c ererthuiddingwhere f r om
the Chicken Shack Il is located (Atkinson). Mayor Alberta McCrory stated in that same article
that the original Chicken Shack Awas where Ho
nowo (Al berta). Ther aihedthesameathetlobatiam ghangegdh e n a me
throughout the years, and the Chicken Shack Il that opened in 2015 was located on Church

Street. As of the Fall 2017 semester, the restaurant had closed.

ALong past heyday, ol dest vbMatio&tthd|l a. city
Associated Press states that as of 2009 there were only three businesses left in the town: a print
shop, a barber shop, and a convenience store (nbcnewsTdosnrticle was written May 25,

2009. As of today, Fall 2017, the only locakimess that remains is the convenience store. The
print shop that Melody spoke of is abandoned, and there are no traces of the barber shop. The
article also supports collections from some of the women about the police department. The
Associated Press state t Tha ¢ity sfill has a police car and a fire truck, but it can't afford
officers or firefighters. County deputies handle police calls, and neighboring cities help with
fireso (Martin).

Melody identifies two churches in her interviews, New HBpgtist church and her
gr andf at hwhicldshe didmat pravide a name for. New Hope Baptist church is a
church that appears several times in other pa
a website that provides an extensive histotyel chur chds narrative state
white Baptist church of Oxford, Al abama that
(newhopembchobsoncity.org). The black©xford had no choice but to join their former

mast er s0O c h ieybad rosvhete efthaiuowreto vworship. Consequently, their rights
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and privileges in the church were highly rest
longer wanted as members of the white church, began early in 1865 to seek means to
wor s hi p @tpdwwwmewhopembchobsoncity.drghey held worship services in a
building they named fADark Cornero in Oxford i
(http://www.newhopembchobsoncity.grd herefore, this church was established before Hobson
City became its own municipality. Soon thafter, the men and womehthe congregation
formed an organization called the Colored Bap
Baptist Chur ch bttp/mwWva.newhopemht8chobsangity.drgccarding to the
website, the charter memberstioé church were the following citizens: Peter Cunningham,
Bethel Teague, Harrison Mattison, Nica Cunningham, Dolly Mattison, Bertha Mattison, Thomas
Griffin, Carter Pyles, and Reta Mattison. In 1912, they built a new church under Reverend S.B.
Brownlee.In1 96 9, t he current building was built fAat
dol |l arso under Revered Judge L. Stringer. The
706 Church Street in Hobson City, Alabama (http://www.newhopembchobsoncity.org).

Il n Mel odybs second interview she identifie
welcome the king picture, a trophy desk in the old C.E. Hdmnh,e Ti ger s6 Den pi ct

trophy case in the old C.E. Hanna. All these items were found throudieoaldt C.E. Hanna,

3 The building is registered as a Rosenwald School. According to the Resource Library page on
the savingpl aces . okegl. Washingtaontapproachied philariti®opig Juliud o
Rosenwald about his concept to build rural schools desperately needed for African American

children across the segregated south. That partnership sparked an initiative that eventually

created morethanB30 school s, vocational shops and teac
South and Southwest from 19129 32060 ( Pr es er vi n gheRuldngwas firstd Sc ho
the Calhoun County Manual Training School. After desegregation, the name changed to C.E.

Hama, named after Professor C. Edgar Hanna from White Plains, AL who was principal of the
school. In 2006, a new C.E. Hanna opened as an elementary school while the old C.E. Hanna

serves as the town municipal building, houses the I$¢@d program, the Daon Project, and

several archival rooms.
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mostly in one of the rooms thatdiaeen transformed into a museum space. When talking about
the trophy desk, Melody refers to James Dunn as the owner of the trophies etc. She States,
the next one, it was the trophy deskthatadlthJ a mes Dunndés | i ke his tro
accomplishmentsé | think it should be out in
locked and no one could seé [Melody). Just as she talks about displaying the trophy desk, she
wants the otheritemslikehe Ti ger s6 Den picture to be on di
Melody shows concern about audience and assigns value to these items because she wants others
to see them as she sees them. Melody also sees the worth in those artifacts and how they could
foster value and pride in the community if they were visible and accessible.
Jaden

Unlike the other girls, Jaden only participated in one interview. During this interview, she
identified four different images that she wanted to talk about, the gym,themué s of f i ce d
football helmet, and a stage. The first image was of the gym at the old C.E. Hanna school; the
gym sits adjacent to the main school building. Jaden first talked about the basketball goal and
that she wanted to repair it as well as ¢kerall state of the gym. She envisioned a remodeled
gym fit for basketball games and for those who wanted to use the building. Here she talks about

the gymnasium:

|l think because |ike the goal, it can be f
get used often. A newer type of goal. The floor would be a little better, instead of the
fl oor it is be cHhawallscantbétise same tolotbutkhey wil bee a k y .

painted better (Jaden).

Her next i mage was that of t hechoolJadepsiated of f i ce
that she wished the nurseds office was used m
in the building; she did not want that space to be wasted. &htests , Al t hi nk t hat

used more and since it is a school on the other side, they could probably use it as an actual nurse
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of fice instead of it just being thereé it wou
(Jaden).

Jadendés téas raf i malpel wet from C. E. Hannat6s |
Westside. Westside is still a school in the CalhGoanty community as Jaden said her school
plays them in sports. Her fourth image was that of the stage. From the interview, it is not clear if
Jade referred to the stage in the gym or the stage in another room in the back part of the school.
She wanted to make use of the desks that were piled up on the stage and clear the rest of the
clutter. The fifth 1 mage wa.Shestatpdithattsaratckes of t he
covered the dooand it appears someone tried to paint over them but they were still visible.

A recurrent theme of community value appea
improve the current state of buildings and otiténgs located in her community. She wanted to
make use of those things again. In every discussion of each,ismEge&anted to fix something
to use it again, such as fixing the door of t
IthinkJadends ability to see the worth of her tow
artifacts says a lot about her own identity as a black girl. Not only does she see the worth of
HobsonCity (although she does not directly state it) she uses herdgegn a performative way
to unveil her knowledge of her townds history
office was active in the past when the school was open so she articulates that she wants to
improve the door and make it functional tbe child care program.
Aliyah

Aliyahés images included sever al historic
Her i mages included an anniversary picture of

National Conference of Black Mayors Incorpted, the CCTS Tigers den, amdhéstorical map
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documentation. Aliyah did not clearly describe some of the imagash made it difficult to
determine what she was referring to for some of them. However, the ones she did identify were
important artifats found in one of the archival rooms in the city hall, which is located inside the
old C.E. Hanna. She took a picture of an anniversary picture of mayors who were part of the
bl ack mayorsé conference. Her e 1 s pibtwe, di scuss
AUmMm t hese people thatds in the picture. They
messing up HobsoBity and bringing violence back in Hobs@ity and looking at these people
eli ke what wedre doing nowéeMay®he i wahgdoul d be
She describes thathistoricpicture offormermayors sparked a sense of change for her
and she described them as good people. She contrasted the mayors in the picture with the current
people in town stating that the current people aresmgsip Hobson City and causing violence.
The picture caused Aliyah to think about how she could stop the violence in her town. Much like
Karen and Gail who talked about crime watches for the community in the oral histories that will
follow, Aliyah sees heself being active in helping the community become a moreviwant
place.
In her second interview, she mentioned New Hope Baptist church, the print shop, a
fireplace, and Oak Ridge BaptiShurch but said very little about those churches as welleas th
other artifacts she identified. She responded only with short phrases, not going in depth about
much.
Zakerria
In her first interview, Zakerria talked about more images of local sites in Hakigon
Oak Ridge Church, the cemetery, the playground, tim¢ ghop, and the new C.E. Hanna

School. Zakerria closely identified with the church because she currently attends Oak Ridge. She
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discussed taking a picture of the crosses that stand in front of the church and wanted to know
why those crosses were putrieOak Ridge Missionary Baptist Church does not have a website
like New Hope, but they do have an active Facebook page. The church is located on 929
Bradford Street in Hobson City, Alabama.

About the townds cemetery, 2apdomerwhahavewant ed
been buried there and wify.ome of t he towndés most influentia
cemetery including former mayors and people whom Zakerria KReworded documents from

my cemetery and genealogy research show that a total ofetipbepvere buried in the cemetery

o
(7]

between 1841 and2012.aker ri a al so brought wup the town

was a new one, built in the last year or two. She talks about wanting to know more about the

playground such as who builtitandhwy t hey chose that specific | o

that it was built last year around June or July and ever since then people been going down there

having many eventso (Zakerria). The cemetery
Zakerria idenfiies the print shop and the new C.E. Haohool as her last two sites that

she took pictures of. She briefly describes the current state of the print shop building and inquires

about the function and purpose of the business; she wants to know whed Gbe is familiar

with the new C.E. Hann&c h oo | . I n reference to the new C. E.

holds grades up td"&and & and | know who the principals are. The principal is Mr. McCalll

and the assistant principal is Mr. Mitcham. | wanted to know why they moved it from Hobson

City to this placeo (Zakerria). The school 06s

exactlocation of the school. The address states 1111 Watson Drive Oxford, Alabama 36203, but

the websiteds title says nAC. E. HanmMhe Etemeeht
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principal is Clint McCall and assistant principal is Clay Mitchell. The scisopdrt of the
Oxford City SchoolDistrict (hanna.ocse.schoolinsites.com).
Zakerria identified several artifacts in one of the archive rooms located in the old C.E.
Hanna. One artifact she identified was a Dedication poster; it was 20 years of ded&iagion
states, fAThey shouldndét have it sitting on th
be noticed or seené It probably would be on a
see who was a part of Hobson Cityo (Zakerria)
Zakerria dared similar interests as Jaden and Melody about wanting to improve some of
the things and artifacts in the old C.E. Hanna to add value to their community. The second
artifact was a picture of presidents; the third artifact washa/@é@r anniversary piare. This
picture consisted of peop!ltyearanniversabysSbennsi€edt v d u
that the names of each individual be listed at the bottom of the picture so that citizens would
know who these people were. That comment showedshewalued the importance of knowing
her communitydos hi st or jylasdynZdkerodaidemified apicmre@i ng it
C. E. Hannads Tigerbs Den.
Tesia
In her first interview, Tesia identified five places and artifacts in Hobson City that she
wanted to learn more about. Those places and artifacts are: the new C.ESefaowiaNew
Hope Church, Hobson City Cemetery, Hobson City Park, and the Kingdom Box. The Kingdom
Box that Tesia identified is a box located in the nucleus of the town cltise library. It is a
donation box for people in the community to give and receive clothing and other types of
personal or home items. She discusses why the Kingdom Box stood out to her by saying,

| liked it because it tells how good people are should tige clothes for people who
donlbt was | i ke the kingdom boxéthe kingdom
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want to throw away that want to give to pe
and elderly sometimes. | wanted to know more about it beddie to like help my
community out and | i ke give people stuff t
they need it (Tesia).
Tesia goes on to talk about the other places she identified in her town. She talked about her
school, the new C.E. Hannadcahow she knows that a black person built the school but wants to
know that persondés history. She talks about h
pastordos dad built the c¢ hCemetettyand Bduiees abauethet i f i e s
history d it and implies that there is a possibility of it closing. Here she implies the closing of the
cemetery by saying, Abecause | want |ike. . if.
tried to close down the cemetery | would try to help them andwtuft h i t 6 (i ncompr e
(Tesia). | am uncertain whether Tesia heard that the cemetery would be closing through
community talk, news reports, etc. or if she simply thought of it on her own. However, | did not
find any evidence on the closing of the ezary.
Tesia also briefly talked about the townos
interviews. According to the Hobson GIyNC Historic Preservation Prospectus written by
Mayor Alberta McCrory, Town Council Deneva Barnes, and Carthek@e A Hobson Ci ty
0t own par kdéd was commi ssioned as soon as the ¢
Park is one of the oldest African American public parks in continuous use in the United States. It
is a recreational legacy that spans at least £1&y s 0 (1) .
Tesia identified five more places and artifacts in her second interview. They include the
following: a picture of the old C.E. Hanna, the archive room in the old C.E. Hanna, a former
classroom in the old C.E. Hanna, the gymnasium in the olmbcdnd an image she named

1595. I n this interview, Tesiabs focus shifts

about the history and the current state of this building. She identified a classroom that has been
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turned into a museum of sorts sirthe school closed; this classroom was her forritegrade
teacher Ms. Sharon Caldwell s room. She ident
into an archive room with the help of the University of Alabama English graduate students. Tesia
thent al ks about the school és gymnasium and what
is her response:

It is the gymnasium because like | would like add another part to the gymnasium to like

where you can have like parties and stuff becausesi@gtimes have parties in the

gymnasium or like a get together for the community. and | would like to keep that part

and the little basketball part because | like basketball and stuff so | would like keep that

part and like add another piece to the bugdinand st uff | i ke thateéelil

of the building building the floors and girls and everybody playing basketball on the other

side. ltdés |Ili ke a |Iittle get together or b
other side or somethingTesia)

She identified two pictures, one of the old C.E. Hanna being built and one she named 1595
which is a quilt. She envisions these pictures being put on display for others in the community to
see because of how important the messages are thatpacted in them.
Hobson Citydés women

This section analyzes the oral histories provided by the Black women in Hobson City.
Three of the women are citizens of the town and the other two women are not but are affiliated
with the community in several wayisbegin with the oral histories from the women who are
citizens of Hobson City and end with the oral history of the women who are from neighboring
towns to provide a seemingly outsider perspec
Alberta

Al bert ads themost comprehensive higorical account of Hobson City. She
recounted numerous events that happened in and around the town with great detail such as the

Freedom Riders bus burning, sports events, music events, educational life, the local economy,
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and lo@al businesses. Alberta provided an overview of how Hobson City became its own
municipality. She states,

Hobson City was established in 1899; they were at one time part of the city of Oxford,
which is a predominantly Black town. And during that time sorzel& were allowed to

vote if they owned property, they had a job, they met the age requirement, good moral
character, those kinds of things. And so during the 1893, maybe 1894, election, a black
man ran for Justice of Peace. And because they had a Gogthaind, the blacks in that

area, this man won the election, but during the time, the race, there was a white man who
said that if the black man won, that he would go to Montgomery and have the boundary

lines redrawn so that it would exclude the peoplefm, and it wasnét Hob
called Mooreeb6bs Quarters at that ti me, and
Mooreeds Quarters from |living in that area

three years, some black men, and | would same women were involved as well, took
matters into their own hands and went and saw an attorney, so that they could become a
separate municipality, and so they did that and they organized themselves and became a
separate municipality; and they named tbwn, Hobson City, which is named after a
SpanishAmerican War hero from Greensboro, Alabama, whose name is Richard P.

Hobsoné. And then at that time, you can i ma
was, that they pr obiaditérgBlaclomah, dnd sodheyywere ave na
probably smart in that sense to name it after one of their heroes. (Alberta)

She believes that the name Moore “hedarkt er s @ ha

skinned people, and that area was just where Huk lpeople lived, because they were
segregated even theno (Al berta).

She recounted the Freedom Riders bus burning incident. This incident happened when a
group of African Americans rode a bus to protest the segregation of transportation. The bus came
through Anniston, Alabama and members of the Ku Klux Klan heard of them coming. They
followed the bus and according to Alberta either punctured the tires or did something hazardous

to the bus that caused it to catch on fire. Alberta recalls the location thiedras stopped,

4 Oxford Dictionary definedMoor a sA niember of a nortlivestern African Muslim people of
mixed Berber and Arab descent. In the 8th century they conquered the Iberian peninsula, but
were finally driven out oftheir ast stronghold in Granada at t
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which was outside of Anniston on a highway. H
Riders topic:
The Freedom Riders came through, was that,

know that, way off. Because when the buberewere two buses: a Trailways bus and a
Greyhound bus-and the Trailways bus, | think may have taken a different fout® m

not sure what happened hey made it to Birmingham, but

make it because some members of the Klan punctheetires, and when the bus got so

far out on the Highway, |l &m not sur e, mayb
wasnot that they punctured the tires, they
didndét break down, whstdstop @ton Higheay 202.iAKd c au s e
|l 6m kind of not c¢clear as to what happened

happened because |1 6ve tried to block some

people who were on t hat thémuaadcominjogetherbvatle n i n

them, and we celebrated the 50th anniversa
people on that bus who thought they were going to die that day because of what

h

appened. So | 6m not s urhetiresdndwhbnehe bus gola d o n
|l ittle further down the road it couldnoét
on fire, it was something that they had done to the bus that caused the bus to catch on

fire. (This was like i) Anniston: Iremembeg nd t hi s happened on Mo!
remember we were told not to go downtown on Sundays when the kids went to the movie
theaters, we were told not to go the movie theaters, not to be out anywhere, because the

Klan was on a rampage, and sothe busdidt make it to Birmingham
the next biggest group of civil rights workers in Birmingham and. Read

Shuttlesworth was in Birmingham at the time. And so our leaders in Anniston called Rev.
Shuttlesworth and they were able to come ovey 8ent some men from Birmingham

over to get the Freedom Riders who had been taken to the hospital and then the people at

the hospital were afraid to treat them because they were afraid that the Klansmen will

come, because the Klansmen were saying thgtvieee going to take the people out and

kill them and all that stuff. And so when people from Birmingham got there they were

able to get all those people and get them transported over to Birmingham. (Alberta)

She states that the county has since memzethlihat incident by turning the bus burning site

location into a memorial park, which is currently being planned. They already have a sign at the
site that memorializes the incident at the location. Alberta shared that a professor from the
University of Horida and his graduate students were actively involved in sharing the history of
the Freedom Ridersé bus burning incident and
Anniston that tells the story of that historic incident. Another event that Albecbunts is that

of the Hobson City becoming its own municipality. Unlike the other participants, Alberta
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provides more details on the bus burning incident by detailing some of the after events. She
references a Reverend Shuttlesworth who was a blad&rl@aBirmingham; she credits him

with assisting in the safe transportation of the freedom riders after the incident. She claims that

he sent some men to Anniston to pick up the injured freedom riders and get them to safety in
Birmingham. Alberta notes #t the Klansmen had threatened to harm anyone in town who

would try to help the riders which is why Shu
The hospital in Calhoun County would not take the riders in so they had to leave with the men

sentby Rev. Shuttlesworth to seek help from hospitals in Birmingham, Alabama.

The Freedom Riders incident was one of several that occurred but this one garnered the
most attention. The purpose of the Frehatdom Ri
made segregated transportation facilities unconstitutional. The Freedom Riders rode from
Washington DC and made it all the way to Anniston, Alabama before this major incident
occurred. On their route, they protested segregation in the South, by atteoget of whites
only public restrooms, lunch counters, and more. It was in Anniston, Alabama where the
Freedom Riders were involved in the bus burning incident along with mob fights. Because of the
atrocity of this incident and the few that occurred irdiately after that day, the Freedom Riders
garnered national attention (http://www.history.com/topics/blaskory/freedorrides).
According to fMar ki\Rep. Léwis\Wweading Freeddmeridérsvoa Joarreyn e
into Pasto by d&thaAtlanta Jourgaenstitutiom, i t er f

Over the next few months, there would be dozens of Freedom Rides through the South,

with more than 300 riders ending up in prison. On Sept. 22, the Interstate Commerce

Commission moved to end all vestiges of segregaiti interstate travel, including signs,

restrooms and seating. The order went into effect Nov. 1, 1961, ending the Freedom
Rides. (Suggs)
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A film produced by Stanley Williams titleBreedom Rider$,provides firsthand accounts as

well as accounts from journalists and historians on the bus burning incident in Anniston. The

transcript of the film describes a much similar story as to Alberta but with greater detail. In

reference t o Alifthe tirds awdrespunctoredforunst byahe KKKnhistorian

Raymond Arsenault, states that AThe Anniston

members lie down in front of the bus. They were puncturing tires. They were breaking windows.

They waned to make sure that bus couldn't leave before they could surround it and do whatever

they wanted to do (Arsenault). Also, the inci

remembered but is was in 1961, not 064 or 065
Alberta seems to recall many incidethat happened right after each other. After the

Freedom Rider so6 i ncliSteetBaptist€huech mbrinking that accausedinh e 1 6

Birmingham.She then remembers a killing in 1963 after the church bombing which happened in

September 1963. 8ltlaims that a white supremacy rally took place while she was across the

street paying an insurance bill for her paren

a guy by the last name Lynch. She remembers the people at the rally were tiadiramnd

Bibles while the leader who was a pastor, preached hate towards Blacks. Lynch shot a black man

after the rally. He was later charged, tried, and convicted of that killing. Alberta claimsighat th

incidentwas the first time in the state of Alaba that a white man was charged and convicted of

killing a Black man. After lengthy investigation searching through newspaper articles, | found

the story about the killing Albertaferences Al t hough Al bertads cl aim -

first time Alabama had tried and convicted a white man for killii8jeek man, the rest of the

5 Pbs.org.http://www.pbs.org/wgbh/americanexperience/films/freedomriders/
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details tell a much diCledtheof WilietBrewstero MeynoriesPotac or di n
DarkTimed By John FI e mi nlige,Annetdni Stam blacknan by therngmee off o r
Willie Brewster Sr. was the person killed in the incident Alberta mentioned. According to the
articleBr ewst er was Athe victim of a notorious sh
gripped Al abama i n t heFlemingrdocementsate ralydhatAlbertd F 1 e mi
mentioned but extends her story to detail fur
rallies, prosecutors would later argue, that a carload of men left one July night, following the
elder Willie Brewster ath several coworkers headed home from a shift at an Anniston foundry.
One of t hem, Hubert Damon Strange, ®rewsterd be c
was killed somewhere along Alabama Highway 20Rere were also two other men involved,
Johnnylra DeFries who was acquitted and Clarence Lewis Blevins whose charges were dropped
before the case made it trial (Fleminflhough some of Al bertads det ai
remembers what it was like to live in the community during these incidents

When asked about community loAdpertarecallstwo folktales have been seemingly
passed down through generations in Hobson City, the Brer Rabbit story and the Sly Fox story.
Alberta does not tell those stories but only says that they are the ghiest stahe town. She
does however describe conflict on who should be credited with the creation of those stories, a
white man or a black man. She claims that the white man was credited for them but that a black
man was the real originator. Several souprewvide information on these two stories and also
the writer, Joel Chandler Harris. Lawrence Levine writeBlatk Culture and Black

Consciousness hat fit he most effective single force i

6 There are several articles that provide details on this crime, all of which can be fduned in
Anniston Star
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CivilWarwas theworlo f  J o e | Chandl er Harriso (82). Thes:e
about in her interview. Levine offers an overview of Harris who has been credited with these
tales by stating,

Beginning with the dialect sketches he published inAtihenta Constution in the late

1870s which he brought together in his first volume of taldscle RemusHis Songs
and Saying$1881) Harris spent much of the remainder of his life deluging his

countrymenwith AfreAmer i can ani mal t al ese&Havreries Oign s/ie
i n the simple but picturesque | anguage of
Harris asserted that his work embodied Oev
the or al |l iterature of t ko thepctme thaa esmergds t h e

from his work is a relatively frozen one which helped to established the stereotype that
slave tales were comprised almost exclusively of Brer Rabbit. (83)

John Blassingame arguesTihe Slave Communitihat slave tales sucs Brer Rabbit stories
were fda projection of the slaveds personal ex

him to express hostility to his master, to poke fun at himself, and to delineate the workings of the

plantation system (127). Robert€tnr an ar gues in ABl ack Father:
of Joel Chandler Harriso that people were sho
Brer Rabbit tales, was white, because wel/l Ha
fameaste creatoro (21). After this revelation c¢r

hero fibrer rabbito to show that Brer Rabbit w
ter méwhen Brer Rabbit out wit serBeardandeBveeHox, ual | vy
his victories are interpreted as supplying at least vicarious pleasure and at most pragmatic advice
to black audienceso (21). It makes sense that
Hobson City with it being an incorpated black town founded by those who sought to break
away from former slave masters and the power of the white community.

Alberta shared her recollection on sports within the community. She talks about celebrity
baseball players coming to Hobson Cityptay in their park. She delves further into that

recollection by stating that the celebrity players Hank Aaron and Jackie Robinson were part of a
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black baseball league, a league located in Birminghaahakhaabout 45 minutes west of
Hobson City. Albertarad others talk about sports in their interviews, but Alberta is the one who
goes a little more in depth about sports, baseball specifically. She mentions that Birmingham,
Alabama had a Black baseball league and that some of the players would come feam ther
play in Hobson Cityds park. According to the
Negro Southern League fAwas cAmeriganbudinessmenhrti2 0 by
baseball enthusiasts. From 1920 until its demise in 1951, the Negtioe®h League served as a
feeder route for many great black baseball players to go on to the Negro American League and
Negro National Leagueodo (birminghamnsI|l m. org).
as one of the players who came from Birmingharilobson City numerous times to play in the
townds par k and i n t hdswebsite theyldisy WikeeMays assooneoo f t he
five Hall of Fame members.

She recalls other events that are categorized as racial experigmegsmembers
segrg@ation and integration. She recalls experiences as a child going to the malls with her mother
and not being able to try on shoes. She tells of how blacks could not try on clothes or shoes in the
mall, and alternative ways that they had to try on itensedins as though it was the norm for
her as she was growing up and she never knew any different. Alberta recalls two stores,
Wool worthés and Roses. Those were the only tw
Alberta vividly remembers racializegkperiences that directly involved or affected her more
than those experiences where she was a bystander or witness. Her recollections of racialized
experiences that directly affected her show h

racializeds paces create a more |l asting and vivid me
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racial experiences caused her to both embrace those experiences and grapple with her
understanding of race relations, seliéntity, and social norms.

Alberta rememberbklobson City having its own police department. She talks about the
presence of the police department in the community and how the policemen made their presence
known in positive ways. Most of them lived in the community and were frequently seen walking
thoughout the town. Al berta recalls the police
during the time the department was there the town was not economically strong enough to fully
support all of their financial needs such as buying modern equi@ndntewer cars. However,
Alberta claims that the Civil Rights Bill gave their police department more resources or funds.
She does not say why the police department closed in the 90s. She claims that currently the town
is patrolled by state troopers an@ tBalhoun CountiPolice Department. She says they do not
have a major presence in the community as they only come when necessary. So there is a major
difference between the current state of law enforcement and the way things used to be.

Alberta vividly remembers being emotionally angry for decades due to the social and
racial climate in and around Hobson City, Alabama and in other parts of the country. She shares
that this personal anger lasted from the 60s to the 90s. The degree of which her perguysl feel
manifested says a lot of how greatly the incidents during those times affected her and other black
people.

After Alberta explained her recollection of several racial incidents she tells how she
became involved in the civil rights era. It is importenhote that she did not sit idly by while
blacks were being oppressed and fighting for equality but that she felt the need to help fight for
social justiceShe identifies several key people that had some type of influence, whether it be

positive or negave, on Hobson City and its surrounding areas. She describes the positive
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influence of a pastor from Morehouse College who inspired her to become actively involved in
civil rights. She describes that ptheyivakeds r el
together during that era. Alberta identifies a man named Strayberry who was a professor at the
University of Alabama located in Tuscaloosa, Alabama. She credits Strayberry for researching
the killing in Anniston. The black man whom Strange neued identified as Willie Brewster.
She claims that she met some of his family who lived in Anniston during the time of the
Freedom Riders bus burning incideindid search he Uni ver sity ofdr Al abama
Professor Strayberrput | wasunsuccessful in locating hinhalsotried abasicgoogle search of
his name in relation to the universapnd was not able to locate him
She briefly discusses employment in that most men in Hobson City were foundry
workers. Alberta describes the foundries effect on the men in the community by saying,
and a lot of fathers worked in foundries, Anniston was a foundry town, and so they had
several Foundries, which I think is the

re
now because working in that environment he
foundry town that it used to be. (Alberta)

Al berta blames the bad environments in the fo
decline in physical health, whichtise reason she claims there are very few old men living now.

The foundries located in and around Anniston, Alabama include the Union Foundry Company,

Tyler Union, Bae Systems Steel Productions Division, Huron Valley Steel Inc, Anvil

International, Lee Biss (1917), Associated MetalCast, Talladega Foundry & Machine (1909),

and Tyco Fire Protection Products (whitepages.com). Some of these foundries are national and
international businesses according to their websites, but the foundries with local sies in th
CalhounCounty area provided their establishment dates and were most likelgtombhthe

men in Hobson City worked. Upon further investigation and researchBegtized in PCBby

EI'len Spear s, I found that oabamajgoira nlta whoun sta mtac
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partners for contaminating Anniston, Alabama with polychlorinated biphenyls also known as
P C B 6 ¢ Th{s &éontamination likely contributed to the illnesses and deaths of the men in
Hobson City who worked in those foundrieseSpr s al so documents that A
19306s sued for il health resulting from occ
evidence showed that the Adirtiest jobso were
experienced seveexposure to PCBs (10). These findisgpportAl ber t ads opini on
foundries caused a lot of the black men in Hobson City to die early, leaving very few elderly
men in the townoday Also, all the factories named above were withir2DOminutes dring
distance for those employees who lived in Hobson City, with most of found\&ssh
Anniston, and one, Associated Metalcast, southwest of Hobson City.
Another issue that Alberta discusses that no other participant engages is the railroad
tracks as socioeconomic marker between communities. She talks about her religious beliefs and
her belief in hope and better days for her and those in her community.
€éso | believe for me it was that hope, tha
a pranised land, and get to a time when things will be better for us, that we receive better
homes even in our community. Because we could go right across the railroad tracks and
you could see the difference, and even though we had nice homes in the comyounity,
saw more nicer homes in Anniston, the area where Whites lived, and you could tell that

the people who had the means and the resources because they had jobs and opportunities
that were denied to black people. (Alberta)

The railroad tracks in communitisgmbolize a change in socioeconomic status. On one side of
the tracks one will usually find the more affluent part of town and other side the more

impoverished part of town. The tracks also symbolize a difference in racBhaitks and

"For more information on the PCB | awsui't i n  We
Baptized in PCBO6s: Race;Amd&icahTowt i on, and Just.i
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people of color king on one side and whites on the others. Alberta talks about the current state
of the town and the effects of integration. She states,

now we see a different kind of neighborhood, we see communities have been abandoned,
kids dondét comeniltayc K otok itnlgpe foocoammwbs, becau
i ntegration they can go placeséother place
community. (Alberta)

Because of integration, many of the young people who grew up in Hobson City had the choice to
attend schools in neighboring areas and because the town lacks career opportunities many of
those students do not return home, even those who want to return cannot because of the limited
opportunities there. Alberta describes the current sfatiobsonCity as trying to return back to

the days of sel§ufficiency and creating more opportunities in the town. She describes how
Hobson City used to be an independent town that did not have to rely on resources from Oxford
or Anniston. She states,

But, eh, therwe were selisufficient, we had everything, we had a park, we had a
swimming pool, we had a baselhalabebali el d, wh
player?) and Jackie Robinson came to Hobson City, to that baseball field. And so we had

our own cemeteryand we had grocery stores, we had barbershops and beauty shops, and
small eatingplaces. So the communities were justseli f f i ci ent é ( Al bert a)

She discusses the town economic state in the years when the town flourished independently by
saying,

The busiessmen who owned businesses in the community, they lived in the community.

So we grew up with all of those positive influences, and knowing that they were there,
even the bootleggers, and when | say boot
and so botleggers are the people who actually sold the liquor that the moonshiners

made, and there was a business for them. And there are some very powerful stories, that
didndét come from the bootleggers themsel ve
money from thento send their kids to college, because there were no Pell Grants and
scholarships and things of that nature. And you could not go to the black bank, | mean,
because thereéyou didndét have one, and so
survived, angeven when it came to buying property, banks will not loan money in poor

black neighborhoods, and these were not even poor black in the sense that they later
became poor black. (Alberta)
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In this excerpt, Alberta partially describes how Hobson City functi@emnomically during its
earlier years. The citizens depended on one another and helped each other out financially. They
saw value in all types of entrepreneurs even the bootleggers and moonshiners. They worked
together for the betterment of their towmeSdescribes how the people were aware of the
financial barriers that they faced when dealing with white people who held economic power, so
they worked together to build their own financial freed&ine goes on to describe other local
businesses in Hobs@ity in the following excerpt of her oral history,
We had two grocery stores in Hobson, we had two service stations that was a wood yard
because a lot of people burned wood for cooking their dinner at home but by the time |
became a teenage people haddiv@gas cookers for cooking. There was a cabinet shop
at Hobson that made cabinets, beauty shops, barber shops, a couple pool holes, and a dry
cleaning store, and a sweet shop where kids bought cookies, candies etc. But,as | said
these were times when people were pretty mucksséicient. You could go to the local
store to get beans, canned goods. We had a post office that | think was established not
long after the city was organized. (Alberta)
This is how the town survived egomically, by investing in their own businesses and buying
locally, because likely in those days, they have very few options for where they could buy
Unfortunately, since integration and the ability to take their business elsewtigrene of these
bushesses remadiin Hobson City, and that is the Bucks convenience store/service station.
When asked about musical influences, Alberta talked about everything from her love of
the Negro National Anthem to musical influences in Hobson City. She claims |Sglaeia
musicians frequented the town.
James Brown came to Hobson City in the 70s, but before then we were in what we call
the Chitlin Circuit, and those artists were going from place to place making music and
dancing and for bl amkherpte gopbuteertainceiegshadi d ndt h
somewhere where they could go, but they could go to the Chitlin Circuit. B.B King came
to Hobson, many of the big stars, they came. In fact, one of my friends told me not long
ago, he remembered he stood on a milkecoaitside, so that he could peep into the
window. So some of the popular names back

even as a teenage because the adults who went to that kind of entertainment, you know
when everybody was getting ready to gmswhere (Alberta).
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Hobson City was an entertainment oasis for bl

description of the entertainment life in Hobson City shows how vibrant and alive the town used

to be in earlier year§hetown had its own song tite A The Hobs obhyCawiCow St omp
DavenportShe recalls music being a major part of her life and how certain activities, church,

and the training school shaped the culture of

here:

Some of the things # impacted me the most is when we had our own schools, and we
had activities, cultural events. We did everything. We had a choral director at school who
went to the Chicago Conservatory of Music, and for a black man to go there back in the
50s or whatevethat was really something. | used to share this music with some of my
Professors at the seminary and they were appalled. A little town and we had everything
we wanted. We had football, basketball, girls were cheerleaders, and almost everybody
graduated fom high school, we had like a 98 or 99 percent graduation rate. And so all

our parents made sure that we were prepared: physically, mentally, and emotionally.
There was no such thing as a child failing and a child left behind, because the teachers
were thee to help us with any problems. And if we missed something at home we had the
community to fall back on. And | tell people | learned how to speak in the church, going
to Sunday School and getting up doing the reporting at the end of the Sunday School
class and then being in school and getting up to speak and, sometimes, writing columns
and numbers to add them up. We had so much more to look forward to than just going to
school:we had graduations, school plays. We had a band: so we had drums, saxophones,
clarinets, and so the kids were getting their music, they were getting everything that they
needed to get. (Alberta)

Out of everything that Alberta shared in her oral history, | found her perspective on
integration to be the most impactful in regards wama, exclusivity, and black culture. She
proclaims that,

And so when integration came along, we were trying to find our way into somebody

el sebs world and so we | ost a |l ot of that,
communities, some churches, sogneups, are holding on and trying to reintroduce the
core ideas back into the |ives of students

problem back when the schools were in our community. And so we had a school that was
right there in our community (Berta).

To go from a thriving alBlack town to one that istruggling andurrently working towards

regaining financial freedom and ssilfifficiency is a journey that many African American towns
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in Alabama andhroughouthe country share. Although iggeation was a marker of progress as
it relates to civil rights, many scholars have argued that it weakened the strength of the African
American communities (CashilNelson,Walker).
Katie Pyles

Katieds or al hi story pr es eessukhas cmmuniynt er es
church, and pride. She consistently talked about b@iogdof herself and Hobson City; she is
proud to be a resident of a historic Black t o
she claims,

| grew up hewasebldrn ang raised heheenrHobson City, and my father was

just born across what they called the Rock
grandmot her came to Hobson City when she w
somewhere outthere by Hantfd Lake. Thatoés where my grand

City. And she lived here till she was 98. She died. She died she was 98 years old. (Katie)
Katieds family has | ived i whichkegpamshanfeengofy f or s
pride for the tom. She also consistently talabout respect and love for the community. When
she talks about the police in Hobson City during the time the town had a police depatment
recalls having respect for them and being proud of them and other officialsayShe s

We had respect for them. | f they said fimov

had a mayor, always had a mayor. And a city council. And like my husband said, they

loved Hobson City. And we love Hobson City. We was not squatters like we haye no
we were born and raised in this city. This was a prideful place for us. (Katie)

Katie clearlydifferentiatedo et ween t hose families that are pal
those people who are just living there.

Sel fhood is another theme that became appa
where she talks about marriage and identity in relation to the church. She states,

| was a Methodist. | was a member of Rising Star Methodist Church. And when ldnarrie

it was a thing they had that you followed your husbands. My husband was at New Hope

Baptist Church. So | had to join New Hope and be baptized in that church and | been a
member for 52 years. But | was a Methodist, | was born a Methodist. (Katie)
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Here shaliscusses how she had to abandon her religious affiliation once she married her
husband and assume his religious identity. She goes more in depth aboudselht i t y and o
views on how a woman or girl should carry herself. Katie recalls not béoweal to wear nalil
polish because her family believed that nail polish was a sign of achieving a certain level of
maturity. She recalls only being allowed to travel for school sports game as a cheerleader
because there was a chaperone on the bus. Hettgptoek a lot of measures to ensure her
innocent childhood was preserved.
Katie brought up another theme seen in many African American ancestral narratives, that
of moving from the South to the North. Blacks saw the North as the land of opportunity as the
tried to escape slavery and Jim Crow. Katie recalls some of her family leaving Hobson City to
move up north for better job opportunities. She said the women moved for better maid jobs. She
recalls thinking that her family up North was rich and vieweddiéand her family as poor.
This idea of othersé perception of the North
what they heard or experienced. So Katiedbds pe
been perpetuated through Africam& r i can cul ture since slavery.
conceptualized through her experiences with gift giving; furthermore, those experiences taught
her about socioeconomic status.
Katie later discusses her political engagements within Hobsgm®ire she revealed
her husband was a former mayor of the town, and also certain programs that she focuses on in

the community. She explains,

Well é politically engaged | just attend co
going on in the city thahey need citizens to participate in | participate. My husband was

mayor so | didndét put myself out there in
they had a program that needed citizens to
recogniton You know, if the mayor put somet hi ng
then we didndét get no hel p. Because they s
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we be interested? So this is one of the reasons | tried to stay, and | try to do it now
because Mayor McCrory needs citizen participation in order to get some of these
programs going that she has in her mind. (Katie)

Katieds husband, former Mayor Robert Pyles wa
political persona. She wanted tggort her husband during his time as mayor of Hobson City.
However, she was and continues to be a major contributor and active citizen in the town for
whatever the current mayor needs and helps in any way to ensure the betterment of her
community. Katie wat on to talk about community pride and how having that type of pride
remains important for Hobson City. She claims that having such gifet#s other people
tremendously; that Alt either runs 6édemo away o
the people in Hobson City and people from other areas when she talks about how impactful
community pride is on others. She claims that it is critical to have such community pride in order
to progress as a town and to defend the town to others who mayégative or inaccurate
views on Hobson City.
Later, Katie talks about racial experiences within and around Hobson City during her
childhood. She talked about positive experiences between whites and blacks and also societal
rules that blacks had to foliv. She describes these experiences in the following excerpt:
When we were kids, and when | say kids cuz | was born and raised in Hobson City, there
were no racial bigotry, or however you say it. We loved white people, and the reason we

loved white peoplwas cuz thatdéds where my mot her and
white people that they associated with was

They didndét mind coming to your house, the
youhadtostay n your place. We knew where our pl a
know, we knew. Sure | would have loved to have gone to their front door, you know, to

go into their house. But we knew cuz our p
and Soo0ysouhokunsocew what door to go to, you Kknc
But those people were good to us. There was no love lost. And if we ever needed them all

we had to do was call on 6em. We didnoét, w
livesandthg di dndét push their way into ours. Th
that , no. The police didnét have to beat o
nowadays, police candét say nothing to a bl

like that. We had a good relationship. (Katie)
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Katie explains the racial climate during her childhood years as a more positive one. It is evident
that the whites controlled the financial opportunities of Black women during thoseaisnsée
tells how her omm and other women worked for the white families. A lot of rules developed by
society due to segregation were unwritten rules, but there was a mutual understanding between
whites and blacks on how blacks should act appropriately. This description ofedlatge how
she knew which doors to enter in the white pe
was its own municipality, the people there were still living in a white wahen though that
was the case, Katie reasserts the independence of MGlityanuch like Alberta did, through
her description of the townds businesses. Kat
We had a grocery store. | mean a-flédged grocery store. We had a post office. We
had a barbershop, poolroom, skating rink, and my cousin had what weacallexzbt
shop where we could get two cookies for a penny. You know how they had those big
plastic containers with the cookies on the counter? He ran this until he died, sitting there
i n his Ilittle shop. Everybody wtawahtdighyo t o
there at the traffic light with the empty space is, now where the Chicken Shack is. Now
on the corner we had a fifledged restaurant, we had ladies that owned it cook four
course meals in there, and the people that worked around thearielego there and eat.
(Katie)
Hobson Citybés prosperity is evident through t

flourished in the town. Katie credits outside businefses he di mi ni s hment of H ¢

economy. She detailed the decline indldousinesses in the following excerpt,

ethe grocery store was the one | think wen
like Hartford and Anniston had fast food restaurants and dry goods stores, things like

that, so that drew the people outloféd ci ty. And | think thatods
t oo, is not operating, cuz | dondt know wh

town to eat you can do everything else you want. You know, like if you go out to the

exchange, you can eat, yowncghop. If you go down to the mall you can shop, go to the
movie. So | think thatodos whaté and then th
department closed off. We dondédt have no pr
this, you get robbed of everythiy you have. Right now you car
emptyéltés just been a gradual decline in
goes so |l ow and the people that really cou
to start over. (Katie)
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She talkamore about the police departmamidthat it used to be located close to her home and
how she knew the only prisoner there at one point. She explains that the jailhouse was history
and now it is gone and that no one ever told them, people in the compalatyt the need for
preserving community history. She regrets not knowing or being unaware of how critical it is to
preserve as much history in the community as
would have never changed this house. Thiswasthouse i n Hobson City. o
to her home being one of the oldest houses in Hobson City when she made that comment. She
regrets making changes to it without knowing the history of that house and its historical
connection to Hobson City.
Karen Striplin

Karends or al hi story produced a major them
connected to her selfientity and her home. She recalls feeling lonely throughout many parts of
her childhood and identified her home as the objecepfdneliness.

And then we moved down here to the house, | kinda experienced a lot of loneliness.
Because | just had brothers. | have an older sister, she like got married when | was 12 but

still. We didndét hang out , Iwasayauskeowyaou Kkno
lot younger than her. And we were the only blacks that lived in that area right there. | had
friends, but still, I, it was something about moving into that house that | started kinda

going into a shell right, right in there. (Karen)

The feeling of loneliness in which she identifies as a dominant feeling throughout her childhood
contradicts another part of her identity in which she labels herself as a party girl. Several times
throughout her interview she discusses being a party gien/¥sked what were good

di stractions to blow off steam she responded,
(Karen). But her party life could have been a way to fill the void of being lonely even though it

appears contradictory. She attribubes loneliness to living in Constantine and juxtaposes that
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emotion to that of happiness when she talks about her times in Hobson City. When asked about

her childhood she explains,

And we were the only blacks that lived in that area right there. | Fedlf, but still, 1, it

was something about moving into that house that | started kinda going into a shell right,

right i n there. Because there was no mor e

even live in Constantine when we moved in that hou&aref)

Now that sheds older, Karen considers Hobs
homet own. She states, fAWell éitds, itds my hom
partied here in Hobson City that. Cause | felt the connection when we maecivhen Isaiah
and I moved here, you knowo (Karen). When ask
Karen explains that she is actively involved in creating a community crime watch. She details the

project in the following excerpt,

my project now was Hging set up uh crime watch here in Hobson City. We had a
shooting January 31, no one was shot, but uh there was some type of disagreement in the

park and some family called some other fam
fired quite a few roundand kids were in the park and so, um, they had a town hall

meeting, I was thereéAnd | thought about i
| &m g onnXo étoh athliss.what | &m wor king on. (Kar

When talking about scheduling meetings to plarptfegram, Karen is aware of the
community demographic and what will and will not attract them. She states,
So webre just gonna start with the basics.

Sherriff suggested a neighborhood watch. And so, a couplevafela or so ago is when |
started to do the project so | got the next meeting, it was last Monday ori"th&en20

one of the elder residents said, fAYou know
corner cause a | ot of people that need to
Cause the Mayor planned it in the church cause she knows people will easectful

i n the church, discussing things with the
neighborhood, like a little rally, antrime rally down there by the happy tree. Monday.

(Karen)

Here, Karen details an issue with attracting peopléabson City to the meetings and how she
worked to solve that problem. Although churches play a big role in the community, some of the

citizens do not feel comfortable or simply do not attend church. Therefore, it seems that using the

72



church as a default@eting place for important community issues does not always work for
Hobson City citizens. While discussing the neighborhood watch program, Karen shares similar
recollections of the former police department and community violence as other women did.

When &ked about police relations and community violence she provides the following response:

ltds really not bad. According to my resea
t hough, itds not great either. Bveweseu s e | t
being policed by outsiders. Although for a

had state patrols because during that period where we lost the police department, we lost
the police department, a lot of drugs moved into Hobson City that was al r eady he
And things got pretty wild for a second there. So they sent state patrols. (Karen)

She claims that police department closed in either 2006 or 2007. Then the state sent in state

troopers to patrol. According to Karen, she claims,

Well we had state patrols, yeah state troopers were coming and writing up wrecks. Really

everybody was workind Hobson City. And the
they sent a, oh we had a chopper for 3 or
thouht it was south central LAé that was bac

department. No, that was the late 90s when that happened. But still, what | said happened,
happened, about a lot of drug deals moved in and such. (Karen)

Karen recalls a major imgent that involved chopper police surveying the Hobson City
community that the other women did not mention. She states that it was a major incident that
happened in the late 90s but does not give details about it. She identifies Hobson City as a
violent gace but also provides solutions to the violence such as creating a neighborhood watch.

So far Hobson city has been portrayed as a respectable community with only a few bad apples

but Karends recollection adds avenshevdogseecal pect i
similar details, as the other women, on Hobso
Karends interview produced another theme a

the time of the interview she had returned to college to finisbteer hel or 6 s degr ee.
education as an outlet, as a necessity, and as a stridgtation served as a means to more

opportunity and that has been the case for many Blacks because we were once denied the right to
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pursue an education. Karen also tetaeducation to struggle when she explains how certain life
events hindered her from staying in school or returning to school and when she was enrolled she
experienced struggles related to academics such as not knowing how to do certain assignments or
usecertain software applications. In regards to finishing her degree, she states,

| was taking a class here and there at Gadsden. And | finally got into this Adult program

at Talladega College in 2008. And really went all the way through the program and had
some other classes to take and had a coupl

didnét try to go back for a while. I cont.i
And uh, so |l ast year, | tookeanot hém s$téabn
anot her stab at it. And I 6m trying, |l got
dondét know how. And um, l 6m trying to get
wonodt. (Karen)

Karends conver sat i oshows thedeterminatiaomthat ehe and @gherdbladk o o |
women have despite living in a marginalized community where they do not have access or the
tools needed to thrive academically. Although the town has a library, it is not enough or not the
best method of hplfor her because she needs tutors, consultants, or advisors to help with her
educational needs.
Gail Cunningham

Gail is one of the women who has lived in Hobson City all of her life and has deep family
roots in the town. SdimylifetAadme parentsirhobed berelinj likee d h e
|l guess, my mom came up in about 1957/1958, s
my daddy came upo (Gail). When asked to give
more on the leisure activts that occurred in the community. She says,

So t hen, from what I knew of Hobson City,

where the center is where they used to play baseball. They used to have baseball games

up here on Saturdays and Sund&ys. had another little building that was, like, in front

of here and we used to come up and bowl. Right across the street was a swimming pool.

We used to have lots of charter buses. People used to have picnics up here in the park on
the weekends. It wasaky nice. (Gail)
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Gail continued to discuss community activities as she talked about her family home. She states,
AOkay, growing up in Hobson City. Our yard wa
kids came to playo ( Gemtiolthg childigreinthelcanmenityt@ptay al way
and eat. Gail described her home as a safe space in the community.

Galil provides a discussion on the police department by contrasting the community safety

from when she grew up with the current safety of thentow

eités a bit different. Because, here we us
the street, protecting. I f you wanted to b
the shooting or nobody, or anything because we always had the peliee t

Unf ortunately, you know, now that the fina

them, but, | still sits on my porch day and night, because you know where | sit nobody
knows that, you know that we be there. | try to watch out in my community, the

nei ghborsé kids and such. ltds a big deal
here now, itdés not always the peoples in H
others peoples thatoés coming into the city

Like Karen, Gall talks abduhe importance of community safety and that she is a watchperson
for the community. She takes on this responsibility much like Karen does with Karen developing
an official nei ghborhood watch progr am. Al s o,
her concern for Hobson City. She always references her porch as the watch place because that is
where she feels in control. She explains how she watches over the neighborhood children and
how protecting the children in the community is important. She denslig returns to
community safety in other parts of her oral histevhich shows how important Hobson City is
to her. When asked what makes her feel most connected to the town she says,
Now, | love Hobson City. One thing that being connected to Hob#&grisGhat
everybody, if you find a good neighbor, you got a good neighbor. Even when | lived out
on my own, now | live with my mom, everybody watched out for everybody. The best
thing, you know, Hobson City i straighbdutt a bad

Everybody says you dondét want to I|live in H
you will love it. (Gail)
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Not only does Gail share how important community safety is, she also shares how proud she is of
Hobson City much like Katie did iner interview. She expresses hope for a town rebirth so that
it can thrive like it once used to.
When Galil discussed how Hobson City thrived economically and culturally, she
mentioned the same local businesses and attractions as the other women,dugesitsome
that were not identified by the others. When asked about community businesses that are no
longer in Hobson City, she says,
Yeah, we had bingo. | love bingo. | remember congregating for bingo. The clubs, we
used to have two beauty shops hergabson City. We still have a little barber shop
where the guys get their hair cut. The pl a
of fice here, where the health center is, w
called a café. We had a bunohdifferent stuff in Hobson City, but as time went by
things change. (Gail)
Another similar theme that arises with the same interviewer is that of community
vi ol ence. However in Gailds interview she con
to diminish the drug houses in the community because they cause violence and other bad things
in the community. One theme that has not been seen in the other interviews yet is that of co
dependency. She addresses this theme by explaining how the mersohkty are dependent
on the women. She identifies men as the weake
co-dependency as a negative factor and a negative marker placed on the town. Gail expresses the
need to end that edependency on women indar for the town to flourish or to move in a
positive direction. Gail goes on to express her implications of women being the stronger gender
in various ways. She talks about herself as beingsséiicient and being a family provider, a
role that traditimally would be assumed by the man of the house. She talks about the reality of

being a woman as well. During the time when Hobson City thrived, there were a lot of local

businesses. She expresses negative feelings about having to leave Hobson citydioege pu
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necessary things like food items, etc. She prides herself on beingsaféelent woman and
that identity juxtaposed with Hobson Cityds <c
align well to her. Although Gail talks much about commusdjety, she does not provide any
solutions for the town besides serving as the community watch person from her front porch.
Gai |l 6s i de nt-suffigientavbmab stesinom tha teashengsfof her parents and
modeling their actions. She expresdeat her dad liked gardens and that they had a family
garden growing up that produced most of their food. She explained that they only relied on the
grocery store for meat. Everything else was grown in their backyard. She desires to go back to
those momentsf nostalgia and recreate what once was.
Barbara Boyd

Barbara is the one of two participants who is not a resident of Hobson City, Alabama.
However, because of her strong ties to the community as well as her ongoing contributions to
this historic Black tavn, | found it imperative that her history be documented along with the
other women and girls. Her positionality offers a different perspective on the history and current
state of the town. Barbara was born in Calhoun County on January 31, 1937; shenhasosp
of her adult I ife as an educator and politici
career as an educator and how it is tied to the history of Hobson City. She then discusses her
political careerwhich highlights her connections tiee town and its neighboring towns.
Educator Career

Barbara Boydoés interview went in depth abo
neighboring school districts and how she currently contributes to this historic town. Barbara
taught at Calhoun @uinty Training School for seven yeangich she credits as being the only

high school for blacks in the county fonamber of yearsWhile there she taught French and
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English classes. Barbara shares contrasting experiences teaching at Calhoun Tridiplasgim

City with teaching in integrated schools outside of the town. One example of those contrasting
experiences dealt with the financial resources available to teachers at Calhoun Training vs other
integrated schools she worked at afterwaie says,

So other than that | remember as faculties we had to raise money back in those days for
school supplies. Everything. It was so different when | went into the integrated situation.
| could just ask for things, and they were just there. | mean we sold s@wvergthing
(Barbara).

She shares her experiences leaving her comfort zone and community in Hobson City to go teach
in integrated schools and how those experiences shaped her as a Black woman. In the following
excerpt, she talks about the experienceidgavith the possibility of teaching at an integrated

school for the first time.

But at any rate, we were all worried. Most of the teachers were because we were gonna
go out into situations that we'd not been used to. But | said this even to teaatnenst "I
worried about it. Not that | think I'm that brilliant, but all you gotta do is do the same
thing you been doing in my opinion, if you're a good teacher, you just teach.” That's the
real deal. That's the way | did. But | said only one thing I'm gesagao the

superintendent, "I'm not gonna go to Wellborn." They said, "If he tells you you gotta go
Wellborn, what are you gonna say to him?" | said, "Just like this. Mr. Beasley, you don't
want a dead teacher on your conscience.” They laughed at mesdiieYWhat do you
mean?" "Cause | don't have the personality right now to go there because I'm too
outspoken and | won't go along with the things that | don't need to go." They laughed.
They said, "Well, you're gonna have to have a job." Well, luckdlig Inot have to go. |

was probably one of the first or second ones to go, but Weaver High School, | went out
into a little area first, into a little trailer like thing. '‘Cause we had seven, some worked
7:30 to 12 and they wanted that until they built a sethwool (Barbara).

Because Barbara, like other participants, brings up the importance of Calhoun County
Training, it is important to locate the history of this significant school. | find it fitting to share the
school 6s history ucaueshe vBigan bdacatarfosmanyrdechdgssands b e
because she taught at the school for several years after beginning her career at J.W. Darden High

school in 198 . Amanda De Wa ICE. Hhmna SchodMedrssthdName ofiaRich

Hi st oryo thédeotirginss tameh of this historic schi
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the school was originally named after Profess
incorporation, the town made education a prio
Plains, Professor C. Edgar Hanna ran an elementary school. The city sent a committee there to
recruit him to help them found a new school 0
first named The Hobson City and Oxford Academy and opened in the3@arWilliam

Hutchings, current principal of CE Hanna elementary at the time of this article, stated that
Apeople from Heflin, Bynum, Ohatchee, White P
at the countyds only hi.d fire mimed dawh theffistrbuiltiiiga ¢ k s 0
which was located on Lincoln Street in Hobson City. Consequently, the school was rebuilt on

what is now Martin Luther King Drive under the Rosenwald Initiative in 1923 and named

Calhoun County Training School. IneDWa | d6s articl e, Dunn states t
industrial education, and it was very common to see him teaching trades to the boys when he
wasnodét doing his duties as principal (Dunn) .
the stateand county for its teaching of manual trades: bricklaying, carpentry, sewing, and bicycle
mechanicso (DeWald). She quotes William Hutch
tradesé[ because] peopl e knew t leecmolfpassedithemh e e x
ono(Hutchings) .

Barbara mentions Fort McClellan in her int
High school i n Anniston, the Fort McClellan w
army base that DeWald says Hobson City mstichnd former football coach of Calhoun training
went to ask for football resources. DeWald quotes Dunn when he says he went to Fort McClellan
to ask for help from their captain and the captain brought football uniforms for the team the very

nextday (Badn ar a) . Moving along to the time of World
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its teachers overseas fightingéHobson City ag
DeWald states that Hanna died in 1960; this was just before Barbara began teearki2gyears
later, and the school desegregated in 1972, just two years after she left Calhoun County Training.
DeWald explained that the Oxford City School system bought Calhoun County Training from
Cal hounds school syst e mchangesi1odh® School acouwiredtsuttaas i s
central air and heat and then the school was named C.E.Hanna after Edgar Hanna (DeWald).
This article corroborates all of the participdrgiories on the current status of the school which
serves as Hoibpaldulding and thecsirrem CEHanna is located behind Oxford
Middle School on the Hobson City/Oxford line.
Foll owing Barbarads time at Cal houn County
Weaver High School, her first job at an integrated schftér her time there, she went on to
teach at Gadsen College, Jackson State University, and Miles College.
Political Career
Somewhere along her journey in life, Barbara entered the political arena. The following
excerpt from her interview details what nvated her to enter the world of politics:
... I went through life thinking that if I got the highest degree | could, | would be able to
make changes in education. My masters is in supervision and curriculum development,
but I could never get hired as gsuvisor in Calhoun County. Those men who, some of
them, who were hired was either coaches who were losing, they had to put somewhere,
principals who were. | was in Alabama with some of them and by the way, I'm not
bragging, but at the master'slevellIltad 4 . 0 é The real deal was |
in the top three or five, but never getting through. So all of the sudden | realized, "You

are so wrong, the only way you gonna make changes or do anything in education or
anything else is you've gotta be hretpolitical arena." (Barbara).

Barbara discusses her connection with Hobson City as the representative of District 32 of which
the town is a part. Although District 32 encompasses more than just Hobson City, Barbara is
particularly proud of her continuedvolvement in this historic Black town. She credits herself

with seeking and using funds to pave the Martin Luther King Jr. Drive in Hobson City; this road
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is the main thoroughfare in and out of Hobson City. She also states that she received 190,000.00
dollars to have the Hobson City library and senior citizen center built. This building is the second
most used building in the town besides the old C.E. H&aghao! Senior citizens of Hobson
City gather at the senior center daily for group activitiesshyuand much more. The town
residents use the library daily as well. There is someone there who serves as the libeseian
are several computers and other technological devices in the library, and of course a vast array of
books of all genres. Many dtiften go to the library after schoohany residents go there to get
internet access, and much more.
Influential People

Barbara mentions numerous people during recollections of past conversations during her
teaching and political career. Some of the peopéntioned were former principal Mr. J.F.
Mitchell, former student Dr. David Satcher, former mayor of Oxford, Alabama Mayor Leon
Smith, former Mayor of Hobson City Mayor Snow, current Hobson City Mayor Alberta
McCrory, former Alabama Governor Don Siegetlma her uncl e Ril ey Bird,
people, and members of the Solutia Organization. Former Alabanmei@@oonald Siegelman
served one term from 1994)03. Records state that Mayor Leon Smith died September 17, 2017
as Barbara had indicated in heterview. She said her uncle Riley Bird and Mayor Smith were
both major influencers as she ran her first political campaign.
Georgia Calhoun

Georgia was the only other person aside from Barbara who did not live in Hobson City,
Alabama. However, she wasllst major contributor and voice in the town. Georgia grew up in

Choccolocco, Alabama, an incorporated community in Calhoun County. Though Georgia has
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never lived in Hobson City, she has close and long lasting ties to the community. She describes
her conection to the town in the following excerpt:

| finished high school here. | finished high school in 1948, the training school. It was the

only high school in the county for black children. We traveled like 20 miles to get to
school. And wsfordame year the liirat years. 8ut Wweurode with our
father as he went on to wolpdn&](Jahan).bs t he s

She further describes some of her contributions and connection to the town when she talks about
her experience gog to school in Hobson City,

At school, the elementary school was built in 1876, and it still stands, and | have had

put it on the histor i itwabaaneogmsshitwelytwo Wedd go
room; it had upstairs and downstairs. And adl dhildren, 1 through 6, sat in the same

room with one teacher, and she taught everything. Our books was sort of passed over to

us from the white schools. We had outdoor toilets at that time, and we had water buckets

with a dipper. Everybody had theirognl ass with their names on
when they ever got washed, but | guess they did, you know. We had bothAehad a

big heateil and men in the community kept the firewood wherever else there was to be

kept for the fire. (Calhoun)

Although Georgia never lived in Hobson City, she left a lasting footpnrthe towrwith her
successful efforts of attaining historical registry for ¢het C. E. Hanna &ool now the City
Hall.

Georgia talked a lot about school and education just as the other women did, but she
talked extensively about school and education meshed with church life. She describes school life

being mixed with church life in the following excerpt,

Andsowewouldgdbs omet i mes, when wedd have revival
be going on, shebébd turn out school, and we
mour mlker®bink | sat on the mournerdés bench

church. Atnad ewérdy gfouner al that they had, tt
because it was right next door, you know. (Georgia)

Church and school intertwined because of the tight knit culture the community had created and

because of the close locations of the localrches and the school.
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Georgia goes back to her connection to Hob
unigueness. She states,

Well, when | came away to Hobson City, we were Tikeee, we would, like, have to

walk from down to Oxford arefgoints] i here. You can see, thatds no
parentd a lot of the parents would open their doors for the children who were walking

so we could get warm and we did that, you know, a year or so. And parents from all

over the county helped to support the schddhdy were having eventsmy mom,

people from all the other areas would come, we were from Brutonville, Alexandria,
Choccolocco, White Plains, Central City, all thosis was the feeder school. And so
everybodyds parent s wknowk lewhs jusoligeamnother homai t h t
for me. And since | have been a professional person, | try to support this area with

whatever | can help do, you know, because | feel, it being dneak area, black school,
thereds a | ot o fulddiketoesee hapmeh. swortk alongwith thesnf | wo
see whatever | can do. (Georgia)

It seems as though the school being the only scho@lémks for a long period of time made the

town unique. The school was the nucleus of the town that brought not only the people in Hobson

City together, but alsBlacks who lived in neighboring communities. Hobson City served as a

safe space for them all. Grgia continues to describe her connection to the town and how she

wants to remain actively involved in the town
| would like to seé see, we still we attend church down here from different churches,

you know, different timesAnd this school burned one time, too, and we had to go to
school in the church, New Hope Baptist Church, until it was built back. | would just like

to see Hobson Citygrow intoial 6 d | i ke t o see more art thin
Like, the communitc oul d come together and do or al hi
alotofhistoryfand | ook, a | ot of historyo6si been b
see, | 6m 85, and | dondét plan to go nowher
history programs, they could do; | would just like to see thiejust, bloom into a |

think the Mayor is on the right track, whe

trying to connect, being connected with other black cities, black towns, @ndaathe

day they ought to be able to have their own museum. Maybe the library could grow.

(Georgia)
Georgia not only sedsoowimportarir ecover i ng Hobson Cityds histo
also sees how important it is for the town to connect with ditlaek towns. Georgia mentioned

possible programs and ideas that the other participants did not, which is implementing oral

history programs, focusing on the arts, and building a museum for the town.
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Georgia had an extensive career in education as lagie&he taught at numerous
schools including a Jewish daycare center, West Point in Georgia, Norwood elementary, and
South Highland. Her academic career was just as extensive as her professional one. She attended
the Calhoun County Training, Alabama Stataversity, Atlanta University, and Jacksonville
State University. She describes her educational experience in the following excerpt:

So, when | did come to County Training Schamlipts fingef and I finished
valedictorian and perfect attendance, agdtla scholarship to Alabama State. It was a

teacherés college then; i1ités now Al abama S
education; | was in social studies d4nd Eng
think I 6d | i ke nmemaryreducatorSa | wer @@ Atlarea Universigy | e

and got my el ementary certificationé. Il ha
certificate to be mediaiin media in elementary education. And | got that at Jacksonville

State University. Mymastérs degr ee. ( Georgi a)

Georgia explained that Al abama State Universi
she attended. According to Blackpast.org the university had several prior names but became the
State Teachers College in 1929, then the &fad State College for Negroes in 1948, then
Alabama State College in 1954, and lastly its current name, Alabama State University in 1969
(blackpast.org). Since Georgia was born in 1930, she would have to had attended the school
when its name was AlabamalCb ege f or Negroes or during the
Teachers College to Alabama College of Negroes. Georgia also identifies Atlanta University as a
school she attended; this school was founded in 1865; in 1988 the university consolidated with
Clark College to become Clark Atlanta University (cau.edu).

Georgia, like some of the other women, does not recall any bad race relations within
Hobson City or between Hobson City and its neighboring community. Her lack of information
on that topic can battributed to her not being a resident of the town; however, she does speak at
length about the role race played in her community and how race conditioned both blacks and

whites to perform in certain ways. She explains,
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l'tos all b | a c &ny rade relatemns.eNovd wherdiveda like | sadf my
neighbors were white. We played with the white children. It was just that you knew that

at the end of the day, youbre going to you
Sunday, youbcbugohngl!l d6m goung to my church
school, and | go to my school. So it wasnbo

along well. (Georgia)

Georgia describes the unwritten racial rules that people followed in her community itoorder
keep peace among white and black people. This separatism she experienced was not an isolated
experience but was the common narrative across the Jim Crow south.
Conclusion

These analyses of the oral histories conducted with the women and girls revealed
wealth of information and history about Hobson City, Alabama. The excerpts included from each
of their oral histories allowed their voices to create a space of shared authority between myself
and them. It was important to let their words tell the complstory of the town without me
speaking for them. Although my voice in intertwined within their narratives through my efforts
of creating a complete narrative of each woma
secondary to theirs as these am&rtktories, their town, and their perspectives. My authority
takes over through the triangulation of their stories with my research, and my analysis. In the
following chapter, | discuss the findings from the analyses by explaining what themes were
found fom the focus codes and what they mean in the larger context of re(inscribing) history in

a historic Black town.
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CHAPTER 4: FINDINGS
In this chapter, | use the data from the analyses and codes of the oral histories to explain
the rhetorical actios of that data. | analyzed oral histories from five Black girls and five Black
women to uncover the history of the historic Black town of Hobson City, Alabama. My findings
include the following: 1) Race was the core of all narratives; 2) Race, comnideitiity,
feelings, family, education, church/religion, schools, people, major incidents/events,
employment, and Hobson City markers were the major themes that emerged; 3) Both women and
girls shared a lot of knowledge about Hobson City. The original reseaestions that have
guided this study are listed here: 1) What can be learned from the stories of African American
women and girls in Hobson City, Alabama? 2) What is the current narrative of Hobson City,
Alabama and how can these oral histories disougomplement that narrative? and 3) Are there
any current racial tensions between Hobson City, Alabama, Oxford, Alabama and Anniston,
Alabama? After completing the coding process and analyzing the datatlaguestion
emerged; What doesthedatasag out t he women and girlsodé ident
The purpose of this study was to discover and (re) inscribe some of the history of Hobson
City, Alabamawhich is the oldest incorporated Black town in the state. | used the oral histories
of Black women an@lackgirls to (re)discover and (Re) inscribe this history. The oral histories
focused on how the women and girls perceived their town, what they knew about the general
history of the town, and what personal recollections they wanted to share that couldhedd to t
townds cur r ent dthischaptartntovive sectibns hrega@gnirZ2es o finding

womenods findings, di scussion, conclusion and
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Girl so6 OrRegultsHi story
| analyzed interviews from five girls who are citizens of Hob&d, Alabama. They
include Jaden, Zakerria, Tesia, Melody, and A
interviews to find themes because their interviews were not long enough to conduct focused
codes. For a quantitative understanding of the thehpesvide a breakdown of how many times
each theme emerged: Artifags Church5, School6, Cemeteny2, Print Shog3, Park2, Clinic-
1, and Chicken Shaek The next section includes a breakdown of the findings under each
theme.
Artifacts
The girls eah identified at least one picture that they found in the old C.E. H&tmzol that
shared part of the townés history. Some of th
others related to the larger community history. The fact that the girls tbengicture artifacts
interesting and had questions about them alludes to the untold stories of those artifacts.
Artifact 1
Two of the girls talked about the Tigerso
Aliya stated, fhawge niott It hjaustt wamt t@ know m

What was the reason for the tigers6 den and w

was the second girl who talked about the Tige
tigegds den pictureé |l ike the classroom beside i
bigger and | i ke put more decorative because o

The Tiger 6s Den aaumnidréigetroonfa the sthoathatdontaimed dnly e
artifacts relating to the school such as football helmets, homecoming pictures, etc. The girls

seemed unaware of the iIimportance of the Tiger
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County Trainingit6cheohGsestheoegpl dsgdinot quest.
mascot or ask any questions related to the cl
curious about the history of the Tigerods Den
Artifact 2

The second artifact identified by multiple girls wasth#4a0n ni ver sary Bl ack
Conference picture. ZaKerria described her thc
to change it because like they cut that off and put likeakthiversary right there, but they
shoul dbébve just put that at the bottom. And th
people dondt know wAlyasharéddder thaughts on the Bictukedoy saying,) .
Aumm t hese pe oqguleethey ldok likedvery goad pdoiecandpike now people is
messing up Hobson City and bringing violence back in HokStyrand looking at these people
el i ke what wedre doing now. . . maliyatamd ZaKerriac oul d b
show thei concern for preserving this artifact and how important it is to recognize influential
and historical people in their community. The
they value things in their community. It also shows their awarendsyof i r communi t yods
being at risk, even other citizens in the com
history because it was community people who created these archival rooms using their own
resources. The giris this studyhave ber shaped by their communignd their pride in their
community comes througbecause they have been raised in a pMde&e pride in its rich
heritage is commonplace
Artifact 3

The third artifact identified was the trophy case in the old C.E. H&cimad. Melody

was the first girl who identified the artifac
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that all of the James Dunnds | i ke his trophie
open too because it was in thatroomthaawal ocked and no one coul d s
said Anyea |li ke put 1t somewhere or in that | i
thatdés | i ke the new beginning of something be
beginning ® something beyond (incomprehensible) or something like that and with that it helps
people with working and stuff. like probably Ms. Caldwell can like tell some other people about
it and they could start that sa.BahdVelodyand k agali
Tesia viewed the trophy case as a special art
valuable trophies and prizes. They viewed the trophy case as a prized possession that would
create a positive image of the school, an imagesof Ibeginnings. Tesia and Melody both saw
the need for displaying accomplishments by people from Hobson City, as they advocated for
di splaying James Dunndéds trophies. They both w
town because they wanted athé s wi t hin and outside of Hobson
accomplishments. Perception is important to them, and they want others in the comnmity to
proud of this part i c ubutaheyalsdwart autsidedsso kmow abounp | i s h
him.

Only one girl talked about each of the following artifacts: the 1595 picture, and the 100
yearsod6 dedication poster.
Artifact 4

The 4" artifact was the dedication poster found in the old C.E. Hanna. ZaKerria identified
and shared her thoughts on the posthe Sated,

My first i mage was the 20 years of dedicat

the floor. They should put it up somewhere to make it be noticed or seen. Maybe the

frame of it and they have colors behind it. Maybe they should changkitadind replace
it with more stuff. Like having a better f
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they have it brown. It should be another color. It probably would be on a wall in a frame,
so when people walk by they can see who was actagirt of Hobson City (ZaKerria).

ZaKerriaods thoughts on the dedication poster
artifacts that were a major part of Hobson Ci
artifact tells that she wantshatrs to know that Hobson City is part of something larger than
CalhounCounty and even Alabama, that her town has been part of a nationally recognized
organization. She talks a lot about improving artifacts even with this one becauselagike
the rest of the girlsvantsto change the negative perception that othakg of the town
particularly those who live outside of Hobson City. By telling how she would fix or improve this
artifact, she shows how important appearance and pencepto her.
Artifact 5
The 8" artifact was the 1595 picture as identified by Tesia. She stated,
ok it was the 1595? thing right here. um |
one room. | would sit it in the front so everybody could séecause it was really pretty.
and | would Iike put it in the front where
put it right there on the side. there was some other stuff like that too and | would get this

one CT Tigers and | would like put thatthe front. | would put that on the other side
because it was really pretty (Tesia).

Tesiabs description of the 1595 picture is an
understanding the history beehtitnyddo iat .woTreds itah adte
othergi rl' s used; she describes the poster as fApr
beauty of things, which is why Tesiabds commen
a yellow and black quilt wit a leopard stitching around the border. pbsterincludes the

|l etters CTT and the year 095. Il n a room full

isprobablywhy it caught Tesiabs eye. A unchgole way ¢

guilting has |l ong been part of Af-glavecyamds and A

onward. The fact that Tesia noticedecdthals qui |
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heritagethat she may or may not be aware that sharsgd. Quilting has long served as a means
of kinship for black women, whether on the plantations, in their homes, or in their communities.
Writers including Alice Walker and Toni Morrison, show how quilting has been interwoven into
black culture througtheir storytelling. Scholars like Olga Davis, Floris Cash, Cuesta Benberry,
discuss the power black women hold through the art of quilting and acknowledge quilting as an
art form that both black women and black men have been performing as long as wigtes ha
Therefore, thinking about Tesi andberunigueught s
comment of calling iprettyseems to be supported by a wealth of cultural herithgecolors
appealed to hethe stitching appealed to heand the messages the form of the letters and
numbers appealed to her curiosByack culture that has shaped Tesmltaught her how to
recognize art, specifically black art forms.

The girls talked the most about artifacts found in the old C. E. H&eimaol. The schaol
and the artifacts found in it were important to them; these artifacts showed that education is a
priority to them, and the community at large, and that the old C.E. Hanna holds a lot of history
about Hobson City that is behind closed doors and there@iraccessible or visible to others.
Every girl wanted to fix at least one of the artifacts that they discussed which speaks to them
wanting to change the narrative of their town to one that is more positive or better than the
current narrative that thdyave experienced. The idea of fixing or improving things also shows
how important perception is to all of them; they were highly conscious of how others,
specifically outsiders, perceived Hobson City. They also thought that no one outside of Hobson
City knew much about the town, so they wanted to display new and improved artifacts in highly

visible places.
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Church
Church in the community was a central them
data.Of the 5 girls in the study} discussed churchnd 4 ait of 6 women discussed this theme.
For the girls, they identified churches in their community a total of five times. Tesia talked about
a picture she took of her church, New Hope. She stated,
el liked it because itbés myastharrécsh dandd BHuill
churché | want to know why his dad built i

probably and probably because there are some stuff about new hope online because we
have a website and stuff (Tesia).

Zakerria identified her churachn a pi cture as Oak Ridge chur
crosses at Oak Ridge Churcheé Well, Il know ito
church, for the out sMelodywasfthe ontygirl whb talked dbout ( Za k er
church twicein one interview. In her second interview, she talked about a church in the
community. She stated, the next one was the p
his church and | 6ve always | i ke woynéd eWeeldl ,ablou
know that he preached there when my mom was growing up and that it has changed a lot since
then (Melody). After that discussion, Melody identified another church; one that Tesia identified.

Mel ody stated fAThe nextclbwme¢hiwewasniNewo&Hopwel |

who any of those people are so | guess who are the people? Ask someone who goes to the church

that knows | i ke eatyAdiya yentified@ak(RMgelBwath,the saméahurch

that Zakerria discussed inhemt er vi ew. Al iya stated, dthe fir
church and it got a whole bunché | ike who the
dateso (Aliya). Jaden was the only girl who d

interesting to note that Jaden did not talk about church consideringvérahe course of the
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study during the Photaice sessionshe was very vocal about being aciyv@volvedin her
church.

The fact that 4 out of 5 of the girls talked about chusdhgéhe community shows that
church played a central role in their | ives a
Church as part of everyday life has been passed down through generations in the girls and
womenos | ives s eiefamiigs havehbedn mentbersyof thesedchutctires for
decades. Church not only served as a historical site but also as place of |égltamghip, as
well as community activism when there was a community breacih he gi r Il 6s t hough
juxtaposedwt h t he womendés thoughts show a key di ff
church life as racialized experiences while the girls did not. This point shows that the role of the
church was much different for the two generatidiw. example, Melodgiscussed a picture of
her granddadés church and shared that she alw
part of her familyoés history (Melody)®™ On the
Street Baptist Churghvhichwasbombed andkilled innocenBlack girls. Although this church
is not in Hobson City, Alberta referred to it
protected those little girls who were in Church and then knowing that men had no concern for
other folklivesad di dné6ét care about our place of worsh
pl ace that you were able to go to be safe fro
the churches in their communities more as places that they did not know muchrabtags as
places of learning, fellowship, and community safe havens. The women viewed their churches as

safe spaces and places of learning.
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School

School was the third theme that emerged fr

of seven timesZakerria discussed the new C.E. Hanhool which is located on the Hobson

Cit

y/ Oxford dividing |ines. Here is Zakerriab

ltds the new C.E. Hanna Sch®Bandéandliknowmow t ha
who the principals are. The principal is Mr. McCall and the assistant principal is Mr.
Mitchell. | wanted to know why they moved it from Hobson City to this place (Zakerria).

e is Tesiads discussion about the current
| liked itbecause t 6s my school é that a black person
know what the black person was and why did he build it for other people to go to
school é well me | would |Ii ke go on googl e
where you like find ot who built it and like why they did it and stuff (Tesia).

In her second interview, she talks about the old C.E. Hanna that was formerly Calhoun County

Training School. She states,

| think they were building this...that building over there | thinlikeé that one because it

was like the new beginning of C.E. Hanna and the gymnasium and like the place where it
all started. like where they teach skills and stuff. and where | would see like how | would

i magine it is |i ke uménlkdtellkome gherqpeoplddbgut Ms .
it and they could start that school back again or something like that.

Jaden discussed the old C.E. Hanna by focusing on different parts of the school. Here are her

four excerpts:

(1) The next picture | took wasthesue 6 s of fi ce door . I think t
and since it is a school on the other side, they could probably use it as an actual nurse
office instead of it just being there.

(2) I't was a picture of the supalprelkked t was
bunch of different stuff wup there that pro
there and cleaning up the stuff up there. Putting it somewhere where it could be used.

Like instead of having desks piled up in corners, you can actusdlyhem for better

things, than just being thereé |t would be
put some windows where itodés just patched wu
(3) [Gym at the old C.E. HanfiaWe | | |l named it, justeidgymo
goal , it can be fixed. It basically seems

painting the walls, new flooring, new goal possibly. A newer type of goal. The floor
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would be a |little better
be the same color but they will be painted better.

, i nst €he dallsochn t he f

@[Principalds door:ladst hesol d he. BooHammwmat h
How i1tds |ike 1tds scratched everywhere an
door afte a couple of years they painted over it. The paint smudged and got everywhere

on the signé Instead of having this window
ikcaoneway window and it doesnét have to be |
up where they painted on top of the Aprinci

The girls discussed the old C.E. Hanna five times and the new C.E. Hanna only twice.
The girls were more interested and invested in the old C.E. Hanna thamrdre one partly
because they had previously attended that school, their family attended that school, and they
know the importance the old C. E. Hannaims t hei r community. The gir/|
things in the old C.E. Hanna tells of their concefpreserving the school since they know its
historical significance. Jadenbés excerpts are
the old C.E. Hanna because she talks about improving parts of the school in all four of her
discussions. Thetoncern over the preservation of the school midizatesthat the girls hold a
much stronger attachment to the old C.E. Hanna than they do the current C.E. Hanna.
Cemetery

The cemetery as a historic place in the community emerged as another theme. The

cemetery is located right behind the community park just upon a hill. The girls discussed the

cemetery only twice. Here is Tesiabs discussi
because | liked it because it was a cemetery and cemeteries are beautifultomes | i ke
cemetery is a place where you bury peopl eds
|l i ke some people get cremated and most peo
|l i keei f...because iIif they were closing dow

cemeteryl would try to help them and stuff with it..

Zakerria also discussed the cemetery. Her discussion is as follows:

The cemeteryél know people from Hobson Cit
buried there?... Why are they buried there?
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The cemetery aros#s a point of discussion for two main reasons: curiosity, and the
thought of having a cemetery just for the people in Hobson City. Tesia talks more generally
about cemeteries but then talks about Hobson
ae specifically for the townédés cemetery. Tesi:
her appreciation for | ife, death, and burial
Identity and Environmental Sustainability in the AfricAmerican Cemetery Di ane Jones
argues that @At he c e fAmdrieangultue bssaoimgorantadpectin n Af r i
preser vi ng(23cSmngoes onttoydéscribe how cemeteries in black communities
represent ndt he c udandusocallcystorsioBAfrican Antercén,peopleethe gi o u
historical nature, | ocation, history, and cur
cemetery arose as a theme only twice from two girtdlges not negate the importance of this
theme becawsthe cemetery in Hobson City is another historical aspect in preserving the
community. The cemetery also represents the many people who were buried there, serving as one
way the town has recorded information through death and burial docygemsationkties to
the community, and genealogical information.
Print Shop

The print shop as a community site emerged
shop is an old abandoned building located on the main street in Hobson City. It sits on the left
sidejust before the library, park, and cemetery. This theme appeared three times from all

interviews. Zakerria was the first girl who identified the print shop, and here is her discussion:

The next one was the print shopé Meaa sanyds Ii
print shop. o6 That is probably was a print
Why did it go out of order? Probably as
longer.

Melody was the second girl who identified this s&ée stated,
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The picture of the
wondered what that
di d

print shop because ever
used to be. Just becaus
o6t Kk

everyone?. .. I n now italhtgettimé. ng about
Aliya was the third girl who discussed the pr
to make it that name be the print shopé maybe

that says the print shop and read ito (Aliya)

The location and size of the building is enough to sgagkjuestions that Aliya, Melody
and Zakerria poseavhichis likely the reasonthe building held a prominentaze in their
thoughts. With the building being located on the main street in the tosvhaving only one
identifying marker caused curiosity among them, especially since the building has been
abandonedor as long as any of the git®n remember.

Hobson Cityds Park

The park arose twice as a theme among two of the girls. The panalso as the

Booker T. Washington Park once held a swimming pool, tennis court, baseball field, and was the

park that many African American baseball players came to prateesea and Zakerria were the

only girls who talked about the community park. Tesih at ed, @Ait r eminds
went to when | first moved to Al abamaé my
know why she built it and why she did it f

why shediditorlcould o o n | i nZakerrig diseussedale playgroumdich is part of
the park. She stated,
The next one is the playgroundé |t was
build last year around June or July and ever since then people beedgwimthere

having many eventseée Why did they build
who built. (Zakerria)

Like the print shop, although only two of the girls discussed the park, their decision to do so

shows how they currently viewed the parid what the park meant to them versus what the park
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meant for older generatiamf womenwho were around when the park functioned as the nucleus
of the town hosting famous athletes and more.
Clinic and Chicken Shack

Melody was the only girl who talked alniothe Chicken Shack, a former local restaurant
in Hobson City and the local clinic. Her excerpt on the Chicken Shack is as follows:

Yea, and | put it because it has the year that it was first made and established. And like
i t6s hi st or i csa Chicken Bradk thérdnbeefore and thewr@modeled it and

made another one so that people will <c¢come

first placeé | guess we could ask people t

time. (Melody)

Here isher excerptontheclinie: pi cked the clinic becauseé
thatodés in there and how they got there maybeé

being there and wondering why. (Melody)
| was surprised that more girls did notaliss the Chicken Shack because it too sits on
the main street like the print sh@mnd it is a large colorful building. | thought the girls would
have been more curious about the restaurant since it was a place that had intriguddirae
was not so. also predicted that the girls would not talk much about the clinic because during
their sound walksthey did not gravitate towards the place or even acknowledge it much.
| did learn more information from the girls that helped me piece together mordsbiio
Citybébs history such as when the school <c¢cl osed
| earning more information about the current C
history was just as important to them as it was to the woxvéiie the girls posed many
guestions about artifacts and sitetlghout the town, they consistently used their language to
show what and how they would change or improve things in Hobson City. This action goes back
to Richardsonds ar gsewrestainlanguage practiges bolreflectkheiglived | s

experiences (77). The girls all used words such as fix, better, change, to demonstrate how they
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saw the need to improve either an artifact or site in the tdve. girls showed that although

theyintepr et ed some of the townés artifacts and pl
shared the goal of sustaining the culture of the Hobson City through preservationnetfostsll

evident By calling for change in their community, the girls toakidentities of disruption by

seeing the need to counteract the current perspective, a negative perspective they claimed that
outsiders had of their town. In their interviews, they were always concerned about what outsiders
knew and thought about HobsorntyCand so they used their language to disrupt that narrative by
creating a new one that tells of the untold history of their town. The girls counteracted a negative
portrayal of their town ttough their language. Th&ct was importartbecause the girls kemv

that their towndés narrative was also a reflec
about Hobson City which in turn meant that bad people lived in Hobson City, them included. So
counteracting this negative perspective of their town alaogéd the way others viewed them as

well as how they internalized outside perspectives. This internalization and reflective thinking

the girls experienced is much like wihthammad and McArthuarguei n A St yl ed by t h
Perceptions: Black Adolescent Gitigerpret Representations of Black Females in Popular

Cu | t bwasesurprised that the girls did not know as much, if anything, about some of the

places in the community such as the print shopCtihiekenShack, and the cemetery. Most of

their historyknowledge focused on the schaslhi ch s hows how much of t h
culture shaped them into seemingly privileging the old C.E. Hanna over other sites in Hobson
City. The girlsdé interviews offered aedger spec
|l had included only women in this study. The
ol der generations shape the younger generatio

historical school and education rather than other aspettdqdof t owndés hi st or y. | f
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included the girls in my study | would have missed a critical perspective of how their generation
thinks and views the old C.E. Hanna versus the perspectives from the women, who talked about
memories of teaching and attémgl the school when it was Calhoun County Training School.
Womends findings
Racial Experiences

Based on the data collected, race was the number one theme that emerged from all six
interviews. | conclude that race played a large role in the lives of women in various ways and
that race impacted their identities and way of life both directly and iitipliall six women
shared racial experiences within and outside of Hobson City, as well as other race related events
or occurrences throughout their lives. These experiences included segregation, integration, Jim
Crow Laws, racial comparisons over timeipds, and race within the workplace. Race emerged
a total of 48 times from al/l Ssi X interviews.
interview as evidence to show the ways race emerged as a major theme.

(1) Barbara on school integration

Soother than that | remember as faculties we had to raise money back in those days for

school supplies everything. It was so different when | went into the integrated situation. |
could just ask for things and they were just there.

(2) Karen on race and cHihood

And then we moved down here to the house, | kinda experienced a lot of lonélimess.

we were the only blacks that | ived in that
bl ack children, you know bl ack penowdire di dn
that house.

(3) Katie on race relations with white people during childhood

We | oved white people, and the reason we |

mother and father got their living. And the white people that they associated with was
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good to us. They didndét mind coming to you
Only thing is, you had to stay in your plate.

(4) Georgia on racial experiences as a mother with young children

So they started the Jim Crow laws. Jim Crow laws waswoisea n s | avery. You
go here as a chil d, | couldnét go in a res
to a white per slocoullshechuseamny conmunity, we Ngi eoulld do

that. But, black man walking on the streegeting a white woman, he had to get off.

And you couldndét drink wat enwd,yausdidown. You
colored fountain and a white fountain. Restrooms was colored and white. So, and even

when my children were born, | puthey wereittle boys, thank God | put fruit jars in

the back of my car, so t heylawlduahdwe &new h a v e
how to fry the chicken and make the |l unch
you didnot waont all the indignat.

(5) Alberta on economic and property discrimination
And you could not go to the black bank, I

so this is how the people lived and how they survived, and even when it came to buying
property, banks will notban money in poor black neighborhodds

(6) Gail on no racial tensions among communities
We never really had a race different. The only different we had was when we first moved
into transition from Hobson City School, which was Calhoun County, to Oiyd

school system. The first two years was kind of rough, but after that, it is all of what you
make of it as a person.

The women referred to racial experiences extensively and consistently throughout their
interviews asrace was variable in their dayl lived experi@icesas well aghe society in which
they lived and functioned it. The women cannot tell their stories about working or education
without mentioning race because it wantralto all their actions. Because of race, they taught
in segregate schools, because of race they had to experience integration, because of race they
had to Ilive and function i n s etenetsaekhowledggsac e s .

that Aracism is édnor mal , n o t-Billamdsk This theotetical i n A me

8 This excerpt is quoted at length ihapter 3
9 This excerpt is quoted at length ihapter 3
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tenetpr oves true in the womends narrative becaus
Race existed and stil!]l exists as the constant
Therefore, it makes sense that the race theme echergst frequentlyfrom extensive
di scussions from the womenés interviews.
Identity

Identity was the second theme that emerged from all six interviews. Each woman
provided seHidentifying information, but they also talked about their identities in otlagts.

(1) Alberta on people in Hobson City being sslffficient

But, eh, thenwe weresedfuf f i ci ent, we had everythingée
when people were pretty much ssiffficient.

(2) Katie on her identity during adolescence

You know, I wasnodot that dancing girl, and that
me what they would call a wallfl ower é

(3) Karen on identifying as a loner

My sister got married and went off. So I, | made friends, with, with the white girls, and

youknowlhad ot her friends but |l 6d have to wall
Something like that. So | just, so there was just a period right in there when | expressed a
l ot of , I had a | ot of | oneliness. Where |

Out of the six women, Georgia was the oldest, being born in 1930, followed by Barbara,
Katie, Alberta, Gail, then Karen. Both Alberta and Katie identified Hobson City as their place of
birth while Barbara, Georgia, and Gail identified other areas of CalGounty; Katie was the
only one born outside of Calhoun County in Dadeville, Alabamtich is in Tallapoosa County.
Although Barbara and Gail identified Calhoun County as their birthplace, they made clear that
they were not from Hobson City. Although #ie women had various careers, Georgia was the
only one who directly identified herself as a

professional personeo (Georgia). However, thi
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because they all describdtkeir career lives in great detail. The fact that Georgia made that
proclamation shows her salbnfidence Several of the women talked about their experiences as
a woman which shows an awareness of their gendered experiences whether it was in the
workplae or at home in their communities. Katie and Gail shared memories of their childhood
identities coupled with the idea of being a w
sister, so [she] was the tombompaobygGatit hat &he
t hat she fiwasndédt that dancing girlo or At hat
meant to be a woman or what a good girl was explains that they were brought up in a culture that
had shaped their views on tt@e of a woman and the good girl/bad girl image as a child so
even though Hobson City was in some ways a disruptive culture from mainstream spaces, t was
also very traditional in other ways
Community and Hobson City markers

The data that emergeddar the community history/Hobson city markers theme proved
to be much different than the data that emerg
history of the town (i.e. artifacts, cemeterypr example, Alberta shared an overview of Hobson
City 6 s hwhishtwasrpsetty extensive, more so than the other women who recalled that
historical narrativé®Ge or gi a and Katie focused more on ottt
Georgia saying fAiWell, one t hi ngwhohésy ssthrouwg gdl ikn
and who has a | eader now whoo6és really trying
come in. Come i n Babad iddntfiedm place iG tBeecommynityathat the girls
did not, which was the library. Gail alomgth a few others discussed local businesses that once

thrived in the town; obvi ous/!| ywhichexplagsthelrs 6 wer

VAl bertads overview of Hobson .Cityds history
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lack of knowledge about these places. Gail stated that the town had a bingo place, a doctor
office, a pant, and moreandAlbertaconcurred Karen was one of several women who talked
about community safety but specifically, her and Gail whose focus was one developing a
community watch program for the town.
Education

Education was another theme that emerged; five of the six women discussed this theme in
various ways such as education and resources, educational accomplishments, generational
education, and education equality.

(1) Georgia on her educational accomplishisen

| had also prepared myself and got my elementary certificate to be imediaedia in
el ementary education. And | got that at Ja
degree.

(2) Karen on her views about education and her educational journey wabrner

Il just feel I|ike education enhances everyt
me, you know. | was trying to go to school and finish school so | could show my son how
important it was for him to go to school and finish school. | managed/ound up

finishing before | did so (laughs). He finished, he came outta high school in 2010. | really
was supposed to graduate that May too but

(3) Alberta on financial resources for education

And there are some very powerful stories,thatd n6t come from t he boc¢
themselves but came from people who borrowed money from them to send their kids to
college, because there were no Pell Grants and scholarships and things of that nature.

And you could not go to the black bank, Imean,besae t her eéyou di dnot
so this is how the people lived and how they survived

4Kati ebs i dea that education equals better

But after | went to school and graduated you got a better job, you could opt for a better
j ob. She coul dnot

(5) Barbara on education and employment struggles
That's a great question. | thought ... | went through life thinking that if | got the highest

degree | could, | would be able to make changes in education. My masters is in
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supervision and curriculum development, but | could never get hired as a supervisor
Calhoun County.

Gail was the only woman whom did not share any educational experiences, the other five
women talked at length. Gail moved up north then back south to work at a local plant right after
high schoolwhich could be the reason she did ek much about education; pestcondary
school experience was different from the other women, even Karen who did not pursue college
right after high school. Even though Gail 6s e
important for her as it wasetother women because she did describe positive moments that
occurred during her high school years. Educat
mainly because education equaled varying forms of freettayave them more opportunities in
life.
Schmls

Three women in my study talked about schools, although in different ways. Alberta
described the climate of Calhoun County Training school in relation to the community by
explaining that they had a 198 omssBd percent
somet hing at home [t hey] had the community to
one of the community churches for school after it had burned down; and Barbara talked about
Oxford middle and high school being feeder schools for thoskests who graduated from the
current C.E. Hanna. Although three out of the six women spoke on schools, | concluded that they
all valued the idea of school as the others talked more about education rather than the schools as
a tangible place. Barbara fe=d more on the Oxford schools because she talked about them as
places rather than her teaching experierened she did the same in reference to the current C.E.

Hanna. Georgia did the same thing in her narrative about going to school in a church.
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Employnent/Careers
This theme emerged from the womends data w
husbandsdé and othersdéd careers, and their expe
Barbara who is former teacher and current state representative talked exteisuely

both careers; here is a partial excerpt from her discussion about her political career:

as |l egislators we get a discretionary fund
a little bit of the funds for the public library and the senior citizleifi which is like
190000 which is the | argest amount | 've ev

come about even with funds for any projects. So | have done other things that educational
wise that you might need in Hobson City and see it latee with the school. (Barbara).

Karen shared her experiences during her first job she attained during high school stating that she
worked at Community Enablevhi ch was part of Al abamads ACET.
summer jobs to students. Shethemstas t hat Ain 11th grade [ she]
working in a restaurant (Karer(ail shared her various career paths stating that she wdrked a

plant, a hotel with her aunt, and other jobs. Georgia shared her interesting career journey in the
following excerpt:

| worked at a Jewish day care center over in Irvington, PennsylvamaNew Jersey,

| 6m sorry: Il rvington, New Jersey. .. Well,
to West Point, Georgiataught school in Georgia, 8 yearsvould drive to West Point

every Sunday evening and come back Friday afternoons. Sometimes | would go on
Sunday mornings if there was something going to be happening that Sunday evening. But
that was a very good experience. (Georgia)

Katie discussedherhbssnd6s car eer stating tdndhewohked was ma
in the military and retired at Fort McClell an
gaining employment:

ewe had a city bus and there wassmeetiagsf ew pe
we had to ride with someone and there were a lot of people were afraid to go to the

meetings because they were getting fired and a lot of these women worked for white
women in their homes cause thatodletowdtkat mos
in plants and other places of employment, instead of doing domestic work and a lot of

fathers worked in foundries. (Alberta)
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The reason Katie and Alberta focused more on other people regarding employment
experiences and csahusbaadisa farnser ntagocoathesosvn, End Albedads
the current mayor. Alberta wanted to share what the av&lag& persof experience was like
gaining employment and what their career experiences were like while Katie wanted others to
know more abot her husband whom she spent most of her life traveling with due to his military
career. It seems she put her career aspirations on hold to support him because she only mentions
having a job once or twice in the interview with little detatkis moment \@s another where the
history being shared was gendered in the sense that a discussion about work experience was
shifted to a discussion on one6s husband inst
of her history of Hobson City, Katie priviee s her husbandés work over
Famous and Recognizable People

This theme emerged from the numerous times famous cikwelln people were
identified by the women. During Hobson Cityods
politicians, ad more visited or contributed to this historic Black toBoth Gail and Alberta
named celebrities that frequented Hobson City such as James Brown and Willie Mays.
Albertahad the most detailed narrative of famous people who visited thét@ka.and Barba
both identified politicians and activists who visited and contributed to Hobson City. Barbara
spoke about for mer Al ab,amd®lbesta ngeotioned RewerendBredh Si e
Shuttlesworth.

The famous singers, performers, and athletes whodregd Hobson City did so during
the early to mid 1900s. They came to this town because they saw it as a safe $plackspa

space where their work and talent would be appreciated by their own. The location of Hobson

1 For a more detailed account see chapter 3.
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City could not have been better bese it is located in an area between Birmingham, Alabama
and Atlanta, Georgia. So the athletes such as the baseball players who were part of the Negro
Southern League and who went on to play in the Negro National League would visit Hobson
City to play andpractice. These athletes and performers viewed Hobson City as a home, a place
of acceptance, and security. Hobson City had all the local businesses and community spaces that
appealed to them. Also, people like Fred Shuttleswosibtncern for Hobson Citghowed how
Black leaders allegiances expanded beyond city borderaonstrating thalack people created
a tight knit network system during those timesdmbatracism and oppression.
Significantincidents/Ezents

This section includes best exampleshaf data that developed into the significant
incidents/events theme.

(1) Barbara shares a teaching incident

And | said No | don't know anything about
go. so we are at that time a meet. She came to my door as she battled for them day got to
sit down and she said but they said no they not going. So she went tottyegband he

came. Now here's the thing where it's good. | guess he knew me. | realized because that
was in support of the nation. He came to my door and he asked for them to go. | said No
sir. Mr. Mitchell [inaudible]. | never shall forget | said an hbwo hoo and boo hooing.
Because | realized what | had done and what | had said to him. So he said but what | want
to know from you is why they did not go. | said Mr. Mitchell they did not go because |

was not respected. He said You said you were noteespel said no. | said Mrs.

Gerrard's did not come to me and ask me and the students told me and they insisted that
they were going to go and | knew then that if | allowed them to do that to me | was new
and | was young | would never have any control. Asdid | was sorry. But when you

came to the door | was just determined that they weren't gone go. And that's why | said he
said but they need to practice tomorrow. | said Yes sir. But here she comes to me and let
me know that they need to practice theytkought about that after even after then and |

said Now | was just lucky.

(2) Alberta on a white supremacy rally and the killing of a Black man

It was a killing that took place after white men had had a white supremacy rally on the
courthouse steps inahoun County and so there was this white man who was a preacher
that went all around the South preaching h
follow them to go home and go that evening
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was acrosse street from where they were; | had gone to pay the home insurance for my
mother and so they were across the street and | saw men waving their Bibles and waving
their confederate flags. This is the same
church and here they are using this bible and flipping through there showing you why

you can hate your black brother, how it is okay for you to kill your black brother. And so

that night some black men were on their way home from work and somebody was shot

andki | 1l ed, the man didnét die right then but
3 Georgia on Freedom Ridersodé incident
Wel |, |l et 6s see now. Thel getr@éedpon HRa dler sSlisd \

1863, when President Lincoln issued the Emancipation and the slaxe$reed. Ok.

Then, the slave ownefsl dond6t know whoeveriistl awaes nmomn ea |
over é Nowj sonhe FreedamlRyders were started because they, We gonna

stop all this junk. And they started in Washington and came all thelaan, and they
stopped at restaurants and they didndét hayv
and thatodos wher e t hel Congressmah dohnd ¢wdswasdehten, T h e n
then. Then they came on down to Atlanta. And Dr. King toéht, | think you could

have trouble waiting for you in Alabama. So when they got to Anniston, there was two

buses. Now, they were not chartered busses, these was regular buses, because they were
whitei and now let me tell you, there was as many whitedeneeRiders as there was

black. Lot of Freedom Riders. Lot of whites helped to calm the storm, you know. Alright,

so, when they got to Anniston, they got to the Greyhound Bus station, this mob had

crowded up. Now just in one block of the police station. t&y were all [inaudible].

And the police never came. So they punctur
and everything. And then they followed the
went flat. When the tires went flat, they blewiuthrew a bomb through the window,

which set the bus on fire, and propped the
(4) Katie on the decline in local businesses

Well, the grocery store was the one | think went first. And, yeah I think it was cuz, you

know like Hartford and Anniston had fast food restaurants and dry goods stores, things

|l i ke that, so that drew the people out of
Shack, too, I's not operating, cuz | donodt

out of town to eat you can do everything else you want. You know, like if you go out to
the exchange, you can eat, you can shop. If you go down to the mall you can shop, go to

the movie. So | think thatés whatteé and th
department closed off. We dondét have no pr
this, you get robbed of everything you hav

Like if I were to move out of this home, and nobody moved in it, in two months

everything that would be sellable would be gone. They would break in and take
everything. ltés just been a gradual decli
goes so |l ow and the people that read!|l y cou
to start over.
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Four out of the six women detailed major events or incidents in which they were either a
witness or the person involved. Although these were major incidents, they were all racially
charged which speaks to how race V@asmdational to thir lived experiencesrhe events such
as Katiebs thoughts on the decline of Hobson
communities experience when they have to compete economically with white or diverse
communities. Because systemic racism existcontinues to be harder for black communities to
thrive economically, which is what happened to Hobson City. When the women experienced
significant incidents on their jobs, such as the one Barbara describes, they had to learn how to
grapple with overtacism and their identities as black women and professionals.

Feelings

This section includes data that best portrayed feelings from each of the women, feelings

about themselves or toward ot hers. Fore exampl
for white people?Gai | t al ked about her | ove for Hobson
a bad city, and I 6m just going to come straig

Hobson City, but once you (@@ail). Barbara déscibedstmongCi t vy,
feelings toward her political counterparts by
would be okay if you just wanted to get on board now, but you want to get on board now and

take over 0 ( Beadhbrdeeliags of lomekness and fappmass when she lived in

two different towns2Al berta used stories to deal with em
terms of the stories, we heard the stories, and a lot of the stories centered around huwsor stori

because | guess that was to kind of cover tha

12 See chapter 3 for this excerpt.
13 See chapter 3 for this excerpt.
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The women did not share many emotions during their interviews; | had to interpret most
of their emotions from listening to them talk about certain toppigsthey did not directly talk
about emotions that much. Alberta was the only one who talked about her personal emotions
more than once. However, even though the women barely talked about their personal feelings
does not mean they did not experience feelings of pain, joy, anger, happxatgement; these
feelings can be heard in their interviews.
Discussion

| relied on my existing theoretical framework as well as other theories to make meaning
of the findings and to think about the importance of studying the narratives of Black vaohen
girl s. I would not have gained this type of
had | chose to include black male participants. The narratives offered by the women and girls
helped me to better understand my own racialized experiancesy black culture. The women
and girls in this study gave me a way to think about my own identity as a black woman, my
adolescent years where | experienced school life at a diverse school and then transitioned to an
all black high school; these womeavg meaning to the way | think about the women in my
family, their careers, their roles as women,
fostered reflexive thinking on my behalf so that | could better understand my agency and how it
has evolveaver my life. Their narratives also prompted reflective moments as | read and
listened to stories that | felt related to some of my personal life experiences and those where |
was merely a bystander or wallflower during situations and incidents thategtaumy family
and in my communities. Therefore, by choosing to study the narratives of only black women and
girls was not me promoting exclusion of the other gender but more so me seeking connectivity

and understanding from those who are like me.
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To reterate, | drew three major conclusions from this study. First, | concluded that race
was the major theme that was present from the origins of my study until the end. In my analysis
and findings, one will see that the women talked about race extensivehehitls did not.
Al t hough race did not emerge as a major t heme
where they briefly talked about it during large group discussions tlidinot include in my
study but were part of the Photovoice stulligo, the findings showdthat race did not have a
strong impact on the town outside of the CivijRs erayace was not part of their daily lives.
The people in the town seemed to have created a utopian community where race only entered as
part of the largeincidents and events that occurred during the Civil RightsTérawomen only
tal ked about race when it involved the Freedo
experienced or remembered experiencing racialized experiences in Oxford or Annistber or ot
places in Alabama, but never in Hobson CitgeTdaa showedo traces of race being a major
factor or influence on the women, other citizemsthe town before or after the Civil Rights Era.
The second conclusion drawn from the findings is that there were many stereotypical gendered
ideologies despite the town being a culturally rich space. The data showed that certain
stereotypes of women and girls still existed such as appropriate dresscod or gis | s, a
role inmarriage, ad standard behavior for girls and wome&or example, Katie talked about not
being allowed to weaed nail polishasa girl in which she equated the color red with being
deemed as grown or mature. She aispressed another gendered moment where sttedshow

she had to change religious denominations once she married her husband. &delaiptihe

role ofthewomanwas o conf orm t o t he husThalastcorglusiore!l i ef s
drawnfrommyfindhgs st ates that because the girlsd in
a phenomenol ogical way |i ke the womends inter
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responses to be more specific and focused in terms of how they talked about artifaités and s
that spoke to the histoig Hobson City.
Critical Pedagogy

|l think about howPdagagy af thée-OQppréssethdasant heor y i n
undercurrent to some of the themes such as ra
critical pedagoy argues that education seeks to transform certain power structures by
marginalized or dehumanized groups such as blacks, Hispanics, etc. by drawing on their
knowl edge. Freireds theory that the oppressed
becaue the oppressor cannot do so because they are dehumanized, speaks to Hobson City as a
community and to the women and girls who have shared their storid$)4%#he founders of
the town, once oppressed by slavery, former masters, and white society nwedetéoseek
freedom which caused them to establish a town of their own. The women and girls who thought
that others viewed Hobson City as a negative place sought to liberate themselves and others from
that mindset by speaking about their town and theraselv t hr ough a mor e cr i ti
ideology of dehumanization vs. humanization led me to examine how the women and girls
viewed themselves as agents of their community. They are a marginalized group in multiple
ways which, by Fanstheywetealregdy delumanizad;e/et in everg instance
in which they engaged in some level of critical inquiry about Hobson City, prominent events, or
even seHidentity, that critical inquiry broke down the dehumanizing walls and allowed them to
experience humanization or liberation. The findings are that the women and girls were aware of
oppressive behavigrashich began their critical thinking about their identities and their roles in
their communitiesOnce they worked through the narratives that wtegred in the oral history

interviews, they participated in sealfscovery which is part of liberation. | found that some of
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the women had blocked out traumatic incidents, some created a utopian future, and some

returned to moments of nostalgia; but tladijtalked about active solutions, all of which are part

of humanization process which Freire argues i
and action upon the world in order to transfo
Critical Race Theory

Richard Delgado and Jeatefancic explain CRT in their bodBritical Race Theory: An

Introductionnas a movement of ifa coll ection of acti vi
transforming the relationship among race, rac
inct udes similar i ssues t hat traditional ci vil

places them in a broader perspective that included economics, history, contextmpaesf

interest, and even feelings and the unconsci o
This theoy speaks to the racial inequities the women experienced when talking about

education and schools. CRT provides ways of wu

on property rights. In the interviews, several of the women told the narrative of HGligon

becoming its own municipality and the development of the current C.E. Kahoal. They

discussed the voting rights issue within Oxford where blacks had the voting power, which

resulted in whites wanting to redraw the county lines to regain voggigsh. This event resulted

in the blacks establishing their own municipglishich at the time was called Mooree Quarters.

They established the town so that they could have power and control over their own political

sector and property. | was initiallyigprised to hear about some of the negative experiences with

integration because | was thinking more about resources gained rather than resources lost as it

related to education and schools. But the wom

different story. According to more than one of the women patrticipants, the effects of integration
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hurt Hobson City more than it helped the town. The children of the community benefited from
more educational access due to school integration; however, thd m@amunity resources and
cultural ideals hurt them more in the end.

The girlsé narratives f o which €hdwedrhow impomant s c h o
the old C.E. Hanna School was to them as well as their current schools. They all knew the
histay of C.E. Hanna being the only school for blacks at one point, and they all talked about the
school, parts of the school, or artifacts found in the school in ways that spoke to the need for
preserving their community history.

The women brought up race various ways throughout their interviews whether directly
or implicitly. The number of times the theme emerged proved that race played large roles in their
lives and their communities. The data showed that systemic racism existed within Hobson City
and ts neighboring communities. Critical Race Theory serves as a tool for understanding how
and why race was such a prominent theme throughout the interviews because this theory partially
relies on the voices d@lacks to tell the stories embedded in racigdexiences to counteract the
possible revisionist history or other false narratives. For example, when asked to provide a brief
overview, which was embedded in racial experiences, of the history of Hobson City, the women
relied on a narrative that had bgassed down through generations since the origins of the
town.

Hobson City markers, major incidents/events, and community were the top three themes
that emerged from the intervieywshich suggestshat topics under those themes were the most
important tothe women. These three themes emerged in a way that allowed for a time of
reflection and a time of action. All the women wanted others who were not familiar with Hobson

City to know that it is a community filled with rich history, a tight knit communitypdes
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certain events that have happened over the years. These women all know the importance of
keeping the history of the town alive, and they all wanted to relive those nostalgic moments
when the town once thrived. Most of the women spent several mothemighout their
interviews reflecting on the good times in Hobson City and shared stories of what the community
used to be like. Some of the women seemed to want to return to those moments when the town
was economically stronger and more independent.

Thegirls shared similar narratives about artifacts and local places within the community.
They were more curious and inquisitive than the women because many of the places and artifacts
that they talked about were before their time. For example, they warkedw who built the
cemetery or who were the former mayors of the town that they saw in pictures in some of the
archival rooms. The key difference between the two groups is that the girls wanted to learn while
the women wanted to inform. Thigynamicis potentiallypowerful because it speaks to how
history is learned and preserved and how aural and oral modalities are impdiacktbistory
making and learning.
Critical Imagination and Social Circulation

| relied on the feminist concepts by Jackie Bey and Gesa Kirsch to better understand
the women in relation to the themes that emerged. The two concepts, critical imagination and
social circulation allowed me to better wunder
Kirschargue that socialicr cul ati on fAinvokes connections amo
(23). This concep tprivatet divide by duggesting@ tnare fallyntextuneds b | i ¢
sense of what it means to place these women in social space rather than private gp pubkliess 0
(24). So instead of examining how the women functioned in private and public spaces, | looked

at how they engaged in various communities such as their professional communities, local
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communities, and in activist communities (24). For example, Bawoad Gail functioned in
similar ways in their professional and activist communities by workirgjask teachers during
and after segregation and by serving their communities to help better the lives of African
Americans. | viewed the women as rhetor@génts in their multilayered communities because
of the way they thought, understood, and talked about certain topics. Through their narratives,
they showed how they moved from one space to another with fluidity without creating
disconnects between theiuitilayered identities.

| used the critical imagination concept to understand both the narratives of the women
and girls. Because the girls were more inquisitive than the women, it was easier to understand

how they created alternate realities throughrthairatives. Royster and Kirsch state that

Ai magination functions as a critical skildl i n
so on, and in remaking interpretive frameworKk
argument on imagineaton al |l owed me to critically engage \

their narratives and the data that emerged allowed me to form evidence based conclusions and
imagine certain experiences based on the research.
Muted Group Theory

Muted Group Theorysianother theory I relied on to make meaning of both the women
and girlsd narratives. I align my beliefs of
Sweetwater wher e she argues that the theory can be
womenousheeciaa fAattempts to represent nondominan
experiences are often overlooked or silenced
the dominant groups determine how, (or if) the experiences of nondomioapsgre

communicated (7). This theory functioned throughout every single narrative collected for this
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study. By simply choosing to collect stories fr&ack women and girls, | created a space for
them to discuss topics that would normally be construmtelddiscussed by dominant society.
Furthermore, | chose only to focus on their words and voices and not those of the interviewers
because | wanted to privilege their discourse. Lastly, by choosing to allow their narratives to
speak for themselves in a stdmty arena, | attempted to represent these women and girls in a
rhetorical space that has been historically dominated by white men.

Moreover, hearing the stories from their mouths added a necessary analytical layer to
understanding the women and girlstead of simply relying on their transcripts. It is only
through their voices was | -mdkihgecapabditiegfari n a tr u
strategizing and analyzing their liveso (7).
lot of things, they were also equally knowledgeable. This knowledge showed through their
discussions of local sites in the town such as the history of certain churches, the local park, and
certain artifacts. Their discourse proved that they wanted otherswotkabdespite their ages,
they knew about their town, but wanted to know more. Often, older people overlook children in
meaning making discoveries, so in this instance where the girls had the power to be rhetorical
agents and agents of change in their mamity was a new reality for them. Muted Group
Theory gave me a way to represent the narratives as collective voices who spoke on similar
issues and topics, thus creating a space where all women and girls are heard which helped me
create a balance betweedividualism and collectivism.

Intersectionality Theory

| also relied on Boylornds argument on | nt

theory fnoffers a way of investigating how gen

women experiereoppression. It is grounded in the idea that people live layered lives and often
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experience overl ap, making it possible to f
Using this theory allowed me to examine how the women and girls couldengeprivilege in
one area and oppression in others. For example, when comparing the two groups they both are
marginalized based on their race and gender; however, the women experience privilege in their
community because of their age. When the womesudged their racial experiences, they
experienced oppression because of their raltkough the women and girls did not talk about
their individual socioeconomic stas, they all experience oppression because they live or are
associated with a lowelenographiccommunity in comparison to the more economic affluent
communitieghat surround thenContrary to that, they are also privileged in arBddick town
simply because of their race because they are the dominant race in their community. Therefore,
bath groups simultaneously experience oppression and privilege throughout their everyday lives
because of their identities make up in relation to where they work, where they attend school, and
where they live.
Conclusion and Future Research

To conclude the project,| revert to my research questions that have guided this study.
The first question | posed was 1) What can be learned from the stories of African American
women and girls in Hobson City, Alabama? In general terms, a lot can be learned from their
stories. More specifically, | learned that Hobson City is a community steeped in rich culture,
built on the backs of brave African Americans who sought political and economic freedom; the
town has suffered economically but is actively trying to return to a mageibgufficient town;
Hobson City prides itself on being the location of the only school for blacks in the county for a
long period of time; the women played major roles in Hobson City and its surrounding areas; the

women also have multiple ties to the aommity; the girls are knowledgeable about their town
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and they, just like the women, have pride in their town yet they envision a better community in
the future.

The second questigpnsed wa®) What is the current narrative of Hobson City, Alabama
and hav can these oral histories disrupt or complement that narrative? The current narrative of
Hobson City is centered on the general history of how the town came to be, the same narrative
t hat appear s bsitenthetHBTSA site®, anobssed dona thugh people in the
community. These oral histories take that narrative and expand it exponentially to include the
|l esser known stories of the townbés origins, m
stories about everyday life. The only way ttia stories disrupt the current narrative that
outsiders have of the town is that these stories show that Hobson City is not a bad place, as the
girls and women claimed how outsiders perceived it to be, but a place of rich history.

The third question ws3) Are there any current racial tensions between Hobson City,
Alabama, Oxford, Alabama and Anniston, Alabama? The findings show that there is no current
racial tension between Hobson City and its neighboring towns which are predominately white
populatedHowever, the findings do show that there were strong racial tensions between the
towns before and during the Civil Rights eAdso, as an active researcher in the community for
the past three years, | have been privy to tensions caused by the alloteg®ourcesalthough
such tensions do not appear in the data

The last question | developed after analyzing the data was: What does the data say about
the women and girlsé6é identities? | developed
emg ged from the womends dat a didentites weheicondtructegg a b oL
around the narratives. The data providékde y poi nt s t hat speak to the

identities. First, both groups were active community members or communttybeors.The
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girls went to the local schools, were members of the local churches, etc. The women worked in
the town either currently or in the past, contributed resources to the town, taught at the local
school in the past, et8econd, both groups daty identified with one or more Hobson City
markes, which suggestshat their identities were tied to tangible things or places within the

town. Lastly, their identities as women and young girls were made more complex because of
their narrativesln orde to understand the narratives, | had to understand how their stories
influenced thenunder racial, gender, and cultural terms.

To display the connection my research has to the field of rhetoric and composition |
relied on theConference on College Compos i on and Communicationods (
statement on Communiigngaged Projects in Rhetoric and Composition, created in April 2016,
thatdefinescommunise ngaged projects as ffscdewwlbpad | vy, t ea:«
activities that involve collabori@ins between one or more academic institutions and one or more
|l ocal, regional, national, or international <c
CommunityEngaged Work). | identified my dissertation project as a comm+enigyaged
project because was a study that developed from a larger commuamiyaged initiative titled
AAl abama in Hobson City,o0 a collaborative pro
University of AlabamaFurthemore this project qualified as a community engagement one
because it stemmed from the collaborative efforts from the community members and myself.

The statement goes on to provide a list of acceptable artifacts produced as a result of a
communityb ased project; these artifficarcAmericanncl ude A
rhetoricsé, 0o( Grobman; flLdaitghiatna | Phruinacnhiatride;s Rparno |
civil rights efforts,o (Carter and Dent; Mutn

and local, historially underrepresented graa@pC a(r t er and Conrad; Jol | i ff
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Kinloch; Licona and Gonzalez; Mutnick) (Defining and Validating Community Engaged Work)
My projectis anartifact situated in African American feminist rhetorics and oral history. This
CCCCo0s s tvwmepmogeet valuggaad merit in the field of Rhetoric and Composition,
and it also provided rhetoric and composition scholars with a means of evaluating this type of
research.

There are several ways my research can be implemented and taught in rhetoric and
composition courses. I n reference to composit
Movement of Air, the Breath of Meaningo that,

the history of writing in U.S. compositianstruction, as well as its contemporary legacy,
functions to limit our professional understanding of composing as a multimodal rhetorical
activity and deprive students of valuable semiotic resources for making meaning. As print
assumed an increasinglyiyaleged position in composition classrooms during the late

nineteenth century and throughout the twentieth century, aurality was both subsumed by,

and defined in opposition to, writing, thus establishing and perpetuating a false binary
betweenthetwomba |l i ti es of expressionéencouraging
of language and literacy...and allowing collegiate teachers of English composition to lose
sight of the integrated nature of | anguage
composition clageoms ignores the importance of aurality and other composing

modal ities for making meaning and under st a
dominance of print literacy works against the interests of individuals whose cultures and
communities have managedrt@intain a value on multiple modalities of expression,

multiple and hybrid ways of knowing, communicating, and establishing identity. (114)

| extend Selfeds argument to include orality
refers to. First yeamriting continues to incorporate multimodal pedagogy with writing at the

core of these practices. | argue that oral history projects are an effective and inclusive way to

teach first year writing courses that also include basic and developmental wréoaudg oral

histories projects are multimodal, one can effectively teach first year curriculum centered around

or al history wor k. For example, The Universit
two-sequence course where students learn collegédapository writing, critical reading, basic

citation skills, principles of formal argumentation, univerdéyel research techniques, and
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research paper writing (comp.ua.edu). Oral history can be implemented to teach each of these
skills. Choosing anral history topic presents opportunities to teach the rhetorical situation as
well as how to select and narrow a topic for research purposes; when reading transcripts of
interviews, students learn about formal argumentation and critical reading; whensoaoyrgo
essay be it a rhetorical analysis or a research paper, they can use all modes of their oral histories
to do so (i.e. writing an rhetorical analysis of the transcript, writing a research paper about a main
topic uncovered in the interview, incorptirg research skills to learn about oral history topics,
learning how to cite various sources including interviews, websites, and recordings; and creating
a multimodal research papek)y research can also be used to teach visual and digital rhetoric
courses.Carolyn HandaditedVisual Rhetoric in a Digital Worltb help instructors and
professors in rhetoric and compositianthink about how to teach composition that encompasses
visual and digital literacy. Myesearch includes bottomponentsn the welsite | created as a
digital space for the oral historieshich further connects my research to the field.

My research also helps bridge the gap between community work and academia.
Community engagement work done by academics promotes inclusivity, tliyarsi learning
without borders. When scholars choose to participate in community engaged work, no matter the
capacity, they automatically give relevance and privilege to those communities through their
research. By meshing community engagement work agttuemia, the barriers of exclusion
deteriorate and open doors for more inclusive practices. Scholars also promote diversity through
community resarch and engagement becausecese seek communities and develop projects
that serve diverse populations, thus omot i ng di versity under an in
doing community engagement work is another way to teach and learn without borders because as

composition and rhetoric scholars we are taught that teaching and learning can happen anywhere,
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not justin the classroomMy research allows me as a schdaaextend my work outside of the
academy and into communities, and contrary to bring community resetrz¢heacademic
realm.l am proud that | chose to conduct a project that stems from communégemgnt work
because it has given me a sense of purpose outside of the confinesyoatiteapplication. |
workedwith black women and girls who dealt with real life experiences, experiences that
connected me to them in many walykope that | analyzedhterpreted, and presented the stories
of the Black women and girls in a way that not only speaks the truth of Hobson City but also
their individual truths. | hope | best represented the narratives of the town with the utmost
transparency, validity, and e manner that upholds my standards of being an ethical scholar and
researcher.

Future research fahis study includes conducting more in depth analyses that legsis
on the history of Hobson City and more the in
personal information about the women if it did not relate to the history of Hobson City because |
chose to focus as much as | could on the actualrristdhe town and less about their personal
lives; however their personal experiences are deeply embedded in their narratives. Therefore, a
second analysis will allow me to examine their narratives from a different perspective that will
develop into lifehistoried* rather than community histories, which | have created héieve
developed a websitethat serves as a digital archive for the oral histories and more research not
related to this dissertation. | plan to implement the oral history metad#&ansiygo the website

to provide an interactive experience with the oral histories that have been collettedolan to

Yvalerie Yow defines |ife hibtierprastefiahi aeodo
Recoding Oral Historyi Var i eti es of . Or al Hi story Projects
15 thehobsoncitycollective.com
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conduct more interviews from people in Hobson City in hopes of adding those oral histories to

thewebsiteto continue the preservatio ef f ort s of the townds histor
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