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ABSTRACT 

 

 

 This study identified college age emerging adults’ perceptions of their parents’ parenting 

as it relates to three constructs of parenting and how those constructs related to the emerging 

adults’ psychological well-being during the transition to college. Participants in this study were 

traditional college students at The University of Alabama who were single, never married, 

between the ages of 18 and 22 years, and have heterosexual parents. The emerging adults 

surveyed perceived three separate constructs of their parents’ parenting: warmth/support, 

hovering and intrusion, and taking over. Participants who perceived high parental warmth and 

support reported better psychological well-being in all areas of assessment (anxiety, stress, 

loneliness, depression, and GPA). Those who perceived parents to be hovering and intruding or 

taking over their life reported lower levels of psychological well-being, although GPA was 

unrelated.  
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CHAPTER 1 

EMERGING ADULTS AND THEIR RELATIONSHIPS WITH PARENTS 

Introduction 

A recent shift across industrialized societies is characterized by an increase in the number 

of people pursuing post-secondary education, greater acceptance of premarital sex and 

cohabitation, and delayed entry into marriage and parenthood (Arnett, 2000). This shift has 

created a new stage in the life span that describes the lives of young people and is called, 

emerging adulthood. Individuals in emerging adulthood are in their late teens and early 20s 

(Arnett, 2000; Arnett, 2007). Emerging adulthood is defined as the stage of life that includes 

young individuals who range from 18 to 25 years, and is characterized by frequent change, 

independence, and exploration (Arnett, 2000). Today’s emerging adults are comprised of the 

millennial generation who were born between the 1980’s and early 2000’s. Parents of millennials 

are predominantly from the baby boomer population who were born between 1946 and 1964. 

The baby boomers are the wealthiest and best educated generation.  Because they are the 

wealthiest generation thus far, they are able and willing to indulge their children where post 

WWII parents were not financially able to indulge their children (van Ingen et al., 2015).  

Emerging adulthood is characterized by efforts to forge an identity in various domains of 

life such as love, work, and worldviews (Arnett 2000). Love is explored more seriously and 

intimately by emerging adults, yet they are less likely to marry and have children during this 

period of exploration compared to young adults of previous generations. During emerging
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adulthood, work is considered preparation for later adult work. This is now the time when the 

ground work is laid for jobs and careers pursued during adulthood. With higher levels of freedom 

and greater time spent in exploration of possible career paths, jobs with short term commitments 

such as those with AmeriCorps or the Peace Crops are popular among emerging adults (Arnett, 

2000). Emerging adulthood is also an important time for individuals to reexamine their beliefs 

and values learned from family members and to develop spiritual beliefs and practices that 

represent their own individual identity (Arnett & Jensen, 1999; Arnett & Jensen, 2002).  

During adolescence, which is between ages 13 and 17 years, individuals typically move 

toward gradual independence and separation from parents. The following are examples of teens’ 

increasing independence and separation from parents: teens spend more time with friends 

without the direct supervision of an adult, they qualify for a driver’s license and drive themselves 

without having an adult in the car with them, and teens often make decisions independently 

about how and when they complete homework, what extracurricular activities they join, and 

what courses they take in the secondary school curriculum. As teens age into emerging 

adulthood, there is an even greater increase in separation and independence from parents 

(Soenens & Vansteenkite, 2010). During late adolescence/early emerging adulthood, children 

transitioning to college have a personal developmental goal to separate physically from their 

parents and gain a sense of autonomy (Shilkret & Nigrosh, 1997; Rice, 1992). The transition to 

college allows the emerging adult to establish a separate residence from the family, establish a 

lifestyle, and explore future career paths and work possibilities.  

Purpose 

The purpose of this study is to examine emerging adults’ perceptions of their parents’ 

parenting behaviors to identify the constructs that comprise the process of parenting emerging 
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adult children. I specifically seek to explore parenting behaviors of emerging adult children 

previously documented in families with younger children collectively called helicopter 

parenting. A second purpose of this study is to examine how the psychological well-being of 

emerging adults in college is related to their perceptions of their parents’ parenting. What 

follows is a review of the literature on how parenting is related to the developmental tasks of late 

adolescence, young adulthood, and emerging adulthood with a focus on warmth, support, 

involvement, and autonomy granting parenting, as well as a dimension of parenting called 

“helicopter parenting”. This study is important because it will contribute to the growing research 

on parenting children in emerging adulthood, specifically behaviors that are warm and 

supportive and those that are intrusive and hovering. It will also provide practitioners and 

professionals with a better understanding of the parenting behaviors for parents of emerging 

adults in relation to their psychological well-being while in college specifically.  
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CHAPTER 2 

LITERATURE REVIEW 

Parenting of Emerging Adults 

Most of the research on parenting and young adults’ psychological well-being focuses on 

the long-term effects that parenting during earlier periods of childhood and adolescence have 

once the child reaches young adulthood. In particular, high levels of parental warmth, support, 

involvement, and acceptance during childhood and adolescence all have a positive influence on 

emerging adults’ identity formation, psychological well-being, and social competence (Tugman 

& Lerner, 1994).  Only recently have studies begun to examine how emerging adults are 

influenced by their parents’ current parenting behaviors (Nelson et al., 2011). The following is a 

review of how these same dimensions of parenting are important for parenting emerging adult 

offspring.   

Parental Warmth 

 Parental warmth is defined as the expression of affection to a child typically through 

smiling, praising, open communication, and positive encouragement (Rohner, 1986). Specifically 

related to children, warmth includes behaviors that express support, encouragement, acceptance, 

and affection (Baumrind, 1966; Steinberg, 2001). While parental warmth is more a stylistic 

aspect of parenting that differs with each parent, all parents who engage in warmth have a 

common goal of emphasizing concern and responding to their child’s needs (Fletcher et al., 

2001). High levels of warmth is associated with positive outcomes for emerging adults (Nelson 

et al., 2011). For example, self-regulation, which is the ability to control impulsive behavior and 
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remain focused on attaining a goal, continues to develop during the period of emerging 

adulthood (Carver & Scheirer, 1981). Baker and Hoerger (2012) found that emerging adults who 

rated their parents high in warmth also had stronger self-regulation skills. Likewise, Nelson et 

al., (2010) surveyed 403 emerging adults who attended college at 1 of 4 different universities and 

found that parental warmth was associated with more adaptive behaviors of emerging adults. 

However, results also indicated mothers and father parent emerging adults differently with 

mothers parenting high responsively and low in control and fathers are more neutral in all 

aspects of their parenting. Overall, high levels of warmth is key to successful parenting of 

emerging adults. 

Parental Support 

 Parental support is another important dimension of parenting an emerging adult child and 

can take on many forms. Two forms that stand out in the current literature include financial 

support and emotional support. Emerging adults today take longer to complete their education 

and find a stable employment option (Settertsen and Ray, 2010). Therefore, emerging adults rely 

heavily on their parents for financial support during this elongated transition to full adulthood 

(Settertsen and Ray, 2010). Parents of these emerging adults are willing and financially able to 

support them by providing financial support in areas the emerging adult is not able to, such as 

rent or utilities, as the gradually obtain full autonomy (Swartz, 2008). However, financial support 

along with technology that enables parents to instantly communicate and monitor their children 

lead many parents to desire and expect high levels of involvement in their child’s life during 

college (Wartman and Savage, 2008). Whether high levels of parental involvement in the lives of 

emerging adults’ who are in college is helpful has yet to be determined. Some preliminary 

studies suggest not. For example, Padilla-Walker et al. (2012) found that emerging adults 
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enrolled in college who received a great deal of financial support from their parents reported 

lower levels of occupational identity and higher rates of binge drinking.   

 During the transition to college, emerging adults need emotional support from their 

family. The emotional support from parents provides the emerging adult with a sense of security 

that enables them to explore and feel comfortable in their new environment and as they develop 

their own life style. Experts recommend that parents be accepting, supportive, and empathetic 

during this transition to assist their emerging adult (Holahan, Valentiner, & Moos, 1994). 

Recently, 167 first year college students were surveyed and interviewed to determine the 

importance of emotional support during the first year of college and the effects on their mental 

health (Azmitia, Syed, and Radmacher, 2013). Findings from the study revealed that participants 

who received higher levels of emotional support reported lower levels of depression and anxiety 

than participants who received lower levels of emotional support. In this study, emotional 

support included support from parents, friends and faculty members. The three sources of 

support were totaled into one source of support score, therefore, the investigators were unable to 

determine the relative influence of support from family versus support from friends versus 

support from faculty members. Azmitia et al. (2013) concluded that emerging adults in college 

thrive on support from family, friends and faculty members.  

 Is it possible that too much emotional support delays the timing that emerging adults 

leave home?  Inge Seiffge-Krenke (2009) conducted a longitudinal study of 145 participants to 

assess emerging adults’ patterns of leaving home. The findings revealed diverse patterns of 

leaving home. The patterns were determined using the mean age for leaving home which was 22 

for women and 23 for men. The three patterns were:  early leavers who left before their mean 

age, on time leavers who left at their mean age, and late leavers who left after their mean age.  
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Semiautonomous emerging adults are defined by Goldscheider and DaVanzo (1986) as those 

who lived away from parents but had not taken on the full responsibility of independent living 

because they were still dependent on parents for money for rent, food, and gasoline. According to 

Seiffge-Krenke (2009) most participants fell into this group (46%). This finding is not unusual 

since college is a contributing factor to the formation of emerging adult. Emerging adults’ 

socioeconomic status predicted the time at which emerging adults left home. Support levels 

provided by parents in emerging adulthood and adolescences differed between individuals with 

differing leaving home patterns, but support during adolescence was the only significant 

prediction for the time of leaving home. Emerging adults who left home on time reported lower 

levels of support (both financial and emotional) during both adolescence and emerging adulthood 

compared to the other groups. This finding suggests that too much financial and emotional 

support from parents may delay the time that emerging adults leave home (Seiffge-Krenke, 

2009). Therefore, appropriate financial and emotional support must be achieved to encourage on 

time leaving home in emerging adults.  

Parental Involvement 

 Parental involvement refers to ways that parents spend time with their child, showing 

interests in their child and their child’s activities, and provide their child with emotional support. 

Parental involvement most commonly benefits the child’s learning and achievement (Soucy and 

Larose, 2000; Strage and Swanson Brandt, 1999). For adolescents, parental involvement has 

been linked positively to motivation to achieve in school (Gonzalez-DeHass et al., 2005). 

Reynolds and Walberg (1992) investigated parental involvement and adolescents’ intrinsic 

motivation and persistence toward achieving academic success. Findings from their study 

determined parental involvement predicted adolescents’ intrinsic motivation and persistence, 
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which in turn predicted their academic achievement (Reynolds and Walberg, 1992).  Other 

studies also underscore the importance of parental involvement for emerging adults’ outcomes.  

In particular, young adults who perceive their parents to be highly involved result in the 

satisfaction of the emerging adult’s needs for autonomy, competence, and relatedness, which are 

common developmental tasks during emerging adulthood (Connell and Wellborn, 1991).  

 Ratelle, Larose, Guay, and Senecal (2005) studied 262 individuals in late adolescents and 

emerging adulthood ranging in age from 16 to 22, with an average age of 17.  Participants were 

in their last year of secondary school (high school).  Findings from this study revealed that 

adolescents/young adults who perceived their parents to be highly involved with them were 

better adjusted in school and more persistent in their pursuit of academic achievement.     

Autonomy Granting and Autonomy Support 

Autonomy is one of the three essential traits of self-determination.  The other two traits 

include competence and relatedness. Competence is the ability to do something accurately and 

efficiently, and relatedness is the ability to develop and maintain close personal relationships. 

According to the Self Determination Theory, which describes the motivation behind the choices 

people make without external influence and interference, individuals must acquire all three traits 

to be achieve life satisfaction (Deci & Ryan, 2008; Ryan & Deci, 2000).  As emerging adults 

leave home for the first time and transition to college, they desire to become more autonomous 

(Shilkret and Nigrosh, 1997; Aquilino, 1997; Nydegger, 1991). Autonomy is defined as having 

the sense of choice, being free of control by others, and having freedom to choose activities 

rather than being told what to do (Deci, 1980; Ryan and Connell, 1989; Sheldon and Elliot, 

1999). There is generally an increase in autonomy due to physical and cognitive changes, 

growing influence of peer relationships, and increased responsibilities and rights (Zimmer-
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Gembeck and Collins, 2003). Despite increased autonomy, emerging adults still view parents as 

the main source of support for important life decisions and changes (Fuligni and Pedersen, 2002; 

Phinney et al., 2005; Steinberg, 1990). College age emerging adults must experience feelings of 

autonomy and competence in order to be successful in the everyday tasks of college life, such as 

completing course work, managing their time, and completing life skills like grocery shopping 

and doing laundry (Levesque, Zuehlke, Stanek, & Ryan, 2004). Parents of emerging adults who 

are autonomy-supportive versus controlling are more likely to foster autonomy in their college 

age emerging adult (Grolnick, Deci, & Ryan, 1997). Parental autonomy support includes 

parenting behaviors that take an empathetic stance toward their emerging adult, offering 

rationales when possibilities are limited, and encourages independent expression and decisions 

(Ryan, Deci, Grolnick, & La Guardia, 2006; Soenens & Vansteenkiste, 2010). As a result of 

autonomy supportive parenting, their children are more autonomous and better adjusted to school 

(Levesque et al., 2004). Furthermore, various studies have confirmed autonomy-supportive 

parenting compared to controlling parenting nurtures autonomous motives for younger children’s 

behaviors as well (Ryan et al., 2006; Soenens et al., 2007).  

 Inguglia, Ingoglia, Liga, Lo Coco, and Lo Cricchio (2014) found positive links between 

emerging adults’ sense of autonomy and psychological well-being. Their sample included 143 

high school adolescents and 182 university students in Southern Italy. The investigators found 

that parents of adolescents were perceived as less autonomy supportive than parents of emerging 

adults.  Thus, there appears to be a shift in the amount of autonomy that parents grant as children 

age, with older emerging adult children receiving more autonomy granting behaviors from 

parents than adolescents. Autonomy related positively to psychological well-being among both 

emerging adults and adolescents. Emerging adults and adolescents who developed an 
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autonomous sense of self were less lonely and less depressed than those who were low in 

autonomy. These findings suggest that autonomy supportive parenting of adolescents and 

emerging adult children fosters positive psychological well-being, and specifically, lower 

loneliness and depression. 

Helicopter Parenting  

 The prolonged period of parental involvement that is common for parents of emerging 

adult children has resulted in a new parenting style referred to as “helicopter parenting”. 

Information about helicopter parenting comes from popular media or lay literature (eg. popular 

magazines), however, research on the topic is limited. The term helicopter parenting refers to 

over protective or over solicitous parenting. Characteristics of helicopter parents include staying 

close to their children and attempting to prevent any and all harm or failure. With regards to 

education specifically, helicopter parents are in constant contact with the college student and 

college administration, even making academic decisions for the emerging adult which is not 

autonomy supportive behaviors (van Ingen et al., 2015). Research has linked over solicitous 

parenting to maladaptive outcomes in children as young as 2 years old, specifically solicitous 

parenting is related to high levels of anxiety and anxious peer relations in young children (Bayer, 

Sanson, & Hemphill, 2006).  

  Laura Padilla-Walker and Nelson (2012) examined parenting in sample of 438 

undergraduate students who reported perceived parenting behaviors, as well as at least one of 

their parents who reported on their own parenting behavior. In their sample, 38% of participants 

were in their first year of college, 28% were in their second year, 18% were in their third year, 

and 15% were in their fourth year or beyond. The purpose of the study was to determine if 

helicopter parenting was a distinct form of control, separate from behavioral or psychological 



 

11 
 

control. They proposed that helicopter parenting was a unique pattern of common dimensions of 

parenting that include: warmth/support, control, and autonomy granting behaviors. The findings 

indicated that helicopter parenting was a separate form of parental control for both mothers and 

fathers. (Padilla-Walker & Nelson, 2012). Specifically, the investigators found that helicopter 

parenting included high involvement, high emotional support, and low autonomy granting. The 

results suggested helicopter parenting appears to be a way that caring and concerned parents 

inappropriately intrude and manage the lives of their children, Parents engage in these behaviors 

out of concern for the well-being and success of their emerging young adult (Padilla-Walker & 

Nelson, 2012). Despite previous research linking positive outcome with parental involvement 

and support, low autonomy granting is where helicopter parenting results in negative impacts. 

  Following the research by Padilla-Walker and Nelson, a few other studies have identified 

negative impacts of helicopter parenting on emerging adults. For example, a study that included 

a college age student population across 10 universities reported that 60 to 70 % of the parents 

exhibited some form of helicopter or hovering behavior (“Liftoff for ‘helicopter’ parents,” 2007). 

Van Ingen et al., (2015) argues helicopter parents foster dependent rather than independent 

emerging adults. Their study consisted of 190 undergraduate students at a midwestern university 

who were asked to complete self-report inventories about parenting behaviors, peer attachment, 

and self-efficacy. The findings indicated that helicopter parenting was associated with low 

general self-efficacy and low attachment to peers. Emerging adult students who perceived their 

parents as hovering and intrusive reported an inability to accomplish tasks in college such as 

completing homework or building new peer relationships (van Ingen et al., 2015). Similar 

findings were reported by Odenweller, Booth-Butterfield, and Weber (2014) who studied 268 

emerging adult women.  Their study examined the relationship between helicopter parenting and 
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young women’s personal and interpersonal problems. Findings from the study revealed that 

helicopter parenting was associated with poorer academic performance, lower self-esteem, and 

diminished self-confidence. Similarly, a sample of 297 college-age emerging adults who 

perceived their parents behavior to be hovering and intrusive reported higher levels of depression 

and low levels of autonomy, competence, and relatedness (Schiffrin et al., 2014). Additionally, 

emerging adults whose parents engage in “helicopter parenting” and who experience high levels 

of depression and low self-esteem also have been found to be more likely to use recreational pain 

killers, depression medication, and anxiety mediation (LeMoyne & Buchanan, 2011).  

Critique of the Literature 

 Literature regarding parenting of emerging adults is limited, however previous efforts 

have only begun to scratch the surface. Padilla-Walker and Nelson (2012) were able to determine 

helicopter parenting behaviors were a unique dimensions of parenting. However, the helicopter 

parenting assessment used only addressed the frequency of communication between parents of 

emerging adults. They did not look at the context of the communication. Helicopter parenting is 

low in autonomy granting, but studies have not identified specific ways in which helicopter 

parents are hovering or intervening in common college experiences and daily activities.  

Conclusion 

 Little is known regarding how parents can best support emerging adult children as they 

transition from high school to attending a university. This is an important phase of life when 

emerging adults are making decisions that will affect their quality of life and future. These 

decisions are part of the process of forming an identity and beginning to establish an adult 

lifestyle. This study will explore how parents support or hinder their emerging adults’ 
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psychological well-being during college by examining how emerging adults’ perceptions of 

parenting are related to their psychological well-being and academic performance. Specifically, 

this study will investigate the context of perceived constant communication of parents of 

emerging adults to better understand the hovering and low autonomy supportive behaviors 

helicopter parenting is currently defined as.  

Research Questions  

The following research questions guided this study: 

1. What is the factor structure of perceived parenting of college-age emerging 

adults? 

2. What is the relationship between the perception of parenting factors and college 

age emerging adults’ psychological well-being as determined by the assessments 

of stress, anxiety, loneliness, and depression?
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CHAPTER 3 

RESEARCH METHODS 

Methods 

Study Procedures 

 Permission to recruit participants enrolled in The University of Alabama was obtained 

from The Institutional Review Board. The investigator went in to various class meetings at The 

University of Alabama to recruit participants. The investigator gave a brief description of the 

experiment and distributed a Recruitment Letter to each student (see Appendix A). The 

presentation and flyer described the eligibility criteria to the potential participants, the risks and 

benefits of participation, and the contact information for the investigator and investigators’ 

faculty advisor. Following the class presentations, the participating professors received a link to 

an online anonymous Qualtrics survey from the investigator entitled, “College Students and 

Their Relationships with Parents”. The survey link was then emailed to the students by the 

professor. Students were given three weeks to complete the survey online on their own time (see 

Appendix B) . It took the participants approximately 20 minutes to complete the survey. The 

participating student turned in a print out of the “end of survey” notification to their professor for 

extra credit. The tracking functions were disabled on the survey the students received, therefore, 

all answers were anonymous. A waiver of written documentation of informed consent allowed 

the participants to participate without signing a consent form (see Appendix C).   
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 An alternative version of informed consent was used to conceal the testing for helicopter 

parenting (see Appendix D). Participants were initially asked to reflect on the quality of their 

relationships with their parents while in college and on their own psychological health. After 

completion of the survey questions, participants were informed that questions asked about 

parents who are intrusive, hovering, or over controlling. This information was initially concealed 

from participants because knowing this purpose of the study might have biased their answers. 

Given that the concealment could have influenced the participants’ initial consent to participate, 

a debriefing statement appeared following the completion of all survey questions, but before the 

survey was closed (see Appendix E). The debriefing statement informed participants of the 

concealed nature of the survey and gave them another chance toeither permit or withdraw their 

data.  

Participants 

 Two hundred twenty-seven university participants were in this study (13.7% male, 86.3% 

female; Mean age = 19.71 years, SD = 1.20; Freshmen = 40.5%, Sophomore = 24.7%, Junior = 

22.5%, Senior = 12.3%). The majority of participants were European American = 75.3%. The 

remainder of the sample varied in race and ethnicity: African American = 17.2%, Asian 

American = 1.8%, Hispanic = 2.6%, Mixed Race = 3.1%. The majority of the sample had parents 

who were in their first marriage (64.3%). The remainder of the sample varied in parents’ marital 

status: Divorced = 25.1%, Widowed = 3.5%, Single-Never Married = 7.0%. The University 

students’ Mean GPA was 3.17/4.0, SD = .55.  

Measures 
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 The “College Students and Their Relationships with Parents” survey contained three 

parts. Part I asked emerging adult students to report demographic information. Part II asked 

students questions about their parents’ involvement and parenting, and Part III assessed the 

psychological well-being of the emerging adults by measuring their levels of anxiety, depression, 

stress, and loneliness. The demographic questions were written by the investigator, but were 

based on relevant demographic questions for the study. The questions in Part II were a 

combination of two reliable and valid scale used in previous research and a set of questions by 

the investigator’s thesis committee (Padilla-Walker & Nelson, 2012). The questions in Part III of 

the survey were based on reliable and valid scales often used to assess anxiety (Spielberger, 

1968), stress (Cohen, Karmarck, & Mermelstein, 1983), loneliness (Hughes et al., 2004)., and 

depression (Radloff, 1977). 

 Part I. Demographic questionnaire. A demographic questionnaire assessed emerging 

adults’ characteristics such as age, ethnicity, year in school, GPA, marital status, parental marital 

status, and parents’ sexual orientation.  

 Part II. Parental Scales. This section of the questionnaire asked emerging adults to 

reflect on their parents’ parenting.  Questions from three separate questionnaires were included 

on this section of the survey.  The total number of questions across all three questionnaires was 

64.  An exploratory factor analysis was performed to determine the factor structure of the 

combined questionnaires.  The descriptive statistics (Range, Mean, and Standard Deviation) for 

each scale resulting from the factor analysis are reported in the Results section.  Below is a 

description of the questionnaires used to assess participants’ perceptions of their parents’ 

parenting. 
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 The Perception of Parents Scale. The Perception of Parents Scale (POPS): College 

Student version (Grolnick, Ryan, & Deci, 1991) was used to assess the child’s perception of their 

mother and father in 3 areas: (a.) autonomy support, (b.) involvement, and (c.) warmth. A sample 

item measuring autonomy support is “my mother, whenever possible, allows me to choose what 

to do”. A sample item measuring involvement is, “My mother finds time to talk to me”, and a 

sample item measuring warmth is, “my mother clearly conveys her love for me”. For each item, 

participants indicated the frequency with which the parent (Mother/Father) demonstrated a level 

of autonomy support, involvement, or warmth. Response options included 1= “Not at all true,” 2, 

3, 4 = “Somewhat true,” 5, 6, to 7 = “Very True.”  

Helicopter Parenting Assessment. Emerging adults completed the Helicopter Parenting 

Assessment (Padilla-Walker & Nelson, 2012), which is a 5-item measure use to assess the degree 

to which their mother and father makes important decisions for them. The participants answered 

the items on a 5-point scale ranging from 1 = “not at all like him/her” to 5 = “a lot like him/her.” 

The five items were, “My mother/father makes important decisions for me (e.g., where I live, 

where I work, what classes I take)”, “My mother/father intervenes in settling disputes with my 

roommates or friends”, “My mother/father intervenes in solving problems with my employers or 

professors”, “My mother/father solves crisis or problem I might have”, and “My parent looks for 

jobs for me or tries to find other opportunities for me (e.g., internships, study abroad, etc.)

 Helicopter Parenting Assessment Part II. Emerging adults also completed another set 

of questions regarding intrusive behaviors.  These questions were recommended by panel of 

experts who have extensive experience working with college students. The purpose of adding 

this second helicopter parenting assessment was to determine the context of involvement and 

communication of a parent and emerging adult college student. Questions that specifically asked 
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about intrusive and hovering behavior to determine a more descriptive description of helicopter 

parenting behaviors. This section of questions asked participants to indicate the level at which 

parents intervene in common emerging adult problems. For each item, response options have a 5-

point scale that ranges from 1 = “Never,” 2 = “Almost never,” 3 = “Sometimes,” 4 = “Often,” to 

5 = “Always.” Examples of items describing intrusive behavior include “How often does your 

mother/ father complete your class assessments (quizzes, exams, tests)?” and “How often does 

your mother/father check to see that you attended class?”  

Part III. Emerging Adult’s Psychological Well-being Scales. This portion of the questionnaire 

asked emerging adults to indicate their levels of anxiety, stress, loneliness, and depression.  

 Perceived Stress Scale. The Perceived Stress Scale (Cohen, Karmarck, & Mermelstein, 

1983) was used to measure perceived level of stress. The 14-item questionnaire assesses 

psychological stress experienced in the last month. An example item is “In the last month, how 

often have you been upset because of something that happened unexpectedly?” Each item has a 

response option of1 = “Never,” to 5 = “Very often.” Average scores for Perceived Stress were 

computed and had a possible range of 1 to 5. The higher the score, the higher the level of stress 

experienced by the individual. In the present sample, average scores ranged from 1.71 to 4.36, M 

= 2.93, SD = .44, Cronbach alpha = .71. 

 State-Trait Anxiety Inventory. The State-Trait Anxiety Inventory (STAI) Form X-2 

assessed the level of anxiety the participant generally feels (Spielberger, 1968).  Each of the 20 

items has a response option of 1 = “Never” to 5 = “Almost Always”. Example items are “I feel 

like crying” and “I become tense and upset when I think about my present concerns.”  Average 

STAI scores were computed had a possible range from 1 to 5. In the present sample, STAI scores 

ranged from 1.3 to 5, M = 2.81, SD = .67, Cronbach alpha = .70. 
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 The Three-Item Loneliness Scale. Loneliness assessed using the Three-Item Loneliness 

Scale (Hughes et al., 2004). The items were “I feel left out”, “I feel isolated”, and “I lack 

compassion.” Response options included 1 = “Hardly Ever”, 2 = “Some of the Time”, to 3 = 

“Often.” Average scores for the Three-Item Loneliness Scale were computed and had a possible 

range of 1 to 3. In the present sample, Loneliness scores ranged from 1 to 3, M = 1.57, SD = .53, 

Cronbach alpha = .74. 

 The Center for Epidemiologic Studies Depression Scale. Emerging adults completed 

The Center for Epidemiologic Studies Depression Scale (CES-D) (Radloff, 1977). The CES-D 

measures symptoms of depression in nine different groups: (a) sadness, (b) loss of interest, (c) 

appetite, (d) sleep, (e) thinking/concentration, (f) guilt, (g) tired, (h) movement, and (i)suicidal 

ideation. Example items include “I thought my life had been a failure” and “I did not feel like 

eating; my appetite was poor.” For each item, the participant indicates the frequency they felt or 

behaved during the past week. Response options include 1 = “Rarely”, 2 = “Some of the Time”, 

3 = “Occasionally” to 4 = “Most of the Time.” Average scores for the CES-D were computed 

and had a possible range of 1 to 4. In the present sample, the average scores ranged from 1.30 to 

3.45, M = 2.14, SD = .44, Cronbach alpha = .82.  

Results 

First, analyses of the factor structure for the measure, “College Students and Their 

Relationships with Parents” is described separately for mothers’ parenting and for fathers’ 

parenting. The factors identified become the subscales on the measure.  Next, the descriptives, 

including the Cronbach alphas, which test for internal reliability, are reported for each subscale. 

Again they are presented separately for mother’s parenting and for father’s parenting. Finally, 

correlations between subscale scores of mother’s parenting and assessments of emerging adults’ 
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psychological well-being, and correlations between subscale scores of father’s parenting and 

assessments of emerging adults’ psychological well-being are presented.  

Factor Structure of Emerging Adults’ Perceptions of Their Parents 

 I conducted two exploratory factor analyses (EFA; one on data about mother’s parenting 

and one on data about father’s parenting) using maximum likelihood method of factor extraction 

and oblique rotation with 198 to 217 cases. The number of cases vary due to missing data. The 

first exploratory factor analysis was conducted on data about mothers’ parenting. The scree test 

from the SPSS factor analysis procedure suggested a three-factor solution. To determine whether 

an item loaded on a factor, the factor loading or eigenvalue had to be at least .40. Twenty items 

loaded on factor 1 with eigenvalues that ranged from .50 to .86. The items loading on factor 1 

represented the construct of Maternal Warmth and Support. Sample items on this subscale 

included, “My mother makes me feel very special” and “My mother listens to my opinion or 

perspective when I have a problem.”  

Eight items loaded on factor 2 with eigenvalues that ranged from .55 to .77. The items 

loading on factor 2 represented the construct of Maternal Hovering and Intrusion. Sample items 

on factor 2 included “My mother intervenes in solving my problems with employers and 

professors” and “How often does your mother check to see that you attend class?” One item was 

a complex item, which means that it loaded highly on two factors. This item was, “How often 

does your mother complete your homework (NOT including editing a paper)?”  It loaded on 

factor 2 with an eigenvalue of .48 and on factor 3 with an eigenvalue of .53.  I forced it onto 

factor 2 because it fits closely with the other items and reflects the construct of Maternal 

Hovering and Intrusion.   
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Finally, one item loaded on factor 3 with an eigenvalue of .60.  That item was, “My 

mother tries to tell me how to run my life.”  There was one complex item that loaded on both 

factor 1 with an eigenvalue of .58 and on factor 3 with an eigenvalue of .55.  That item was, “My 

mother insists upon my doing things her way.”  I forced this item onto factor 3 because it fits 

well with the previously mentioned factor 3 item. Together, the two items represent the construct 

of Mother Takes Over Emerging Adult’s Life.  The three factors that emerged from the EFA for 

perceptions of mother’s parenting are represented in Table 1.     

 

Table 1 

Factor Loadings for Exploratory Factor Analysis with Varimax Rotation of Emerging Adult’s 

Perception of Mothers’ Parenting  

 

Item Warmth & Support Hovering & Intrusion Taking Over  

Makes me feel 

special 
.86 .21  

Listens to my opinion 

and perspective 
.85 .17  

Accepts me and likes 

me as I am 
.84   

Puts time and energy 

into helping me 
.83 .29 -.16 

Helps me choose my 

own direction 
.83 .26  

Clearly conveys love 

for me  
.80 .11 -.20 

 

Willing to consider 

things from my point 

of view 

.80 .11 .17 

Allows me to decide 

things for myself 
.80  .17 

Very involved with 

my concerns 
.80   

Typically happy to 

see me 
.78  -.25 
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Table 1 (con’t)    

 Warmth & Support Hovering & Intrusion Taking Over 

Finds time to talk to 

me 
.77 .18 -.26 

Is not disappointed in 

me  
.74 -.18 .16 

 

Knows how I feel  .73 .24  

Allows me to choose 

what to do 
.72  .25 

Spends a lot of time 

with me 
.71 .40  

Is sensitive to my 

needs 
.66   

Approving and 

accepting of me 
.66  .16 

Thinks of me often .63 -.12 -.32 

Insist  upon doing 

things her way 
.58 -.20 .55 

Is not too busy to 

attend to me  
.50  -.11 

Have argued over 

needing more 

freedom 

-.54 .2 -.23 

Looks for jobs and 

opportunities for you 

        .72  

Intervenes in solving 

problems with 

employers and 

professors 

-.34 .70  

Makes important 

decisions for you 

-.27 .64 -.27 

Intervenes in settling 

disputes with friends 

and roommates 

-.24 .64  

Solves crisis and 

problems 

 .63  

Checks to see you 

attended class 

 .60  

Checks to see you are 

awake on weekday 

mornings 

-.20 .58  

Completes class 

assessments for you 

-.36 .55 .51 
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Table 1 (con’t)    

 Warmth & Support Hovering & Intrusion Taking Over 

Attempt to 

communicate is 

intrusive  

 .36  

Tells you how to run 

your life 
.46 -.15 .61 

Completes your 

homework 

-.27 .48 .53 

Note. Factor loadings > .40 are boldface.  

  The second factor analysis was conducted on data about fathers’ parenting. The 

scree test from SPSS factor analysis procedure suggested a three-factor solution. To determine 

whether an item loaded on a factor, the factor loading or eigenvalue had to be at least .40. 

Nineteen items loaded onto factor 1 with eigenvalues that ranged from .85 to .62. The items 

loading on factor 1 represented the construct of Paternal Warmth and Support. Sample items on 

this subscale included, “My father makes me feel very special” and “My father accepts me and 

likes me as I am.”  Eleven items loaded on factor 2 with eigenvalues that ranged from .74 to .57. 

The items loading on factor 2 represented the construct of Paternal Hovering and Intrusion. 

Sample items on factor 2 include “My father intervenes in settling disputes with my roommates 

and friends” and “How often does your father complete your homework (This does NOT include 

editing a paper)?” Two items loaded on factor 3 with eigenvalues that ranged from .65 to .57. 

These items included “My father insists upon my doing things his way” and “My father tries to 

tell me how to run my life.” The items loading on factor 3 represented the construct of Father 

Taking Over Child’s Life. The three factors that emerged from the EFA for father’s parenting are 

represented in Table 2. 

Table 2 

Factor Loadings for Exploratory Factor Analysis with Varimax Rotation of Emerging Adult’s 

Perception of Fathers’ Parenting  
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Item Warmth & Support Hovering & Intrusion Taking Over  

Makes me feel 

special 
.85 .30 -.10 

Listens to my opinion 

and perspective 
.84 .16 -.10 

Accepts me and likes 

me as I am 
.83  -.25 

Allows me to decide 

things  
.83  -.13 

Cleary conveys love 

for me 
.82 .19 -.22 

Puts time and energy 

into helping me  
.82 .22 -.20 

 

Finds time to talk to 

me 
.82 .20 -.15 

Happy to see me .81  -.32 

Allows me to choose 

what to do 
.80  -.15 

Willing to consider 

my point of view 
.80  -.10 

Helps me choose my 

own direction 
.80 .23 -.14 

Spends a lot of time 

with me  
.78 .30  

Knows how I feel  .71 .21  

Is sensitive to my 

needs 
.70  .33 

Approving and 

accepting of me 
.68 -.21 .37 

Is not too busy to 

attend to me 
.68  .30 

Is not disappointed in 

me 
.66 -.33 .27 

Thinks of me often .66 -.12 .18 

Involved with my 

concerns 
.62  .39 

Intervenes in settling 

disputes with friends 

and roommates 

-.20 .74 .16 

Completes my 

homework 

-.25 .72 .25 

Intervenes in solving 

problems with 

employers and 

professors 

-.17 .70  
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Table 2 (con’t)    

 Warmth & Support Hovering & Intrusion Taking Over 

Completes class 

assessments 

-.30 .69 .28 

Argued about 

needing more 

freedom 

-.32 .67  

Checks to see your 

awake on weekday 

mornings 

 .66 .14 

Checks to see you 

attend class 

 .65 .16 

Solves a crisis or a 

problem  

 .65  

Makes important 

decisions for you 

 .65  

Looks for jobs and 

other opportunities  

.19 .65  

Attempt to 

communicate is 

intrusive  

-.12 .57  

Insist upon doing 

things his way 
.45 -.17 .65 

Tells you how to run 

your life  

.38 -.27 .57 

Note. Factor loading > .40 in boldface. 

Descriptives and Internal Consistencies of Subscales for Perceptions of Mother’s and 

Father’s Parenting 

Means, standard deviations, and Cronbach alphas for the three subscales that emerged 

from each EFA (mother’s and father’s) were computed. For Maternal Warmth and Support, 

possible scores could range from 1 to 7.  In this study, scores ranged from 2.85 to 7.00 with M= 

6.00, SD=1.06, and the Cronbach alpha = .96.  For Maternal Hovering and Intrusion, possible 

scores could range from 1 to 5.  In this study, scores ranged from 1.00 to 4.56 with M = 1.84, the 

SD = .73, and the Cronbach alpha = .85.  For Mother Taking Over Child’s Life, possible scores 
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could range from 1.00 to 7.00.  In this study, scores ranged from 1.00 to 7.00, with M= 5.07, SD 

= 1.45, and the Cronbach alpha = .76.  

For perceptions of father’s parenting, the means, standard deviations, ranges, and 

Cronbach alphas are reported for each subscale. For Paternal Warmth and Support, the possible 

range of scores was 1.00 – 7.00.  In this study scores ranged from 1.00 to 7.00 with M = 5.53, 

SD = 1.30, and Cronbach alpha = .96. For Paternal Hovering and Intrusion, possible scores could 

range from 1.00 to 5.00.  In this study, scores ranged from 1.00 to 4.27 with M = 1.58, SD = .63, 

Cronbach alpha = .87. For Paternal Taking Over Emerging Adult’s Life, possible scores could 

range from 1.00 to 7.00.  In this study scores ranged from 1.00 to 7.00 with M = 2.92, SD = 1.64, 

Cronbach alpha = .72.    

Correlations between perceptions of mother’s parenting and emerging adult’s 

psychological well-being. Pearson correlations were computed to assess the relationships 

between perceptions of mother’s warmth and support, hovering and intrusion, and taking over 

emerging adult’s life with the following measures of psychological well-being: stress, anxiety, 

loneliness, depression, and grade point average (GPA). Results are presented in Table 3. Fifteen 

correlation coefficients were computed to determine if the perception of mother’s parenting was 

related to emerging adults’ psychological well-being measured by level of stress, anxiety, 

loneliness, depression, and GPA. Among the 15 correlation coefficients, 12 were statistically 

significant, which is more than one would expect by chance if there were no true relationship 

between the constructs. The findings revealed emerging adults that perceived their mother to 

have high levels of warmth and support resulted in emerging adults who reported lower levels of 

stress, anxiety, loneliness, and depression. Maternal warmth and support also revealed a positive 

correlation to the emerging adults’ GPA. Specifically, as maternal warmth and support increases, 
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emerging adults’ levels of stress, anxiety, loneliness, and depression decreases, while GPA 

increases.  Maternal hovering and intrusion was statistically significantly correlated with 

emerging adults’ levels of stress, anxiety, and depression. In particular, higher levels of maternal 

hovering and intrusion was related to higher levels of emerging adults’ stress, anxiety, and 

depression.. Higher levels of maternal hovering and intruding were unrelated to emerging adults’ 

loneliness and GPA. Maternal taking over emerging adults’ lives was negatively correlated with 

assessments of psychological well-being, excluding GPA. As emerging adults’ perceptions of 

their mother taking over their lives increased, their levels of stress, anxiety, loneliness, and 

depression also increased. Perceptions of mothers taking over emerging adult’s life was 

statistically significant to GPA 

As can be seen in Table 3, maternal warmth and support were more strongly related to 

emerging adults’ psychological well-being than both maternal hovering and intrusion or taking 

over emerging adult’s life. Maternal hovering and intrusion, and mother taking over emerging 

adult’s life were similar in the strengths of their correlations with assessments of emerging 

adults’ psychological well-being. 

Table 3 

Correlations between Perceptions of Mother’s Parenting and Emerging Adults’ Psychological 

Well-being  

Parenting Emerging Adults’ Psychological Well-being 

 Stress Anxiety Loneliness Depression GPA 

Warmth & 

Support 

-.16** -.18** -.33** -.32** .15* 

Hovering & 

Intrusion 

.14* .13* .11 .17** -.11 

Taking 

Over 

Emerging 

Adults’ Life 

.15* .12* .18** .14* .04 

Note. * p ≤ .05; ** p ≤ .01. N’s range from 196 to 219. N’s vary due to missing data 
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Correlations between perceptions of father’s parenting and emerging adult’s 

psychological well-being. Table 4 presents the Pearson correlation coefficients between the 

variables of perception of father’s parenting (i.e., warmth and support, hovering and intrusion, 

and taking over emerging adult’s life), and emerging adults’ psychological well-being. Fifteen 

correlation coefficients were computed to determine if perceptions of father’s parenting were 

related to emerging adults’ psychological well-being (i.e., stress, anxiety, loneliness, depression, 

and GPA). Among the 15 correlation coefficients, 14 were statistically significant, which is more 

than one would expect by chance if there were not a true relationship between the constructs. 

The pattern of significant correlations for perceptions of father’s parenting and emerging adults’ 

psychological well-being mirrors the pattern already reported for the correlations for perceptions 

of mother’s parenting and emerging adult’s psychological well-being.  Specifically, as 

perceptions of father’s warmth and support increase, emerging adults’ levels of stress, anxiety, 

loneliness, and depression decrease.  Emerging adults’ GPA, on the other hand, as perceptions of 

father’s warmth and support increase. The findings also reveal that the perception of paternal 

hovering and intrusion is related to all 5 measures of emerging adults’ psychological well-being. 

Specifically, as the level of paternal hovering and intrusion increases, emerging adult’s level of 

stress, anxiety, loneliness, and depression increases, whereas GPA decreases. Finally, increases 

in perceptions of father’s take over their emerging adult child’s life was related to higher levels 

of emerging adult’s stress, anxiety, and depression, but unrelated to loneliness. Results revealed 

an inverse relationship between taking over an emerging adult’s life and GPA. The more fathers 

were perceived to take over their adult child’s life, the lower the young adult’s GPA.   

Table 4 
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Correlations between Perceptions of Father’s Parenting and Emerging Adults’ Psychological 

Well-being 

Parenting Emerging Adults’ Psychological Well-being 

 Stress Anxiety Loneliness Depression GPA 

Warmth & 

Support 

-.24** -.18** -.29** -.27** .14* 

Hovering & 

Intrusion 

.13* .14* .13* .22** -.21** 

Taking 

Over 

Emerging 

Adults’ Life 

.17** .16* .1 .19** -.12* 

Note. * p ≤ .05; ** p ≤ .01. N’s range from 196 to 219. N’s vary due to missing data 
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CHAPTER 4 

CONCLUSION  

Discussion 

 Given the recent emergence of the stage of emerging adulthood, empirical literature is 

still developing to help practitioners and professionals better understand the parenting practices 

that best help young adults in this stage of the lifespan.   The purpose of this study was to 

determine how parents helped or hindered their emerging adults’ psychological well-being 

during the transition to college.  

Limitations 

 This study has several limitations that warrant caution when interpreting the findings. 

First, the results were correlationally based and were collected at one point in time. Therefore, 

the direction of effects between variables of study and causality cannot be determined. The 

findings presented here suggest that maternal and paternal warmth and support are related to all 

assessments of emerging adults’ psychological well-being and academic performance. While it 

makes sense that parents who are warm, involved and supportive have young adult children who 

are more well-adjusted and perform better in school, it could also be that children who are more 

well-adjusted and perform better in school elicit more warmth and support from their parents.  

Likewise, maternal and paternal hovering and intrusion, and maternal and paternal taking over of 

their emerging adult child’s life were related to poor psychological such as increased stress, 
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anxiety, loneliness, and depression, and lower grade point averages. Again, it makes sense that 

parents who hover, intrude and take over aspects of their children’s lives contribute to the 

development of psychological well-being problems, but it could also be that adult children who 

exhibit these psychological well-being problems elicit hovering, intrusion and taking over by 

parents. Only longitudinal research can delineate the causal nature of parental contributions to 

their emerging adult’s psychological well-being and academic performance. A second limitation 

related to the data being collected at one point in time is that changes in the quality of the parent-

emerging adult child relationship over the course of the young adult’s college experience cannot 

be addressed with these data. It could be that parents of underclassmen who are first transitioning 

to college are more hovering and intrusive but after they see that their child has made a positive 

transition, they engage in more autonomy granting support. Again, longitudinal data collected at 

the time young adults enter college as well as during each year of the college experience could 

document changes in the quality of the parent-young adult child relationship over time, and how 

those changes are associated with emerging adults’ psychological well-being and academic 

performance. 

  A second limitation is the limited generalizability of the sample.  The sample was small, 

and included only college students who attended a 4-year university. Also, the sample was 

comprised of mostly of Caucasian females, 40% of whom were freshmen.  Thus, findings from 

this study cannot be used to generalize to the broader population of all emerging adults and their 

parents. Many emerging adults choose not to pursue post-secondary education, and among those 

who do, many choose to live at home and attend a local community college.  Parenting behaviors 

that foster positive psychological well-being among emerging adults who choose these career 

and educational paths may be very different than parenting behaviors that foster positive 
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psychological well-being of students who attend a 4-year university.  For example, parents of 

emerging adults who choose full-time employment over pursing secondary education may find 

that being lower in emotional and financial support and higher in expectations for independent 

behavior is helpful to promote independence of their young adult children (Seiffge-Krenke, 

2009).  

Factor Analysis 

 Results from the exploratory factor analysis (EFA) supported three main factors of 

parenting emerging adults: warmth/support, hovering and intrusion, and taking over.  Previous 

studies use separate scales for warmth and autonomy granting parenting whereas this study 

found one factor to encompass both constructs.  What’s unique about the present study is that the 

factor analysis identified two factors for over-controlling, or “helicopter parenting.” Those were 

hovering and intrusion, and taking over the child’s life. Questions on the hovering and intrusion 

scale tap into parenting behaviors that were high in involvement and high in support, but low in 

autonomy granting. These questions are similar to those asked by investigators of previous 

studies who were interested in studying “helicopter parenting” (Padilla-Walker & Nelson, 2012).  

Factor 2 relates to previous findings of helicopter parents in families with emerging adults. 

However, this family was able to identify specific behaviors perceived to be intrusive and 

hovering and examine the context of increased communication between helicopter parents and 

emerging adults. The latter factor, taking over the child’s life, is a more extreme version of over 

controlling parenting.  Little is known about this type of parenting and its influence on emerging 

adults.  Obviously, it is likely to be unhealthy as previous research finds that parenting in ways 

that foster independence, autonomy, and identity formation are crucial for promoting positive 

development among emerging adults.  
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 Despite the limitations of this study, the findings yield important information for 

practitioners and professionals who work with emerging adults and their parents by investigating 

the specific context of communication between parents and emerging adults. First, mothers’ and 

fathers’ warmth and support were related to all assessments of emerging adults’ psychological 

well-being (i.e., stress, anxiety, loneliness, and depression), and to GPA. This finding is 

consistent with previous investigations suggesting that above average levels of warmth are 

important to promoting positive developmental outcomes during emerging adulthood (Nelson et 

al., 2010). Past research also finds that parental warmth is important in the promoting self-

regulation skills during emerging adulthood (Baker & Hoerger, 2012), and persistence in school  

(Azmitia, Syed, and Radmacher, 2013).  Moreover, past research suggests that parental warmth 

is important for promoting positive development during childhood and adolescence (Nelson et 

al., 2011).  Findings from the present study show that parental warmth remains important when 

parenting emerging adults.  Parental warmth is so important in promoting positive development 

at each stage of  childhood, adolescence, and emerging adulthood  that it is sometimes referred to 

as the “Superfactor” of parenting because without it, there else parents can do to positively 

influence their children (Duncan, 1997).   Parental warmth conveys the message to the child that 

he or she is important and worthy of being loved.  It also promotes security in the child so that 

the child has more confidence in trying new things and exploring his or her environment 

(Rohner, 1986). 

 The second major finding is that for both parents’ (mothers and fathers) hovering and 

intrusion, and taking over the child’s life were related to higher levels in emerging adults’ 

psychological well-being (i.e., increased stress, anxiety, loneliness and depression) and to lower 

GPA.  Recall that a sample item from the hovering and intrusion scale  was  “my father/mother 
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intervenes in settling disputes with my roommates” and that a sample item from the taking over 

emerging adult child’s life scale was “my mother/father tries to tell me how to run my life”. 

These two scales represent unhealthy ways in which parents may be involved in their child’s life. 

Both ways are intrusive, and both convey the message to the emerging adult child that the parent 

does not have confidence in the child’s ability to solve problems or manage life tasks. These 

findings are consistent with a recent study that examined autonomy granting and psychological 

well-being of emerging adults (Inguglia et al., 2014). In that study, high levels of hovering and 

intrusion and taking over the child’s life undermined the emerging adults’ confidence, ability to 

cope with stress, and social competence with peers.  Results from the present study also are 

consistent with previous investigations that find hovering and intrusion of parents to be related to 

emerging adults’ lower self-esteem and diminished self-confidence (Odenweller et al., 2014), 

and low self-efficacy and poor peer attachment (van Ingen et al., 2015).  

 Fathers’, but not mothers’, hovering and intrusion was related to lower GPA. Although 

speculative, perhaps because in many families, fathers are the primary economic providers, 

therefore, fathers may be more cognizant or concerned about the costs of sending a child to 

college.  If so, fathers may interpret a young adult child’s poor academic performance as a waste 

of money.  In response, they may engage in parenting behaviors that reflect hovering, intruding, 

or taking over their child’s life.  Alternatively, fathers may feel entitled to hover, intrude and take 

over because of the amount of money they spend on sending the child to college. Thus, the over 

controlling parenting of hovering, intruding, and taking over may be present from the child’s first 

day at college. Either way, perceived over controlling parenting behaviors are unlikely to be 

helpful.  Previous research suggests children of autonomy supportive parents rather than over 
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controlling parents have young adult children who are better adjusted to school and higher 

academic achievement (Levesque et al., 2004). 

Directions for Future Research 

 Future longitudinal research is necessary to describe the casual nature of parental 

contributions to emerging adult’s psychological well-being and academic performance. If data is 

collected at the entry of college and during each year of the college process, the change in the 

relationship over time can be documented. Future research should also examine the differences 

in helicopter parenting of males verses females. Level of helicopter parenting may reflect 

common concerns of each gender while in college, such as the concern for females’ safety or 

concern males will consume high amounts of alcohol. This study was limited do to the 

population of the sample; therefore, future research should study helicopter parenting across 

varying SES and racial groups. Emerging adult literature lacks information regarding emerging 

adults who do not attend a secondary education. It would be beneficial to the overall literature 

for research to study those who did not attend college and instead entered the career field. This 

study along with previous research has demonstrated the necessity of parental warmth for 

positive psychological well-being of children, adolescents, and emerging adults. Given the 

current research on helicopter parenting, it would add to the literature to explore the typology 

between parental warmth and helicopter parenting. Compare parents high in warmth and high in 

helicopter parenting behaviors, parents low in warmth by high in helicopter parenting, etc. 

Research in this direction would yield better knowledge regarding the impact involvement has 

even is warmth is not present or if warmth can outweigh negative effects of helicopter parenting.  

Implications of Findings  
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 This study’s findings were able to add to the current literature on parenting of emerging 

adults. The findings could be useful to present to college orientation sessions attended by 

parents. It would allow formal research to explain how a parent can best assist their emerging 

adult as the enter college and proceed during this stage of life. Findings from this study can also 

be used to provide parent programs at universities with information about how parents can best 

support their child during the college years. 
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College Students and Their Relationships with Parents 

 

 We invite you to participate in a research study entitled “College Students and Their 

Relationships with Parents.” The study is being conducted by Emily Bruchas, a graduate student 

at The University of Alabama in the Department of Human Development and Family Studies. Ms. 

Emily Bruchas is being supervised by Dr. Mary Elizabeth Curtner-Smith, an Associate Professor.  

 

Purpose: We are studying the quality of relationships between college students and their parents. 

We are hoping to identify how parents assist college-age students’ adjustment to college.  

Eligibility: You are invited to voluntarily take part in this survey if you are a college student 

between the ages of 18 and 22, are single and have never been married, and have parents in a 

heterosexual relationship. Individuals younger than 18 or older than 22 are not eligible to 

participate. If you are married, divorced, or have same-sex parents, please do NOT complete this 

survey.   

Participation: If you choose to participate, you will be asked to complete an online survey on 

your own time. The survey will take approximately 20-30 minutes to complete.  

Want to Participate? 

Participating is easy! Following the class recruitment presentation, your professors will be 

provided with a link to the survey. The link will be emailed to you by your professor. From this 

link you will be able to access the voluntary and anonymous survey. Once you have received 

your link, click on the link for step by step instructions on how to complete the survey.  

 

 

 

 

 

 

Who do I call if I have questions or problems?: If you have questions about the study, please call Emily Bruchas (phone: 615-477-6224) or email 

her at ebruchas@crimson.ua.edu. In addition, you may contact Dr. Mary Elizabeth Curtner-Smith (phone: 205-535-0333) or email her at 

mcurtner@ches.ua.edu. If you have any questions about your rights as a research participant you may contact Ms. Carpantato Myles, The University 

of Alabama Research Director, at 205-348-5746. 

You may ask questions, make suggestions, or file complaints and concerns through the IRB Outreach website http://osp.ua.edu/site/PRCO. 

After you participate, you are encouraged to complete the survey for research participants that is online at the outreach website, or you may ask the 

investigator for a copy of it and mail it to the University Office for Research Compliance, Box 870127, 358 Rose Administration Building, 

Tuscaloosa, AL 35487-0127. 
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COLLEGE STUDENTS AND THEIR RELATIONSHIP WITH PARENTS SURVEY 
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College Students and Their Relationships with Parents 

This questionnaire is designed to collect information about you and your relationship with 

your parents. Read each set of instructions carefully, and respond appropriately. In 

recognition of the personal nature of the following questions, I would like to emphasize that 

your answers are anonymous. 

Thank you for your participation.  

 

Part I. Demographic Information 

1. Please indicate your age: _________ 

2. Please indicate your gender: 

a. Male 

b. Female 

3. Please indicate your year in school:   

a. Freshmen 

b. Sophomore 

c. Junior 

d. Senior 

4. What is your current GPA? __________________ 

5. How would you describe your ethnic background? 

a. White 

b. African American 

c. Hispanic 

d. Asian American 

e. Other (please specify) ________________ 

6. Please indicate your marital status: 

a. Single, never married 

b. Single, divorced 

c. Married or remarried 

7. Please indicate your parents’ marital status: 

a. Married (to each other) 

b. Divorced 

c. Widowed 

d. Single, never married 

8. Please choose the appropriate description of your parents’ relationship: 

a. Heterosexual 

b. Same-sex 
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Part II. Scales 

 Scales Part A 

Please answer the following questions about your mother and your father. If you do not 

have any contact with one of your parents (for example, your father), but there is another adult 

of the same gender living with your house (for example, your step father) then please answer the 

questions about that other adult.  

 If you have no contact with one of your parents, and there is not another adult of that 

same gender with whom you live, then leave the questions about that parent blank.  

Please use the following scale:  

   1 2 3 4 5 6 7 

       not at all                     somewhat                          very 

                          true                              true            true 

First questions about your mother. 

1. My mother seems to know how I feel about things. 

2. My mother tries to tell me how to run my life. 

3. My mother finds time to talk with me. 

4. My mother accepts me and likes me as I am. 

5. My mother, whenever possible, allows me to choose what to do. 

6. My mother doesn’t seem to think of me often. 

7. My mother clearly conveys her love for me. 

8. My mother listens to my opinion or perspective when I’ve got a problem. 

9. My mother spends a lot of time with me. 

10. My mother makes me feel very special. 

11. My mother allows me to decide things for myself. 

12. My mother often seems too busy to attend to me. 

13. My mother is often disapproving and unaccepting of me. 

14. My mother insists upon my doing things her way. 

15. My mother is not very involved with my concerns.  

16. My mother is typically happy to see me. 

17. My mother is usually willing to consider things from my point of view.  

18. My mother puts time and energy into helping me.  
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19. My mother helps me to choose my own direction. 

20. My mother seems to be disappointed in me a lot.  

21. My mother isn’t very sensitive to many of my needs.  

Now questions about your father. 

22. My father seems to know how I feel about things. 

23. My father tries to tell me how to run my life. 

24. My father finds time to talk with me. 

25. My father accepts me and likes me as I am. 

26. My father, whenever possible, allows me to choose what to do. 

27. My father doesn’t seem to think of me often. 

28. My father clearly conveys her love for me. 

29. My father listens to my opinion or perspective when I’ve got a problem. 

30. My father spends a lot of time with me. 

31. My father makes me feel very special. 

32. My father allows me to decide things for myself. 

33. My father often seems too busy to attend to me. 

34. My father is often disapproving and unaccepting of me. 

35. My father insists upon my doing things her way. 

36. My father is not very involved with my concerns.  

37. My father is typically happy to see me. 

38. My father is usually willing to consider things from my point of view.  

39. My father puts time and energy into helping me.  

40. My father helps me to choose my own direction. 

41. My father seems to be disappointed in me a lot.  

42. My father isn’t very sensitive to many of my needs.  

 

Scales Part B 

Please answer the following questions about your mother and father. If you have no mother, 

mother figure, father, or father figure, then leave the questions pertaining to that parent blank. 

Please use the following scale: 

   1 2 3 4 5 
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  Not at all like           a lot like 

      him/her            him/her  

First questions about your mother. 

1) My mother makes important decisions for me (e.g., where I live, where I work, what 

classes I take).  

2) My mother intervenes in settling disputes with my roommates and friends. 

3) My mother intervenes in solving problems with my employers or professors.  

4) My mother solves any crisis or problem I might have.  

5) My mother looks for jobs for me or tries to find other opportunities for me (e.g., 

internship, study abroad, etc.)  

Now question about your father. 

6) My father makes important decisions for me (e.g., where I live, where I work, what 

classes I take).  

7) My father intervenes in settling disputes with my roommates and friends. 

8) My father intervenes in solving problems with my employers or professors.  

9) My father solves any crisis or problem I might have.  

10) My father looks for jobs for me or tries to find other opportunities for me (e.g., 

internship, study abroad, etc.)  

Scales Part C 

Please answer the following questions about your mother and father. If you have no mother, 

mother figure, father, or father figure, then leave the questions pertaining to that parent blank. 

 Please use the following scale: 

0  1  2  3  4 

                    Never          Almost never    Sometimes          Often              Always  

First questions about your mother. 

1) How intrusive do you perceive your mother’s attempts to communicate with you? 

2) How often does your mother complete your homework? (This does NOT include editing 

a paper.) 

3) How often does your mother complete your class assessments (quizzes, exams, tests)? 
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4) How often does your mother check to see that you are awake on weekday mornings? 

5) How often does your mother check to see that you attend class? 

6) Have you ever argued with your mother about needing more freedom as a college 

student? 

Now questions about your father. 

7) How intrusive do you perceive your father’s attempts to communicate with you? 

8) How often does your father complete your homework? (This does NOT include editing a 

paper.) 

9) How often does your father complete your class assessments (quizzes, exams, tests)? 

10) How often does your father check to see that you are awake on weekday mornings? 

11) How often does your father check to see that you attend class? 

12) Have you ever argued with your father about needing more freedom as a college student? 

 

Part II. About you  

About You Part A 

The questions in this scale ask you about your feelings and thoughts during THE LAST 

MONTH. In each case, you will be asked to indicate your response by selecting the answer that 

represents HOW OFTEN you felt or thought a certain way. Although some of the questions are 

similar, there are differences between them and you should treat each one as a separate 

question. The best approach is to answer fairly quickly. That is, don’t try to count up the number 

of time you felt a particular way, but rather indicate the alternative that seems like a reasonable 

estimate.  

Please use the following scale: 

1  2  3  4  5 

        never           almost never   sometimes        fairly often       very often  

 

1) In the last month, how often have you been upset because of something that happened 

unexpectedly? 

2) In the last month, how often have you felt that you were unable to control important 

things in your life? 

3) In the last month, how often have you felt nervous or “stressed”? 
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4) In the last month, how often have you dealt successfully with day to day problems and 

annoyances? 

5) In the last month, how often have you felt that you were effectively coping with 

important changes that were occurring in your life? 

6) In the last month, how often have you felt confident about your ability to handle your 

personal problems? 

7) In the last month, how often have felt that things were going your way? 

8) In the last month, how often have you found that you could not cope with all the things 

that you had to do? 

9) In the last month, how often have you been able to control irritations in your life? 

10) In the last month, how often have you felt that you were on top of things? 

11) In the last month, how often have you been angered because of things that happened that 

were outside your control? 

12) In the last month, how often have you found yourself thinking about things that you have 

accomplished? 

13) In the last month, how often have you been able to control the way you spend your time? 

14) In the last month, how often have you felt difficulties were piling up so high that you 

could not overcome them? 

About You Part B:  

A number of statements which people have used to describe themselves are given below. 

Read each statement and then select the appropriate rating to indicate how you generally feel. 

There are no right or wrong answers. Do not spend too much time on any one statement but give 

the answer which seems to describe how you generally feel. 

Please use the following scale: 

0  1  2  3  4 

         never       almost never        sometimes       fairly often       very often 

 

1) I feel pleasant.  

2) I tire quickly. 

3) I feel like crying.  

4) I wish I could be as happy as others seem to be.  
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5) I am losing out on things because I can’t make up my mind soon enough. 

6) I feel rested. 

7) I am “calm, cool, and collected”. 

8) I feel that difficulties are piling up so that I cannot overcome them. 

9) I worry too much over something that really doesn’t matter. 

10) I am happy. 

11) I am inclined to take thing hard. 

12) I lack self-confidence. 

13) I feel secure. 

14) I try to avoid facing a crisis or difficulty. 

15) I feel blue. 

16) I am content. 

17) Some unimportant thought runs through my mind and bothers me. 

18) I take disappointments so keenly that I can’t put them out of my minds.  

19) I am a steady person. 

20) I become tense and upset when I think about my present concerns.  

 

About You Part C: 

 Please rate the following statements as to how you feel based on the provided scale. 

Please use the following scale:  

    1   2   3 

    hardly ever              some of the time                  often 

1) I feel left out.  

2) I feel isolated. 

3) I lack compassion.  

About You Part D:  

 Please select the number that best corresponds to how you felt this past week.  

Please use the following scale:  
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 0   1   2   3   

        rarely                    some of the time           occasionally  most of the time  

 

1) I was bothered by things that usually don’t bother me. 

2) I did not feel like eating. I was not hungry. 

3) I felt I could not shake the blues even with the help from my family and friends. 

4) I felt that I was just as good as other people. 

5) I had trouble keeping my mind on what I was doing. 

6) I felt depressed.  

7) I felt that everything I did was an effort. 

8) I felt hopeful about the future. 

9) I thought my life had been a failure. 

10) I felt fearful. 

11) My sleep was restless. 

12) I was happy. 

13) I talked less than usual. 

14) I felt lonely. 

15) People were unfriendly. 

16) I enjoyed life. 

17) I had crying spells.  

18) I felt sad. 

19) I felt like people disliked me. 

20) I could not get going. 

 

You have completed the questionnaire. Thank you for your participation!  
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Appendix C 

WAIVER OF DOCUMANTAION OF INFORMED CONSENT 
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Research Invitation 

 

Emily Bruchas, Principal Investigator from the University of Alabama, is conducting a study 

called “College Students and Their Relationships with Parents.” She wishes to explore the 

quality of relationships between college students and their parents and how it relates to college-

age students’ adjustment to college.  

 

Taking part in this study involves completing a web survey that will take 20 to 30 minutes to 

complete. Eligible participants include individuals between the ages of 18 and 22 years who are 

single and have never been married and have parents who are in a heterosexual relationship. This 

survey contains questions about quality of parenting received and adjustment.  

 

All of your responses will be completely anonymous. You will be able to complete this survey in 

the privacy of your own home or a location that is convenient for you. You may skip any 

questions that make you uncomfortable or stop answering at any time. However, we encourage 

you to try and answer as many questions as possible. If your professors is offering extra credit 

for participation in the survey, a thank you screen will appear following the completion of the 

survey which will be able to be printed, signed, and returned to the professor for documentation 

of completion. Only the Principal Investigator, Emily Bruchas, and advising Professor, Dr. 

Curtner-Smith will have access to the data. The data will be stored through Qualtrics on the PI’s 

computer. Samples will be labeled with ID numbers, but no personal identifying information will 

be linked. The data will be completely anonymous. Only summarized data will be presented at 

meetings or in publications.  

 

There are no foreseeable benefits other than the fact you may have an opportunity to reflect on 

your relationship with your parents and gain insight regarding that relationship. As a participant, 

you might also find satisfaction in knowing you are contributing to the advancement of research.  

 

The chief risk is that some of the questions may make you uncomfortable. As a participant, you 

will be asked to reflect on your relationship with your parents. The questions on the survey will 

ask about features of your relationship with parents including warmth, level of involvement, and 

autonomy support. The survey will also ask you to reflect on your own personal adjustment 

regarding symptoms of stress, anxiety, depression, and loneliness. These questions may cause 

discomfort. You may skip any questions you do not want to answer and can withdraw at any 

point during the survey.  
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If you have questions about the study, please call Emily Bruchas (phone: 615-477-6224) or email 

her at ebruchas@crimson.ua.edu. In addition, you may contact Dr. Mary Elizabeth Curtner-

Smith (phone: 205-535-0333) or email her at mcurtner@ches.ua.edu. If you have any questions 

about your rights as a research participant you may contact Ms. Carpantato Myles, The 

University of Alabama Research Director (phone: 205-348-5746) or email her at 

cmyles@fa.ua.edu. 

You may ask questions, make suggestions, or file complaints and concerns through the IRB 

Outreach website http://osp.ua.edu/site/PRCO. 

After you participate, you are encouraged to complete the survey for research participants that is 

online at the outreach website, or you may ask the investigator for a copy of it and mail it to the 

University Office for Research Compliance, Box 870127, 358 Rose Administration Building, 

Tuscaloosa, AL 35487-0127 

 

YOUR PARTICIPATION IS COMPLETELY VOLUNTARY. You are free not to participate or 

stop participating any time before you submit your answers.  

If you understand the statements above, are at least 18 years old, and freely consent to be in this 

study, click on the ___________ (CONTINUE or I AGREE) button to begin.  
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Appendix D 

ALTERATION OF INFORMED CONSENT 
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AAHRPP Document #147 

Form: Request for Waiver/Alteration of Informed Consent 

 

1) Describe exactly what you wish to waive: 

I am requesting an alteration of informed consent. 

 

2) Describe why this research involves no more than minimal risk to the subjects:  

The risk from concealing that the survey will look for aspects of “helicopter 

parenting” is minimal risk to the participants. They are aware that parenting 

characteristics and quality of parenting received will be evaluated. The magnitude of 

discomfort is not anticipated to be heightened by concealing the nature of the questions 

that specifically relate to “helicopter parenting”.  

 

3) Describe why the waiver or alteration will not adversely affect the rights and 

welfare of the subjects: 

By concealing the nature of some of the measures, it will not affect the 

participants “right to privacy”. The survey is completely anonymous. The tracking 

feature on Qualtrics will be disabled so the PI will not be able to track participant’s email 

of IP address.  The benefits will not increase or decrease from the concealment. There 

will still be no foreseeable benefits other than being able to reflect on their relationship 

with their parents and gain insight regarding that relationship. Also, participants may still 

find satisfaction in knowing they are contributing to the advancement of research.  

 

4) Describe why the research could not practicably be carried out without the waiver 

or alteration of informed consent: 

Participants are made aware that they are being asked questions regarding their 

quality of parenting received. Therefore, they are not fully blind as to the full intentions 

of the survey. However, by informing the participants ahead of time that they will be 

asked questions about intrusive/hovering/over controlling parenting could bias their 

answers. As mentioned in the procedure, the PI’s only interaction with the participants 

will be during recruitment of participation in the participant’s class. Participation in the 

survey is completely anonymous. Therefore, a request to waive written documentation of 

consent has been requested, eliminating further contact and identification of participant 

from the PI.  

 

5) Will subjects be provided with additional pertinent information after or during the 

research? If yes, describe how information will be provided to the participants:  

As mentioned, the PI will be unable to identify the participants. However, a debriefing 

for participants will be given. Following the completion of the survey questions but 

before the survey closes, participants will be thanked and then be shown a debriefing 
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page (as seen on survey debriefing document in Section 11 of protocol). The debriefing 

page will reveal to participants that concealment has occurred, detailing the complete 

purpose of the study to test for “helicopter parenting”. Participants will then be given the 

option to allow or withdraw their data from the study.
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Appendix E 

DEBRIEFING PAGE 
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You were asked several questions regarding the quality of parenting you received and how that 

parenting influenced your academic achievement and adjustment. Some of the questions allow 

us, the researchers, to assess helicopter parenting. We purposefully did not tell you we were 

assessing helicopter parenting prior to you completing the survey because we thought that might 

affect how you answer the questions.  

“Helicopter parenting” is a relatively new term. The relationship between “helicopter 

parenting” and college students’ symptoms of anxiety, depression, stress, and loneliness are 

unknown. This study is intended to find out about the relationship between the two, and 

provide a better understanding of how “helicopter parenting” helps or hinders the 

adjustments of college freshmen. The data from your survey will be combined with data 

from other college students. Your data will be analyzed in aggregate form.  

The survey you completed included questions about your perceptions of your parents’ 

parenting, and questions assessing your symptoms of anxiety, stress, depression, and 

loneliness.  

The goals of this study are to a) examine the relationship between “helicopter parenting” and 

college students’ symptoms of anxiety, depression, stress, and loneliness, and b) determine 

how “helicopter parenting” among parents of college-age students is defined. 

The data collected from this study will be useful in helping college administrators better 

understand this parenting style and the transition to college. In addition, the data you provide 

will be beneficial to documenting the construct of helicopter parenting among families with 

college-age children. 

If you have any questions pertaining to your participation in this research project, you may call 

Dr. Mary Elizabeth Curtner-Smith, PhD, CFLE at 348-8151 or email her at mcurtner@ches.edu/.  

She will be happy to address you questions in confidence.  

 

Sometimes, when people think about their lives and their family experiences, they feel that 

they would benefit from some help. There are many places you can get help for all kinds of 

problems that you or someone you know might be having. Below are some names, phone 

numbers, and links of some nearby places that can help. The agencies listed below see 

clients from the community. A person does not have to work at The University of Alabama 

to request services from any of the agencies below.  

Capstone Marriage and Family Therapy Clinic    205-384-6158 

University of Alabama Counseling Center     205-348-3863 

Online Mental Health Screening                    http://counseling.ua.edu/screenings.cfm 

 

 

mailto:mcurtner@ches.edu/
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Thank you for participating in this important research project! 

1) Withdrawal  

Now that you are informed of the true purpose of our study, you may choose to withdraw your 

data if you have any objections to being asked about helicopter parenting. By withdrawing your 

data, there will be no effect on the research participation credit offered (if applicable).  

 

I _______________ (ALLOW or DO NOT ALLOW) you to use my answers in this research 

project of helicopter parenting and college students’ adjustment and academic achievement. 
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Appendix F 

IRB APPROVAL 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


