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ABSTRACT 
 

The Alabama Vocal Association (AVA) is the choral division of the Alabama Music 

Educators Association (AMEA), the state chapter of the National Association for Music 

Education (NAfME).  This mixed methods study examined non-participation in AVA All-State 

Choral Festival and AVA State Choral Performance Assessment (SCPA) among Alabama public 

high schools (N = 355).  Quantitative data were event choral program participation lists for 2012 

– 2013 provided by the state AVA office and demographic statistics found on the Alabama State 

Department of Education website including ethnicity (percentage of White students), FRL 

(percentage of students qualifying for free and reduced lunch), and school size (total enrollment) 

for all Alabama public high schools.  Qualitative data were transcripts and field notes (N = 56 

pages) from interviews (N = 26), a focus session at the 2014 AVA Fall Workshop with AVA 

members (N = 35), and follow-up personal communications (N = 39) with choral teachers 

representing all AVA districts (N = 7).  An Analysis of Variance revealed two significant 

indicators for AVA participation: (a) FRL, F(1,353) = 169.5, p < .001 (non-participating schools 

M = 63.74 FRL; participating schools M = 49.05 FRL) and (b) school size, F(1,353) = 48.39, p < 

.001 (non-participating schools M = 414.99 students; participating schools M = 983.03 students).  

Ethnicity, F(1, 352) = .458, p = .499, was not found to be a significant indicator of AVA 

participation.  Qualitative findings suggested administrative support, financial limitations, 

teaching classes other than choral music, and lack of communication between AVA and some 

choral teachers accounted for non-participation in AVA events.   
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CHAPTER 1 
 

INTRODUCTION 

Professional music educators, similar to educators generally, have created and maintained 

professional organizations to provide support for music teachers and their students.  The 

Alabama Vocal Association (AVA) is one such organization.  AVA is the choral division of the 

Alabama Music Educators Association (AMEA), the state chapter of the National Association 

for Music Education (NAfME).  AVA’s purpose is, “To promote cooperation among choral 

teachers, enhance vocal music in schools, provide a means for professional ideas and methods to 

be shared, and promote growth and higher standards in music education throughout the state” 

(Alabama Vocal Association, n.d.). 

AVA Structure and Scope  

 The Alabama Vocal Association is a non-profit educational organization.  It is divided 

into AVA Districts (N = 7), which differ in size (Appendix A), number of counties (Appendix 

B), and demography (Table 3).  According to its website, membership in AVA currently consists 

of choral teachers (N = 400) in public and private elementary schools, middle schools, high 

schools, and universities (Alabama Vocal Association, n.d.). 

 AVA is governed by a Board of Directors, which consists of a President, Vice President, 

President-Elect, and Recording Secretary: all volunteers elected by AVA membership.  The 

AVA President appoints District Chairs (N = 7), also volunteers, who schedule and plan choral 

district events, inform teachers in their districts about various activities, and serve on the AVA 

Board of Directors.  AVA is managed primarily by a salaried Executive Secretary with duties 
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that include organizing and implementing state events such as All-State Choral Festival and State 

Choral Performance Assessments (Alabama Vocal Association, n.d.). 

 Advocacy statements designed to assist choral teachers in educating others about the 

organization are prominently featured on the AVA website home page.  One statement reads, for 

example, “The AVA Board is committed to serving the choral teachers of Alabama by offering 

growth opportunities, providing positive encouragement for individual school choral programs 

and by making a commitment to fund the production of a brochure for teachers to share with 

legislators, parent organizations, and school boards, as well as other visual means of advocacy” 

(Alabama Vocal Association, n.d.). 

  In addition to various in-service opportunities for Alabama choral teachers and their 

students, AVA offers one annual All-State Choral Festival and State Choral Performance 

Assessments (SCPA) in each AVA District.  According to AVA requirements, choral teachers 

must be active AVA members in order for their students to participate in either of these events. 

Additionally, participating students must be enrolled in their respective school choral programs 

(Alabama Vocal Association, n.d.). 

 The All-State Choral Festival occurs once a year in the spring.  It consists of several 

honor choirs conducted by guest clinicians.  Audition fees for All-State Choral Festival include a 

$50.00 participation fee for each school and a $7.00 fee for each participating student.  If 

selected for the honor groups, students are required to wear formal attire, a choir robe, or an 

appropriate school uniform (Alabama Vocal Association, n.d.).   

 State Choral Performance Assessments are also offered each year in the spring.  

According to AVA bylaws, choral teachers may choose from any available SCPA site.  SCPA 

fees are $50.00 per school and $2.00 for each participating singer.  SCPA requires a minimum of 
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seventeen singers in a choral program for the school to be eligible for participation (Alabama 

Vocal Association, n.d.).   

Purpose 

AVA’s mission is, “To provide a variety of educational experiences for students that will 

encourage their lifetime appreciation of and participation in the art of choral music” (Alabama 

Vocal Association, n.d.).  However, preliminary research associated with the present study, 

combined with past knowledge from personal experience, suggested that some Alabama public 

high schools do not consistently take advantage of the various opportunities that AVA provides 

both choral teachers and their students.  Therefore, the purpose of the present study was to 

investigate Alabama public high school choral teacher involvement in AVA, All State Choral 

Festival, and AVA State Choral Performance Assessment.  To that end, this study was guided by 

the following research questions: 

1. Which Alabama public high schools participated in AVA and AVA events in 2012 – 

2013? 

2. What were the demographic differences between participant schools and non-

participant schools? 

3. What circumstances appeared to inhibit Alabama high school choral teacher 

participation in AVA events?  
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CHAPTER 2 
 

REVIEW OF PUBLISHED RESEARCH 

 Currently, no research has focused on the Alabama Vocal Association specifically.  

Therefore, to provide context for the present investigation, numerous related sources were 

consulted.  Literature reviewed generally divided into the following categories: Teacher Benefits 

of Organization Participation, Student Benefits of Organization Participation, and Music Festival 

Participation. 

Sources included journal publications that focused on professional organizations, music 

organizations, performance assessment and adjudicated activities, and participant perceptions of 

choral activities in general.  Additionally, books about the history and philosophy of choral 

participation in music festival events, the perception of performance assessment, and the process 

involved in selective choral activities were consulted.  

Teacher Benefits of Organization Participation 

Scholars have devoted considerable attention to the importance of professional 

organizations for teachers.  Ballentine (1985), for instance, maintained that music educators are 

able to examine organizations by attending organizational activities, which provides a pathway 

to learn from others about the processes that make schools work.  Individuals can depend on 

professional organizations for peer network connections that can strengthen research or provide 

career advancement opportunities.  Similarly, organizations rely on individuals to contribute 

their expertise to achieve a better understanding of the changing dynamics within the 

organization (Potter, Musante, & Hochberg, 2013).   
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Historically, associations have served as sites for member development.  Rusaw (1995) 

contended, “Professional associations are where members learn to influence the advancement of 

their particular disciplines through the creation of critical inquiry and to introduce, develop, and 

carry out change in bureaucratic settings” (p. 215).   

Some scholars have argued that teacher associations are inherently democratic and 

empowering.  Anderson and Wilson (1996), for example, suggested that professional 

associations, which they termed change communities, enhanced the professional experiences of 

the persons involved.  Wing (1996) posited that members of organizations obtain beneficial 

information related to their profession.  She described how “veteran convention-goers turn to 

small group conversations for satisfying engagement in matters professional and personal” (p 

118). 

Hesterman (2012) suggested that conferences sponsored by professional organizations 

are necessary.  For instance, he stated that organizational involvement was essential for 

networking opportunities and provided a wealth of information for the novice teacher.  He 

expressed concern over the current widespread loss of music education in the curriculum and the 

dominant music education practices that may not be relevant to many students and communities.  

He posited that professional interactions with other music teachers are important for educators to 

facilitate a dialogue for growth and potentially could help to address various music curricular 

shortcomings.  

Non-participation in music teacher organizations might be influenced by professional or 

social isolation.  Johnson and Birkeland (2003) found schools that provided opportunities for 

collegial interaction and professional growth retained more teachers, which can provide 
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consistency and growth in choral programs.  Hancock (2009) recognized that music educators 

must obtain a greater understanding of the motivation behind attrition.   

A valuable benefit of conference attendance is the provision of enjoyable listening 

opportunities, which are learning opportunities.  Rittenhouse (1989) noted that listening and 

observing other groups perform is not utilized often enough in choral assessment forums. 

Dunaway (1987) wrote that organizational attendance exposes choral teachers to concerts 

and workshops, which feature advanced levels of musicianship and meaningful reflection.  He 

posited that conferences only allow participation of the most skillful choral groups, which is field 

significant in a practical sense because it allows music teachers to observe clinicians or other 

music teachers, whose ideas may be used.  According to Dunaway, sharing ideas, whether 

verbally as in a lecture, or musically within a concert setting, can be useful for both conference 

presenters and attendees. 

Researchers have investigated professional organizations generally and music 

organizations specifically and how they influence the quality of the professional experiences of 

their various constituents.  Yildiz (2013) suggested, for example, that organizational 

identification, which is an indicator of purposeful professional identity and organizational 

commitment, becomes stronger as communication increases within the organization.   

 Successful organizations have appeared to build a sense of pride in their members.  

Bauman (2008) developed case studies of school counselors in the context of professional 

membership.  She found that identification with professional organizations established 

professional ties and concluded that professional associations build alliances and influence 

partnerships.  



 

7 

 Bate, Bevan, and Robert (2005) stressed the importance for teachers to join professional 

associations because they are to some degree removed from the administrations of schools and 

districts.  According to these researchers, teachers need a place to belong, to learn, and to interact 

with others.  They concluded that organizations can be places where teachers can reflect on their 

work and their world in the context of their profession.  

  Asmus (1994) discussed the concept of collaboration as necessary in his reflection of the 

1994 Qualitative Methodologies in Music Education Research Conference.  He suggested 

teachers collaborate and share individual strengths.  Therefore, issues can successfully be dealt 

with if individuals pool their expertise.  Another reason for collaboration, said Asmus, was to 

“integrate the knowledge of the past” (p. 106).   

 Collaboration with other music educators in district, state and national events can combat 

the problematic effects of teacher isolation, which has been reported as a negative aspect in the 

music education profession (Ladd, 2011).  Thus, students can benefit from teacher associations.  

Russell (2012) posited that shared concepts assist in developing healthier music educator 

identities, which encourage collaborative leadership.  Music researchers have found that isolated 

work conditions can influence a teacher’s decision to leave the profession (Hancock, 2009). 

In The Spirit of Collaboration, Christensen (2013) encouraged teachers to continue 

involvement with professional organizations whether at the local, state, or national level.  Russell 

(2012) found that participants of collaborative programs reported positive relationships with 

colleagues and their students during conferences, festivals and other unified choral 

performances.  The implications of his study suggested teachers strive to develop positive 

relationships with other music educators to combat isolation and to seek opportunities to interact 

with other music educators.  
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Parker (2014) investigated the psychological benefits of music festivals.  She found that 

the central experience of social identity consisted of contextual conditions such as time, 

intensity, and the size of the group, which strengthened the participant experiences.  

Organizational gatherings, according to Parker, were places where one could focus on a starting 

point to make a difference.  Professional associations provided a space for empowerment, 

dialogue, and reflection.  

Teacher collaboration through professional organization involvement can help to broaden 

the scope of teaching for music teachers.  Cuban (1993), for example, reported that teachers 

teach as they were taught.  This finding was particularly relevant to music teachers who were 

trained within an apprenticeship framework.  Ratliff (2008) contended that music programs have 

ties to a wide range of social values, heritages, life stages, and musical traditions.  Nonetheless, 

these traditions could be a source of criticism if teachers created teaching curricula to validate 

their own preconceived ideas.   

Teachers are frequently asked to provide their philosophy of education when applying for 

new positions, in pre-service settings, or to routinely justify their choices in the classroom.  

Bowman (1992) speculated that philosophy is foundational to music education only to the extent 

that one practices the philosophy.  Professional music conference attendance often offers 

opportunities to share concerns, ideas, and philosophies, while providing pathways to 

successfully implement one’s philosophy through new concepts of music instruction, and 

repertoire choices. 

Student Benefits of Organization Participation 

Steven Kelly, a professor of music education at Florida State University, wrote in his 

book, Teaching Music in American Society (2009), 
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Music is more than recreation; it is a creative and intellectual process involving most 

likely a combination of innate abilities and environmental interactions.  Musically, 

students not only learn through performance, they also learn through listening, creating, 

describing, and reading music.  Concept of learning theories are embedded in nearly 

every musical experience.  Thus, teachers need to be open to student experimentation and 

new ideas while insisting on structure and discipline (p. 117). 

Small (1998), a prominent twentieth century music education philosopher, insisted that 

performances assist in the relationship experience.  He wrote that musical performances bring 

into existence a set of relationships between the participants.  He argued, “I emphasize the 

importance of relationships because it is the relationships that it brings into existence in which 

the meaning of a musical performance lies” (Small, 1998, p. 193). 

Steele (2010) studied the concept of stereotype threat as it affects one’s identity and 

acknowledged that it can affect the way people function as well as the way they perform.  Steele 

stated in his book Whistling Vivaldi that stressful paths are useful tools.  He posited that there 

was no development without effort and no great achievement without the breaking of boundaries.  

Furthermore, he stated that pressure leads people to accomplish great things.   

Additionally, Bain (2004) suggested that stressful situations and preparation to meet 

challenges promote solutions and creative thinking.  Humans make mistakes.  It is possible that 

mistakes are going to occur when choral situations present a challenge.  Bain (2004) concluded 

that it is our response to mistakes, which might help us to develop the ability to cope with stress.  

Brain et al. (2008) suggested that the emotional effects of participation in the activity of 

group singing are similar, regardless of training or socioeconomic status.  Interpersonal and 

cognitive components of the choral experience were found to mean different things for 
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marginalized and middle-class singers.  Results found marginalized singers to embrace all 

aspects of the group singing experience, yet middle-class singers were inhibited by prevalent 

social expectations.  This information could be relevant to music educators and choral 

conductors who wish to create a choral environment where the benefits of singing and 

performance override elitist concerns by embracing students who may derive from a wide variety 

of ability levels and/or prior exposure to choral performance.  

A foundational objective of teachers is to promote student growth and achievement. 

Chenoweth maintained, “Our (teachers) results should be measured in terms of what the child’s 

musical experiences mean to him” (p. 23).  Buchanan (1998) studied music reflections of singers 

and found that 55 percent of all responses concerning continuing participation in music activities 

were categorized as love and enjoyment of singing music.  Students benefit from positive teacher 

professional organization membership as it provides a gateway for opportunities to broaden the 

scope of their musical experiences. 

Music Festival Participation 

People participate in music festivals and competitions for a variety of reasons. 

Chenoweth (1947) stated, “In many ways, perfection in music constitutes an impossible goal.  

Our ideal in performance should not be perfection, but rather the attainment of reasonable goals 

commensurate with the student’s ability, training and experience” (p. 23).  Packer and Ballantyne 

(2011) contended that people come to a music festival with a sense of anticipation,  

They engage actively, and feel part of the performance, more than mere spectators.  

Sharing the experience with others provides a sense of belonging and social integration, 

which can often continue beyond the event itself.  The end of the event then becomes the 

beginning of a new cycle of anticipation for the next event (p.179). 
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There appears to be general disagreement among choral teachers and other music 

professionals concerning the validity, motivation, and educational value of music assessments.  

Hurst (1994) suggested that the criticism of music assessments in secondary music teaching 

should not be leveled so much at competition itself, but rather at the use of extreme measures 

employed to prepare for such activities.  

However, assessment practices could be the impetus to make people strive for 

improvement.  Battersby (1994), for example, maintained that music assessment is beneficial 

because certain forms of competition are evident in everyday life as students compete for 

admission to the top colleges, honor societies, the acquisition of jobs, and job promotions.  Hurst 

(1994) indicated that music competition provided a sense of accomplishment for students, 

maintained quality student performances, upheld high standards, provided a means of evaluation, 

and set clear goals for instruction. 

Rittenhouse (1989) found that many choral teachers chose not to participate in 

adjudicated music activities.  He found that some teachers used the contest experience to 

motivate students and promote musical growth.  In this way, contest participation raised the 

standards of the ensemble. 

Other research has suggested that teachers may not participate in choral assessment due 

to increased stress involving lack of confidence or increased teaching accountability (Dweck, 

2007).  Still, though choral teachers may face obstacles that impede participation, music contests 

are important components of musical development.   

Music festivals and advanced performance opportunities can expose music students to 

diverse musical situations outside of their community or classroom experience.  Rentz (1994) 

contended that students should be acquainted with a sufficient number of musical options during 
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their academic experiences in order to ultimately make informed choices regarding their future 

music involvement.   

Perrine (2013) reported that music teachers in Florida considered adjudicated 

performance events to serve the same purpose as non-music classroom assessments in an article 

that addressed the means by which practicing classroom teachers were held accountable for 

student learning.  Perrine wrote,     

These events, however, are also not entirely authentic student assessments, as they 

contain no pretest for comparison, do not track individual achievement or development, 

and do not indicate individual student learning. Just as music teachers spend a significant 

amount of time preparing for their evaluation at contests or festivals, standardized testing 

will most certainly affect what classroom teachers do in rehearsal each day.  Because job 

security or salary will depend on student test performance, it is not unreasonable to 

assume that musical performance might suffer as more time is devoted to test preparation 

(Perrine, 2013, p. 43).   

In a study that focused on teacher identity, Hedden (2007) found those with healthy role 

identities more likely to participate in music festivals.  She reported, moreover, that music 

educators’ positive attitudes enhanced student attitudes towards performance, singing, and 

overall self-perception.  

However, due to the high standard of achievement expected at performance assessment, 

fear and apprehension may occur.  Raynor (1981) recognized that although some individuals 

experienced a higher level of motivation when they are goal directed, which in turn influenced 

them to a higher level of productivity, this may work in reverse for others.  About such potential 

circumstances, Bailey and Davidson (2005) wrote, 
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The full potential of the music experience appears to be constrained by elitist notions of 

musicality.  The pure joy of singing, especially in public, is inhibited by feelings of 

inadequacy and the pressure to perform.  It appears that the dominant ideological attitude 

regarding musicianship . . .filters through to the amateur chorister and produces fears 

related to exposing a voice that may not meet a prescribed standard (p.299). 

  For instance, sight-singing anxiety may impede choral teacher participation in music 

contests.  Demorest (1998) studied sight-singing instruction and achievement in the secondary 

choral ensemble.  He specifically researched the level of success at the group level versus the 

individual level.  Although he agreed sight-singing was an important part of choral-musicianship, 

he found that many students leave high school without mastering this specific skill. 

  Surveys report diverse sight-singing procedures in rehearsal.  Daniels (1986) studied the 

Southeastern region of the United States and found that much of the time reported as sight-

singing procedure consisted of rehearsing individual parts on the piano rather than exposing 

students to original reading skill tasks or drills.  Additionally, sight-reading instructional time in 

the beginning chorus class was lengthy and shortened as the group was labeled advanced.  

 States differ in their sight-reading assessment requirements.  In Florida, a state that 

encourages adjudicated music festival participation; Brendell (1996) observed that teachers 

preparing for spring assessment were regularly using sight-singing procedures each day before 

their music repertoire rehearsal.  The instructional time was used to replicate the actual sight-

reading experience within the contest in order to prepare the students for the conditions of 

assessment.  

Demorest (1998) found that certain states relied heavily on sight-reading ability.  

However, all states do not include sight-reading as a requirement in choral assessment. 
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Norris (2004), a proponent for sight-reading standards, found that only twenty-five states 

included sight-reading in assessment activities and warned that this may diminish high principles 

for choral achievement skills.  Demorest (1998) argued the single most significant predictor of 

group sight-reading achievement to be the ethnic makeup of a school.   

Grant and Norris (1998) researched teachers and students from schools in four 

southeastern states to examine sight-reading skills.  Their results were the same as those found 

by Demorest, indicating that the ethnicity of the school was a predictor of sight-reading ability.   

Stamer (2006) suggested teachers seek performer input concerning choral assessment 

experiences in order to effectively determine students’ musical and educational growth.  

However, Rittenhouse (1989) found the chief concern of the performers in a competitive setting 

to be the outcome received from the adjudicators, which questions whether musical growth was 

the intended outcome or successful ratings. 

Additional conditions influencing non-participation in choral assessment appeared to be 

lack of equity among participating schools.  Moses (1970) acknowledged that some schools were 

reluctant to participate in contests because of the inequality found between them.  He referenced 

better facilities, larger budgets, the accommodation of school curriculum for extra rehearsal time 

in some areas, educational conferences, collaborative statewide concert opportunities, choral 

assessment, listening opportunities for choral performances and communication with colleagues. 

 Choral assessment requires a particular standard of repertoire.  Rentz (1994) studied 

repertoire choices that attract or detract from student interest.  Although repertoire preferences 

differed and subjects responded inconsistently to examples within stylistic categories, students 

responded positively to different genres, no matter their former training or reading abilities.  
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Findings showed that the responses in select and non-select choirs were similar when compared 

to several variables.  

Hunt (2009) suggested that participants’ perspectives are significantly influenced by 

geographic location.  Therefore, teachers assigned to rural schools may find it more difficult to 

participate in choral activities.   

Recruiting and retaining students is a responsibility of all extra-curricular teachers.  

Kersaint, Lewis, Potter, and Meisels (2007), found attrition to be greater in small schools as 

teachers move to larger schools with fewer poverty issues, more curricular offerings and 

opportunities.  Dweck (2007) stated that poor performance from lack of ability negates the 

importance of effort in teachers as well as students, which can result in a feeling of helplessness 

and promote isolation. 

“Rural schools and communities are increasingly invisible in a mass society that is 

fundamentally preoccupied with its urban identity, its urban problems, and its urban future” 

(Johnson, 2005, p. VII).  “Though teacher shortages are found in all areas—urban, suburban and 

rural—there are demographic differences.  Available information suggested that rural areas, 

especially, are finding it increasingly difficult to attract and retain well-qualified new teachers” 

(Jimerson, 2003, p. 7).  

 Inequality of teacher income appears to be a challenge facing rural schools in recruiting 

and retaining high quality teachers.  Nationally, rural teachers earn less than others (Jimerson, 

2003).  Results from analyses suggest that the Southeast (South Carolina, North Carolina, and 

Florida), the Mid-South Delta (Alabama, Mississippi, and Louisiana), the Southwest (Arizona 

and New Mexico), and Appalachia (Kentucky and Tennessee) are the nation’s highest priority 

rural regions (Jimerson, 2004, p. 18).  
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Society’s obligation to educate is not dependent on demographic good fortune, and a 

child’s right to an education should not be compromised by geography or be dependent on their 

parents’ mobility (Johnson, 2005).  Hancock (2008) suggested a concentration on helping 

teachers deal with challenging working conditions no matter their school location, which may 

promote music teacher retention.  If teachers are in a position for a length of time where they can 

prepare students for assessment, raise funds for adequate uniforms, and develop a quality 

program of repertoire, they could possibly build a program that may be supported by the 

community and administration.  

 Hurst (1994) said, “Organizations such as the National Education Association, the 

National Association of Secondary Principals, the Music Educators National Conference, various 

state music teacher organizations, and various state-run leagues or conferences should take a 

more aggressive stance in establishing and enforcing guidelines for preparation for, and 

participation in, competitive music activities” (pp. 129-130).   
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CHAPTER 3 
 

QUANTATIVE METHOD 

The quantitative phase of this study utilized a spreadsheet, provided by the AVA 

Executive Secretary, of AVA choral teacher participation data for the years 2012 – 2013.  It 

included participation data for Alabama schools and their choral teachers by AVA district in the 

following categories: (a) Fall Workshop, (b) Outstanding Choral Student, (c) Outstanding 

Accompanist, (d) Music Education Scholarship Applicant, (e) All-State Show Choir Audition, (f) 

All-State Show Choir Festival, (g) Alabama Music Educators Association (AMEA), (h) All-State 

Choral Festival Audition, (i) All-State Choral Festival, (j) State Choral Performance Assessment 

(SCPA), and (k) Small Ensemble Assessment.  According to the AVA Executive Secretary, this 

information is gathered annually and recorded with a finalized list completed by the end of each 

school year, usually in May. 

The spreadsheet included notations about various ways in which choral teachers were 

accommodated in cases of school schedule conflicts with AVA event dates.  For example, if an 

alternate site was needed the school was allowed to participate at another AVA site.  For purposes 

of the present study, those schools were counted in their home district.  

The spreadsheet specified whether schools were public or private and listed the various 

levels: elementary school, middle school, high school, and collegiate.  Because this study focused 

only on public high schools, all schools not listed as public high schools were removed.  In some 

instances schools were categorized as freshman academies, or ninth-grade facilities, which joined 
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with neighboring senior high schools for AVA activities.  In these instances, the schools were 

both counted as the same participant school.  

Using the AVA spreadsheet, a new database (Appendix C) was constructed to address the 

research questions specific to this study.  It included school name, teacher name, choral district, 

All-State Choral Festival attendance, SCPA attendance and AVA choral teacher membership.  

Because numerous Alabama public high schools did not appear on the initial AVA spreadsheet 

provided by AVA officials, missing schools were added to the new database.  I referred to the 

Alabama State Department of Education (ALSDE) website to obtain the names of missing 

schools.  Because school names on the state website were sometimes ambiguous as to school 

level, schools were contacted or the school websites were researched to clarify whether they 

should be included in the study.  

The AVA spreadsheet was alphabetized by school name and categorized by AVA district.  

The ALSDE website also served as the source of demographic information for all schools listed in 

the new working database.  For purposes of this study, relevant data consisted of school ethnicity 

(percentage of White students), FRL (percentage of students qualifying for free or reduced lunch), 

and school size (total number of students) and were compiled as follows:  

1. The ALSDE website listed enrollment by number of students per grade and total 

number of students per school.  If a school consisted of grades other than 9 – 12, only 

the number of individual students in grades 9 – 12 was totaled for use in the school 

size category. 

2. The number of students qualifying for free lunch and reduced lunch were listed 

separately.  I added the free lunch numbers to the reduced lunch numbers and 

compared them to student enrollment to determine FRL.   
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3. Ethnicity reports included total number of students per school categorized into the 

following groups: Asian, Black, Hispanic, Indian, Multi-Race, and White.  The 

number of white students was compared to student enrollment to determine ethnicity 

percentages.  In accordance with the Family Educational Rights and Privacy Act 

(FERPA), the Alabama State Department of Education website did not include an 

ethnicity population of ten students or less.  Therefore, in some rare cases, all students 

in some public high schools were not entirely represented. 

 School and teacher names on the new working database were replaced with numbers (N = 

355) in order to provide anonymity for publication purposes.  The raw data were retained for 

reference, labeled 2012 – 2013 AVA Key, and stored in the University of Alabama Music 

Education Office. 

  A final working database was constructed.  It included the categorical variables 

participation in AVA (0 for non-participation and 1 for participation) and choral teacher 

membership in AVA (yes/no).  It also included the continuous variables: ethnicity, FRL 

percentage, and school size.   

 Means were calculated for ethnicity, FRL, and school size and were disaggregated by 

AVA district.  Percentages of choral teacher membership in AVA and non-participation in AVA 

events were calculated and disaggregated by AVA District.  Data were uploaded to SPSS 

(Version 22).  A one-way ANOVA test was performed to determine whether the continuous 

variables of ethnicity, FRL, and school size affected the categorical variable of mean measure of 

non-participation in AVA events.  
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CHAPTER 4 
 

QUANTATIVE RESULTS 
 

Percentage of choral teacher AVA membership and non-membership for the 2012 – 2013 

school year was computed and disaggregated by AVA district (Table 1).  Teacher non-

membership in AVA ranged from 21 percent in AVA District III to 75 percent in AVA District I.  

These percentages suggested a wide range of AVA membership between AVA Districts.  The 

mean of the AVA District percentages showed that 49 percent of public high school teachers did 

not participate in AVA as members in 2012 – 2013.  

Findings showed that membership was highest in AVA District III and AVA District V.  

These AVA Districts are geographically smaller than other AVA Districts (Appendix A) and 

include some of the most heavily populated counties in Alabama: Jefferson, which ranks first 

(658,327) and Madison, which ranks third (342,762) (United States Census Bureau, n.d.). 

AVA District III includes the city of Birmingham and District V includes the city of 

Huntsville.  However, other districts with large population centers, AVA District VI and AVA 

District VII, which include the counties of Montgomery (229,293) and Mobile respectively 

(413,590), did not evidence high AVA membership rates (United States Census Bureau, n.d.). 

AVA Districts I, IV, and VI, which are all rural AVA Districts, demonstrated the highest 

rate of choral teacher non-participation.  Those AVA Districts all were above 50 percent non-

participation.  Findings showed that in AVA District II, which includes the University of 

Alabama, 40 percent of the choral teachers were non-members and in AVA District VI, which 

includes Auburn University, 68 percent of choral teachers were non-members.   
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 Percentages for non-participation in AVA events was computed and compared by district 

(Table 2).  Percentages ranged from 40 percent in AVA District III to 83 percent in AVA District 

I.  Five of the seven districts showed higher levels of non-participation in AVA events than 

participation in AVA events.  Unlike AVA membership, non-participation in AVA events was 

more consistent across AVA Districts.  The mean of the AVA District percentages showed that 65 

percent of public high school teachers did not participate in AVA events in 2012 – 2013. 

 AVA District III and AVA District V, the only districts that evidenced participation of 

more than 50 percent in AVA events, correlated with Table 1.  It showed them to demonstrate the 

highest AVA membership.  As reported earlier, both of these AVA Districts are generally urban 

and appear to be geographically small, consisting of two counties each.  Notably, AVA District 

III, which demonstrated the highest percentage of participation in AVA events, is the district that 

includes Samford University, where AVA All-State Choral Festival is held. 

 Means and standard deviations were computed for ethnicity, FRL and school size by 

district (Table 3 and 4).  Ethnicity ranged from M = 47.4 White students in AVA District III to M 

= 77.5 White students in AVA District I.  AVA District I and AVA District IV, predominantly 

rural districts, showed the highest mean of White students.  The mean of means for White 

students in Alabama public high schools was M = 60.5.  

 FRL ranged from M = 47.4 in AVA District V to M = 62.9 in AVA District VI.  FRL 

demonstrated the lowest variance in continuous variables among AVA Districts.  The mean of 

means for FRL was M = 57.67. 

 School size ranged from M = 430.7 students in AVA District I to M = 877.8 students in 

AVA District III.  AVA District III and AVA District V, predominantly urban districts, showed 

the highest mean school size.  The mean of means for school size was M = 448.3. 
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An Analysis of Variance revealed the following: (a) ethnicity was not a significant 

indicator of AVA participation, F(1, 352) = .458, p = .499, (b) school size was a significant 

indicator of AVA participation, F(1,353) = 48.39, p < .001, and (c) FRL was a significant 

indicator of AVA participation, F(1,353) = 169.5, p < .001.  

Schools with an average smaller enrollment demonstrated a lower AVA participation rate 

(non-participating schools M = 414.99; participating schools M = 983.03).  Schools with an 

average higher FRL status demonstrated a lower AVA participation rate (non-participating 

schools M = 63.74; participating schools M = 49.05).  
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Table 1 
 
Public high school choral teacher non-membership in AVA by AVA district 
 
AVA Member 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

 
7 

 
Yes 

 
13 

 
29 

 
30 

 
27 

 
15 

 
54 

 
24 

 
No 

 
40 

 
19 

 
  8 

 
37 

 
  7 

 
26 

 
25 

 
Total 

 
53 

 
48 

 
38 

 
64 

 
22 

 
80 

 
49 

 
% No 

 
75 

 
40 

 
21 

 
58 

 
32 

 
68 

 
49 
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Table 2 

Public high school choral teacher non-participation in AVA events by AVA district 
 
Participation 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

 
7 

 
Yes 

 
9 

 
14 

 
24 

 
20 

 
12 

 
21 

 
13 

 
No 

 
44 

 
34 

 
14 

 
44 

 
10 

 
59 

 
36 

 
Total 

 
53 

 
48 

 
38 

 
64 

 
22 

 
80 

 
49 

 
% No 

 
83 

 
70 

 
40 

 
67 

 
45 

 
74 

 
73 
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Table 3 

Mean ethnicity, FRL, and school size for all Alabama public high schools by AVA district  
 
Variable 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

 
7 

 
Ethnicity 

 
77.1 

 
53.5 

 
49.9 

 
71.6 

 
63.9 

 
52.6 

 
56.5 

 
FRL 

 
53.8 

 
61.8 

 
56.8 

 
60.4 

 
47.9 

 
62.8 

 
60.5 

 
School size 

 
433.2 

 
508.3 

 
863.2 

 
486.4 

 
834.2 

 
581.8 

 
721.2 
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Table 4 

Standard deviation for ethnicity, FRL, and school size for all Alabama public high schools by 
AVA district  

 
Variable 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

 
7 

 
Ethnicity 

 
24.5 

 
35.3 

 
37.9 

 
25.3 

 
26.6 

 
31.6 

 
31.3 

 
FRL 

 
14.8 

 
21 

 
25.2 

 
16.1 

 
21.3 

 
19.1 

 
20.0 

 
School size 

 
   280 

 
 457.4 

 
 487.4 

 
  284.6 

 
 588.6 

 
 456.3 

 
 583.8 
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CHAPTER 5 
 

QUALITATIVE METHOD 
 

The first portion of the qualitative phase of this study consisted of interviews with non-

participating choral teachers from all Alabama AVA Districts.  As in the quantitative portion of 

the study, the participant list included only public Alabama high schools, which were categorized 

as either active or inactive in (a) AVA membership, and (b) SCPA and All-State Choral Festival 

events during the 2012 – 2013 school year.  As recommended by Moore and McCabe (2006) 

interview participants (N = 7) were chosen representing each of the seven AVA Districts by a 

system of simple random sampling.  

 Potential interview participants were contacted via telephone by first communicating with 

officials at their respective schools.  Upon contacting the schools, I informed school officials of 

my title and my position, and then offered an explanation about the reason I wanted to contact the 

potential interview participant.  Because some choral teachers listed on the 2012 – 2013 AVA 

spreadsheet had changed schools due to restructured programs or other professional 

considerations, some additional potential participants were selected through a second random 

procedure.  The initial contact procedure was then duplicated.   

 The interviews were conducted during May of 2014.  As choral teachers were interviewed, 

I relied on (a) their personal interest in the music learning of their students and (b) their desire to 

communicate to others in the field the realities of the particular circumstances that might have 

influenced their decisions about AVA participation.   

 Brevity in the number of questions asked was necessary to encourage participation.  
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Moreover, to encourage honesty and the freedom to speak openly, I ensured each choral teacher 

that their names and the names of their school and their school district would not be revealed in 

any report.   

 Seidman (2013) suggested that recounting narratives of experience has been a consistent 

means of sharing experiences throughout recorded history.  He suggested that getting people 

involved in the inquiry is the avenue to gain meaning and understanding.  Similar to Seidman’s 

recommendations about the interview process, questions were designed as open-ended and 

conversational.  This structure provided a comfortable atmosphere of conversation in which the 

interview participants were afforded an opportunity to explain their various thoughts about AVA 

non-participation within the context of their current specific school situation.  

 “The goal is to have the participant reconstruct his or her experience within the topic 

under study” (Seidman, 2013, p. 14).  Hoping to reveal personal perspectives from the inside 

looking out, specific items of interest were generated to encourage genuine answers from 

participants and to attempt to elicit an accurate reconstruction of participants’ personal 

experiences.  I began by asking the following questions: 

1. What influenced your decision not to participate in the Alabama All-State Choral 

Festival in 2013? 

2. What circumstances influenced your decision not to participate in Choral Performance 

Assessment in 2012-2013? 

3. Do you plan to participate in these AVA events in the future? 

  “Qualitative research lies with the idea that meaning is socially constructed by individuals 

in interaction with their world” (Merriam, 2002, p. 2).  During the interviews, I also attempted to 

allow for themes to emerge spontaneously by asking additional open-ended questions.  As 
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recommended by (Bergold, 2012), I relied on a participatory research interview process that 

allowed the participants to describe how they dealt with both the existential challenges of the 

school routine and participation in AVA and AVA events specifically.  Choral teacher practices, 

learning strategies, and long-term goals appeared to be a common thread during the phone 

interviews.  

 The interviews were recorded using a digital audio recording device.  They were later 

transcribed, yielding 52 pages of text.  

Grounded Theory Analysis   

As described by Creswell (2003), interview transcripts were analyzed using a grounded 

theory method.   

In the grounded theory approach, the researcher attempts to derive a general, abstract 

theory of a process, action, or interaction grounded in the views of participants in a study.  

Two primary characteristics of this design are the constant comparison of data with 

emerging categories and theoretical sampling of different groups to maximize the 

similarities and the differences of information (Creswell, 2003, p. 14). 

 In qualitative research, codes are words or short expressions that symbolically assign a 

collective attribute for a portion of narrative.  Codes evolve “in the transitional process between 

data collection and more extensive data analysis” (Saldana, 2009, p. 4).  According to Saldana, 

such occurrences are common: 

In larger and complete data sets, you will find that several . . . of the same codes will be 

used repeatedly throughout.  This is both natural and deliberate – natural because there are 

mostly repetitive patterns of action and consistencies in human affairs, and deliberate 
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because one of the coder’s primary goals is to find these repetitive patterns of action and 

consistencies in human affairs as documented in the data (Saldana, 2009, p. 5). 

 Codes emerged as I read through the non-participating choral teacher interview transcripts.  

For example, I circled or highlighted prominent or repeated words and passages.  Next, as 

common words and phrases emerged, subject lists were developed in order to provide a more 

thorough second reading of the material.  

 Related text was highlighted and labeled by category.  After further inspection, subjects 

were identified by codes.  The quotes that supported the use of these phrases were categorized and 

narratively aligned with a categorical heading.  Occasionally, phrases were used independently.  

Other times, phrases were applicable to multiple code groups. 

 “Although unreliability is always present to a certain extent, there will generally be a good 

deal of consistency in the results of a quality instrument gathered at different times” (Carmines & 

Zeller, 1979).  The next phase included a second researcher.  I provided the narrative coding 

interpretation for agreement. 

 To minimize the chance of errors from coding, the second researcher was asked to analyze 

the transcripts alone.  The names of teachers, schools, and AVA Districts were physically and 

intentionally blacked out in order to ensure a blind reading during all analyses of the transcripts.  

This aided in the elimination of bias concerning regional areas, schools, or teacher personalities.  

 After discussions between the researcher and the second researcher, ten preliminary codes 

were decided upon as follows: 

1. Talented students 

2. Teaches classes other than choir 

3. Vocal Level 1 is Music Appreciation (non-singing/non-performance) 
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4. Not enough money (limited resources) 

5. Isolation 

6. Lack of administrative support 

7. Participated in AVA in the past 

8. Plans to participate in future AVA events 

9. Not able to participate in AVA events 

10. Not supportive of the AVA organization 

 After additional independent coding and discussion, the ten codes were simplified and 

categorized into five themes.  The five themes were as follows:  

1. I did not attend AVA events because of budget considerations. 

2. My school situation is not conducive to AVA participation. 

3. I teach classes other than chorus. 

4. I am not supportive of the AVA organization. 

5. The students in my school are capable of AVA participation.  

 As discussed previously, though all research will evidence a certain degree of 

unreliability, qualitative research procedures can produce high levels of agreement and reliable 

conclusions (Carmines & Zeller, 1979).  Following various discussions between the researcher 

and the second researcher about the codes and the themes, agreement (inter-rater reliability) was 

reported as 100 percent.  The five themes served as the conceptual framework for generative 

questions asked during the next qualitative phase of the study.   

Interpretive Phenomenological Analysis   

“A set of themes is a good thing to emerge from analysis . . . rich discoveries can be made 

with specific coding methods that explore such phenomena as participant process, emotions and 
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values” (Saldana, 2009, p. 13).  The expected outcome of coding and thematic categorization 

provided insight into choral teacher experience through the sharing of ideas.  However, these 

themes, on their own, were insufficient in providing more specific answers to the research 

questions investigated in this study.  

 To further clarify themes from the first qualitative phase, a second, more open-ended 

qualitative phase was completed.  It consisted of additional contacts with choral educators who 

were not part of the interview phase.  This occurred during a focus group style workshop session 

at the AVA Fall In-Service Workshop at the University of Alabama on September 5, 2014.  The 

attendees (N = 35) included choral teachers who participated in student AVA events, and choral 

teachers who did not.   

 My own perspective as a choral teacher, who possesses an identity that could be 

understood by participants as an insider, aided in the dynamic process associated with the second 

qualitative phase of this study.  During the focus group session, I showed a PowerPoint 

presentation, which was used to introduce the study.  It included the ten preliminary codes and 

five themes.  The session attendees were then asked if any of the themes resonated with their 

current teaching situation using the following prompts: 

1. Do any of these themes resonate with you? 

2. Do any of these themes not resonate with you? 

3. Which themes apply specifically to (or not to) your circumstances? 

The discussion was dynamic and responses were informative.  Though many individuals 

chose to speak publicly during the session, others stayed after the session to discuss more in-depth 

concerns privately.  The session and all conversations following the session were audio recorded 
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using a digital recording device.  The recording was later transcribed verbatim to protect the 

integrity of the verbal investment of the speaker, which resulted in 28 pages of text.   

The discussion of thematic material closely tied to individual choral teacher’s perceptions 

of the reality of music education in their school, their district and personal perceptions of AVA 

non-participation.  A number of choral teachers provided contact information and expressed a 

willingness to stay connected in case further clarification was needed.  During the fall of 2014 and 

the spring of 2015, additional interviews (N = 39) were conducted with choral teachers 

(participants and non-participants) and other follow up contacts were made by email, phone calls, 

text messages, and personal conversations. 

 Similar to Larkin (2003), the methodology used for analyses of transcripts generated 

during the focus group session and subsequent contacts was Interpretive Phenomenological 

Analysis (IPA) (Faulkner & Davidson, 2004; Smith, Jarmen, & Osborn, 1999; Smith & Osborn, 

2003).  According to Larkin (2003), 

Interpretive Phenomenological Analysis is an approach to psychological research.  It has 

been developed to guide the design and conduct of small-scale, in-depth qualitative 

research studies.  It is concerned with understanding people’s experiences of events, 

relationships or processes, which are of some significance to them. 

Through choral teachers’ involvement in or with school music, as students, educators, pre-service 

teachers, or parents, the participants’ collective experiences provided numerous insights about 

AVA participation.   
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CHAPTER 6 
 

QUALITATIVE RESULTS 

 As reported earlier, participant interviews were recorded and transcribed.  Also, as 

previously reported, a grounded theory coding method was used.  The process of identifying 

common phrases from AVA non-participants allowed a second researcher and I to arrive at the 

first set of codes.  After discussion, it was decided to use the following ten most prevalent codes.  

Codes 

Talented students.  Numerous statements from AVA non-participants seemed to indicate 

that they were proud of the ability of the students in their choral programs and wanted them to 

participate in AVA events.  For example, in one interview a teacher expressed, “It really is 

unfortunate (the inability to participate) because we have some talented kids here.  They have the 

ability.”  This non-participant teacher taught in a low-income school but had a thriving program.  

She said, “We average 60 – 100 kids every year.” 

Teaches classes other than choir.  Often, when contacting the initial school official in 

the office and requesting the choral music teacher, I would be connected to a band teacher or a 

musical theatre teacher.  A respondent, when I asked about her music program explained, “I teach 

Theatre.”  Another said, “Well, actually I’m not really involved in that (AVA).  I’m the band and 

choral teacher here, but I basically only do band.” 

Vocal Level 1 is Music Appreciation.  Several respondents revealed that they often were 

asked to teach music classes to non-performing groups.  Such classes are regularly taught using 

the course description, Vocal Level I.  This course, according to respondents, is often one in 
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which students are placed without requesting it during the enrollment process.  For example, one 

respondent said, “They (the students) don’t have anywhere to go.  They don’t choose at all and 

it’s just a fine arts requirement.”  Another respondent said, “I actually teach . . . Music 

Appreciation.  But on the course of study, as far as the state is concerned, [the course is] called 

Vocal Level I.” 

Not enough money (limited resources).  Budgeting was a common problem mentioned 

by these non-participating choral teachers.  Several respondents suggested, for instance, that a 

lack of financial resources in their particular schools constituted a key factor in non-participation.  

According to these respondents, AVA events require a sizable investment that is not always 

readily available without fund-raising or without students paying their own way.  One said, for 

instance, “We don’t participate because of lack of income.”  Another stated, “We perform, we do 

concerts so that’s just been profitable for us because we don’t operate out of a budget...and you 

know it’s hard to participate with no monies.” 

Isolation.  Isolation from AVA and AMEA generally, and the AVA leadership 

specifically, constituted common themes among interview respondents.  A respondent from an 

AVA District in the southern part of Alabama said, “If you are not a part of that system or clique 

then you’re not wanted to do anything.”  An inactive professional organization member appeared 

to be so separated from AVA that the respondent was confused about the acronyms, AVA and 

NAfME.  Another respondent stated, “I didn’t participate [in AVA events] just because I 

personally didn’t renew my MENC membership . . . which is now whatever that new association 

is called . . . .”  In short, though MENC (Music Educators National Conference) was officially 

changed to NAfME on September 1, 2011, this respondent was unaware of the name change. 



 

36 

Lack of administrative support.  Numerous respondents noted the inability to participate 

in AVA events due to lack of administrative support.  One ten-year teaching veteran explained her 

professional situation by stating, “I haven’t always had the cooperation from administration that 

I’ve needed.  I mean, everything I do for these children is just fighting to make it happen, fighting 

to make it happen.”  Another respondent reported, “This is my first year at this school.  The 

reason I left my previous school is because the administrator felt the program had no value and 

they cut the choral program and the theatre program at the school.”  A respondent with a large 

choral program said, “I was so frustrated with the programs and the lack of money and the lack of 

interest...and I don’t mean from the students.” 

Participated in AVA in the past.  A veteran teacher was eager to talk about the way 

things used to be in Alabama choral music education.  The respondent said,   

Now, I’ve been teaching 34 years and when I first started to teach, I was a member of 

AVA.  I had a choir and over the years scheduling changed.  I did (participate in student 

events) back in the 1980’s.  I did take them to All-State and solo and ensemble and all that 

stuff.  Things have changed.  When I was in high school, I would participate every year in 

AVA but I’m sure that things have changed since 1985 and we just can’t. 

Plans to participate in future AVA events.  One respondent revealed that he had moved 

from a school that boasted a large program to work with a smaller choral program because it was 

in the county in which he lived as a child.  He shared that his new teaching appointment was at a 

school with a more supportive administrator.  He articulated his desire to eventually join the AVA 

organization and participate in activities again.  Although he was not totally supportive of the way 

AVA was structured, he planned to participate in future activities and make a difference in the 
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organization.  He said, “If we (choral teachers) are going to change the image of the organization 

(AVA), they (AVA leaders) need to want to change the image of the organization.” 

Another teacher was surprised when I addressed her by the name of a teacher long 

removed from the school.  This name, however, was the one listed on the original AVA data 

sheet.  She said, “I’m not sure who that is.  There really wasn’t a program here until I got here.  

They had one about six or seven years ago.”  When asked if she might participate in the future she 

replied, “Not this season, but definitely the next year for sure.”  This respondent expressed a great 

deal of support for SCPA.  She said, “The experience of getting to work hard, to meet a goal, to 

be judged to see how other people perceive you.  That’s a good way to kind of find out where you 

are on the spectrum and where you need to work . . . where you need to build to.  It’s good for 

experience and exposure.”   

Also in favor of AVA events, a respondent who was new to her present school stated that 

the AVA was good for students because it prompted student relationships.  She said, “You get to 

know students that are just as passionate about sharing an experience together . . . like if you may 

be kind of an outcast at school.  Many people might not understand your passion, but when you to 

go places like All-State, you kind of see the students who want to do this for a career . . . also you 

see students that have loved this (All-State) and done this for years and years and years.” 

 Not able to participate in AVA events.  Several respondents commented on the recent 

trend of schools alternating schedules, which interfered with successful choral performance 

planning and program experiences.  One teacher justified her decision not to participate in AVA 

activities because of the school schedule.  She stated, “We did block scheduling for a period of 

time, they (administration) took out choir and our schedule has just not been conducive to that 
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(AVA participation).”  Another respondent said, “I haven’t always had the cooperation I’ve 

needed, even to us not having (in-school) choir classes.”   

Not supportive of the AVA organization.  Numerous respondents simply were not 

supportive of AVA due to a perceived lack of confidence in AVA being responsive to their 

specific needs.  For example, a former AVA participant stated, “We used to have a lot of general 

meetings about this . . . in the past years at All-State and Fall Workshop about the prices of 

everything and the response that always comes back from the board is to do more fundraising.  

Really?  I can’t do any more fundraising.  Doing more fundraising is not the answer, you know?  I 

am sure that you don’t have to charge me 200 or some odd dollars every time my kids want to 

audition for something.”  Another participant claimed, “We have a choral class but we’re not 

active in anything that [AVA] does.” 

Themes 

Like the coding phase, the thematic analysis phase also involved a second researcher.  

During this portion of the study, we discussed the ten codes further and merged them into the 

following five themes.  

I did not attend AVA events because of budget considerations.  Budget considerations 

appeared to be one of the stronger themes.  Respondents often placed the responsibility of budget 

limitations that lead to AVA non-participation on their school.  For example, one said, “You 

know . . . if we had a bigger school system and more money, we could offer more stuff.”  Such 

concerns often were connected to the reality that smaller schools possess fewer resources.  For 

instance, one participant said, “They (the administration and community) want us to sing, but 

nobody wants to finance us, nobody wants to help us.”  
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My school situation is not conducive to AVA participation.  We found that the teaching 

situation and various job requirements constituted a significant influence in respondents’ 

justification for non-participation in AVA events.  For example, some of the responses centered 

on school responsibilities that took time away from teaching tasks.  One participant, for instance, 

agreed to the interview, but hurriedly answered questions because of school duty obligations.  He 

said, “Ok . . . well . . . I’ve got to go out to the bus, the bell is getting ready to ring.”  He justified 

his decision not to participate in AVA by indicating his students lacked ability, saying, “I have a 

choral class but they’re not geared to that level of singing performance.” 

Another respondent stated, “Once upon a time we had an art teacher and a drama teacher 

and when cutbacks came in we no longer had either of those, so that’s why music appreciation 

became kind of important for kids to have.”  However, she then added that music appreciation 

classes were dwindling, “Last year I had five classes and this year I only have two.” 

I teach classes other than chorus.  A veteran teacher respondent reported that choral 

music education was enjoyable for her when the school was able to support an arts program.  But 

her current schedule included only non-performance Vocal Level I classes and courses in business 

technical instruction.  She stated, “So I’m a Career Tech teacher too.  I also have a degree in 

business and I also teach Accounting.  There’s another thing that came into play with a new 

course that came under the state this year called Career Preparedness.  I’m teaching three classes 

of that.”  When asked how many years had passed since she had taught a traditional choral class 

she responded, “Uh . . . probably five or so.”  The apparent reality that choral teachers in Alabama 

often must teach non-music courses in addition to music courses and that this specific 

circumstance influenced decisions to forego participation in AVA events was a recurrent theme 

throughout the interview participant data.  
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I am not supportive of the AVA organization.  Numerous responses centered on the 

theme that AVA is to some extent disconnected from some choral teachers in the state.  

Comments were at times focused on the leadership structure of the organization and the notion 

that it tends to be controlled by the same people.  A non-participant referred to the AVA 

organization in a negative professional manner claiming, “It (AVA) is a good old boy system.”  

Another respondent said, “I want to say this in a nice way.  It’s very political.”  A third 

respondent shared, “It’s the same people who rotate over and over again.” 

 The students in my school are capable of AVA participation.  Though the interview 

participants were all non-participants, many of their remarks supported the notion that their 

students were capable of succeeding in AVA events.  However, one respondent said that his 

students preferred repertoire that was not considered by AVA to be high quality choral music.  He 

said,  

They have the abilities but they’re just not interested because they are not accustomed . . . 

and I’m trying to teach them if they go on to the college level . . . you’re going to need to 

know the classics and you know the other parts of vocal music . . . other than just gospel.   

Another respondent, with one choral class said, “I have a talented group, a small group.  They 

love spirituals, they love contemporary.”  Another respondent, a first year teacher with only one 

choral class, said, “I try to do a broad spectrum of spirituals, pop music, and modern music.  I 

can’t participate this season but the next for sure.” 

IPA  

During the second qualitative phase of this study, additional Alabama choral teachers (N = 

59) were asked to discuss their experiences with AVA as it related to the five themes from the 

first qualitative phase of the study.  As earlier reported, these contacts occurred during a focus 
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session at the AVA 2014 Fall Workshop, the first professional organizational gathering of the 

school year, and during additional interviews and personal contacts during the fall of 2014 and the 

spring of 2015.  Also as earlier reported, my own perspective as a choral teacher, who possesses 

an identity that could be understood by participants as an insider, aided in the dynamic process 

associated with the second qualitative phase of this study. 

As reported in the Method portion of this study, similar to Larkin (2003), the methodology 

used for analyses of transcripts generated during the focus group session and subsequent contacts 

was Interpretive Phenomenological Analysis (IPA) (Faulkner & Davidson, 2004; Smith, Jarmen, 

& Osborn, 1999; Smith & Osborn, 2003).  Unlike the coding phase and the thematic analysis 

phase, I did not invite a second researcher to join me in this process. 

 I did not participate in AVA events due to budget considerations.  Funding is a subject 

many choral teachers, both members and non-members of AVA, were willing to discuss.  One 

AVA member respondent cited difficulty with AVA fees, saying, “Asking my students for $30.00 

is a big deal.  Some of my students can barely afford lunch money, so asking them to give money 

for a voluntary event is difficult.  I cannot force them to come up with money they don’t have.”  

Another respondent commented, “I have always enjoyed taking students to SCPA.  It gives our 

students another performance venue.  I really think, however, the activity should be funded on a 

per ensemble scale rather than a per student amount.” 

 Another respondent, suggesting that certain AVA fee requirements might be unfair, said, 

“A fifty-dollar school fee for an event? That’s inequality if two children participate versus twenty-

five children participating.  The ones with the smaller number are probably struggling anyway.”  

These respondents made it clear that fees for their constituent student populations were often 

simply unavailable, emphasizing on a number of occasions the various challenging socio-
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economic situations affecting their schools and consequently their ability to participate in events 

outside their schools. 

 Frequently, AVA was discussed as being at least partially responsible for budget concerns 

at the student and parent level, the institutional level, or both.  This idea was reinforced by a 

respondent, who explained his lack of participation because of, “The lack of the monies 

involved.”  Another said, “They (AVA) have increased fees like crazy and in an economy where 

every school system is struggling for every penny that they can get just even to maintain a 

program, then from the organization’s standpoint, why are we making it harder or more 

expensive?”   

In contrast, some respondents reported sufficient financing.  They claimed, “Budgeting is 

not a factor in my system.  Students are required to pay fees, part of which is intended to pay 

students’ SCPA registration.”  This respondent, from District III, found students capable of 

paying fees and noted institutional support, saying, “In addition, the BOE (Board of Education) 

pays for our transportation to SCPA.  Membership is expensive, but it can be paid for from my 

county.”  This positive circumstance was eluded to by another respondent, who said, “Our 

students pay for any type of honor bands, choirs, All-State, etc., that they participate in, so 

budgeting is not the issue.” 

Still, another respondent suggested that AVA fees were not only a burden for students.  He 

commented, “I, personally, do not attend AVA meetings or activities unless I have students 

involved.  I cannot attend those for instrumental, choral, and general music (I teach all), or I 

would be more stretched than I already am.”  Still, despite this job-related factor, the respondent 

found budgeting satisfactory.  Another reported, 
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My fine arts coordinator is supportive of choral programs in the schools and promotes 

participation in AVA.  Participation in workshops, SCPA, Solo and Ensemble, and All-

State, not show choir, is strongly encouraged and incentivized by means of graduated 

supplemental income. 

One respondent reported, however, that although AVA fees could be expensive, his school 

was willing to support them.  He said, “In my system AVA membership is required.  To pay for 

workshops, I take it out of a budget then out-of-pocket.” 

My school situation is not conducive to AVA participation.  As referenced in the 

coding and thematic analysis portion of the present study, a number of respondents referenced 

various matters about their school situation and how it influenced their participation in AVA.  As 

I further clarified this theme during the second qualitative phase of the study, I found that 

responses generally grouped into several interesting sub-categories. 

Scheduling Conflicts.  Scheduling conflicts constituted a noticeable condition that 

determined AVA involvement.  These conflicts often appeared to be due to lack of administrative 

support or insufficient choral classes during the school day and calendar year.  Respondents often 

alluded to AVA events conflicting with school timetables.  For example, nearly all schools are 

forced to comply with mandatory spring assessment schedules.  Also, spring break schedules tend 

to not be consistent throughout the state.  Therefore, according to respondents, AVA was not 

always able to accommodate their specific school or school district.  

  One respondent remarked, “Scheduling issues cause [balance] issues, therefore, that’s why 

I choose not to attend SCPA.”  A second participant stated, “Spring Break for my school falls 

during SCPA.”  Another respondent focused on his specific daily schedule.  He said, 
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The block system really hurt me at one time.  You know we get new kids in January and 

we go to competition in February and they don’t know how to say sight-read, so it was 

not possible.  So, for three or four years we didn’t even go to district. 

   Limited availability of hours during the day also posed a problem.  One participant said, 

“The onslaughts of AP (advanced placement) courses are pulling kids out of electives.  It’s a 

catch 22 . . . they just can’t fit it into their schedule.”   

 Another respondent focused on the AVA requirement that students must be enrolled in a 

music class to participate in AVA events.  He reported, “They are capable, ability-wise, yes.  

They are just not always capable, qualification-wise, due to class scheduling.”  An email 

correspondence with an event participant shed additional light on various scheduling conflicts as 

follows.  He said,  

Last year, I did not have anyone that qualified for All-State because of the year round 

membership in a choice class stipulation.  This year I have two that are auditioning for 

All-State.  They have completed their health requirements through an online summer 

course and therefore are signed up for choir both semesters.  Every single member of my 

choir this year is a band student.  Their PE credit comes from marching; therefore they can 

sign up for last period.  They are all very musically talented.  They are also all very 

musically stretched. 

Administrative Problems.  As I further clarified themes that centered on the lack of 

administrative support, I found such concerns to remain prevalent among participants in this 

portion of the study.  One respondent shared, for instance, “The superintendent felt the program 

had no value and they cut the choral program and the theatre program at the school.”  Another 

participant reported the effects of administrative pressure, saying,  
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They (administrators) want . . . a performance ready for everything . . . but as an educator 

that’s not what’s important when it comes to choral.  We take about two days out of the 

week to sit and actually work on music reading.  My principals, you know, they want lots 

of performances, and they want a performance every week, every two weeks. 

Another participant suggested, “Sometimes it even comes down to us not having choir 

classes.  So, it really makes it tough to prepare children for competition when we don’t have 

enough instructional time to do that.” 

One respondent referenced scheduling and the lack of administrative support from the 

perspective of one who is not in control of the students he must teach, saying, “The administration 

just kind of gives me students . . . that don’t really want to be a part of the chorus.  They just end 

up needing a fine arts credit so they just kind of give me those kids.” 

As earlier referenced, Vocal Level I appeared to be a course that was not typically used as 

a performance course.  Respondents frequently supported the notion that Vocal Level I often in 

reality was a music appreciation course or a course designed to accommodate students who were 

either not able or not willing to participate in performance oriented AVA events. 

 Repertoire limitations.  AVA specifically encourages certain styles of repertoire in both 

All-State Festival and in SCPAs.  Respondents often discussed the reality that some students are 

less interested in such styles of choral repertoire.  One said, 

I’m trying to get them (the students) accustomed to other styles of music other than what 

everybody says . . . basically church music.  So you know my thing is trying to get them 

out of that frame of mind and get them geared to more of the finer arts of singing, which is 

choral music . . . or they’d never come out of high school to college, you know?  
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 A respondent, who’s primary responsibility at the school was teaching band, but was 

teaching one small choir class said, “They have the abilities but they’re just not interested.  So 

you know, my thing is trying to get them out of that frame of mind (gospel) and get them geared 

to more of the finer arts of singing choral music.” 

 Lack of student and/or teacher interest.  Respondents sometimes focused on themselves 

and took personal responsibility for AVA non-participation.  One participant referenced 

participation in choral activities but not AVA.  The respondent stated, “I am supportive of it 

(AVA), just not highly involved in it.  Those are different.  I’ve never taken a large group.  I’ve 

always done just the show choir because that’s what my primary emphasis is on.”  Another 

respondent noted a lack of participation due to personal enthusiasm, saying,  

Well, actually I’m not really involved in that (All-State or SCPA).  I have maybe three or 

four students that are really interested in being a part of the chorus and singing but I don’t 

have that many, so I guess it wouldn’t be anything against the Association. 

Another participant said about his students’ interest, 

“That’s what they [school officials that create elective categories] have to use—that’s the 

state rules—you can’t make the students who choose Vocal Level I sing.” 

Another responded, “In my high school that’s the case.  So you can’t make them sing, but you do 

call it Vocal Level I.”  

 Lack of student ability.  Respondents noted a lack of ability among the choristers in some 

choral programs as a common reason for AVA non-participation.  One claimed, “My colleague 

has a thriving choral program.  I asked her why she didn’t participate (in AVA activities) and she 

told me that her students [are not skilled].”  Another non-participant stated, “We aren’t ready (to 

participate) this year.  I do have it on my calendar to do it for this coming up year.” Another 



 

47 

respondent noted that school size affects participation, “I think the smaller schools . . . it’s hard to 

do all the extra stuff ‘cause we have a smaller number of students.” 

I teach classes other than chorus.  Teaching outside their area of specialization seemed 

to prevent choral teachers from focusing on AVA activities.  The following responses were 

collected from both choral teachers who attended events and others who did not attend AVA 

student events.  

Subjects Taught.  Numerous respondents reported a variety of other subjects in their 

teaching schedule.  Some of the most common subjects taught along with chorus included theatre 

(drama), musical theatre, career classes, band, art survey and creative expressions (creative 

writing).  A follow-up interview respondent said, for example, “It’s not singing.  Well . . . 

basically our choral program here at the school is really not a chorus program it’s almost like 

music appreciation.” 

Other respondents reported that some courses simply were not correctly listed.  He said, 

“We have five classes of Guitar at our high school and it’s listed as Vocal Level I and Vocal 

Level II and I’m not certified to teach it.  I’m teaching classes outside of choral.” 

Another participant, however, remained supportive of student participation in AVA 

events.  He said, 

I do not understand this (the lack of AVA participation due to teaching other classes).  It 

makes sense if the primary teachers focus is not Chorus.  In other words, I still 

participated in AVA events because I was a choir teacher who also taught Theatre; it 

might have been different if I had considered myself a theater teacher who taught choir. 

I am not supportive of the AVA organization.  Numerous respondents discussed their 

particular opinion of AVA’s effectiveness as an organization.  Some were active in the past, some 
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reported being advocates of the organization now, and others were dissatisfied with the 

organization in general.  Their comments, generally, could be grouped into the following 

categories. 

Lack of Communication.  Some respondents noted difficulties in communication.  One 

noted, “AVA needs to be a more user-friendly organization.”  Another more specifically stated, “I 

send emails and get no responses.”  A third mentioned, “There are always deadline problems.  A 

fourth highlighted a discrepancy within the system saying, “I’ve tried to be proactive but 

communication turns personal under a professional guise.”  A fifth respondent said, “I am 

actually boycotting AVA altogether, because of paperwork miscommunication.”  

A respondent from District VII, a rural district, tried to locate the source of the 

communication breakdown.  That person posited, 

I’m in an area where there’s not a lot of communication going on with other music 

educators and like the district person I feel like needs to contact . . . you know like us 

individually more so that we’re more aware of what’s going on.  Sometimes email isn’t 

the best route to take and I think that’s what they’ve done for the last several years is just 

respond through email and sometimes it’s hard . . . a personal phone call, you know?  Like 

talking to someone is a lot easier than everybody taking the copout way of technology. 

 Frustration.  Respondents described frustration with AVA on varying levels.  One said, “I 

did have kids audition for All-State in the past but nobody made it.”  Another said, “The image 

AVA puts out to the state must be negative because we are losing so many programs across the 

state.”  Another respondent said,  
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I think a lot of it comes from . . . and I hate to say this but a lot of it comes from . . . I want 

to say this in a nice way . . . it’s very political just like everything else is.  I think that 

sometimes those of us who are not as vocal as some you know are overlooked sometimes. 

   One non-participant wrote in an email, “It is the same grouping of people who have been 

in control since I was in high school.”  He added, “When you address [problems], [AVA 

representatives] get angry about it.” 

The students in my school are capable of AVA participation.  A phone interview with 

a non-participating choral teacher revealed her desire to participate in AVA events.  She 

expressed concern over the lack of exposure and performance opportunities for her students.   

In actuality, these are the most talented students I’ve ever taught in my 19 years of 

teaching.  These children are high school students but they are singing 8 and 12 part 

harmonies.  So it’s not that they’re not capable.  I’m at all of the AMEA conferences and 

there have been times that I’ve sat there and [thought], ‘Man, we should be the choir up 

there’ not that they’re necessarily better but they’re gifted.  They’re just as gifted as the 

kids who are on the program, you know? 

AVA Support.  Though some responses tended to be negative, many respondents shared 

positive remarks about AVA as an organization.  They also referenced how their administrators or 

patrons considered participation to be necessary to the success of the program.  For instance, one 

choral teacher remarked, “The administration loves to show us off.  My kids love all these 

meetings even when sometimes I think that I don’t want to take all these trips to state 

assessment.”  Another said, “In my school system, it is expected that students in every choral 

program participate in SCPA and/or Solo and Ensemble.”  Another respondent stated, 
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In my system, it is a requirement (to attend AVA activities).  You have to have two 

concerts a semester, participate in All-County festival, go to state competition, All-State, 

and report how many students auditioned and how many were selected.  This is the 

standard level but you can go higher. 

  Many respondents agreed with the sentiment that all choral teachers should participate in 

AVA activities.  For example, a choral teacher stated, “Everybody participates (in AVA 

activities); I take them all, not just solo-ensemble.  I take the good, the bad, and the ugly.”  

Another respondent agreed, “I take all my students. If you’re going to take one . . . take them all.  

A final participant urged participation in the program in general, arguing,  “Those people who do 

not participate are doing a disservice to their kids.  The kids enjoy it, they can build on it and I 

just can’t imagine an unsupportive administration.” 

Incentive Plan.  An incentive plan, which was a prominent topic discussed in the AVA 

workshop focus session, was devised and implemented for a school district in AVA District III, a 

highly participatory district.  The plan allows for the provision of financial supplements for 

theatre, debate, band, auxiliary, and chorus.  

Upon further investigation, the County Arts Education Director for the district explained 

that supplements were previously awarded automatically and teachers were on “the honor 

system.”  However, the lack of accountability and parity was recognized; therefore, the system 

was restructured.  She stated, “We wanted to ensure that the supplements were being given to 

those who went over and above the general duty of fine arts teachers as some (teachers) were 

getting the supplement and not doing the work.”  She recalled that a veteran teacher asked 

humorously, “So we are now accounting for doing what we are supposed to be doing?”   
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The Arts Education Director decided that receiving a supplemental amount “per activity” 

was the best way to proceed.  Consequently, a teacher committee was formed. Financial awards 

were assigned to particular criteria, which varied in value.  The appointed teacher committee 

decided the specifics.  Eventually, a designated amount of money was allotted to individual 

criteria, which increased gradually up to twelve years of experience.  She stated, “The 

supplemental system works as it successfully informs the Board of Education and school 

principals by documenting arts program activities generally, and success in those endeavors 

specifically.” 

First, there is a requirement to attend ten hours of music in-service and faculty meetings.  

Second, teachers work beyond the school day to accomplish tasks. (For instance, concerts during 

the school day are not valid.)  After-school rehearsal hours must be logged.  Second, after-school 

hours must consist of active work with students.  (For instance, planning time is not valid.)  Third, 

a minimum of two choral concerts per semester must be held.  Fourth, there must be a mandatory 

participation in SCPA. Registration fees are the responsibility of the teacher, but transportation 

(bus) is paid for by the BOE.  Not every choir is required to attend SCPA, however, as some may 

be in the primary stages of learning.  Judging sheets must be presented for principal’s signatures 

and must be submitted to the Fine Arts Director.  A superior rating is required as proof of success. 

Advanced supplements (which were added recently) require more responsibility and pay 

more than regular supplements.  To be eligible for this reward, the teacher must have teaching 

experience and exceed the regular supplement requirements. 

 Although the Arts Education Director said, “the supplement is not a lot of money,” the 

reward of $3,022.00 dollars for the regular incentive and the reward of $4,122.00 for the 

advanced incentive motivated teachers in her district.  It was structured and implemented to 
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provide an integral pathway for communication with administrators, colleagues, and the Board of 

Education.  The result, as it relates to the present study, was that this incentive plan apparently 

increased participation in AVA events significantly. 
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CHAPTER 7 
 

DISCUSSION 

 The mission statement of the Alabama Vocal Association includes language that supports 

the importance of providing students with educational experiences that will ensure lifetime 

appreciation and participation in choral music.  AVA statewide choral activities for Alabama 

choral students reflect that goal.  Because choral teachers must be members of AVA in order for 

students to participate in All-State Choral Festival and SCPA, those educators necessarily serve as 

gatekeepers for student participation in various AVA events.  

Research Question One 

 Research question one focused on Alabama high schools that participated in AVA and 

AVA events in 2012 – 2013.  To address that question, I looked specifically at teacher 

membership in AVA and teacher participation in AVA events: both SCPA and All-State Choral 

Festival.  Quantitative findings suggested that District III, followed closely by District V, were the 

most active in teacher AVA membership and AVA event participation. 

 District III, followed closely by District V, also showed the highest total school 

populations.  Both are relatively urban areas, consist of only two counties, and are geographically 

small.  This finding is consistent with previous studies that found teachers in urban districts to be 

more likely to participate in professional development activities (Beeson & Strange, 2000; 

Jimerson, 2003; Johnson, 2005). 

Still, other possibilities exist that might account for such findings.  Auburn University 

hosted the AVA All-State Choral Festival until 1999 – 2000 when middle school choirs were 



 

54 

added to what had previously been a high school only event.  A respondent, who is an AVA 

official, described how the growth and popularity of the middle school choirs required the Board 

to make changes.  She reported, “Middle School Mixed Choir began at Auburn (District IV).  We 

had to eliminate so many girls as there was no room.  Thus, we started the SSA (treble) choir.”  

She further stated, “Nobody wants to cut down the choirs.”  The respondent reported that this 

scenario influenced the AVA Board’s decision to move the festival from Auburn University to 

Samford University, which offered AVA a larger, more performance appropriate facility.  

 Samford University is located in Birmingham.  In short, higher participation in District III 

could be associated with its proximity to the event.  But such explanations do not account for 

District V, which is no closer to the performance site than other lower participating districts.  As 

earlier referenced, findings from this study reflected a relationship between rural areas and low 

AVA event participation.  Hunt (2009) found similar results, that the geographic locations of 

schools influenced teacher decisions about their students’ participation in events.  These findings 

support the notion that future research should address the extent to which distance traveled to 

festival performance sites is a contributing factor in festival participation. 

It is possible that rural areas are more likely to participate in SCPA than All-State Choral 

Festival because the SCPA sites are widely dispersed across Alabama.  According to an AVA 

official respondent, “Now you can choose where you want to go.  We have found that means 

better participation.  Every year is better.  The first year, only two or three schools participated in 

a secondary location.  The next year, ten or fifteen chose this option.  This year, we are going to 

have twenty-five choose this option.”  Because the present study did not look at All-State Choral 

Festival and SCPA as separate research questions, it is not possible to determine if events in 
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separate AVA Districts evidenced higher rates of participation than centralized AVA events.  

Investigation of such topics, however, is here recommended.  

Research Question Two 

Research question two investigated demographic differences between participant schools 

and non-participant schools.  The three demographic areas analyzed included ethnicity, FRL, and 

school size.  Quantitative results suggested that ethnicity was not a significant influence in non-

participation in AVA events.  However, FRL and total enrollment were shown to be significant 

influences.  In short, the findings of this study support the notion that smaller, poorer schools 

tended to attend AVA events less than larger, wealthier schools. 

As reported earlier, District III and District V demonstrated higher AVA attendance.  

Also, as earlier discussed, these districts included large urban areas and schools with generally 

higher total numbers of students.  Still, this study also found that District VI (which includes the 

city of Montgomery), and District VII (which includes the city of Mobile), both large population 

centers, evidenced relatively lower AVA participation by comparison.  Important to the present 

discussion, other than these two large metropolitan areas, Districts VI and VII are geographically 

large and predominantly rural.  

Unlike other areas of the country, where one might expect poorer schools to be located in 

large metropolitan cities, such as St. Louis, Baltimore, or Houston, poverty in Alabama is rural as 

well as urban.  Compounding the problem, Alabama rural schools have challenges not only with 

impoverished student populations, but they also rely on fewer resources and fewer amenities to 

recruit and retain quality teachers.  These rural counties also struggle with lower local tax bases 

(Johnson, 2005).  Rural communities are scattered among many jurisdictions, with varying 
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degrees of local control.  They contain citizens in remote places, each with distinct socio-

economic characteristics (Beeson & Strange, 2000).   

According to Jimerson (2003), people in rural areas account for a significant proportion of 

our nation’s population.  Similar to such communities nationally, the lack of rural education 

opportunities appears to be a consideration in Alabama (Beeson & Strange, 2000).  Research has 

shown that student performance, generally, can and likely will fall behind in sparsely populated 

rural communities.  Such circumstances could account for the regional patterns of AVA non-

participation that were associated with the present study.  

Additional studies nationally have reported that schools struggling with financial 

challenges may be less prepared to participate in choral assessment (Forbes 2001) and therefore 

might be disinclined to participate.  Another explanation for lack of participation, especially in 

Alabama, may be that schools in rural areas are more likely to include fewer choral offerings in 

their curriculum than schools in urban areas.  

 Still, though rural schools face challenges, research has suggested students from these 

schools can perform significantly better than non-rural students in some states (Lee & McIntire, 

2000).  They attribute these differences to variances in a wide range of school situations including 

instructional resources and advanced course offerings.  

 Taken as a whole, this evidence suggests that answers to the questions about why some 

Alabama choral teachers do not participate in AVA events may not be best answered by 

comparisons of urban vs. rural, ethnically blended vs. ethnically stratified, or wealthy vs. poor.  

Answers to those questions could have more to do with structural matters related to AVA as an 

organization.   

 This investigation, for example, seems to support the notion that AVA has, at least to 
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some extent, been unable to overcome inherent circumstances that have disenfranchised some 

Alabama school choral teachers from the AVA organization, perhaps causing them to be less 

interested in encouraging their students to actively participate in AVA events.  For instance, 

respondents reported that the AVA District Chair is the person charged with the responsibility of 

identifying, recruiting, and communicating with participating and non-participating choral 

teachers from their district.  Successfully meeting this challenge while managing personal school 

choral program responsibilities and organizing All-State auditions, All-State Festival, and SCPA 

was reported to be a difficult assignment.   

Research Question Three 

 Research question three investigated circumstances that inhibited Alabama high school 

choral teacher participation in AVA events.  Qualitative findings, like quantitative findings, 

suggested school structural matters such as course offerings, budget considerations, teachers’ 

schedules, and annual schedules affected teachers’ decisions about participating in AVA and 

AVA events. 

Scheduling and administrative support.  Daily school scheduling and scheduling within 

the calendar year affected AVA participation.  AVA requires students to register for a school 

choral activity in order to be eligible to participate in AVA events.  However, some students who 

would like to participate in school music classes are unable to do so because of limited flexibility 

in their daily schedules.  Advanced placement classes also were reported to be an obstacle for 

students.  One respondent reported inadequate rehearsal opportunities within the school day, 

saying “Scheduling issues cause [balance] issues, and therefore, that’s why I choose not to attend 

SCPA.”  
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School systems in Alabama utilize a variety of daily schedule structures.  The block 

schedule, which became a trend nationally over a decade ago, was reported as an obstacle for 

students because they often were unable to take a music class for an entire year.  One respondent 

shared that he could not possibly prepare students for a performance and sight-reading assessment 

by February when they arrive in his class in January. 

Several AVA non-participant respondents reported Vocal Level I, the state course 

selection for beginning choral activities, to be a non-performance subject, saying, “It’s not 

singing.  Well . . . basically our choral program here at the school is really not a chorus program 

it’s almost like music appreciation.”  Also, AVA members revealed that choral teachers often are 

required to teach non-choral courses.  They said, for instance, administrators are not limited as to 

what type of music instruction falls under the course description of Vocal Level I.  The result was 

that choral teachers were frequently required to teach subjects without a choral focus and 

therefore would not prepare students for AVA activities.  

Consistency in elective guidelines and proper music course descriptions could help to 

better identify performance or non-performance programs.  This would save time for those who 

attempt to involve the choral community in performance opportunities.  It could clarify electives 

for students, and guide administrators, who are the crucial determiners in the decision of course 

offerings and teacher responsibilities. 

Many Alabama school administrators are not aware of AVA opportunities, and often do 

not encourage the choral teachers at their respective schools to participate.  A respondent said, 

“They (the administration and community) want us to sing but nobody wants to finance us, 

nobody wants to help us.”  A choral teacher reinforced the lack of institutional support for smaller 

schools saying, “If we were larger, we could offer more stuff.” 
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However, some teachers were found to be externally motivated to participate in AVA 

through financial incentives and other kinds of support.  Respondents shared that in one school 

district, an Arts Education Director is in place to mediate on choral teachers’ behalf, which 

appeared to increase AVA participation.  Apparently, more work in the area of providing school 

systems with Fine Arts Coordinators or Arts Education Directors is warranted, as is research to 

investigate whether such officials consistently improve participation among their constituents.   

AVA as an organization.  Though administrative decisions and scheduling constituted 

important themes in AVA non-participation among Alabama high school choral teachers, such 

influences are external to AVA and largely beyond AVA control.  However, some qualitative 

findings in this study pointed to other influences that are more internal to AVA.  These influences 

are closely associated with AVA rules for participation, including fees; AVA’s leadership 

structure; and AVA’s communication with choral teachers in all areas of the state, especially 

those who are in predominantly rural parts of the state.   

Fees. AVA, as most organizations, possesses various rules for membership participation 

that encourage higher standards for Alabama choral programs.  In so doing, however, they appear 

to have created some potential barriers that, at times, prevent some choral teachers from 

participating in AVA and AVA events.  For example, in order to function as an organization and 

pay the bills, AVA must collect various fees, which include AVA membership fees, audition fees, 

entry fees, and SCPA fees for both schools and students.  

Respondents in this study reported that when such fees are added to transportation costs, 

performance apparel, and other costs, participation in AVA events is often not possible due to 

financial limitations.  Notably, expenses associated with AVA events could disproportionally 

affect those schools that must travel greater distances, or perhaps are situated in poorer areas of 
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the state.  As earlier reported, a respondent argued, for example, “I really think, activities should 

be funded on a per ensemble scale rather than a per student amount.” 

As school financial environments are unequal, the effort involved to participate in AVA is 

perhaps also unequal.  The findings of this study that suggest some areas to be more highly 

impacted than others, agree with previous research finding rural schools to be less likely to be 

represented in various extra-curricular activities.  For example, Johnson (2005) suggested that an 

increasingly urban society makes rural school programs seem invisible.   

Repertoire at SCPA.  AVA promotes the notion that some styles of choral music are more 

appropriate for statewide AVA events than other styles of choral music.  Non-participating choral 

teachers from several school districts reported preferences among their students for gospel music 

rather than SCPA appropriate literature.  One said, “They have the abilities but they’re just not 

interested because they are not accustomed . . . and I’m trying to teach them if they go on to the 

college level . . . they’re going to need to know the classics and . . . other parts of vocal music 

other than just gospel.”   

Such schools with strong pop or gospel traditions might be at a disadvantage where SCPA 

is concerned.  Still, though such circumstances could negatively impact SCPA participation 

overall, respondents suggested that AVA repertoire initiatives have succeeded in past years in 

improving the quality and appropriateness of choral repertoire performed by SCPA choirs.  For 

example, respondents shared that recently AVA added a repertoire category to their SCPA 

adjudication rubric.  One respondent, who currently serves as an AVA official, said, “There has 

been an improvement in repertoire in [my AVA District] since adding the repertoire category to 

the adjudication form.”  
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Also, the addition of the AVA All-State Show Choir appears to have encouraged choral 

teachers and students who were interested in a different style of music to participate in AVA 

activities.  A respondent, who also is an AVA official, suggested that the organization is making 

accommodations for purposes of serving student repertoire choice and is also trying to recruit new 

choral teachers.  This respondent said, “The creation of the All-State Show Choir created much 

more interest in All-State Chorus because you have to be in one to be in the other.  This 

encouraged younger teachers to come in.” 

Leadership and communication.  As in any organization, the leadership structure of AVA 

is critical to its ability to serve its current membership and its success in including those who 

presently are not members.  Research has suggested that quality of leadership influences the 

quality of the organizations they lead (Yildiz, 2013; Ballentine, 1985).  A consistent theme among 

respondents in this study suggested that AVA faces significant challenges both in communication 

with current members and in bringing new choral teachers into the organization as members and 

event participants. 

Conclusions from this study suggest that the responsibility for AVA member 

communication and recruitment is largely the responsibility of AVA District Chairs.  However, as 

earlier discussed, AVA District Chair is a volunteer position typically held by an active music 

educator.  Therefore, professional organization obligations of some AVA district chairs could 

conflict with their responsibilities in preparing their own students for events, forcing them to 

choose between serving their school or serving AVA.  

A respondent at the Fall Workshop suggested, for instance, “AVA leadership is so busy 

doing what they do and they’re keeping up with their own programs.  Maybe a small leadership 

group can be dedicated to going out there.  That’s marketing 101 . . . you’ve got to relate to your 
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customer.”  Other AVA members also suggested an interest in developing strategies for AVA 

recruitment and improved communication. 

That AVA is faced with an uphill climb as it relates to matters of communication and 

retention is supported by a primary finding of the present study.  Specifically, the more rural and 

isolated Alabama school choral teachers are, the less likely they will be to participate in AVA.  It 

remains unclear as to whether participating AVA choral teachers, even in rural areas, do so 

because they believe strongly in the culture of organizational membership or if they simply 

consider it an obligation for student participation in AVA events?  This study suggests that 

perhaps both assumptions are correct.   

Still, this study also supports the notion that the responsibility for expanding the number 

of AVA members and AVA event participants will likely fall to AVA leadership.  As students are 

the least empowered to solve the problems that promote AVA non-participation, leaders and 

members of the organization must take the initiative.  If not, choral teachers will most probably 

continue their patterns of non-participation, certain areas of Alabama will continue to lack choral 

representation, and choral students will suffer the most.  This finding suggests that a more 

sustained organization effort toward communication and mentorship could serve to more broadly 

improve the quality of choral music instruction in Alabama. 
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CHAPTER 8 
 

IMPLICATIONS FOR AVA 
 

 Quantitative findings of this study showed that smaller, more rural, and poorer schools 

were less likely to participate in AVA events.  Additionally, qualitative findings suggested other, 

perhaps more nuanced, factors that influenced AVA participation.  Those included, for instance, 

school scheduling, administrative support, teaching classes other than chorus, course offerings, 

access to funds (for performance attire, transportation, etc.), repertoire, sight-reading concerns, 

the incentive plan, and the AVA structure generally.  But respondents consistently reported that 

many of these specific circumstances were more closely associated with the governance structure 

in their schools or school districts.  To be succinct, most of the difficulties that prevented 

Alabama choral teacher participation in AVA and AVA events appeared to be beyond the control 

of AVA as an organization.  

 However, participants consistently referenced some areas that AVA leaders could address, 

that perhaps would allow AVA to better reach choral teachers, especially in more isolated parts of 

the state.  They suggested, for example, that AVA should work to identify non participating 

choral teachers in the field from each AVA District who could become active AVA members.  

They further suggested that this task could be assigned to someone outside of the AVA District 

Chair position.  They consistently argued that it could benefit AVA if it were to dedicate an 

individual or small group to identify, communicate with, mentor, and hopefully retain new AVA 

members. 

 Fortunately, there are models for professional organizations that provide suggestions to 



 

64 

address these matters.  For instance, the process of identification of choral teachers could follow 

one similar to Bauman (2008).  A group of individuals generated an informational mailing and 

invitation to join their organization.  It was sent to a mailing list that included all of the schools in 

the state, obtained from the state’s Department of Education.  Each envelope included a cover 

letter and a prepaid return envelope.  The time of the mailing was selected to reach individuals at 

an optimal time of their work year and before membership activities began.  

Communication is key to success within an organization.  As Anderson and Wilson (1996) 

found, the possibility for considerable change increases when groups of people work together to 

achieve a common goal.  They contended that when music educators collaborated, they shared 

personal interests, differing values, and various levels of experience and expertise.  Such 

interaction, according to these scholars, provided pathways for the implementation of new ideas, 

theories, and practices.  As communication increased as a result of collaboration, relationships 

were strengthened, and mentorship opportunities expanded.  

As it related to issues associated with professional organization involvement, a respondent 

in this study said, “ [New] teachers have a hard time learning the ropes.”  Bauman (2008) found 

that in the case of professional membership recruitment, individuals are more interested when 

they are convinced that membership will result in a valued outcome.  The professional benefits 

could include improved choral director identity, professional development opportunities, and 

stronger student programs.  As in all areas of education, pre-service programs are unable to fully 

prepare one for the role of a full-time choral teacher.  Professional organization affiliations can 

provide choral teachers a wealth of information for successful teaching, while promoting 

strategies for recruiting and retaining students. 

 In sum, the conclusions of this investigation support the notion that AVA organization 
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involvement could be a matter of professional survival for many choral teachers in Alabama.  In 

turn, the survival of the organization depends on those teachers becoming actively involved in 

AVA and AVA sponsored events.  If this symbiosis is recognized and embraced by AVA leaders 

and their constituents, AVA could begin to expand into previously untapped schools, possibly 

rich with school choristers who could become part of the future of choral music in Alabama.   
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APPENDIX B 
 

AVA DISTRICT DISTRIBUTION BY COUNTY 
 

District 1 District 2 District 3  District 4 District 5 District 6 District 7 
 

Colbert Bibb Jefferson Blount Jackson Autauga Baldwin 
Cullman Fayette Walker Calhoun Madison Barbour Butler 
Franklin Greene  Chambers  Bullock  Choctaw 
Lauderdale Hale  Cherokee  Chilton  Clarke 
Lawrence Lamar  Clay  Coffee Conecuh 
Limestone Marengo  Cleburne  Coosa Covington 
Morgan Marion  Dekalb  Dale Crenshaw 
Winston Perry  Etowah  Dallas Escambia 
 Pickens  Marshall  Elmore  Mobile 
 Shelby  Randolph  Geneva Monroe 
 Sumter  St. Clair  Henry Washington 
 Tuscaloosa  Talladega  Houston  
     Lee  
     Lowndes  
     Macon   
     Montgomery  
     Pike  
     Russell  
     Tallapoosa  
     Wilcox  
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APPENDIX C 

 
AVA MEMBERSHIP AND PARTICIPATION DATA 

 
District AVA Code Participation Ethnicity FRL Enrollment 
I 0 1 0 98.6 62.62 222 
I 1 2 1 93.1 47.08 873 
I 0 3 0 95.6 37.08 524 
I 0 4 0 60.1 42.04 873 
I 1 5 1 45.9 54.66 1394 
I 1 6 0 85.7 71.78 126 
I 0 7 0 91.5 32.41 519 
I 0 8 0 89.7 57.70 450 
I 0 9 0 85.2 67.31 197 
I 0 10 0 88.0 50.48 332 
I 0 11 0 68.3 67.48 334 
I 0 12 0 96.0 61.72 304 
I 0 13 0 99.1 45.19 231 
I 1 14 1 91.9 21.08 887 
I 1 15 1 52.8 58.36 958 
I 1 16 1 72.0 47.67 428 
I 1 17 0 70.4 58.10 704 
I 0 18 0 80.6 24.94 738 
I 0 19 0 88.3 47.82 385 
I 0 20 0 92.5 56.27 510 
I 1 21 1 61.1 46.18 931 
I 0 22 0 60.9 53.68 380 
I 0 23 0 67.3 66.42 147 
I 0 24 0 95.2 52.15 395 
I 1 25 0 92.0 49.57 472 
I 0 26 0 84.1 63.38 396 
I 1 27 1 89.2 20.08 971 
I 0 28 0 56.2 29.67 283 
I 0 29 0 96.8 56.83 315 
I 0 30 0 92.9 48.09 367 
I 0 31 0 65.7 52.64 225 
I 0 32 0 96.8 36.25 311 
I 0 33 0 90.6 49.43 138 
I 0 34 0 0.0 87.54 159 
I 0 35 0 98.8 62.27 170 
I 0 36 0 76.7 46.62 202 
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I 1 37 1 0.0 25.88 877 
I 0 38 0 96.4 64.53 249 
I 0 39 0 0.0 81.08 132 
I 0 40 0 94.0 60.20 214 
I 0 41 0 97.5 44.95 446 
I 1 42 1 62.2 58.32 691 
I 1 43 0 48.8 69.87 322 
I 0 44 0 47.4 71.69 253 
I 0 45 0 74.5 77.16 196 
I 0 46 0 80.8 75.00 104 
I 0 47 0 94.6 57.36 333 
I 0 48 0 65.0 52.21 246 
I 0 49 0 97.4 72.05 115 
I 0 50 0 90.4 46.34 449 
I 0 51 0 94.2 48.85 567 
I 0 52 0 97.9 60.24 480 
I 0 53 0 98.0 55.60 304 
II 0 54 0 0.0 89.83 119 
II 0 55 0 0.0 90.82 294 
II 0 56 0 0.0 95.94 81 
II 0 57 0 78.8 77.48 245 
II 1 58 0 96.0 52.00 174 
II 0 59 0 61.9 64.69 531 
II 0 60 0 61.2 55.77 103 
II 1 61 1 90.3 50.20 1002 
II 1 62 1 14.3 63.72 838 
II 1 63 1 55.8 45.99 611 
II 1 64 1 0.0 86.67 720 
II 1 65 1 87.1 14.95 1084 
II 1 66 0 49.6 54.18 659 
II 1 67 1 73.1 45.76 424 
II 1 68 0 0.0 87.47 343 
II 1 69 0 0.0 92.01 388 
II 0 70 0 63.4 59.15 333 
II 0 71 0 97.1 66.67 139 
II 1 72 0 64.3 49.14 347 
II  73 0 88.7 52.84 441 
II 1 74 1 55.3 42.67 1310 
II 1 75 0 36.7 80.91 393 
II 1 76 0 91.4 59.63 128 
II 0 77 0 79.3 57.08 286 
II 0 78 0 0.0 88.65 51 
II 1 79 0 0.0 84.95 186 
II 0 80 0 0.0 94.01 64 
II 0 81 0 81.6 58.54 141 
II 1 82 0 0.0 58.54 268 
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II 1 83 0 62.3 57.14 385 
II 1 84 1 36.2 47.99 1242 
II 1 85 0 95.1 37.09 453 
II 1 86 1 84.1 10.47 1643 
II 1 87 1 72.9 23.66 1805 
II 0 88 0 97.8 74.12 139 
II 0 89 0 13.2 83.23 212 
II 1 90 0 0.0 92.12 227 
II 1 91 1 53.4 44.46 623 
II 0 92 0 76.7 51.41 163 
II 0 93 0 76.9 65.75 229 
II 1 94 1 95.2 48.15 459 
II 0 95 0 0.0 95.04 643 
II 0 96 0 42.4 61.92 198 
II 1 97 1 68.5 29.25 1774 
II 1 98 1 58.6 47.73 1450 
II 1 99 1 73.8 66.38 248 
II 0 100 0 85.7 55.53 497 
II 1 101 0 95.3 34.98 363 
III 1 102 1 0.0 82.98 1017 
III 0 103 0 96.2 68.47 425 
III 1 104 0 0.0 91.62 919 
III 1 105 1 0.0 80.83 783 
III 1 106 1 43.1 43.00 1358 
III 0 107 0 93.2 54.47 459 
III 1 108 1 99.0 28.84 534 
III 0 109 0 97.8 52.40 540 
III 1 110 0 85.7 57.96 525 
III 1 111 0 0.0 88.94 588 
III 1 112 1 50.3 60.85 322 
III 1 113 1 73.0 29.56 1113 
III 1 114 1 84.4 10.79 1390 
III 1 115 1 60.1 27.64 988 
III 1 116 1 59.7 22.00 2645 
III 1 117 1 53.1 51.44 1116 
III 1 118 1 0.0 85.33 1241 
III 1 119 0 0.0 92.53 1093 
III 0 120 0 56.2 49.24 459 
III 1 121 1 46.1 45.77 959 
III 0 122 0 0.0 77.75 391 
III 1 123 1 14.3 70.91 1028 
III 1 124 1 91.0 31.71 757 
III 1 125 1 97.1 100. 1020 
III 1 126 0 92.5 37.85 531 
III 0 127 0 95.9 55.39 269 
III 1 128 1 0.0 93.28 863 
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III 0 129 0 79.1 74.02 172 
III 1 130 1 51.0 51.22 990 
III 1 131 1 27.0 44.86 593 
III 1 132 1 0.0 60.71 705 
III 1 133 1 29.1 48.78 1355 
III 1 134 1 67.9 18.87 1558 
III 1 135 0 0.0 92.02 238 
III 1 136 1 83.2 9.23 1874 
III 1 137 1 76.1 39.63 825 
III 1 138 0 0.0 90.84 797 
III 1 139 1 0.0 96.29 915 
IV 1 140 1 70.4 52.36 1058 
IV 1 141 1 84.6 51.09 540 
IV 1 142 0 0.0 86.63 531 
IV 1 143 1 97.0 29.81 842 
IV 0 144 0 84.0 64.25 400 
IV 0 145 0 68.2 72.82 314 
IV 1 146 1 82.5 52.67 612 
IV 1 147 1 96.9 58.19 354 
IV 0 148 0 87.9 75.28 157 
IV 0 149 0 75.5 56.83 644 
IV 0 150 0 79.9 58.03 448 
IV 0 151 0 41.5 71.08 446 
IV 0 152 0 88.2 58.62 484 
IV 0 153 0 32.6 90.49 233 
IV 0 154 0 43.4 76.78 488 
IV 1 155 1 96.6 42.09 468 
IV 1 156 1 73.4 67.57 555 
IV 1 157 1 78.5 67.46 755 
IV 0 158 0 92.1 52.07 202 
IV 1 159 1 68.6 55.67 828 
IV 0 160 0 78.5 61.57 288 
IV 1 161 1 37.3 64.58 1575 
IV 0 162 0 87.2 67.20 227 
IV 0 163 0 77.1 81.23 127 
IV 0 164 0 71.8 66.89 375 
IV 0 165 0 99.0 38.61 347 
IV 1 166 1 79.5 37.74 565 
IV 0 167 0 54.9 62.42 479 
IV 1 168 0 97.8 36.06 715 
IV 0 169 0 98.6 44.63 419 
IV 0 170 0 91.1 56.73 258 
IV 1 171 1 64.9 64.58 476 
IV 0 172 0 0.0 93.38 272 
IV 0 173 0 58.6 68.21 519 
IV 0 174 0 86.3 38.77 650 
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IV 0 175 0 71.2 67.69 424 
IV 1 176 0 94.0 37.74 333 
IV 1 177 1 74.3 36.06 443 
IV 1 178 1 68.9 46.34 1159 
IV 1 179 0 84.5 46.65 1241 
IV 0 180 0 84.3 66.18 343 
IV 1 181 1 99.7 46.28 294 
IV 0 182 0 85.3 74.16 184 
IV 1 183 0 100.0 56.47 269 
IV 0 184 0 80.5 55.31 584 
IV 0 185 0 88.0 60.30 267 
IV 1 186 1 54.8 67.80 411 
IV 0 187 0 92.9 53.73 465 
IV 1 188 1 94.6 33.05 832 
IV 0 189 0 95.2 56.64 166 
IV 0 190 0 91.9 30.26 651 
IV 1 191 0 60.7 51.56 704 
IV 0 192 0 75.8 70.09 343 
IV 1 193 0 35.9 75.36 613 
IV 0 194 0 0.0 91.94 140 
IV 0 195 0 58.0 55.99 884 
IV 0 196 0 65.9 81.49 173 
IV 0 197 0 62.4 62.47 109 
IV 1 198 1 72.6 62.88 347 
IV 1 199 1 81.6 72.96 342 
IV 0 200 0 59.3 68.12 268 
IV 1 201 1 90.8 33.91 401 
IV 0 202 0 32.4 85.15 176 
IV 0 203 0 90.3 58.03 267 
V 1 204 1 68.4 17.06 2098 
V 1 205 1 67.8 29.80 1379 
V 1 206 1 21.8 49.41 674 
V 1 207 1 80.0 19.29 1825 
V 1 208 1 76.2 30.81 1363 
V 1 209 1 75.2 17.01 1734 
V 1 210 1 62.7 18.30 1400 
V 1 211 0 0.0 84.11 585 
V 1 212 1 15.2 70.49 837 
V 1 213 1 76.5 37.12 528 
V 0 214 0 82.7 45.50 389 
V 0 215 0 79.0 65.45 466 
V 0 216 0 86.0 62.57 305 
V 0 217 0 79.3 60.88 334 
V 1 218 1 74.4 68.54 273 
V 1 219 0 10.7 84.73 681 
V 1 220 0 87.2 42.15 783 
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V 0 221 0 40.0 66.67 500 
V 0 222 0 86.3 54.40 161 
V 1 223 1 58.7 24.53 1798 
V 1 224 1 59.3 28.73 637 
V 0 225 0 91.0 66.18 169 
VI 0 226 0 20.8 80.85 289 
VI 0 227 0 85.7 51.35 231 
VI 0 228 0 73.1 70.02 490 
VI 1 229 1 59.6 27.87 1532 
VI 0 230 0 0.0 89.51 247 
VI 1 231 1 73.7 59.11 653 
VI 1 232 0 58.5 44.43 988 
VI 0 233 0 85.0 58.74 414 
VI 1 234 1 64.7 68.58 201 
VI 0 235 0 0.0 100.00 646 
VI 1 236 1 30.1 28.97 459 
VI 0 237 0 32.2 28.48 583 
VI 0 238 0 0.0 88.30 470 
VI 0 239 0 0.0 96.25 267 
VI 1 240 1 48.6 54.37 732 
VI 1 241 0 0.0 80.22 1385 
VI 0 242 0 52.6 63.83 365 
VI 0 243 0 0.0 100.00 261 
VI 0 244 0 26.9 65.80 1281 
VI 0 245 0 25.2 70.68 457 
VI 0 246 0 37.6 56.51 630 
VI 0 247 0 83.8 54.60 760 
VI 0 248 0 83.6 57.34 280 
VI 0 249 0 81.0 70.25 211 
VI 1 250 1 45.5 75.34 446 
VI 0 251 0 72.3 65.01 383 
VI 0 252 0 45.9 61.66 379 
VI 0 253 0 42.7 75.89 588 
VI 1 254 0 37.6 68.74 1155 
VI 0 255 0 39.0 70.56 236 
VI 1 256 1 84.9 47.15 509 
VI 1 257 1 67.5 33.60 1510 
VI 1 258 1 44.6 61.16 726 
VI 0 259 0 85.4 55.25 362 
VI 0 260 0 80.2 51.98 202 
VI 0 261 0 90.4 35.37 228 
VI 0 262 0 55.4 70.18 276 
VI 0 263 0 71.6 49.28 345 
VI 0 264 0 87.0 48.07 493 
VI 0 265 0 89.3 58.22 234 
VI 0 266 0 50.8 77.57 248 
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VI 0 267 0 83.8 69.20 185 
VI 0 268 0 86.9 53.87 383 
VI 1 269 0 0.0 76.04 2128 
VI 0 270 0 74.9 60.21 575 
VI 0 271 0 0.0 92.73 191 
VI 0 272 0 97.0 56.91 166 
VI 0 273 0 0.0 86.18 217 
VI 0 274 0 0.0 85.83 161 
VI 0 275 0 91.7 46.20 432 
VI 0 276 0 42.1 11.67 463 
VI 0 277 0 66.2 67.01 157 
VI 0 278 0 80.8 39.52 625 
VI 0 279 0 75.0 52.10 224 
VI 1 280 1 44.7 52.17 1290 
VI 0 281 0 0.0 100.00 168 
VI 1 282 1 32.5 58.44 1279 
VI 0 283 0 41.0 85.93 351 
VI 1 284 1 69.8 33.49 2093 
VI 0 285 0 68.9 64.32 270 
VI 1 286 0 86.6 44.24 701 
VI 1 287 1 11.8 76.0 1775 
VI 1 288 1 50.2 63.27 1021 
VI 0 289 0 77.3 72.73 220 
VI 0 290 0 0.0 86.97 936 
VI 1 291 1 0.0 88.46 945 
VI 1 292 1 81.0 55.18 357 
VI 1 293 1 74.3 39.38 1374 
VI 1 294 1 76.0 39.38 478 
VI 0 295 0 83.0 57.88 94 
VI 0 296 0 0.0 96.01 451 
VI 1 297 1 55.1 50.04 1141 
VI 0 298 0 75.4 63.05 390 
VI 1 299 1 69.0 51.31 532 
VI 0 300 0 85.8 61.85 296 
VI 0 301 0 71.0 77.78 152 
VI 1 302 1 62.8 43.33 1103 
VI 0 303 0 90.0 40.53 294 
VI 0 304 0 0.0 100.00 538 
VI 0 305 0 93.2 56.78 236 
VII 1 306 0 58.6 48.05 485 
VII 0 307 0 11.8 81.47 144 
VII 1 308 0 0.0 93.34 676 
VII 1 309 1 63.6 46.42 2419 
VII 1 310 0 66.8 47.80 1136 
VII 1 311 0 76.3 65.94 1697 
VII 0 312 0 63.8 60.17 196 
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VII 0 313 0 0.0 83.55 245 
VII 0 314 0 56.0 75.82 819 
VII 1 315 0 29.1 79.91 443 
VII 0 316 0 94.4 40.91 374 
VII 0 317 0 70.4 20.88 1164 
VII 1 318 1 25.0 63.25 1551 
VII 1 319 1 15.3 87.04 548 
VII 1 320 1 49.4 62.53 358 
VII 0 321 0 86.1 25.95 1476 
VII 0 322 0 97.8 55.22 234 
VII 1 323 1 78.1 58.01 302 
VII 0 324 0 71.0 66.01 131 
VII 0 325 0 76.1 51.40 1714 
VII 1 326 1 28.3 78.70 676 
VII 1 327 0 93.7 27.73 869 
VII 0 328 0 65.2 63.75 244 
VII 0 329 0 0.0 86.48 429 
VII 0 330 0 0.0 91.51 76 
VII 0 331 0 73.5 63.04 204 
VII 1 332 0 31.2 68.68 661 
VII 1 333 1 0.0 88.49 1094 
VII 0 334 0 43.4 69.46 221 
VII 1 335 1 81.5 57.86 1960 
VII 1 336 0 99.3 91.06 1017 
VII 1 337 0 63.9 63.35 122 
VII 0 338 0 9.8 77.65 510 
VII 1 339 1 27.0 68.90 2225 
VII 0 340 0 75.3 48.54 377 
VII 0 341 0 96.3 55.75 162 
VII 0 342 0 95.4 24.37 435 
VII 0 343 0 78.7 66.54 179 
VII 1 344 1 83.9 43.27 1308 
VII 1 345 1 84.9 42.25 812 
VII 0 346 0 84.0 40.14 539 
VII 0 347 0 37.0 75.18 284 
VII 1 348 1 85.6 11.32 1042 
VII 0 349 0 93.7 47.10 431 
VII 1 350 1 60.2 31.40 344 
VII 1 351 1 70.0 66.28 1658 
VII 0 352 0 52.1 61.98 484 
VII 1 353 0 0.0 93.33 795 
VII 1 354 0 45.3 67.62 417 
VII 1 355 0 75.5 43.01 372 
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APPENDIX D 

CHORAL TEACHER VERBAL CONSENT SCRIPT 

 I am calling in regard to a research study that I am conducting as a doctoral student of 

music education at the University of Alabama.  You are being contacted because your choral 

program did not participate in All-State Chorus or Choral Performance Assessment during the 

year 2012-2013.  This research examines the factors that affect participation in Alabama Vocal 

Association events.  I would like to ask you some questions about this topic, which will take 

about 15 minutes of your time.  None of these questions will ask you about personal matters and 

your answers will be kept confidential.  Your participation will help provide better understanding 

about AVA participation and non-participation and none of the questions should make you feel 

uncomfortable. However, answering these questions is voluntary.  That means you may refuse to 

take part in this study or, if you decide to participate in the study, you may decide not to answer 

any questions that make you feel uncomfortable or to stop the interview at any time.  My name Is 

Khristina Motley and I can be reached at your convenience at sprui005@crimson.ua.edu.  My 

faculty advisor and research committee chair is Dr. Marvin Latimer, who can be reached at 

mlatimer@music.ua.edu.  Additional information can be provided by the IRB (Institutional 

Review Board) office @ 205-348-8461 or 1-877-820-3066. 
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INSTITUTIONAL REVIEW BOARD APPROVAL LETTER 

 

 


