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ABSTRACT 

The purpose of this qualitative study was to examine teens’ opinions of the 

influence their parents’ technology practices have on teens’ technology practices.  There 

is an absence of research in the area of parental influence over teens’ technology 

practices (Ito, 2010; Yu, Yuen, & Jae, 2012).  Few teens have considered their parents’ 

role in their technology practices. Other than providing teens with access to technology, 

parents’ roles are often overlooked.  Parents are often hesitant to discuss technology with 

their teens because of their lack of knowledge about technology (Odendaal, 2004).  

Parental concerns are typically the focus of research surrounding the parent-child 

relationship and teen technology practices (Ito, 2010; Odendaal, 2004; Plowman, 2010).   

This study contributes to the research on teens’ opinions of their parents’ 

technology use and knowledge.  The teens discussed their interactions and views on the 

relationship with their parents and technology.  Teens underestimated parents’ 

contribution to teens’ technology practices in discussions.  The results to a teen 

questionnaire, however, indicated their parents affected their technology practices.  This 

research will enable parents to understand the importance of their role in their teens’ 

technology practices and allow teens to see how much their parents influence them. 
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  CHAPTER 1 

INTRODUCTION 

Technology is part of our daily lives.  From an early age children are introduced 

to many different forms of technology including television, cellular phones, smart 

phones, computers, iPads, iPods, and more.  Just as parents decades ago were reluctant to 

introduce the latest technology, television, into their home, parents today pose questions 

and concerns about allowing a variety of technologies and the Internet into their homes 

and lives.  Yardi and Bruckman (2011) stated,  

We as a society know little about what the right balance is for children and 
technology use.  Whereas topics like bedtime, mealtime, and playing outside have 
generations of precedence, activities like texting in bed, surfing a smartphone 
during meals, chatting while studying and playing video games do not. (p. 8) 
 
Technology allows for strong parent-teen relationships (Yardi & Bruckman, 

2011).  It creates opportunities for parents to build relationships with their children 

through the use of new technologies and social media.  These innovative methods provide 

opportunities for parents and children to communicate and share information like never 

before (Vaterlaus, 2012). 

Parental technology use and means of control, specifically awareness of common 

concerns and methods of support, enable parents to make informed choices in regard to 

their teen’s technology use (Yardi & Bruckman, 2011).  Teens do not always agree with 

these choices; however, can they understand the rationale behind their parents’ decisions?  

Statement of the Problem 

Few teens have considered their parents’ role in their technology practices. Other 

than providing teens with access to technology, parents’ roles are often overlooked.  

Parental concerns are typically the focus of research surrounding the parent-child 
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relationship and teen technology practices.  There are many valid concerns surrounding 

teens’ technology use; however, how parents address these concerns does not always 

have to be negative.  Teens report learning gaming, email, website development, and 

digital photography skills from parents (Ito, 2010).  These are skills teens consider to be 

beneficial; however, there is not significant research on how parental technology use 

influences teens’ technology use (Yu et al., 2012).   

Theoretical Framework 

 Albert Bandura’s Social Cognitive Theory provided the framework for this study. 

Bandura described the interrelationship of environmental, behavioral, and personal 

factors and how they relate to human functioning and development (Bandura, 1986).  

According to Bandura, these factors create reciprocal determinism.  Reciprocal 

determinism suggests a person’s behavior is influenced by and is influencing a person’s 

personal factors and the environment (Huitt, 2006, ¶4).  A central idea of reciprocal 

determinism is how people interpret events around them through the effects of 

environment, behavior, and personal factors.  

Environment refers to both social and physical factors that affect behavior (Glanz, 

Rimer, & Lewis, 2002).  Social environment factors include family members, peers, and 

friends.  Physical environment describes the location, size, temperature, and comfort 

level of a space.  People’s environments provide examples of various behaviors.  They 

may choose to replicate a behavior if it results in positive reinforcements (Glanz et al., 

2002). 

Social Cognitive Theory suggests that learning is significantly affected by 

observation (Bandura, 1986).  Observing others is a type of social learning.  People 
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determine the effects of different behaviors through the observation of others.  Modeling 

is a method of observational learning that involves observing the structure of the behavior 

being modeled (Bandura, 1989).  Through modeling, onlookers are able to witness the 

effects of behaviors on others.  They take this into consideration in similar situations, 

often imitating the behavior.   

Bandura believed there are four inter-related processes (i.e., attention, retention, 

production, and motivation) needed for learning.  He posited that the acquisition of 

knowledge and skills regarding innovations is necessary, but not sufficient for their 

adoption in practice (Bandura, 1986, p. 148).  Observational learning, or learning through 

modeling, is contingent on these four processes when learning a new skill.  

Environmental, behavioral, and personal factors contribute to these processes also.    

Self- perception is a central idea of social learning.  It includes how personal 

views and the events occurring in one’s environment affect learning.  A person’s views 

are often determined by forethought.  Bandura (2001) posited that forethought promotes 

motivation in people.  People use forethought to “motivate themselves to prepare for 

future events thus giving people perspective (which) provides direction, coherence, and 

meaning to one’s life” (Bandura, 2001, p. 7).   

Self-efficacy and self-regulation are two other components of social cognitive 

theory.  People’s belief about their ability to succeed in specific situations is known as 

self-efficacy (Yu et al., 2012).  Self-regulation refers to the goals and perseverance of 

one’s learning (Huitt, 2006).  These components represent the choice one has over 

behavior, learning, and actions.  Huitt stated these attributes answer the question of why 

we make the decisions we make (2006, para. 6).   
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There are multiple opportunities within the technological realm for frequent 

decisions to be made which affect one’s behavior and other’s behavior.  Bandura (2001) 

argued the “rapid pace of informational, social, and technological change is placing a 

premium on personal efficacy for self-development and self-renewal throughout the life 

course” (p. 11).   

The interrelationship of parents and teens is dynamic.  Environmental, behavioral, 

and personal factors affect this relationship and social learning theory provides a 

framework for explaining how they influence the relationship.  Bandura posited socio-

structural factors operate through beliefs to produce behavioral effects (Yu et al., 2012).  

For example, “the socioeconomic status and conditions of the family, such as educational 

level and family structure, affect behavior through their impact on an individual’s 

affective states, sense of efficacy, personal standards, and other self-regulatory 

influences, rather than directly” (Yu et al., 2012, p. 5). 

The present research study took into account the environmental, behavioral, and 

personal factors that affect teens and their technology practices.  The primary focus was 

on how parental technology practices influence teens’ technology practices. 

Statement of Purpose 

This study explored teens’ opinions of the influence of their parents’ technology 

practices on their technology practices.  There is an absence of research in the area of 

parental influence over their teens’ technology practices (Ito, 2010; Yu et al., 2012).  This 

study fills the void in the research that identifies parental technology practices’ effects on 

teens’ technology practices.   
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Technology has changed the lives of parents and teens (Yardi & Bruckman, 

2011).  Parents are trying to keep up with the ever-changing technological world, but are 

quickly falling behind.  This generation gap (Cankaya 2009) implies that children are the 

more knowledgeable of the two.  Generational differences are more obvious now than in 

past years because of the advancements in technology (Clark, 2009; Livingstone, 2003).  

Parents are less likely to learn new technologies on their own; however, there are 

opportunities for bidirectional learning processes (Vaterlaus, 2012) in which teens rely on 

their parents to introduce them to older technologies such as email. 

Teens reciprocate by teaching their parents about new technologies.  Interactive 

technologies are among those parents are most interested in because they view them as 

another means of communication with their teen (Vaterlaus, 2012).  It is suggested that 

improved relations and interactivity between generations in the technology realm will 

ultimately lead to more acceptance of teen technology practices (Ito, 2010).  

Significance of the Problem 

The findings from this study show how parental practices including use of the 

Internet and technological devices such as smart phones and tablet computers influence 

teens’ technology use.  The study outcome fills a void in the research of parent and teen 

relationships and technology by showing how teens’ technology practices are influenced 

by their parents’ technology practices.  The findings aim to determine the effect of 

parental influence on teen’s technology use and the opinions teens’ have regarding their 

parents’ influences.  The information gleaned contributes to the research on effective 

parent and teen relationships with technology.  The study also provides parents with 

information on what influences their teens’ technology practices. 
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Research Question 

 The following qualitative research question guided this study. 

1.  How do teens’ opinions of parental technology practices influence teen 

technology practices? 

Assumptions of the Study 

Teens participating in this study were asked to determine the effect their parents’ 

technology practices have on their personal technology practices.  They were charged 

with being forthcoming and honest in discussing their practices.  Teen technology use is 

great considering the role technology plays in the average teenager’s life.  The teens’ 

knowledge and application of computer technology skills was assumed to be average due 

to more use of personal mobile devices.  Teens were expected to be knowledgeable of 

current trends and new or emerging technologies.  The researcher was expected to have 

parental consent for their teen to participate in the study and for the teen to abide by the 

focus group ground rules (Appendix 3) during and following the focus group. 

Operational Definition of Terms 

Environmental technology: gaining technological knowledge through the 

observation of others (Plowman, 2008). 

Evaluative mediation: parents having discussions with their teen about Internet 

use (Mesch, 2009). 

Intent participation: learners initiate learning by contributing to the process 

(Rogoff, 2003). 



	  

7 

Parental warmth: the extent to which parents intentionally foster individuality, 

self-regulation, and self-assertion by being attuned, supportive, and acquiescent to 

children’s special needs and demands (Baumrind, 1991). 

Reciprocal determinism: a person’s behavior is influenced by and is influencing a 

person’s personal factors and the environment (Huitt, 2006, para 4). 

Self-efficacy: a person’s belief about their ability to succeed in specific situations 

(Bandura, 1986). 

Self-regulation: goals and achievements of one’s learning (Huitt, 2006). 

Technologization: a way of revealing what has become constant in our everyday 

lives on the conceptual, institutional, and interactional level (Smedts, 2008, p. 123). 

Technoparenting: parenting teens’ technology use (Yardi & Bruckman, 2011). 

Organization of the Study 

Chapter 1 of this dissertation outlined the statement of the problem, theoretical/ 

conceptual framework used for the study, statement of the purpose, significance of the 

problem, and research question. Additionally, the assumptions of the study were 

discussed and the operational definition of terms was provided.  

Chapter 2 of this dissertation outlines the review of literature, which includes an 

explanation of parent and student views, parent concerns, technology use, parental 

support, a review of Social Cognitive Theory, and a summary of the research. 

Chapter 3 of this dissertation describes the methods that were used to determine 

teens’ opinions of the influence that parents’ technology use has on teens’ technology 

use.  It also addresses the setting of the study, participants, instrumentation, research 

questions, data collection, and data analysis. 
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Chapter 4 of this dissertation discloses the results and analysis of the data.  Data 

collected from the student questionnaire and focus group participants were analyzed and 

presented.  Themes that were revealed through coding are identified and reported. 

Chapter 5 of this dissertation offers conclusions the researcher has surmised from 

the data collection.  A discussion of these conclusions are presented.  Limitations of the 

study are addressed.  Implications of the results are suggested.  Suggestions for future 

research are given. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

The literature review provides information on how environment, behavior, and 

physical factors affect the relationship between parents, teens, and technology.  Bandura 

argued that these factors are interrelated (1986).  The literature supports Bandura and 

illustrates how these factors weave their way into all aspects of the parent-child 

relationship.  Parental views, concerns, support, technological knowledge, and personal 

technology use were evaluated to determine the effects on teens’ technology practices.  

Parental Views 

It is no surprise that teens and parents have different views of technology (Clark, 

2009).  Parents who struggle to provide a computer for their children consider the 

computer as a school tool that will help their child rise in socioeconomic status, not 

socially.  Teens view technology first and foremost as a social mechanism (Ito, 2010).  

Odendaal’s 2004 study investigated the parent-teen relationship and how it is impacted 

by information communication technologies (henceforth referred to as ICTs).  Odendaal 

addressed the “generational differences” parents and teens encounter involving 

technology.  He concurred with Ito’s (2010) findings on the emphasis parents place on 

providing teens with technology for educational purposes and teens’ primary use of 

technology for social and entertainment purposes.  He also recognized a similar situation 

involving cellular phones.  Parents provide their teens with phones in order to stay in 

contact with them for safety and protection reasons.  Davie, Panting, and Charlton argued 

teens view cellular phones as a social device and, for some, a status and fashion statement 

(as cited in Odendaal, 2004). 
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Davies’ (2011) study “emphasized the importance of parents providing their 

children with the opportunity to gain experiences and skills seen as essential for 

participation in a future information society” (p. 328).  Parents expect their children to be 

prepared to utilize technology in order to have a bright future (Davies, 2011).  They 

believe their children will need knowledge of new technologies in order to be successful.  

Green, Lim, and Ortiz (2011) found “parents see a positive relationship between their 

children knowing how to use a computer and being successful in life” (p. 209).  Parents 

are motivated to encourage their child’s technology use because of its relevance to their 

education, and to better prepare them for their future workplace demands (Davies, 2011).  

Other studies have reported results similar to Davies’.  Livingstone’s (2008) study 

showed that 95% of mainly middle class parents are positive about computers and 

technology.  They feel the Internet is a necessary component of life and expect their 

children to learn how to use it for both educational and personal needs.  Parents 

essentially want their children to utilize technology to better function in modern society 

(Livingstone & Helsper, 2008). 

Kimmerly (2009) argued that parents believe technology use fosters creativity in 

their children.  Hasebrink (2008) concurred in his study and found the Internet and home 

access to a computer offer many opportunities for creativity among users.  The number of 

software programs and applications that enable users to express themselves is growing 

daily.  The necessary skills for these activities can be learned through direct instruction, 

trial and error, and, more commonly, by observation. 

Green et al. (2011) suggested parents consider the computer to be a beneficial 

learning tool and credit computers with success in educational and professional fields.  
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They argued that parents should understand the importance of computers in their 

children’s lives and encourage them to learn and apply new skills both at home and at 

school.  Parents agree computers are important to their children’s education and expect 

that increased computer use will yield higher achievement scores for their children 

(Green et al., 2011).  

 Green et al. (2011) stated more support is needed from parents than purchasing 

technology and providing Internet connections at home.  Parents must learn how to 

engage with technology and their child, too.  The authors concurred that this is a concern 

that must be addressed.  Parents need to know how to best help their child with 

technology and how to interact with their child and technology (Green et al., 2011).  

Additional resources may be needed to ensure parents are clear on how to effectively 

collaborate with their child on their schoolwork. 

 Odendaal discussed parents’ “reluctance to engage” (p. 43) with their children and 

technology because of their “techno illiteracy” (p. 43) as deemed by teens.  He stated that 

parents are often uncomfortable asking their teen for help in technology areas (2004).  

According to September and Savahl  (2002) children between 12 and 17 rarely discussed 

technology with their fathers regarding Internet activities or gaming despite the 

importance teens place on these technologies.  Odendaal argued parents are unsure how 

to have discussions with their teens about technology.  This relates to parents’ 

background with technology.  Parents who are more knowledgeable about technology are 

more likely to have conversations with their teen about technology (Odendaal).   
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Student Views 

Teens today are inundated by more media outlets than ever before.  Just as clothes 

and cars have been important to teen self-image, technological availability and know-how 

are today (Ito, 2010).  Teens view technology as something they are comfortable with and 

more knowledgeable about than their parents (Odendaal, 2004; Vaterlaus, 2012; Yardi & 

Bruckman, 2011, 2012; Yu et al., 2012).  This is not to say that teens do not think their 

parents have any technical skills, just that teens think they have more than their parents.  

Teens see themselves as technology experts in the family and find themselves teaching 

parents and siblings about various technologies (Ito, 2010).  Even when discussing areas, 

such as email, where teens admit to asking for help from their parents, teens still they 

believe they are more knowledgeable (Ito, 2010).  A participant in Odendaal’s study 

provided an explanation that many teens agree with concerning their parents’ technology 

knowledge: “They never grew up with that technology, that’s why they don’t bother with 

that stuff” (2004, p. 44).  Versions of this statement are evident across much of the 

literature on this topic.  This serves as an excuse for many teens for why they do not 

dialogue with their parents about technology.   

Parental Concerns 

Most parent-child relationships face frequent struggles over day-to-day topics, 

(Galambos & Almeida, 1992).  Today these topics not only include making beds and 

taking out the trash, but also technology use (Plowman, 2010).  Conflicts develop over 

parental concerns for children’s online safety and security.  This is stressful on the 

parent-child relationship (Plowman, 2010). 
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Parents are concerned that digital footsteps can leave permanent, archived traces 

(Yardi & Bruckman, 2011).  Parents feel their children could face drastic repercussions 

for poor decisions made online.  The “rapid escalation of children’s engagement in 

technology, primarily the Internet, creates uneasiness and worry in parents who are trying 

to learn to deal with Facebook, YouTube, texting, online gaming, and other forms of 

interactive and participatory media” (Corbett, 2010, p. 15).  Facebook is a specific 

concern.  Parents tend to enlist older siblings, extended family, and friends to monitor 

Facebook behavior.  They also participate in media with their children by friending them 

and their friends on sites such as Facebook, Instagram, and Snapchat.  This gives parents 

a sense of control over their teen’s online persona (Schooler, Kim, & Sorsoli, 2006).  

Even when closely monitoring social sites, parents are uneasy about their teen’s online 

socialization. The most frequently expressed concerns include interactions with strangers, 

online abuse of children, online bullying, and potential for plagiarism (Sharples, 2009).  

Parents understandably fear their child will fall victim to Internet predators.  These 

parental concerns often hinder technology use for teens (Ito, 2010). 

Monitoring children’s technology use is an issue parents are dealing with the best 

they know how.  Sharing devices is a common way for them to do this because it gives 

parents more control of when their children use the computer, their browsing history, and 

what they are doing on the computer (Yardi & Bruckman, 2011).  Lower socioeconomic 

families are more likely to share a device because of costs while higher socioeconomic 

families share devices for parental convenience (Yardi & Bruckman, 2011).  Higher 

socioeconomic parents feel that by children sharing a device it makes it easier for parents 

to monitor their children’s activities.  In all cases, it was determined that “shared devices 
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left traces” (Yardi & Bruckman, 2012, p. 5).  Most parents admit to checking browsing 

history, texts, and location features to track their teens.  Teens are aware of this and cover 

their tech tracks religiously (Yardi & Bruckman, 2011).  It is also a source of frustration 

when computers and mobile devices are slowed down by children’s downloads onto these 

shared devices.  

Setting rules and boundaries for technologies that were nonexistent when parents 

were teens proves to be an additional concern for parents.  Parents use restriction (Fisher, 

Leve, O’Leary, & Leve, 2003) and rule setting (Rideout, 2005) as primary methods of 

monitoring technology use behavior.  

Parents often feel they are unaware of what their teens are doing with technology 

because of the personal and mobile nature of technology today (Yardi & Bruckman, 

2011).  This is a particular concern of cell phone use.  Teens expect to get cell phones at 

an early age with no limits (Yardi & Bruckman, 2011).  However, parents have 

established expectations and rules in an effort to monitor their teen’s cell phone use (Blair 

& Fletcher, 2011). 

Parents have a desire to monitor, but also the need for support and knowledge of 

how to do so (Yardi & Bruckman, 2011).  Research indicates children who are monitored 

are more likely to experience positive adolescent adjustments (Kanter, 2012).  Parents 

must determine Internet risk prevention strategies (Byrne, 2011) that work for their teens. 

This can be a frustrating process, especially when teens are reluctant to talk to their 

parents about Internet use.  

Although parents may feel their technological ability is inferior to their teens’ 

they must still monitor their teens’ technology use (Odendaal, 2004).  Odendaal 
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encourages parents, regardless of their technological ability, to monitor and discuss their 

teen’s online presence.  He argued, “parents should be alerted to what adolescents are 

engaging with when using these (ICT) technologies” (Odendaal, 2006, p. 5).  Mesch 

(2009) suggested parents practice evaluative mediation, which refers to parents having 

discussions with their teen about Internet use.  By sharing concerns, parents can empower 

children to make better, more informed decisions concerning their technology use 

(Byrne, 2011).  These discussions can occur no matter parents’ technological ability; 

however, parents who educate themselves on technologies and the issues that may 

encompass them have a better chance of the discussions being relevant to their teen 

(Odendaal, 2004). 

Parental monitoring can be described as restrictive when parents restrict their 

teens’ use or viewing of certain websites.  This can lead to teens’ feelings of 

untrustworthiness and resentment toward their parents and their parents’ accusatory 

nature (according to the teens) concerning their technology use (Mounts, 2000).   

Parents in all socioeconomic levels share that they limit the amount of time their 

children use technology, primarily on computers and mobile devices.  Most parents do 

not allow children to take devices into their rooms at night and have a family area where 

those devices are kept for charging and no tech times.  Cutoffs such as these are an 

example of restrictive parenting.  Parents threaten to disable the Internet if these cutoff 

rules are broken (Yardi & Bruckman, 2011). Some of the parents, however, believe that 

by simply closing a laptop they achieve the goal of disabling the Internet.  This reflects a 

comparison of higher and lower socioeconomic groups where higher socioeconomic 

parents tend to have a better understanding of how technology works.  Higher 
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socioeconomic parents also stated they “explicitly relied on other community members 

like parents and schools to help monitor and keep an eye on their children” (Yardi & 

Bruckman, 2012, p. 4). 

Technical competency (Yardi & Bruckman, 2011) is an issue reported by parents 

that they are concerned about.  Parents’ gaps in technical expertise, or the perceived gap 

between parent and child expertise, may undermine parental authority (Yardi & 

Bruckman, 2011).  Many parents express concern over their teens knowing more about 

the Internet and technology than they do.  They are unsure how to maintain authority over 

their children (Clark 2009).   

Lewin and Luckin (2010) discussed parental barriers in their study reporting that 

parental involvement cannot be guaranteed even with all of the support provided.  

Parents’ lack of confidence in technology areas is a concern (Green et al., 2011).  They 

are unlikely to seek help when needed.  However, there are parents who realize they need 

to up skill themselves to stay current with their teen’s technology skills (Lewin & Luckin, 

2011, p. 755).  

Parental concern over the lack of technological guidance they are able to give 

their children is common (Yu et al., 2012).  For example, many parents are not familiar 

with the chat feature that allows users to communicate with others.  Parents voice their 

naiveté about what children can do with chat and why they want to use it.  They are 

aware rules need to be established for chat and other new technologies, but parents need 

help determining what they will be because of their own lack of knowledge (Yardi & 

Bruckman, 2011).  Odendaal (2004) recognized parents’ hesitancy in embracing their 

teens’ technology use.  He discussed the importance of parental guidance of teens’ 
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technology use and how, without parental guidance, teens will be “increasingly facilitated 

by new technologies” a potentially negative outcome (p. 13).  He suggested parents 

should “act as agents that will guide children in this digital environment” (p. 14). 

 Most parents agree their children know more about technology than they do and 

report how difficult this makes it for them to monitor what their children are doing with 

technology.  Parents are also aware of being outsmarted by their children.  They 

acknowledge that children have learned to erase their browsing history, turn off locators, 

and use aliases on Facebook and other social sites to gain access without being caught.  

Higher and lower socioeconomic parents mention that they visit stores like the Apple 

Store (higher) and local community centers (lower) to learn more about technology 

practices (Yardi & Bruckman, 2012).  Lower socioeconomic parents display more of an 

authoritarian approach to parenting stating that their children do not have choices about 

passwords and technology use; they must share that information with the parents (Yardi 

& Bruckman, 2012).   

These concerns, for most parents, do not outweigh the advantages of embracing 

technology in the home. Through better parent education on technologies that children 

are exposed to at school and socially, parents may become more accepting of technology 

in their children’s lives (Odendaal, 2004).  The use of technology both in and out of the 

classroom will be a welcome change for many students and parents as they “embrace an 

element of excitement and release in an otherwise highly controlled school situation” 

(Corbett, 2010, p. 19).  Yardi and Bruckman (2012) suggested more research is needed 

on how socioeconomic levels, technology adoption and use, and education affect 

children’s technology use. 
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Technology Use 

Students today are engaged in technology and in the process are learning 

environmental technology (Plowman, 2008).  This is a similar concept to the 

environmental print notion that suggests children can read words they see in their 

environment before they can actually read.  The same is true for environmental 

technology.  Plowman (2008, p. 1) described this as “just picking it up.”  In her 2-year 

empirical investigation of young children, Plowman described parents’ surprise at how 

quickly their children understand how to use technology when first introduced.  Children 

are typically not intimidated by technology because of being introduced to it at a young 

age (Kelly, n.d.).   

Technology skills are frequently acquired through modeling.  Modeling is a 

valuable teaching tool used daily by educators to introduce new techniques.  Showing 

someone how to do something is a common teaching method; however, due to their self-

proclaimed lack of skills, parents do not consider themselves teachers of their children’s 

technology skills.  When children are keen on learning a new skill they will often observe 

and listen.  Intent participation suggests that learners initiate learning by contributing to 

the process (Rogoff, 2003).  Many parents are concerned they do not have the ability to 

teach their children technology skills because the new technologies were not available to 

them when they were in school (Plowman, 2010).  Due to their limited number of 

technology practices in their own education they are less confident about teaching their 

children new skills (Lee, 2003).  However, there are families who work together to create 

technology-based projects.  This often includes a division of labor where each family 
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member is responsible for a part of the project.  This enables each family member to 

showcase their talents and teach the other members new skills (Ito, 2010). 

Parents suggest that they “use what [technology] we want for pleasure and 

convenience without actively coaching their children” (Plowman, 2008, p. 311).  Like 

teens, parents use technology to socialize and create meaningful relationships with others 

(Thurlow & McKay, 2003).  Currently, the most rapidly growing demographic among 

Facebook users is individuals 35 and older (Smith, 2009).  Parents are also more likely to 

use non-interactive media online than teens (Zickuhr, 2010).  Green et al.’s (2011) 

findings showed parents use their computers at least 3 times a week and use other forms 

of technology (smart phones, iPods, and iPads) more frequently.   

Parents typically use cell phones for talking, unlike teens whose primary use is for 

texting.  This forces parents to learn to text in order to stay up-to-date on what their teen 

is doing.  It also encourages parents to determine new methods of monitoring teens’ cell 

phone use (Green et al., 2011). 

New rules of etiquette are being created, too. Teens often reflect their parents’ use 

of technology.  Parents should not be surprised when their teens text at the table or while 

someone is talking to them when they are only mimicking their parents’ behavior (Yardi 

& Bruckman, 2011). 

The Internet provides children with unlimited resources.  Many parents are 

“interested in their children becoming independent users and occupy[ing] themselves” 

(Plowman, 2010, p. 68).  Babysitting aside, there are other reasons for children to learn to 

be independent technology users.  Parents strongly believe their children need to be 

digitally literate in order to do well in school (Davies, 2011).  Past research indicated 
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home-based activities such as playing computer games, downloading files, and emailing 

may be more effective in teens’ acquisition of technology skills than school-based 

activities (Zhong, 2011).  This reiterates the importance of parents’ role in teens’ 

technology use. 

Teens spend approximately 6-1/2 hours using technology every day (Rideout, 

Foehr, & Roberts, 2005).  They are a key demographic targeted by companies to sell 

technology devices (Livingstone, 2002).  Teens are actively engaged in the technology 

they are using.  They view devices as both educational and leisure tools.  The more 

proficient they become in the use of their device, the more skills they will develop and 

the more responsibility they will learn (Luthra, 2012). 

Teens do not view technology strictly as a school tool.  In fact, most teens 

consider it to be their lifeline and cannot imagine existing without technology, especially 

their phones.  Teens use media to connect with peers.  From taking digital pictures of 

outfits to send to friends in order to determine what to wear to personalizing profile pages 

on Facebook, teens are using new media creatively to hang out with their friends (Ito, 

2010).  

The unaccommodating, according to teens, attitude of parents toward technology 

uses leads to teens keeping secrets about their use from one or both parents.  They learn 

tricks to help them keep secrets and keep them engaged in new media without their 

parents’ knowledge (Ito, 2010).   

The 2012 Horizon Report for K-12 Classrooms (Johnson et al., 2013) predicted 

that mobile devices and apps are technology that will be adopted into the mainstream 

within the next year.  According to an initiative entitled Speak Up, the number of 
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students in grades 6-12 who own a cellular device has risen 42% in the last year (Project 

Tomorrow, 2011).  The majority of these students envision multiple benefits of mobile 

devices being utilized in the classroom setting (Project Tomorrow, 2011).  They would 

welcome a “bring your own device” (BYOD) movement in their school.  According to 

the Project Tomorrow report, parents are very interested in the possibility of using BYOD 

in their children’s school and are agreeable to purchasing a mobile device for their 

children.  Current research indicates that student engagement is increased instantly when 

implementing such a program (Lai, 2012).  When discussing BYOD programs Neilson 

(2012) stated, 

It is not a question of whether it works.  Teachers around the globe are 

incorporating cell phones into their practice.  They are creating learning 

environments where they build trust with students, empowering them with the 

freedom to learn with the tools of the world. (para. 4) 

Digital game-based learning is another emerging area.  According to the 2012 

Horizon Report for K-12 Classrooms, “game based learning refers to the integration of 

games or gaming mechanics into educational experiences” (Johnson et al., 2013, p. 18).  

It is identified as a technology 2 to 3 years from becoming mainstreamed.  This will 

likely be the next area where parents are forced to make decisions regarding their 

children’s technology use.   Based on current reports, the high stakes consequences 

(Johnson et al., 2013) are basically non-existent.  Parents can rest assured that children 

are confined within the game and can explore in a safe environment (Johnson et al., 

2013).  Hopefully, this will make up for the fact that they already feel less knowledgeable 

about video games than their children (Bourgonjon, 2011). 
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Many parents already feel they are in a constant battle with their children over the 

amount of time the children spend playing video games.  This has possibly had a negative 

impact on parental views on gaming.  However, once parents understand the value of the 

gaming platform for learning opportunities and the possibility of children being able to 

experiment with knowledge when playing the game, their opinion changes and they adopt 

a more positive outlook in gaming (Bourgonjon, 2011).  The endorsement of video games 

for learning by teachers and experts strongly affected their outlook as well (Bourgonjon, 

2011). 

Parents understand the importance of teaching responsibility to children.  They 

encourage their teens to find jobs and earn money to purchase items, including 

technology, with their own money.  Ironically, this often leads to a dispute over use when 

children are spending too much time (according to their parents) using technology.  

Parents find themselves in a conundrum.  How can they take away something they (the 

parent) did not pay for (Ito, 2010)? 

 This leads to a discussion of teens’ ownership of technology (Yardi & Bruckman, 

2012), implying their technology use and owned devices need to be addressed.  The 

authors compared this with driving stating “teens know how to use the tools, but their 

decision making about what to do with them can be underdeveloped” (Yardi & 

Bruckman, 2012, p. 8).  One parent claimed his child had almost 6,000 texts in 1 month.  

His child explained that he sent one text to a group and received 30 responses.  It’s his 

child’s way of life and his frustration (Yardi & Bruckman, 2011).  Despite rules on 

technology use, teens as young as sixth grade expect to have their own cell phones (Yardi 
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& Bruckman, 2011).  They also expect to use them when they want with no restrictions.  

Parents, however, do not agree with this belief. 

 Ito (2010) suggested these tricks are one way teens are messing around with new 

media.  They play with it to see what they can do with it.  They learn from parents, 

friends, and experts who they encounter online.  Many teens agree technology lessons 

and assignments at school are redundant and do not teach them anything (Ito, 2010).  

They are not looking for support from their teachers and are not depending on them to 

teach them how to use these new media.   

 Odendaal (2004) believed that if parents want to “act as socializing agents for 

their children they will have to acquaint themselves with ICTs, not only as tools for the 

work environment, but also with entertainment technologies” (p.37).  He does not think 

this is impossible, rather very possible.  Odendaal urged parents to use the same 

technologies their children are using to familiarize themselves with what their children 

are doing online.  He argued the more informed parents are about their teen’s technology 

use, the more equipped the parent will be to guide them.  His question was “whether 

parents are willing to engage in the issues and activities that are important to their 

children” (p.37). 

Parental Support 

Parents have always been considered important stakeholders in their children’s 

education (Kong, 2009).  Obtaining technology skills is no different.  Research indicated 

“the home learning environment is an incredibly fertile ground for making change” 

(Demski, 2011, p. 22).  It is not surprising that “parental involvement is critical to a 

child’s learning” (Bourgonjon, 2011, p. 1434).  This involvement is most easily 
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recognized through parental support.  Parental support is evident in both tangible and 

intangible means (Cranmer, 2006).  

The availability of cellular phones and access to the Internet has created an 

onslaught of technological choices for households (Davies, 2011).  This tangible support 

is given to children through the purchase of computers, iPads, iPods, smart phones, 

Internet connectivity, and other forms of hardware needed to perform a technological 

task.  Parents frequently feel that they need assistance when making these purchases and 

look to the school for guidance (Kong, 2009).  Parents are interested in obtaining 

technology that will help their child the most with their school work and in the future.  

Teens are interested in obtaining technology that will maintain or improve their status 

among peers and for social interaction (Odendaal, 2004).  Parents strive to “develop the 

appropriate skills, knowledge and attitudes that children will need to ensure lifelong 

learning and all-round personal development in the information society” (Kong 2009, 

276).  Parents claim 

I think it wouldn’t be fair on him for his future to deny him to get the exposure of 
a computer; the more skill he has, the more he understands how people use them 
you know, it just gives him a better chance in life with jobs and you know his 
work future and studies (parents of a 9 year old). (Davies, 2011, p. 327) 
 
This belief is not only evident among parents, but also among other members of 

the family.  Grandparents, aunts, uncles, siblings, and family friends also offer support to 

children when providing the latest and greatest technological find.  “Family members 

become the facilitators for the children’s learning” (Plowman, 2008, p. 317).  Their 

experiences can also help children as they learn to use technology (Clark, 2009).   

Parents believe appropriate technology use lends itself to support from teachers, 

coaches, extended family, and school administration (Ito, 2010).  They look to these 
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groups for their expertise and advice when making technology purchases both big and 

small (Ito, 2010).  Building strong foundations for technology use is important to parents 

as well.  They make well-informed technology purchases, provide training (by 

themselves or experts), and pass along their own values and aspirations regarding 

technology use (Vekiri, 2010).  These values are indicative of socioeconomic levels 

where opinions of technology use differ.  Middle to upper class parents are more likely to 

view technology use as preparing for the future whereas lower socioeconomic parents 

often view it more for pleasure (Livingstone & Bovill, 2001; Roberts & Foehr, 2008; 

Seiter, 2005).  Parents with a higher level of technological knowledge are more likely to 

regulate and monitor their teen’s technology use and offer alternative uses (Odendaal, 

2004).  According to Odendaal, informed parents are more likely to diminish the gap in 

technology usage if they are more cognizant of a range of technology based activities 

their teens are engaging with. 

Yardi and Bruckman (2011) investigated the challenges of technoparenting or 

parenting teens’ technology use.  They suggested socioeconomic status plays a role in the 

technology use of teens and their parents.  They defined socioeconomic status as a “class 

or social class that is a function of many individual properties including income, 

education, employment, race, neighborhood, and lifestyle” (Yardi & Bruckman, 2012, p. 

2).  Their findings indicated that socioeconomic status plays a role not only in technology 

use, but also in the purchase of technology for the home and family.  Mobile Internet use 

by African Americans is growing faster than any other group.  This is partially due to 

their lower levels of access to desktop and laptop computers and Internet home service 

providers (Yardi & Bruckman, 2012).  However, even with this surge there remains a gap 
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in online use between African Americans and Whites (Yardi & Bruckman, 2012).  This 

transcends to their children’s use as well.  According to research by Yardi and Bruckman 

(2012), 

Whites own desktop computers more than African Americans do and they go 
online using a computer more often.  They also have Internet access and 
broadband Internet at higher rates than African Americans.  On the other hand, 
African Americans use mobile phones more often than Whites do, including for 
Internet use, to play games, and to use social networking sites.  They also spend 
more time playing video games than Whites do, and spend more discretionary 
income on videogame hardware and software. (p. 2)  
 
Parents in all income brackets want their children to succeed in school.  The 

authors identify the middle school years as a transformational time when children are 

beginning to go through puberty and are adjusting to being in a new school and craving 

more autonomy (Yardi & Bruckman, 2012).  Upper and middle class parents are more 

likely to purchase personal or shared computers for their children with expectations that 

they use the technology for schoolwork before using it for gaming or social sites.  They 

also purchase mobile phones for their children for their (the parents’) own convenience 

(picking up from practices/events). 

Valke, Bonte, DeWever, and Rot’s (2010) empirical study of Internet parenting 

styles describes parental warmth as a factor in children’s understanding and use of 

technology.  The research includes Baumrind (1991) who defined parental warmth as 

“[t]he extent to which parents intentionally foster individuality, self-regulation, and self-

assertion by being attuned, supportive, and acquiescent to children’s special needs and 

demands” (p. 456).  This type of parental support allows for a risk-free Internet use 

environment.  It gives children a better understanding of the Internet and all of its 

complexities (Valke et al., 2010).  Open dialogue is apparent through the use of parental 
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warmth and is a key for parental interactions with their child concerning their experiences 

with technology (Anastasiades, 2008).  This can be achieved regardless of parents’ 

technological knowledge.  Parents should, however, improve their awareness of what is 

available for children.  This allows parents to make informed decisions concerning their 

children and technology use.   

Perhaps just as important as the ability to use a variety of technology tools is the 

encouragement given to children that allows them to utilize technology. Children who 

feel trusted and respected when engaged in technology practices are more likely to attain 

more skills and try new things than those who feel constantly questioned (Clark, 2009).  

Without trust, parents will never have knowledge of what their child is doing online 

(Anastasiades 2008).   

Social Cognitive Theory 

Albert Bandura’s Social Cognitive Theory provided the framework for this study.  

Yu et al. (2012) defended her use of Social Cognitive Theory as the framework of her 

study as the theory that best represented the interrelatedness of all participants in 

computer use in the home.  This study was similar to Yu et al.’s as it intended to reveal 

the effects of parent technology use on teen technology use.  The behavioral, 

environmental, and personal factors that are key to Social Cognitive Theory offer insight 

to the parent-teen technology relationship.   

Social Cognitive Theory maintains an “agentic perspective to human adaptation, 

and change” (Bandura, 2002, p. 269) meaning “individuals are agents of their own 

behavior” (Yu et al., 2012, p. 5).  Bandura posited their interrelationship of 

environmental, behavioral, and personal factors and how they relate to human 



	  

28 

functioning and development.  According to Bandura, these factors create reciprocal 

determinism.  Reciprocal determinism suggests “a person’s behavior is influenced by and 

is influencing a person’s personal factors and the environment” (Huitt, 2006, para 4).  A 

central idea of reciprocal determinism is how one interprets events around them through 

the effects of environment, behavior, and personal factors.   

Bandura (1986) suggested “vicarious experiences through observation of other 

peoples’ behaviors enable people to know whether the behavior will be detrimental or 

beneficial” (as cited in Yu et al., 2012, p. 5).  Children are aware of their parents’ 

technology use; however as they grow they may not realize the impact their parents’ 

technology use has on their own technology use.  Yu et al. (2012) suggested that 

students’ home-based computer use might be associated with “family, environment, and 

the parental influence” (p. 17).  This is consistent with Social Cognitive Theory, which 

recognizes interactions between individuals. 

Environment refers to both social and physical factors that affect behavior (Glanz 

et al., 2002).  Social environmental factors include family members, peers, and friends.  

Physical environment describes the location, size, temperature, and comfort level of a 

space.  A person’s environment provides examples of behaviors. They may choose to 

replicate the behavior if it results in positive reinforcements (Glanz et al., 2002).  

Social Cognitive Theory suggests that learning is significantly affected by 

observation (Bandura, 1986).  Observing others is a type of social learning.  People 

determine the effects of different behaviors through the observation of others.  Modeling 

is a method of observational learning that involves “observing the structure of the 

behavior being modeled” (Bandura, 1989, p. 46).  Through modeling, onlookers are able 
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to witness the effects of behaviors on others.  They take this into consideration in similar 

situations often imitating the behavior.   

Bandura believed there are four inter-related processes (i.e., attention, retention, 

production, and motivation) needed for learning.  He posited “the acquisition of 

knowledge and skills regarding innovations is necessary, but not sufficient for their 

adoption in practice” (Bandura, 1986, p. 148).  Observational learning, or learning 

through modeling, is contingent on these four processes when learning a new skill.  

Environmental, behavioral, and personal factors contribute to these processes also. 

Self-perception is a central idea of social learning.  It includes how personal views 

and the events occurring in one’s environment influence learning.  A person’s views are 

often determined by forethought.  Bandura (2001) posited that forethought promotes 

motivation in people.  People use forethought to motivate them to prepare for future 

events thus giving people perspective, which “provides direction, coherence, and 

meaning to one’s life” (Bandura, 2001, p. 7).   

Self-efficacy is people’s belief about their ability to succeed in specific situations.  

Teens who feel self-efficacious are more likely to eagerly participate, be determined and 

persistent with challenging tasks, and reach high levels of success (Schunk & Meese, 

2005).  Parents’ home computer use is reflected in their children’s computer use (Yu et 

al., 2012).  The more proficient parents are, the more likely their children are to be more 

knowledgeable and confident with technology.  

Self-regulation refers to the goals and perseverance of one’s learning (Huitt, 

2006).  These components represent the choice one has over behavior, learning, and 
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actions.  Huitt stated these attributes “answer the question of why” (2006, para. 6) we 

make the decisions we make.   

There are multiple opportunities within the technological realm for frequent 

decisions to be made which affect one’s behavior and others’ behavior.  Bandura (2001) 

stated “the rapid pace of informational, social, and technological change is placing a 

premium on personal efficacy for self-development and self-renewal throughout the life 

course” (p. 11).   

The interrelationship of parents and teens is dynamic.  Environmental, behavioral, 

and personal factors affect this relationship and social learning theory provides a 

framework for explaining how they influence the relationship.  Bandura (2001) posited 

socio-structural factors operate through beliefs to produce behavioral effects (Yu et al., 

2012).  This is evident in Bandura’s (2001) argument that “socioeconomic status and 

conditions of the family, such as educational level and family structure, affect behavior 

through their impact on an individual’s affective states, sense of efficacy, personal 

standards, and other self-regulatory influences, rather than directly” (as cited in Yu et al., 

2012, p. 5). 

The present research study takes into account the environmental, behavioral, and 

personal factors that affect teens and their technology practices.  The primary focus is on 

how parental technology practices influence teens’ technology practices. 

Summary 

Yardi and Bruckman suggested there has been “little research examining 

parenting with respect to children’s technology use in HCI (information interfaces and 

presentation), and in particular, little focus on parent-teen relationships around 
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technology use” (2011, p. 2).  Parents must determine what is important and realistic for 

their children to eventually master.  Their ongoing support found in both tangible and 

nontangible methods is crucial to their children’s success with technology. Concerns for 

their children’s online safety and physical health are also taken into account when 

discussing 21st century learners.   

 Research suggested that parenting styles typically adapt to include technology.  

Increased parental involvement has long led to higher student achievement.  Parents who 

are actively involved in their children’s education typically have children who make 

better grades and are more actively engaged in their own learning as well (Ramirez, 

2001).  Hattie’s (2009) collection of 716 studies supports this belief.  His research 

indicated that parental involvement is critical to influencing children’s’ learning and 

affects performance. 

Technologization is a term coined by Heidegger (1993) to describe “a way of 

revealing what has become a constant in our everyday lives on the conceptual, 

institutional and interactional level” (Smedts, 2008, p. 123).  Smedts stated, “We have 

arrived at an age in which technologization is the way in which we understand education 

and what it means to be a parent” (p. 123).  We must, therefore, learn how to use it to 

benefit our children both now and for the future (Yu et al., 2011).  

Yardi and Bruckman (2011) suggested future research regarding teen and parent 

perspectives on technology use.  The current study reveals the importance of 

environment, behavior, and physical factors on the interrelationship of parents, teens, and 

technology.  Teen opinions of their parents’ technology practices were evaluated to 

determine the effects on teens’ technology practices.  
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                                                 CHAPTER 3 

METHODOLOGY 

The purpose of this study was to explore how parental technology practices 

influence teens’ technology practices and how teens’ opinions of their parents’ 

technology practices are influenced by parents’ practices.  This study will utilize a 

qualitative approach. 

Setting of the Study 

 The high school where the study took place is a suburban high school located in 

the Southeastern region of the United States.  The school system consists of one 

elementary school serving pre-kindergarten through fourth grade, one middle school 

serving grades five through eight, and one high school.  The town has a population of 

approximately 11,000 people.  Of those 11,000 people, 423 completed no more than 

ninth grade and only around 1,300 are college graduates.  The 2010 Census data indicated 

that the town is a predominantly White community (79%).  African-American and 

Hispanic households make up 14% and 6%, respectively, of the overall population 

making them the second and third most represented races in the town (censusviewer.com, 

2010).  Thirty-seven percent of the 2,490 residents who responded to the questionnaire 

indicated they own a computer.   

 In 2007, 43% of high school students at this school dropped out of high school 

(southerneducation.org, 2008).  The mean household income was approximately $55,000.  

The town had a poverty rate of 10.6%.  Sixty-five percent of single mothers with children 

under age 18 fell below poverty level.    
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 There are approximately 477 students at the study high school. Over 51% of 

students qualify to receive free or reduced lunch.  There are 118 students in the junior 

class.  Thirty-six percent of those students are African-American and 57% are White.  

The remaining 7% of students are other races.  There are Hispanic students in the junior 

class; however, none of them qualify for English language learner services.  

 The Alabama High School Graduation Exam (AHSGE) reported the following 

results for the class of 2013-2014. 

Table 1 

Study High School AHSGE Results 

 
Subject 

Percentage of Students in Achievement 
Level III 

(Meets academic standards for state) 
Math  85% 

Reading  86% 

Biology 95% 

Social Studies 78% 

Percentage of students who passed all five 
portions of AHSGE 

67% 

 

These results were used in writing goals for the 2013-2014 Continuous Improvement 

Plan (CIP) at the study high school.  According to the CIP, less than 80% of the class of 

2013-2014 mastered the reading portion of the AHSGE.  The study high school listed 

goals to address their academic needs including remediation and targeting students with 

specific academic needs.  Once identified, these students would be offered response to 

intervention (RTI) services to reinforce reading skills.   
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 According to school system employees the following technology courses and 

devices are offered at the various schools in the system (see Table 2). 

Table 2  

Technology Present in Schools 

 

  

School Technology Available 

Elementary 

School (pre K– 

4th grades) 

• Students visit the computer lab weekly and complete assignments 
through a web-based technology curriculum.  Classroom teachers 
are responsible for leading these sessions.  No training has been 
provided to the classroom teachers on the curriculum. 

• The computer lab is only open to students during their assigned 
class time. 

• 2 iPad carts for 3rd and 4th grades only 
• 1 Droid tablet cart for special education only 
• Approximately 2 student computers per classroom with an 

average age of 6 years 
• Smartboards or interactive white boards are present in every 

classroom 
• Several teachers have purchased technology equipment such as 

iPads and netbooks using funds from state and/ or local accounts, 
or from grants. 

Middle School 

(5th–8th grades) 

• 2 computer labs are open to students and classes throughout the 
day 

• Career technologies classes are offered 
• Promethean boards are located in 50% of classrooms. 
• 2 iPad carts available to all grades 

High School (9th–

12th grades) 

• Multiple career technologies classes are offered 
• Separate lab classrooms for career technologies classes 
• 2 computer labs are open to students and classes throughout the 

day 
• Wireless connectivity common areas for students on main floor 
• Wireless connectivity available for students in library 
• 3 iPad carts available to all grades 
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 There is currently one district technology position.  This employee is responsible 

for technology issues throughout the system.  The primary focus of the technology 

director is networking and system management.  Each school has one employee who 

serves as a technology coordinator for their school.  This is in addition to their teaching 

responsibilities.  Their role is to troubleshoot for the technology director and address 

technology maintenance requests as needed.  Currently, there is no position in the system 

that focuses on instructional uses of technology or teacher training for technology. 

Participants 

 Participants in the study were junior class students at a suburban high school 

located in the Southeastern region of the United States. There are approximately 118 

junior class students at the study high school that were asked to participate and 105 

participated.  Permission was obtained from the study school system for this research 

study.  Parent approval for student participation was also obtained.   

Instrumentation 

Qualitative data were collected using a researcher-developed questionnaire and 

through focus groups.  The focus group questions were based on the questionnaire.  

Additional focus group questions developed from the open-ended responses from the 

questionnaire.  The researcher had permission from the school system to access the data.  

The researcher selected the study school based on its demographic make-up, interest in 

technology, and the ability to collect data from the students.  The data allowed the 

researcher to compile information regarding the effects of parental technology practices 

on teen’s technology practices.  
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Research Question 

The following qualitative research question guided this study: 

1. How do teens’ opinions of parent technology practices influence teen 

technology practices? 

Data Collection 

Junior class students at the study high school were asked to participate in a focus 

group.  Focus groups were created to discuss teens’ opinions of the effects of their 

parents’ technology practices on their own technology practices.  The number of focus 

groups was determined by the number of students interested in participating in a focus 

group.  Two focus groups were formed.  One consisted of 8 teens and the other consisted 

of 10 teens. Questions investigated the parent-teen relationship and the role that 

technology plays in that relationship.   

The focus groups were formed on a voluntary basis and were introduced by 

homeroom teachers.  Teachers were given a summary of the focus group’s objective and 

asked for volunteers who met basic criteria (Appendix 2) to participate.  The researcher 

did not offer an incentive for participation.   

The focus groups met in the band area of the study high school after school in the 

second semester of the school year.  Participants completed a demographic checklist 

upon arrival at the focus group meeting (Appendix 3).  The checklist provided the 

researcher with background information on participants; however, no identifying 

measures were used.  This information allowed the researcher to have a better 

understanding of teen’s technology use. 
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Data Analysis 

Qualitative data from the focus groups were analyzed using constant comparative 

analysis.  Constant comparative analysis involves taking one piece of data and comparing 

it to other pieces of data that are similar or different (Glaser 1965).  O’Connor (2008) 

stated, 

It must be clear that constant comparison, the data analysis method, does not in 
and of itself constitute a grounded theory design.  Nor does the process of 
constant comparison ensure the grounding of data whether grounding is used in a 
positivistic or interpretive sense.  Simply put, constant comparison assures that all 
data are systematically compared to all other data in the data set.  This assures that 
all data produced will be analyzed rather than potentially disregarded on thematic 
grounds.  It is the time and the process of this constant comparison that 
determines whether the analysis is deductive and will produce a testable theory or 
whether the analysis is inductive and will build a theory for a particular context 
(p. 41) 
 
Focus group transcripts were coded for themes that emerged from the teens’ 

responses.  Focus group responses were transcribed (verbatim) and three levels of coding 

ensued.  Open coding is the initial form of coding where data are broken down, 

examined, and common themes are identified.  This process was followed by axial 

coding, the process of crosscutting or relating concepts to each other (Corbin & Strauss, 

2008).  Finally, the story of the research was ready to be told using selective coding.  The 

conditions, context, strategies, and consequences were related to the central phenomena 

during this phase.   
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CHAPTER 4 

RESULTS  

Descriptive data for this study were collected through a student questionnaire to 

obtain background and demographic information on the subjects.  One hundred five 

students from the study high school completed the student questionnaire.  The 

questionnaire then guided the development of the focus group questions.  Students and 

their parents completed a release form indicating their agreement to be a part of the study.  

They were also asked to indicate if they were interested in participating in the focus 

group and for contact information.  Students were then randomly selected to participate in 

the focus group.   

Two focus groups were formed to further discuss the responses from the student 

questionnaire.  Focus group questions were developed to expand on the checklist and 

open-ended questions from the questionnaire.  Follow-up questions were used to probe 

for more information from focus group participants.  

Focus groups met after school at the study high school.  The first focus group 

consisted of eight junior class students and the second focus group consisted of seven 

junior class students.  During each focus group, the same open-ended questions were 

asked of the group.  Follow-up questions ensued based on student responses.  Focus 

group sessions were digitally recorded.  Following each focus group, the recordings were 

transcribed. Focus group transcripts were coded for themes that emerged from the teens’ 

responses.  Open coding, axial coding, and selective coding were used to decipher the 

information gained from the study.  Qualitative data from the focus groups were analyzed 

using constant comparative analysis.  The researcher developed the following codes 
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based on students’ responses: parents’ encouragement of Internet use for school 

assignments; parent and teen interaction with technology; parental monitoring of 

technology; time teens spend using technology; parents and teens playing, watching, 

and/or surfing together; parents and teens teaching each other about technology; parents’ 

technology use; parents’ technology knowledge.  

After coding the data from this list of codes, the following themes emerged from 

the data:  parental support of teens’ technology use; parental interaction with teens and 

technology; parental monitoring of teens’ technology use; time spent using technology; 

teaching parents or teens about technology; parental technology use and knowledge. 

Student Questionnaire Results 

Eighty-nine percent (n = 105) of junior class students at the study high school 

participated in the study.  They completed a questionnaire to describe their technology 

use and their parents’ technology use.  The results of the questionnaire were used to 

determine questions for the focus group.  The first two questions collected demographic 

data on the participants.  The data showed 60% of the participants were female and 40% 

were male ranging in age from 16-17 years old. 

Question 3 on the questionnaire was a checklist indicating the type of devices 

owned and who the users were.  The results are shown in Table 3 below. 
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Table 3 

Technology Participants Own or Use 

Technology Teen only Parent only Both Shared 

Cell phone (text 
and talk)  

3% 8% 4% 2% 

Smartphone 
(Wi-Fi only) 

0 2% 6% 0 

Smartphone 
(Wi-Fi & data 

plan) 

16% 12% 70% 2% 

Tablet (Wi-Fi 
only) 

16% 18% 27% 9% 

Tablet (Wi-Fi & 
data plan) 

3% 18% 13% 5% 

E-reader (no 
browser) 

10% 20% 12% 3% 

Desktop 
computer 

10% 26% 18% 25% 

Laptop 
computer 

12% 16% 56% 16% 

Gaming system 
(with Internet 

access) 

54% 8% 13% 25% 

 

Based on the participants’ responses shown in Table 3, the teens in this study 

were equipped with many different types of technology.  They also had Internet 

connectivity, predominantly WI-FI access, available to them with these devices. Their 

parents were also well connected and own many different types of devices.  There were 

instances where parents and teens were sharing devices, primarily desktop computers and 

gaming systems.  The frequency of both teens and parents having a smartphone with a 

data plan (access through wireless networks and cellular data packages) was 70%, 
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making it the most common device used among parents and teens in this study.  This 

number indicates that connectivity and convenience were important to both parents and 

teens.  In contrast, less than 10% of parents and teens used a text and talk only cellular 

phone or smartphone with Wi-Fi only capabilities.   

According to the questionnaire responses shown in Table 3, most households 

owned at least one laptop or desktop computer; however there were a few (less than 5) 

teens who reported that they did not have a computer at home and relied on their 

smartphone, the library, or school when they need a computer.  Fifty-six percent of teens 

stated that both they and their parents had their own laptops.  Eighteen percent of teens 

and parents had their own desktops.  There was some sharing among computers (16% 

share laptops, 25% share desktops), but based on the frequencies reported, the majority of 

students had their own computer.   

Question 4 on the questionnaire asked about Internet connectivity in the home.  

Wireless Internet connectivity was by far the connectivity of choice in the homes of the 

surveyed teens.  Ninety-seven percent of teens indicated that they had wireless 

connectivity in their homes.  This number compares with the number of laptops and Wi-

Fi only tablets present in the homes. 

Table 4 displays the results from question 5 on the questionnaire and shows the 

frequencies of teens’ and parents’ online behavior. 
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Table 4 

Teen and Parent Online Behavior 
 

 

Teens were asked in question 5 how often they and their parents visited various 

Internet sites.  Table 4 shows that social media and search engines were the most 

commonly used sites by teens and their parents.  This question led to question 6 on the 

questionnaire, which asked what teens did most often on the Internet.  Teen responses to 

question 6 included Facebook, Instagram, Google, Netflix, and YouTube.   

Teens discussed whether their parents encouraged them to use technology for 

school assignments in question 7.  Most teens commented their parents knew they need to 

use their devices and the Internet for schoolwork; however, as one teen commented, 

“they don’t like it.”  Parental encouragement of teens’ technology use was evident in 

technology purchases they made for their teen.  According to teens’ responses to question 

8, parents supplied them with a variety of technology tools including laptops, 

smartphones, tablets, and gaming systems. 

Online Behavior Visited by Teen Visited by Parent 

Chat rooms Yes    17% Yes    23% 

Social media sites 
(Facebook, Twitter, 

Instagram, Vine) 
 

Yes    99% Yes    83% 

Search engines  
(Google, Bing) 

 

Yes    100% Yes    100% 

Online gaming sites Yes    47% Yes    26% 

Online shopping sites Yes    89% Yes    75% 
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Table 5 shows responses from the questionnaire concerning parents’ technology 

use. 

Table 5 

Parents’ Technology Use 

Technology Use Frequency of Yes Response 

Computer classes while in school 63% 

Regularly use technology for work or school 81% 

Know enough to teach others how to use the 
Internet, a computer, tablet, or smartphone 

73% 

Can answer teen’s questions about the 
Internet, computers, tablets, or smartphones 

54% 

 

Teens’ responses suggest that their parents were fairly confident in their technology use 

and were capable of teaching others how to use different technologies.   

Table 6 displays the results of questions 10 and 11 regarding types of technology 

used most frequently by teens and parents. 

Table 6 

Technology Used Most Frequently by Teens and Parents 

Technology Teen Parent 

Internet 2 1 

Gaming (Computer/ Video) 3 4 

Tablet Computing  4 3 

Smartphone/ Cellphone  1 2 
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Although the rankings are different, they are similar.  Internet and smartphones were the 

top two technologies used by parents and teens. 

Table 7 shows the frequency of the most common responses from all of the 

participants about their parents’ background and knowledge of technology. 

Table 7 

Parents’ Background and Knowledge of Technology 

Technology Knowledge Response Frequency of Response (n = 97) 
Parents know a lot about technology  47% 

Teen knows more than parent(s) 5% 

Parents only use for social media sites 2% 

Parent(s) and teen know equal amount 4% 

Parent(s) don’t know much about 

technology 

15% 

 

The majority of students indicated that their parents knew a lot about technology.   

Table 8 shows the teens’ opinions of their parents’ technology knowledge. 

Table 8 

Teen Opinions of Their Parents’ Technology Knowledge 

Response  Frequency based on n = 46 

Parent knows more than I do  59% 

Parent knows the “basics” 9% 

One parent knows a lot about technology 20% 

Teen knows more than parents 9% 

 

Fifty-nine percent of teens who thought their parents knew “a lot” about 

technology thought their parents knew more than they did about technology.  Many teens 
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indicated that their parent(s) worked in a technology field or use technology frequently 

for work. 

Table 9 shows teens’ rankings of the parents’ technology use.  

Table 9 

Parents’ Technology Use Ranking 

 

Responses indicated that only 37% of respondents scored their parents on a 4 or 5 

on the scale indicating that they “know more than me” (despite parents working in the 

information technologies field).  Forty percent of teens replied that their parents’ ranked a 

3 on the scale and 23% of parents were ranked a 1 or 2 signifying that their parents were 

not very knowledgeable about technology.  The middle ground ranking of 3 denoted that 

teens viewed themselves as equals to their parents concerning technology knowledge. 

Themes Resulting From the Data  

The following themes emerged from questionnaire’s open-ended questions and in 

focus groups.  The focus group questions were developed to delve deeper into concepts 

introduced in the questionnaire.  Additional focus group questions were added based on 

responses to the questionnaire. 

Parental Support of Technology Use 

A recurring theme in both the questionnaire and focus groups was the amount of 

and types of support teens received from their parents concerning their technology use.  

 1 2 3 4 5 

Ranking of technology use ability on a scale 
of 1 – 5 with 1 being “very little” and 5 

being “knows more than me” 

 
6% 

 
17% 

 
40% 

 
21% 

 
16% 
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Teens reported that their parents encouraged them to use the Internet for “thorough 

research” for school assignments.  They also commented that their parents urged them to 

use Google to answer questions that they or their parents could not answer and for 

spelling help.  A few teens stated that their parents did not encourage them to use the 

Internet they encouraged them not to use it because of possible risks involved.  Still 

others remarked that their parents did not care if they used the Internet or did their 

assignments.   

Teens noted that their parents did provide them with tangible support of 

technology tools such as smartphones, laptops, desktops, tablets, and e-readers, and 

suggested that parents primarily purchased these devices for educational purposes.  Teens 

viewed these gifts as encouragement from their parents to use technology and succeed in 

school.  Teens also indicated that their parents liked to have the newest technology.  One 

teen commented, “She’s (my mom) is really into Apple stuff.  She wants our family to 

have it (the latest device).” Still, there were teens that reported having to purchase their 

laptops, phones, and other devices themselves.  They stated their parents did not 

monetarily support their technology use by purchasing technology for them.  The teens 

must purchase their technology devices, “If I want a new cell phone I buy it.  If I need a 

new laptop I buy it.”  These teens indicated that they did not feel that their parents 

supported them in their technology use and did not view technology as important to their 

futures. 

Teens stated that they discussed technology with their parents.  Most 

acknowledged this intangible support was given in the form of positive conversations 

where both parents and teens shared the technology they were using with each other.  
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Sometimes this includes discussing new apps or technologies they had encountered 

recently. Internet and technology use, particularly time limits, were also mentioned 

multiple times by the teens.  One teen stated that her mom told her “not to spend too 

much time on the Internet.”  

Cellular phone use was another issue plaguing teens and parents.  Many teens 

stated that their parents “don’t want me to use it (their phone) too much.”  This was noted 

several times in the questionnaire by teens.  Still other teens discussed the support from 

their parents and the trust that they felt when using the Internet and their devices.  One 

teen remarked that her parents “try to help me make the right decisions.”   

When asked about using technology for school work one teen replied, “Well 

considering the school is like probably 75% on the computer now, or like you get 

everything on the computer, then they like understand, they (the parents) don’t like it 

(Internet).”  Teens considered these parents as tolerating their technology use, if it was 

for educational purposes. 

Parental Interaction  

The majority of teens stated that they interacted with their parents and technology.  

They specified watching television (notably Netflix), browsing Pintrest, YouTube, 

Facebook, and other social media sites with their parents.  They also stated that they 

frequently communicated with their parents using texting and cellular phone calls.  One 

teen’s comment regarding texting was, “It’s how we communicate on a daily basis.”  This 

was repeated by other teens throughout the discussion.  Teens also indicated that parents 

were comfortable with texting and used it to check in with them often when they are 

away from home.  Some teens noted that their parents will text the teen to call the parent 
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instead of calling the teen.  The teens referred to texts about times to be home, 

appointments, meeting times to be very common saying, “It’s faster for like small 

information. It’s almost faster to just text somebody a quick time.”  Two other teens 

commented on this statement stating, 

Teen 1:  “It’s (texting) faster than to call someone and have a twenty minute 
conversation about nothing.  My mom does that.” 
 
Teen 2:  “Yeah, I don’t need an hour long conversation about what time.  Just 
shoot me a text message and I’ll respond.  It’s like a two minute process.” 

 
A frustration with parents’ texting was also documented during the focus groups.  The 

following comments were made during the first focus group: 

Teen 1:  “My mom can’t even text.  She has to talk on her phone.  And my uncle 
set that up for her.” 
 
Investigator: “So she uses the voice to text feature?” 
 
Teen 1:  “Yeah, I don’t think she actually knows how to figure everything out.” 

During the second focus group, another teen gave a similar statement about her parents’ 

texting ability saying, “My parents text me but they just aren’t good at it, they are like 

you have to read it three times before you understand what they said.”  Teens noted that 

texting shortcuts are more adult in nature and the teens do not choose to use the majority 

of the shortcuts stating “It’s probably faster to type them out.”  Despite the frustrations 

teens have with their parents’ texting they agree that it is the best way to communicate 

with each other when away from home. 

Many teens reported that their parents “don’t really interact with my technology 

stuff,” and that their parents “leave me alone and don’t bother me about my technology 

use.”  There are some teens who stated that their parents “don’t care” what they do.  

These teens also went into very little detail in other responses on the questionnaire. 
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 As previously mentioned, teens’ and parents’ most common form of interacting 

with technology was texting and cellular phone use.  Focus group participants included 

online shopping and “looking things up” using a site such as Google or Bing as other 

technology driven activities that they did with their parents.  

 “Acting normal” was another descriptor for how parents interacted with teens and 

their technology use.  This was discussed further in the focus groups in an attempt to 

determine what “normal” is.  Based on their responses “normal” was when everyone is in 

a good mood doing what they wanted to do with no harsh rules or consequences. 

 Most teens reported that they watch television and movies via Netflix with their 

parents.  They also shared YouTube videos with their families.  One teen stated, “it is 

kind of sad that shows like Castle, Bones, and Grimm brings us all together.”  Despite so 

many technologies available to them, the majority of teens most frequently responded 

that they a\were watching something with their parents (television, Netflix, YouTube).   

 Social media sites including Facebook and Instagram were rarely mentioned by 

teens in the questionnaire or focus group as a way they and their parents interacted 

together at home. Playing video games with their parents was also a common interaction 

at home.  Teens did not report using technology with their parents for educational 

purposes. 

 Many of the teens reported that they did not play, watch, or surf with their parents 

at home.  Most simply stated “no” with no explanation of why they did not play, watch, 

or surf with their parents.  Teens remarked that their parents had “awful” taste and did not 

enjoy watching the same movies or television shows with them.  Parents who did not 

“play” were also mentioned as a reason for not interacting at home with technology. 



	  

50 

Parental Monitoring 

Teens repeatedly discussed tactics their parents’ used and have previously used to 

monitor their technology use. Teens stated that their parents monitored their use in 

several different ways.  Teens noted that their parents were concerned with the amount of 

time they spent using their technology and why they were using it.  One teen commented, 

“They tend to be cautious making sure I don’t do anything I’m not supposed to,” that the 

technology is being used for “the right purposes and not using it falsely.”  They were 

aware that their parents used Facebook and other social media sites to monitor their 

online behavior.  Responses from focus group participants indicated their parents were 

very aware of their online behavior and monitored it closely.   

Teen 1:  “When my mom walks, and then she’ll walk all the way to the opposite 
side of the room and like behind me to see what I’m doing on the computer, but 
I’m just like doing homework so it’s like really pointless.” 

 
Teen 2:  “Well, my parents bought like this, I don’t know what it’s called but it’s 
this safe club thing so I literally could not get on yahoo or random websites like 
that.  But that was a long time ago.” 
 
Teen 3:  “My mom really gets onto me whenever I’m on Facebook with like 
people she doesn’t know, she always asks like who is this person?  Where is she 
from?  Where does she live?  What color is she?  What religion?  All that kind of 
crazy stuff.” 

 
Facebook was mentioned multiple times as an issue between teens and their parents.  

Teens reported not being allowed to have a Facebook account “until the end of seventh 

grade,” parents “friending” them to keep tabs on them and their friends, and 

embarrassment over their parents’ Facebook activity. 

Time Spent Using Technology 

There were recurring comments from the teens that implied that their parents felt 

that they spent too much time using technology.  Teens mentioned that their parents did 
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not like them using technology around their parents and felt that it would negatively 

affect the teen (particularly socially).  Separating “family time” and “tech time” was 

another common theme.  Parents have set ground rules for their teens and technology 

while at home.  Teens stated that they were not allowed to use their phones or other 

technologies during meals.  Interestingly, teens commented on how much time their 

parents spent on technology and how it bothered them. 

Some teens stated that their parents used their technology more than they do.  One 

teen explained, “My mom sometimes doesn’t really listen to my stories.  She’s always on 

Facebook or playing Candy Crush.” Another teen answered, “If my mom is on her laptop 

and I’m texting we don’t really talk.”  Several teens shared similar responses. 

Teaching Others 

 Teens reported that their parents asked them for help with technology.  One teen 

mentioned that her parents watch her use her technology to help them learn how to use 

theirs.  Teens often do the same and learn new techniques by watching their parents.  

Parents also ask their teen how to use various applications.  Focus group participants 

explained that they have influenced their parents’ technology use.  One participant stated, 

“I do know that I understand more about it than they do so they would just be kind of 

pointless to sit and say that stuff to me.  I’ve warned them about viruses, not vice versa.”  

Another teen mentioned her father’s need for help when printing or using Microsoft 

Word, “Yesterday I had to show him where Word was on his computer.  And he has used 

it for fifteen years.”   

There were teens that stated that their parents helped them with different 

technologies.  Microsoft Office applications such as PowerPoint, Access, and Excel are 



	  

52 

programs that teens acknowledge asking their parents for help with.  Focus group 

participants commented on how their parents help them with technology: 

Teen 1:  “My dad helps me a lot like my laptop and if my phone breaks or 
whatever he’ll help me fix it.” 
 
Teen 2:  “My dad knows.  He’s just like really good with the phone.  He knows 
how to figure everything out.” 
 

Other times they may teach each other new or unfamiliar methods of using technology.  

One teen stated that through discussions her parents “try to help her make the right 

decisions” about how she uses technology. Students mentioned several times that they 

often help their parents when they have gotten a new cell phone or other new device.  

Several students stated that these discussions with their parents are “fun.” 

Parents Technology Use and Knowledge 

When asked to describe their parents’ use of technology, teens generally reported 

that their parents, especially their fathers, were very techno-literate and were able to help 

them when needed.  Still others maintained that they knew more about technology than 

their parents and that they (the teen) often are the one teaching their parent about 

technology.  Teens reported that their parents used desktop and laptop computers both for 

work and home.  Tablets and smartphones were also common devices utilized by parents.  

Several teens noted that their parents were really good with computers, indicating that 

their parents worked in the information technologies industry and were very familiar with 

using computers efficiently.  These parents demonstrated, for the teen, how to use the 

computer more effectively.  

There were several reports from teens that they felt their parents were negative 

about technology, primarily with the Internet.  Participants’ comments included, 
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Teen 1:  “Well my parents don’t like the Internet at all, but I mean, they think that 
if every little site has something bad on it then they don’t like me using it.” 
 
Teen 2:  “My mom gets stressed out and so she just leaves the room whenever we 
have to do something.” 
 
Investigator:  “Why do you think she gets stressed out?” 

Teen 2:  “Cause she doesn’t know what she is doing.  She wants to learn, but she 
can’t learn cause she doesn’t understand it.” 
 
Teen 3:  “My mom is like so paranoid about those kind of things (viruses).  It’s 
like ‘don’t go there, it’s going to corrupt your whole computer and steal your 
identity and stuff.’  Like she doesn’t like me shopping online because she thinks 
that if I give my credit card to a website, they’re going to like steal our credit 
card.” 
Teens who responded that their parents did not know much about technology 

provided comments on the questionnaire indicating that it is because their parents’ jobs 

do not “require as much technology as I use,” or that their parents “know something, but 

not as much as me.”  Teens confided that their parents “know the basics,” but ask 

frequent questions.  One teen commented, 

Schools in (the) 1950s–1970s didn’t have high quality computer classes.  
Barely any of my family members know enough about technology to teach 
other people.  I still have to show them new things when they’ve had 
smartphones for years. 
 

This statement is one of a few that established a link between parental age and 

technology knowledge and use.   

There was a difference in responses about parents not knowing much and the 

responses that teens knew more than their parents.  Teens who claimed to know more 

than their parents gave their parents little credit for knowing how to use technology.  One 

teen commented on the questionnaire, “I know more about technology than they do and I 

help them figure out how to use their devices.”  Other teens also mentioned frequently 

helping their parents with their devices and Internet issues. 
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There were teens who stated their parents knew “a lot” about technology.  They 

were labeled as a “technology wiz” and as being very “tech savvy.”  One teen 

commented, “They use technology every day.  It seems that their laptops are glued to 

them.”  Other teens also commented on how much their parents used their technology 

and how much they understood how to use it:  “My dad is great with technology and 

things relating because he uses it constantly while working.”  Two comments made by 

teens best represent the responses from those who replied that their parents knew more 

than they do about technology, “My father has far greater knowledge of the details in 

most modern technology,” and “My dad knows several different things about technology, 

mostly more than me.”    

Teens indicated that one of their parents was very knowledgeable about 

technology, but the other needs a lot of help or only knows the basics.  According to the 

responses, the fathers were more likely to be very knowledgeable and the mothers more 

likely to need support in their technology endeavors.  One teen stated, “Sometimes my 

dad will teach me something weird that I don’t know my phone can do, but my mom asks 

me for iPhone support every day.”   

Table 8 shows 9% of teens posited that they were more knowledgeable than their 

parents about technology.  One participant alleged that their parents could use 

technology, but “I know more about technology than they do.”  This was supported by 

another teen that stated his parents “are not aware of as many programs as I am.”  Many 

teens gave similar responses on their questionnaires indicating that their parents had 

negative attitudes toward technology and the Internet. 
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Summary 

In summary, this chapter presented the results and analysis from the data 

collection concerning parents’ influence on their teens’ technology use.  Data collected 

from the questionnaire and focus group participants were analyzed and presented.  Codes 

and major themes in the data were identified and reported. 

A discussion of these results and how they relate to the research questions are 

provided in Chapter 5.  Implications and limitations of the study will also be discussed.  

Suggestions for future research will be identified. 
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CHAPTER 5 

DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS 

Purpose, Framework, and Research Question 

The purpose of this study was to explore teens’ opinions of the influence their 

parents’ technology practices have on their technology practices.  The study was 

necessary due to the absence of research in the area of parental influence over teens’ 

technology practices (Ito, 2010; Yu et al., 2012).  The study contributes to the research of 

parent and teen relationships with technology by showing how parental practices 

including use of the Internet and technological devices, such as smartphones and tablet 

computers, influence teens’ technology use.  The information gleaned contributes to the 

research on effective parent and teen relationships with technology.  The study provides 

parents with information on how their technology practices influence their teens’ 

technology practices and the study high school with information on teens’ technology 

use, connectivity type and availability, and technology influences.  This information 

enables the school system to evaluate student technology practices to effectively plan for 

the future.   

Albert Bandura’s Social Cognitive Theory provided the framework for this study.  

Bandura described the interrelationship of environmental, behavioral, and personal 

factors and how they relate to human functioning and development (Bandura, 1986).  

This framework was appropriate for this study because of the interrelationship of teens 

and parents and the common environment they share.  According to Bandura, these 

factors create reciprocal determinism.  Reciprocal determinism suggests a person’s 

behavior is influenced by and is influencing a person’s personal factors and the 



	  

57 

environment (Huitt, 2006).  A central idea of reciprocal determinism is how one 

interprets events around them through the effects of environment, behavior, and personal 

factors.  Figure 1 below shows how each factor supports the others. 

 

Figure 1. Reciprocal determinism (Pajares, 2002, p. 1). 
 

Environmental factors include both social and physical environments and their 

effect on a person’s behavior.  Social environment includes peers, family, friends, 

teachers, and other acquaintances with whom a person frequently interacts (Bandura, 

1986).  Physical environment refers to location including size, temperature, comfort 

level, loudness, and even availability of food or drink (Bandura, 1986).  Social Cognitive 

Theory was selected as the framework of the study because of the role behavior, 

environment, and personal factors play in the parent child relationship.  This study 

demonstrates how these factors contribute to the influence parents’ technology practices 

have on their teen’s technology practices.  

Social Cognitive Theory lends itself to discussing the family dynamic (Yu et al., 

2012).  Families experience daily the process of learning through other family members.  

Caughlin (2003) discussed the influences families have on actual behavior.  He noted 

these influences could be positive or negative depending on the communication between 

family members.  The current study shows how parents and teens interact with one 

another and technology.  Parent and teen interaction with technology is an example of 
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reciprocal determinism (Bandura, 1986).  The home environment, including both 

physical and emotional factors, influences teens’ learning. Environmental factors coupled 

with behavioral and personal factors support learning (Bandura, 1986).  

The convenience of technology has made it a common conflict between parents 

and teens.  Many teens stated that their parents have strict rules about technology in the 

home.  They are not permitted to use technology such as texting at the table or when their 

parents are talking to them.  Several teens commented on their parents’ negative attitudes 

toward technology.  The teens suggested that this negative attitude was due to their 

parents’ lack of technology knowledge and background.  Many teens believed their 

parents cannot understand their technology practices because their parents did not have 

the same technologies available to them when they were teens.  Teens assume that is why 

parents’ behavior towards technology is often negative.  Parents’ negative attitudes can 

mold teens’ technology practices just as their positive attitudes can.  Negative attitudes 

translate to teens as unsupportive, strict, and uninterested.  Bandura (1986) deemed 

positive and negative practices affect behavioral, environmental, and personal factors and 

emphasizes the role these factors play in social learning. 

Parents’ outlook on technology seems to affect teens’ technology use.  Positive 

parent outlooks on technology, including technology purchases, encourage teens to 

showcase what they are using technology for and often involve their parents in their 

technology use.  Negative parent outlooks on technology frequently influence teens to 

use their technology in private where they will not be annoyed with their parents’ 

concerns or questions.  The tangible and intangible support that teens receive from their 

parents’ signifies behavioral and environmental factors that affect teens and their 
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technology practices.  Bandura (1986) discussed how personal views and the events 

occurring in one’s environment affect learning.  This is evident in teens’ views of their 

parents’ thoughts on technology.  Teens recognized and understood their parents’ views 

on technology and adjusted their behavior accordingly.  This is an example of reciprocal 

determinism, which is how one interprets events around them through the effects of 

environment, behavior, and personal factors (Bandura, 1986).  

Teens’ observations of their parents’ technology practices also affected the teens’ 

technology practices.  These observations contributed to teens’ determining their own 

views on technology.  Bandura (1986) suggested learning occurs through observation.  

This idea is a primary component of Social Learning Theory.  It also leads to teens’ 

developing self-perception (Bandura, 1986).  Teens create an ‘idea” of what a 

knowledgeable technology user should be like based on behaviors they have witnessed.  

Teens then decide if what they are viewing is the behavior they associate with being a 

knowledgeable technology user or not, and proceed to emulate or disregard the behavior.  

This is an example of Bandura’s (1986) idea that personal factors affect learning.   

As stated earlier personal, environmental, and behavioral factors all contribute to 

learning according to Social Cognitive Theory.  This study has shown how these 

interrelated factors explain parents’ technology practices influence on teens’ technology 

practices. 

Discussion of Findings 

The principal research question directing this study was, How do teens’ opinions 

of parent technology practices influence teen technology practices?  This question was 

subdivided into the following areas of interest based on themes that emerged from the 
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data:  parental support of teens’ technology use; parental interaction with teens and 

technology; parental monitoring of teens’ technology use; time spent using technology; 

teaching parents or teens about technology; parental technology use and knowledge. 

Parental Support of Teens’ Technology Use 

Teens consider technology to be a social tool and their parents believe technology 

should be utilized for educational purposes and communication (between teen and parent) 

(Odendaal, 2004).  Parents strive to provide their children with technology tools and 

access to give them a background that will help them be more successful in future 

endeavors (Davies, 2011).  This was evident in the current study in the teens’ responses 

to questions surrounding the devices they own.  They attributed the technology purchased 

for them by their parents as incentives for school noting that their parents buy technology 

to help them with their schoolwork.  Teens suggested this is twofold; it benefits the teens’ 

schoolwork (from the parents’ point of view) and makes the parents feel good about 

providing them with technology to be successful in and prepared for their future.  The 

technology purchases reinforced parental support of technology for the teens (Davies, 

2011).  This support created a belief that their parents want them to use technology 

because they continue to provide the technology for them.  This is not to say that there 

were no disagreements about technology use between parents and teens, but ultimately 

teens knew they had parental support when using technology.   

Teens who stated they purchase their own technology were not as positive about 

their parents’ support of their technology use.  They argued that their parents are not as 

interested in technology and do not attempt to keep up with the latest trends.  Their 

parents’ lack of tangible support was not made up for with interest and encouragement of 
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teens’ technology use.  Parents voice concerns and questions that frustrate teens thus 

creating a bigger gap in their technology differences.  This leads to teens’ beliefs that 

their parents are not very capable of using technology.  Teens stated their parents use 

technology only when necessary and some implied that their parents try to avoid using 

technology as much as possible.   

There is a caveat that should be mentioned concerning teens who purchase their 

own technology.  Teens whose parents cannot afford to purchase technology for them, or 

can only provide one shared device for the family, do not consider their parents to be 

unsupportive.  They mentioned other means of support that their parents provide to 

encourage their technology use.  One participant stated she and her mom share a cellular 

phone.  Most of the participants shrugged at her statement and questioned how that could 

work; however, she was unfazed by their responses and replied,  

“It just works.  She uses it while I’m at school and I use it after school.  We don’t  
have any problems sharing it.” 
 

This attitude was shared by other teens in similar situations.  They knew their parents 

wanted the best for them and offered intangible support for their technology practices.  

This is an example of reciprocal determinism (Bandura, 1986).  The teen and parent are 

influencing one another’s interactions with technology. 

The teens participating in the study were very well connected.  Based on the 

questionnaire results, most had a smartphone that uses wireless connectivity and a data 

plan from a cellular carrier provided by their parents.  Teens mentioned being 

conscientious and using wireless connectivity instead of their data plan when available.  

They stated that most of their friends had wireless and they knew their passwords so 

when they travelled from house to house they automatically connected to wireless.  They 
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also used the school’s wireless connectivity for social and school-related reasons.  Teens 

did not consider connectivity as parental support.  They viewed it as a necessity like 

household utilities, not as a choice parents have made to enhance their technology use 

while at home or away from home (referring to cellular data packages). 

Regardless of teens’ parents’ views on technology, teens are influenced by those 

views.  According to Bandura (1986), learning is a social process and the environment 

created by parents influences teens’ technology practices.  If their parents are supportive, 

trusting, provide technology for them, and are interested in their technology practices, the 

teens are more encouraged to use technology (Clark, 2009).  The positive environment 

their parents created for them allowed teens to “play” with technology in order to become 

more familiar with emerging technologies and uses for technology (Valke et al., 2010).  

They knew their parents would help them solve problems big or small.   

Teens whose parents were indifferent or non-supportive toward their technology 

use maintained another outlook on technology.  They felt that they were on their own 

when using technology and knew their parents could not help them with any problems or 

questions they may have.  As a result they relied on their friends, social networks, and 

Internet searches to obtain information and support their technology practices (Ito, 2010).    

Providing teens with technology tools, however, may not be enough.  Parental 

encouragement of teens’ technology practices is important in fostering more independent 

and responsible technology users (Green et al., 2011).  This is evident in conversations 

with teens about how they interact with their parents and technology. 
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Parental Interaction With Technology 

Throughout the study, teens described how their parents interacted with them and 

technology, how their parents felt about technology, and how much they thought their 

parents knew about technology.  Many of these descriptions involved observations of 

their parents using technology or modeling their uses of technology.  Parents should 

involve themselves with teens’ technology use in nonaggressive ways that motivate teens 

to learn more and experiment more with technology knowing that their parents are there 

to help them if needed (Green et al., 2011).  There are instances of parents’ reluctance to 

engage in technology discussions or use with their teens due to their lack of technological 

knowledge.  This leads to teens referring to their parents as “techno-illiterate” and 

considering themselves the authorities on technology in their households (Odendaal, 

2004; Vaterlaus, 2012; Yardi & Bruckman, 2011, 2012; Yu et al., 2012).  Teens voiced 

both frustrations and enjoyment when interacting with their parents and technology.  

Their comments provided a glimpse into their relationship with their family and how that 

relationship translates into their technology use. 

The teens’ most popular means of technology interaction with their parents is 

texting.  They primarily text about times and needs: “It’s faster for small information.”  

Teens do not see the purpose of a phone call when a text is easier, faster, and less 

intrusive on their social life.  One teen’s frustration was apparent in his response.  He 

preferred his parents to “just shoot me a text” rather than spend so much time talking 

about when to be where.  Based on the teens’ discussions, their parents cooperated with 

them and texted the majority of the time when their teen is away from home.   
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Not so long ago, parents and their teens probably would have listed watching 

television as their primary mean of interacting with technology.  Today, aside from 

texting, viewing programs together is still very popular.  The method of program 

delivery, however, has changed immensely.  Netflix, “On Demand,” and digitally 

recorded television programs have vastly changed families’ viewing habits.  Add 

YouTube, Apple TV, and other streaming video sites and devices, and families are able 

to create their own playlists to view on their own schedules (Ostrow, 2014).  The 

flexibility afforded to families who utilize these services and devices allows them to take 

advantage of family members’ free time to interact with one another while watching 

television.  Since it reflects how many of the teens’ parents’ generation interacted with 

their parents, it is not hard to believe it is how their parents feel comfortable interacting 

with them.  Television’s technology distinction is forgotten because watching television 

is not often viewed as a technological activity by parents or teens. 

The majority of teens who participated in the study acknowledged interacting in 

some way with their parents and technology.  However, there were teens in the study that 

stated they did not interact with their parents and technology.  They viewed their parents’ 

tastes as “awful” and had no desire to include their parents in their technology use.  Most 

teens admitted to interacting with their parents and technology by sharing screen time and 

having discussions about what they were viewing (television, streaming video), playing 

(video games), or “surfing” (the Internet) with their parents.  These interactions provided 

teens with insight into their parents’ technology use and opinions. 

 

 



	  

65 

Teaching Others 

Teens admit to online shopping, “looking things up,” and using sites such as 

Pinterest with their parents.  One teen described a family project involving family 

pictures, video, and music.  Each family member was responsible for one part of the 

project.  They all selected an area based on past experiences with software or 

applications, and completed that part of the project.  He mentioned working with his dad 

to learn more about Photoshop even though he was responsible for the music.  The teen 

was not only proud of what his family accomplished, but also what they learned from one 

another.  It was a positive experience for the family and gave them ideas for future 

projects.  This was the only instance of families working together on a project described 

by a teen in the study.  Several of the teens in the study were impressed with the family’s 

project and expressed some interest in starting one in their families. 

It comes as no surprise that teens teach their parents about different technologies 

(Ito, 2010), but teens acknowledged learning about technology from their parents as well.  

Teens referred to occasions when their parents have helped them with software programs 

such as Microsoft Office.  They recognized that their parents have more experience with 

programs such as Excel or Access and look to them for guidance.  Teens also benefitted 

from parents’ stories of lost or deleted files, accidentally sent emails, or a hard drive 

crash.  These stories make teens more aware of the importance of backing up their 

devices.  Saving files in multiple locations is not an exciting concept, but an important 

one that teens learn from their parents. 

Teens who report a reciprocal teaching relationship with their parents maintain a 

more positive attitude towards their parents’ technology capabilities (Anastaasiades, 
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2008).  They respect and welcome their parents’ suggestions and assistance.  They have 

discussions centered around technology with their parents.  These teens understand their 

parents’ attempts to warn them of Internet and other technology related dangers.  That 

does not mean that they appreciate their parents’ warnings. 

Parental Monitoring  

Parental monitoring of their teens’ technology use is mentioned repeatedly in the 

literature and in discussions with the teens.  Parents do not feel their teens understand the 

magnitude of risks their online behavior may incur (Yardi & Bruckman, 2011).  Parents 

want to ensure they have prepared their teens for handling uncomfortable or dangerous 

online situations (Yardi & Bruckman, 2011).  This is done using direct instruction from 

the parents, through teen observations of their parent’s online behavior, and restricting 

technology use.   

Facebook was the most popular social media site mentioned in regard to parental 

monitoring.  Teens were appalled that their parents would not allow them to have a 

Facebook account until the end of seventh grade.  Even now as juniors they disliked their 

parents checking up on them through Facebook. “Stalking” their page or their friends’ 

pages, and attempting to oversee the teens as they visited social media sites were the 

primary complaints by teens of their parents’ monitoring (Schooler et al., 2006). 

Teens resent the monitoring and concerns their parents have regarding their 

technology use (Mounts, 2000).  Teens suggest their parents try to make them aware of 

online situations they could face.  However, they simply do not understand why there is 

any need for concern.  Their parents’ trepidations irritate the teens and often lead to 

resentment.  Teens appear to lose some respect for their parents because of their anxiety 
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over technology.  Teens insinuate their parents’ concerns are due to their parents’ lack of 

technological knowledge or capabilities.   

Monitoring is the one aspect of the discussions where all teens shared a similar 

attitude: parents worry too much.  Even though teens can explain why parents are 

cautious about teens’ technology use and can justify their concerns, teens do not seem to 

understand why their parents are apprehensive about their (the teens’) technology use.  

These arguments surrounding technology are no different than other age-old parent/teen 

debates like driving.  In the teens’ minds, bad things happen to other people so there is no 

reason to worry.  Unfortunately it may take a “bad thing” happening to them or a close 

friend before parental concerns are acknowledged. 

Parental monitoring is also evident in parents’ use of time limits on their teens’ 

technology use when at home (Fischer et al., 2003).  Teens report their parents do not 

want them to spend a lot of time on technology citing possible social ineptness as the 

reason.  The teens sense their parents’ aggravation that often ensues when they are using 

technology, but continue to use their technology anyway.  This parental annoyance with 

technology includes when teens are using it for school purposes.  

Parents’ Technology Practices 

 Despite frustrations with parents monitoring their teens’ technology practices, 

teens in the study suggested their parents were knowledgeable about technology and 

frequently used technology for their own work, school, and for social reasons.  According 

to the teens, their parents primarily used laptops and smartphones with cellular data 

packages.  Like teens, the parents were well connected and relied on their devices to stay 

in touch with their teens.  Teens reported their parents use their own devices for gaming 
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and social media.  Although their parents may have the same number and types of 

devices as their teens, the teens are not convinced their parents know how to use them as 

well as they do.   However, teens are aware of how their parents use technology and how 

their parents feel about using technology.  Teens have observed their parents interacting 

with technology from a young age.  Those observations contributed to the influences 

teens’ parents have over them.  This is an example of how reciprocal determinism 

(Bandura, 1986) supports learning. 

 There was a discrepancy in the teens’ responses when asked strictly about their 

parents’ technology knowledge.  When asked who knew more, the teen or the parent, 

almost half of the respondents claimed their parents “know more than I do.”  They stated 

their “parents know a lot about technology.”  This is contrary to the majority of the teens 

participating in the focus groups and to the responses to the ranking scale represented in 

Table 8.  Forty percent of teens indicated that their parent(s) rank a 3 on a scale of 1-5, 

indicating their parents knew an average amount of technology.   

Many of the focus group participants were negative about their parents’ 

technology ability and knowledge.  They attested this was because their parents did not 

grow up with technology and they assumed their parents were not capable of fully 

understanding technology’s uses or capabilities.  However, teens reported their parents 

took computer classes while in school and frequently used technology for work or school.  

Teens even credited their parents with being able to answer their questions about the 

Internet, computers, tablets, and smartphones.  This leads the researcher to question 

whether teens’ attitudes towards their parents’ technology abilities are swayed by 

disagreements with their parents over their (teens’) technology use. 
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Limitations and Recommendations for Future Studies 

This study was limited by the decision to only include teens in the research.  It 

seems obvious that to understand teens’ opinions of the influences their parents’ 

technology practices have on them only data from teens would need to be collected.  

However, this procedure did not allow parents to provide any input about their 

background, use, and understanding of technology.  In order to thoroughly compare 

parents’ uses and teens’ opinion of their uses, both groups’ data would need to be 

collected.  This information would have been beneficial to the study and is recommended 

for future research. 

Although the focus groups were small, individual interviews such as those 

conducted by Ito (2010) may have encouraged some of the students to be more open.  All 

focus group participants were asked to adhere to Focus Group Ground Rules created by 

the researcher.  The teens obeyed the rules and did not exhibit any negative actions 

toward other participants; however, they may have provided more in-depth explanations 

and further discussions if they knew their friends would not judge them for their 

responses. 

This study was only open to high school juniors in hopes of learning more about 

their technological influences.  The junior class was selected because of their newly 

found independence from their parents afforded to them when getting a driver’s license 

and their long-term technology use.  Most of the teens were in kindergarten when iPods 

were first introduced and had cellular phones when they were in elementary school.  

Their experiences with technology devices have been life long.  Unlike young adults in 

their early 20s, these teens do not remember a time without technology.  Extending the 
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age range of study participants would allow researcher to possibly mark the age when 

parents’ help and concerns are no longer appreciated.   

Finally, questions about the parent-teen relationship outside of technology need to 

be added to the questionnaire with follow-up questions addressed in focus groups.  It is 

difficult to assess whether negative teen responses about technology reflect an already 

strained relationship with their parents.  As mentioned earlier, teens who responded 

negatively to questions about their parents’ technology practices did not go into as much 

as detail as their peers with positive responses to the same questions.  

Implications 

There are several implications of this study for parents, teachers, and 

administrators.  Parents should realize the important role they play in their teens’ 

technology practices.  This is true for parents who utilize technology and have a positive 

attitude toward technology and those who do not.  Perhaps if parents understand how they 

influence their teens’ technology use, they will be more understanding of their teens’ 

technology use. 

The results of this study indicate that teens are aware of their parents’ technology 

practices and, unbeknownst to the teen at times, those practices do influence them.  Teens 

should realize that their parents’ attitudes toward technology affects them as well.  

Regardless of the tangible and intangible support (or lack of support) their parents give 

them, the parents’ support affects teens’ technology practices.   

There are implications for teachers and school systems as well.  The school 

system the study high school is located in believes the students in the system lack the 

technology they need to complete some projects and assignments at home.  However, 
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based on the teen responses in this study, 97% of those students have wireless 

connectivity at home and most have at least one laptop or desktop at home.  This 

indicates students in this school system have a richer technology foundation than once 

thought.  This knowledge can enable teachers in the system to develop more technology 

based assignments.  It should also encourage the school system to attempt alternative 

teaching methods, such as online assignments in lieu of make-up weather days or in 

conjunction with teacher workdays.  However, before assigning technology based 

activities, educators and administrators should be aware of how much technology 

students have available to them and they can check this by polling the students.   

Conclusion 

This study’s research question was, How do teens’ opinions of their parents’ 

technology practices influence their own technology practices?  This can be simply 

answered: “they don’t.”  Teens in the study did not consider their parents’ practices as 

influencing their own technology practices.  However, teens cannot measure how their 

parents’ technology use influences them, because they do not realize the impact their 

parents’ technology practices have on them.  It is a question that requires time to allow 

the teen to mature and recollect how their parents dealt with their teen technology 

practices.  Teens may one day reflect on these years and understand why their parents 

made the decisions they did regarding technology.  They will realize that many of the 

“negative actions” their parents took actually had sound reasoning behind them.  They 

will recall discussions with their parents and realize those conversations shaped how they 

use technology.  A follow-up study with these same teens in 5-10 years could possibly 

answer the research question more thoroughly.  For now, teens’ responses in this study 
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have been evaluated and they tend to show that parents’ technology practices do 

influence teens’ technology practices. 

It appears that parents influence their teens’ technology practices.  The influence 

of their parents’ technology practices is evident in the teens’ statements throughout the 

study; however, teens do not recognize this in their relationship with their parents.  Teens 

discussed their parents’ lack of interest in their technology practices.  They stated their 

parents did not care what they did with technology and then described a new device their 

parents recently purchased for them and how their parents helped them with technology 

for a recent school project.  They mentioned positive and negative discussions they have 

had with their parents regarding technology and how the discussions affect their 

technology use.  Many teens credited their parents with knowing a lot about technology.  

They claimed to ask them for help when needed and looked to them for guidance.   

Teens commented on their parents’ uses of technology.  They observed their 

parents using technology for many of the same reasons they do: work, school, social, 

information, entertainment, and shopping. In turn, they formed opinions about their 

parents’ technology practices.  These factors, regardless of having positive or negative 

connotations for the teens, influence teen technology practices and their outlook on 

technology.   
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AAHRPP DOCUMENT #192 
 

UNIVERSITY OF ALABAMA 
HUMAN RESEARCH PROTECTION PROGRAM 

Assent for a Non-Medical Study  
 
 
Study title: Teen Opinions of the Influence of Parental Technology Practices on Teen 
Own Technology Practices 
 
Researcher:  Christi Trucks, PhD Candidate Instructional Leadership with a 
Concentration on Technology 
You are being asked to give assent, or agreeing, to take part in a research study.   
This study is called, Teen Opinions of the Influence of Parental Technology Practices on 
Teen Own Technology Practices.  The study is being done by Christi Trucks, who is a 
graduate student at the University of Alabama.  Dr. Margaret Rice who is a professor of 
Instructional Technology at the University of Alabama is supervising Mrs. Trucks. 
This study is being done to find out if teens think their parents’ technology uses influence 
their own technology uses.  Student participants will be asked about what they use 
technology for, devices they use, the reasons why they use technology, and how their 
parents and family support their technology usage.  Students will also be asked to 
describe their parents’ uses of technology and how their parents have helped them over 
the years with technology. 
 
Why is this study important or useful?  
This knowledge is important because it will show the relationship between teens, parents 
and technology. The results of this study will help parents and schools to understand 
better ways to help students in their technology education.  It will show areas where teens 
indicate more teaching is needed as well as areas where teens are confident and are 
capable of learning and doing more. 
 
Why have I been asked to be in this study? 
All junior class students have been asked to be in this study because of your experience 
with technology and the variety of ways teens use technology.  This age group has also 
been selected to give the researcher an opportunity to discuss the influence parents’ 
technology practices have had on teens’ technology practices. 
 
How many people will be in this study?  
About 118 other people will be in this study.  
 
What will I be asked to do in this study?  
This study will use an open-ended (discussion style question), short answer (yes/ no), and 
checklists to gather information.  If you agree to be in this study, you will be asked to 
complete a survey that includes open-ended, short answer, yes/ no questions, and 
checklists to describe your technology practices and your parents’ technology practices.  
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You will be asked to volunteer to participate in a focus group to discuss the survey 
questions in more detail. 
 
How much time will I spend being this study?  
The open-ended survey will take about 30 minutes to complete and will be conducted 
during your English or history class.  If you participate in the focus group you will spend 
about 30 to 45 minutes discussing technology practices of both you and your parents. 
 
Will being in this study cost me anything?  
The only cost to you from this study is your time. 
 
Will I be compensated for being in this study? 
You will not be compensated for being in this study.  
 
Can the investigator take me out of this study?  
The investigator may take you out of the study if she feels that the study is upsetting you. 
 
What are the risks (dangers or harms) to me if I am in this study?  
Little or no risk is foreseen in this study.  Focus group participants will be asked to agree 
to guidelines that include not discussing the focus group outside of the group, however 
focus group confidentiality cannot be guaranteed. 
 
What are the benefits (good things) that may happen if I am in this study?  
Although you will not benefit personally from being in the study, you may feel good 
about knowing that you have added to the research on parent and child relationships. 
 
What are the benefits to science or society? 
This study will help parents and schools be more knowledgeable about teens and how 
they learn and use technology. 
  
How will my privacy be protected? 
Participants do not have to answer any questions they do not want to answer both on the 
open-ended survey and in the focus group.  No names or other identifiers will be on the 
open-ended survey.  Only the focus group participants will know the names of the other 
participants.   
 
How will my confidentiality be protected? 
The open-ended surveys will be placed in a sealed envelope by the researcher once 
collected.  The surveys will then be kept in a locked drawer that only the researcher has 
access too.  The focus group will be digitally recorded and those recordings will be 
password protected only allowing the researcher access.  The researcher will request 
people keep the focus group discussion confidential, but cannot guarantee this will 
happen.  
 
 
What are the alternatives to being in this study?  Do I have other choices? 



	  

84 

The alternative to being in this study is not to participate. 
 
 
What are my rights as a participant in this study? 
Taking part in this study is voluntary.  It is your free choice. You can refuse to be in it at 
all. If you start the study, you can stop at any time.  There will be no effect on your 
relations with the University of Alabama or Leeds High School. 
 
The University of Alabama Institutional Review Board (“the IRB”) is the committee that 
protects the rights of people in research studies. The IRB may review study records from 
time to time to be sure that people in research studies are being treated fairly and that the 
study is being carried out as planned.  
 
Who do I call if I have questions or problems?  
If you have questions, concerns, or complaints about the study right now, please ask 
them. If you have questions, concerns, or complaints about the study later on, please 
call the investigator Christi Trucks at (205)533-2427.  
If you have questions about your rights as a person in a research study, call Ms. Tanta 
Myles, the Research Compliance Officer of the University, at 205-348-8461 or toll-free 
at 1-877-820-3066. 
 
You may also ask questions, make suggestions, or file complaints and concerns through 
the IRB Outreach website at http://osp.ua.edu/site/PRCO_Welcome.html  or email the 
Research Compliance office  at participantoutreach@bama.ua.edu.  
 
After you participate, you are encouraged to complete the survey for research participants 
that is online at the outreach website or you may ask the investigator for a copy of it and 
mail it to the University Office for Research Compliance, Box 870127,  358 Rose 
Administration Building, Tuscaloosa, AL 35487-0127.   
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IMPORTANT 
Please return the following assent form indicating you will or not participate in the 
study and keep one copy of the assent form for your records. There are places for 
your parent/ guardian to sign, for you to sign, and a place to sign indicating you 
would like to participate in a focus group.  Please sign on each line as marked 
indicating your response. 
 
 

Consent for Study Participation 
 
YES  I have read this consent form. I have had a chance to ask questions. I agree my 
minor child may take part in the study.  
 
NO  I have read this consent form. I have had a chance to ask questions. My minor child 
may not take part in the study.  
 
I received a copy of this consent form to keep. 
 
_________________________________________________________________   
_______________ 
Signature of Research Participant Parent/ Guardian    Date 
 
_________________________________________________________________  
_______________ 
Signature of Investigator       Date 

Student Assent 
 
By signing and dating this piece of paper, I understand that I am agreeing to participate in 
the Teen Opinions Of The Influence Of Parental Technology Practices On Teen 
Technology Practices project.  I have been given a copy of the information. 
I received a copy of this consent form to keep. 
 
YES  I have read the attached information, understand it, and would like to participate in 
the study.   
 
NO  I have read the attached information and will not participate. 
   
_________________________________________________________________   
_______________ 
Signature of Research Participant      Date 
 
_________________________________________________________________  
_______________ 
Signature of Investigator       Date 
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Focus Group Consent 
Please complete only if volunteering for the focus group. 

I understand that focus group participation is voluntary and all attempts to remain 
confidential will be made, however I understand that confidentiality is not guaranteed.  I 
also understand that an audio recording of the focus group will be made agree my child 

may be recorded for research purposes. 
_________________________________________________________________   
_______________ 
Signature of Research Participant Parent/ Guardian Contact # or email Date 
 
_________________________________________________________________  
__________ 
Signature of Research Participant   Contact # or email Date 
_________________________________________________________________  
_______________ 
Signature of Investigator                     Date                   
PLEASE RETURN THIS FORM TO YOUR CHILD’S ENGLISH OR HISTORY 
TEACHER BY            (date to be determined based on when information sheet is 
distributed) 
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AAHRPP DOCUMENT #192 
 

UNIVERSITY OF ALABAMA 
HUMAN RESEARCH PROTECTION PROGRAM 

Informed Consent for a Non-Medical Study  
 
Study title: Teen Opinions of the Influence of Parental Technology Practices on 
Teens’ Own Technology Practices 
 
Researcher:  Christi Trucks, PhD Candidate Instructional Leadership with a 
Concentration in Technology 
You are being asked to give permission for your child to take part in a research study.   
This study is called, Teen Opinions of the Influence of Parental Technology Practices on 
Teens’ Own Technology Practices.  The study is being done by Christi Trucks, who is a 
graduate student at the University of Alabama.  Dr. Margaret Rice who is a professor of 
Instructional Technology at the University of Alabama is supervising Mrs. Trucks. 
This study is being done to find out if teens think their parents’ technology uses influence 
their own technology uses.  Student participants will be asked about what they use 
technology for, devices they use, the reasons why they use technology, and how their 
parents and family support their technology usage.  Students will also be asked to 
describe their parents’ uses of technology and how their parents have helped them over 
the years with technology. 
 
Why is this study important or useful?  
This knowledge is important because it will show the relationship between teens, parents 
and technology. The results of this study will help parents and schools to understand 
better ways to help students in their technology education.  It will show areas where teens 
indicate more teaching is needed as well as areas where teens are confident and are 
capable of learning and doing more. 
 
Why has my child been asked to be in this study? 
All junior class students have been asked to be in this study because of your child’s 
experience with technology and the variety of ways teens use technology.  This age group 
has also been selected to give the researcher an opportunity to discuss the influence 
parents’ technology practices have had on teens’ technology practices. 
 
How many people will be in this study?  
About 118 other people will be in this study.  
 
What will I be asked to do in this study?  
This study will use an open-ended (discussion style question), short answer (yes/ no), and 
checklists to gather information.  If you agree for your child to participate in this study, 
your child will be asked to complete a survey that includes open-ended, short answer, 
yes/ no questions, and checklists to describe your child’s technology practices and your 
(parents’) technology practices.  Your child will be asked to volunteer to participate in a 
focus group to discuss the survey questions in more detail. 
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How much time will my child spend in this study?  
The open-ended survey will take about 30 minutes to complete and will be conducted 
during your child’s English or history class.  If your child participates in the focus group 
your child will spend about 30 to 45 minutes discussing technology practices of both 
yours and your child’s. 
 
Will being in this study cost me or my child anything?  
The only cost to you or your child from this study is your child’s time. 
 
Will my child be compensated for being in this study? 
Your child will not be compensated for being in this study.  
 
Can the investigator take my child out of this study?  
The investigator may take your child out of the study if she feels that the study is 
upsetting your child. 
 
What are the risks (dangers or harms) to me if I am in this study?  
Little or no risk is foreseen in this study.  Focus group participants will be asked to agree 
to guidelines that include not discussing the focus group outside of the group, however 
focus group confidentiality cannot be guaranteed. 
 
What are the benefits (good things) that may happen if my child is in this study?  
Although your child will not benefit personally from being in the study, your child may 
feel good about knowing that he/she has added to the research on parent and child 
relationships. 
 
What are the benefits to science or society? 
This study will help parents and schools become more knowledgeable about teens and 
how they learn and use technology. 
  
How will my child’s privacy be protected? 
Participants do not have to answer any questions they do not want to answer both on the 
open-ended survey and in the focus group.  No names or other identifiers will be on the 
open-ended survey.  Only the focus group participants will know the names of the other 
participants.   
 
How will my child’s confidentiality be protected? 
The open-ended surveys will be placed in a sealed envelope by the researcher once 
collected.  The surveys will then be kept in a locked drawer that only the researcher has 
access too.  The focus group will be digitally recorded and those recordings will be 
password protected only allowing the researcher access.  The researcher will request 
people keep the focus group discussion confidential, but cannot guarantee this will 
happen.  
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What are the alternatives to being in this study?  Does my child have other choices? 
The alternative to being in this study is not to participate in the study. 
 
 
What are my child’s rights as a participant in this study? 
Taking part in this study is voluntary.  It is your child’s free choice. Your child can refuse 
to participate in the study. If your child starts the study he/she can stop at any time.  
There will be no effect on your child’s relations with the University of Alabama or Leeds 
High School. 
 
The University of Alabama Institutional Review Board (“the IRB”) is the committee that 
protects the rights of people in research studies. The IRB may review study records from 
time to time to be sure that people in research studies are being treated fairly and that the 
study is being carried out as planned.  
 
Who do I call if I have questions or problems?  
If you or your child have questions, concerns, or complaints about the study right now, 
please ask them. If you have questions, concerns, or complaints about the study later on, 
please 
contact the investigator Christi Trucks at (205)533-2427 or cgtrucks@crimson.ua.edu or 
Dr. Margaret Rice at (205) 871-4168 or mrice@ua.edu 
If you have questions about your rights as a person in a research study, call Ms. Tanta 
Myles, the Research Compliance Officer of the University, at 205-348-8461 or toll-free 
at 1-877-820-3066. 
 
You or your child may also ask questions, make suggestions, or file complaints and 
concerns through the IRB Outreach website at 
http://osp.ua.edu/site/PRCO_Welcome.html  or email the Research Compliance office  at 
participantoutreach@bama.ua.edu.  
 
After your child participates, your child is encouraged to complete the survey for research 
participants that is online at the outreach website or you may ask the investigator for a 
copy of it and mail it to the University Office for Research Compliance, Box 870127,  
358 Rose Administration Building, Tuscaloosa, AL 35487-0127.   
 
 

IMPORTANT 
Please return the following consent form indicating your child may or may not 
participate in the study and keep one copy of the consent form for your records.  
There are places for the parent/ guardian to sign, student to sign, and a place to sign 
indicating your child would like to participate in a focus group.  Please sign on each 
line as marked indicating your response. Consent for Study Participation 
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YES  I have read this consent form. I have had a chance to ask questions. I agree my 
minor child may take part in the study.  
 
NO  I have read this consent form. I have had a chance to ask questions. My minor child 
may not take part in the study.  
 
I received a copy of this consent form to keep. 
 
_________________________________________________________________   
_______________ 
Signature of Research Participant Parent/ Guardian    Date 
 
_________________________________________________________________  
_______________ 
Signature of Investigator       Date 

Student Assent 
 
By signing and dating this piece of paper, I understand that I am agreeing to participate in 
the Teen Opinions of the Influence of Parental Technology Practices On Teens’ 
Technology Practices project.  I have been given a copy of the information. 
I received a copy of this consent form to keep. 
 
YES  I have read the attached information, understand it, and would like to participate in 
the study.   
 
NO  I have read the attached information and will not participate. 
   
_________________________________________________________________   
_______________ 
Signature of Research Participant      Date 
 
_________________________________________________________________  
_______________ 
Signature of Investigator       Date 
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FOCUS GROUP CONSENT 
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Focus Group Consent 
Please complete only if volunteering for the focus group. 

I understand that focus group participation is voluntary and all attempts to remain 
confidential will be made, however I understand that confidentiality is not guaranteed.  I 
also understand that an audio recording of the focus group will be made agree my child 

may be recorded for research purposes.  The focus group will take place during the 
school day on a date agreed upon by the investigator and school administration. 

_________________________________________________________________   
_______________ 
Signature of Research Participant Parent/ Guardian Contact # or email Date 
 
_________________________________________________________________  
_______________ 
Signature of Research Participant   Contact # or email Date 
 
_________________________________________________________________  
_______________ 
Signature of Investigator                     Date                   
PLEASE RETURN THIS FORM TO YOUR CHILD’S ENGLISH OR HISTORY 
TEACHER BY            (date to be determined based on when information sheet is 
distributed) 
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APPENDIX E 
 

IRB APPROVAL 
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APPENDIX F 
 

SCHOOL SYSTEM APPROVAL 
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From: John Moore <jmoore@leedsk12.org> 
Subject: Re: request 
To: Christi Trucks <ctrucks@leedsk12.org> 
Cc: Mike Turner <mturner@leedsk12.org> 
Show: raw text 
Date: Friday, 03/14/2014 8:42 AM 
Of course. Mike Turner is copied here. Speak with him regarding the logistics of it all.  
 
John J. Moore 
Superintendent of Education  
Leeds City Schools  
205-699-5437 
 
On Mar 14, 2014, at 8:18 AM, Christi Trucks <ctrucks@leedsk12.org> wrote: 
 
Mr. Moore, 
 
I am currently completing the requirements for a PhD in Instructional Leadership and 
Technology at The University of Alabama. I am writing my dissertation on the effects of 
parent technology use on teen technology use. The intention of my study is to better 
understand how much teens learn about technology from their parents. 
 
I am writing to you to request permission to recruit students in the junior class at Leeds 
High School to participate in my study. Through flyers and junior class teachers I would 
like to invite all members of the class to participate in focus groups to discuss their 
opinions of the effect their parents’ technology use has on their technology use. 
 
The number of students participating in the study will determine the number of focus 
groups. Each focus group will consist of the facilitator (myself), a recorder and 8 – 10 
students. Before participating the students will be asked to return a letter of consent from 
their parents allowing them to participate. Upon arriving at the focus group meeting 
students will be asked to fill out a demographic questionnaire and agree to ground rules 
for the focus group. I have attached those documents to this email and included a copy of 
the focus group questions. Once completed and the results have been compiled I will 
send you a copy of the data in hopes that it will help the Leeds School System further 
determine the technology needs of its’ students. 
 
Thanks you for considering my request. 
Christi 
 
<Protocol for the Focus Group Discussion.docx> 
 
 
 
From: mturner <mturner@leedsk12.org> 
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Subject: Re: request 
Show: raw text html 
Date: Friday, 03/14/2014 12:30 PM 
Mrs.Trucks, 
I had the pleasure of pleasure of meeting your husband this week. I think either Mr. 
Thomas or Mrs. Allen who teach Eng. 11th and U.S. History I I respectively would be 
great choices. If you will simply email the two I'm positive they will be more than 
amenable in assisting you in this interesting endeavor.  
 
MT 
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APPENDIX G 

PROTOCOL FOR THE FOCUS GROUP DISCUSSION 
(Odendaal, W., 2004) 
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Alignment to research questions indicated by bold, italicized number following question. 
 
Generic question  

1. Are your parents as comfortable with using ICT’s as you are? (As techno-literate as 

you are?) (1) 

 

Probe for specifics  

a. What are the reasons for their response? (1) 

b. What equipment does parents use most often? (1)  

 

Generic question  

2. What are your opinions of your parents’ attitudes towards ICT’s? (3) 

3. How do your parents interact with you around your use of these technologies? (3) 

 

Probe for specifics  

a. Do you and your parents ever play/watch/surf/ together? (2) 

b. Do your parents chat with you about gaming, television or activities on the Internet? 

(3) 

c. How do they perceive this - is it a positive or negative experience for them? (3) 

 

 

 

d. What kind of rules have they laid down for you regarding your: (4) 

TV-watching  
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Playing games (computer, video, DVD)  

Using your cell-phone  

Internet-activities  

e. Why were these rules laid done? (4) 

f. With which of these rules do you disagree and why? (4) 

g. What creates the most conflict between you and your parents regarding your use of 

these technologies? (3) 

 

Generic question  

4. What do parents not understand of teenagers’ use of technologies such as gaming, the 

Internet and cell-phones? (3) 

 

Probe for specifics  

a. What would you regard as the biggest difference between you and your parents about 

your use of these technologies?  (1) 

b. Explore the reasons for their responses. (1) 

 

Generic question  

5. Does the way that your parents interact with you regarding the technologies, differs 

from the way they normally treat you? (For example: Are they more stringent about your 

social life with your friends than with your use of these technologies?) (3) 

Probe for specifics  

a. Ask the participants for specific instances to illustrate their responses. (3) 
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Generic question 

6.  How would you like your parents to interact with you regarding your use of ICT’s?   

(3) 

a.  Ask the participants for specific instances to illustrate their responses. (3) 

b.  Probe whether they differentiate between the technologies or not. (3) 
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APPENDIX H 

STUDENT QUESTIONNAIRE 
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Student Questionnaire (for all students) 

1. How old are you? _________  

2. Your gender: Mark the applicable choice.                 Male                         Female 
 
3. Please indicate devices used by you and/ or your parents.  If it is a shared device please 
check the shared column only.  

 

4. Do you have Internet connectivity at home?            Yes    No 

                If yes, do you have wired or wireless Internet connectivity at home?  

                    wired   wireless  

  

 You  Parent Shared 

Cell phone  
(text and talk only) 

Yes    No Yes    No  

Smartphone with Wi-
Fi connectivity  
(no cellular data plan) 

 
Yes    No 

 
Yes    No 

 

Smartphone with Wi-
Fi and a cellular data 
plan 

Yes    No Yes    No  

Tablet device  
With Wi-Fi 
connectivity  
(no cellular data plan) 

 
Yes    No 

 
Yes    No 

 

Tablet device  
with Wi-Fi 
connectivity and a 
cellular data plan 

 
Yes    No 

 
Yes    No 

 

E-reader  
(no browser) 

Yes    No Yes    No  

Desktop computer Yes    No Yes    No  

Laptop computer  Yes    No Yes    No  

Gaming system with 
Internet access 

Yes    No Yes    No  
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5.  Do you or your parents sometimes visit the following online? 

 

6.  What do you do most often on the Internet? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

______________________________________________________________ 

7. How do your parents encourage you to use the Internet for school assignments? 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

___________________________________________________________________ 

 You  Parent 

Chat rooms Yes    No Yes    No 

Social media sites 
(Facebook, Twitter, 

Instagram, Vine) 

Yes    No Yes    No 

Search engines  
(Google, Bing) 

Yes    No Yes    No 

Online gaming sites Yes    No Yes    No 

Online shopping sites Yes    No Yes    No 
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8. What technology tools (computers, mobile devices, software/ applications) have your 

parents provided you with to support your learning? 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

__________________________________________________________________ 

9. Describe your parents’ background in technology.   

 

 

 Please check all that apply 

Computer classes while  
in school 

 

Regularly use technology for work or school  

Know enough to teach others how to use the Internet, a 
computer, tablet, or smartphone 

 

Can answer my questions about the Internet, computers, 
tablets, or smartphones  
and help me as needed 

 

On a scale of 1-5 with 1 “being very little” and 5 being 
“more than me” please rank your parents technology 

usage ability 

 
1    2    3    4    5 

Please explain your answer to the previous question by giving examples to support your answer. 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 
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10. Indicate which technology you use the most: (starting with 1 for the most and 4 for 

the least) 

Internet  

Gaming (Computer/ Video)  

Tablet Computing   

Smartphone/ Cellphone   

 
11. Indicate which technology your parents use the most: (starting with 1 for the most and 

4 for the least) 
Internet  

Gaming (Computer/ Video)  

Tablet Computing   

Smartphone/ Cellphone   

 
 
12.  Are your parents as comfortable with using technology (Internet, mobile devices, 

computer software & applications) as you are?              Yes     No 

a. What equipment do your parents use most often?  

________________________________________________________________________

________________________________________________________________________

_____________________________________________________________________ 

13. What are your opinions of your parents’ attitudes towards technology?  

_____________________________________________________________________

_____________________________________________________________________
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_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_______________________________________________________________ 

14. How do your parents interact with you around your use of technologies?  

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

________________________________________________________________ 

a. Do you and your parents ever play/watch/surf/ together?   Please explain 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

________________________________________________________________ 

 

b. Do your parents talk with you about gaming, television or activities on the 

Internet?   Yes   No 

c. Are these conversations a positive or negative experience for you? Why? 

________________________________________________________________________

________________________________________________________________________ 
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APPENDIX I 

FOCUS GROUP GROUND RULES 

  



	  

110 

Focus Group Ground Rules  

 

I understand that my thoughts and feelings are important to research that will 

impact not only my community, but also the research field of parent and teen 

relationships.  By agreeing to participate in this focus group I agree to the following: 

• Cell Phones off (no calls, texting, pictures, video) 

• Wait for your turn to talk (no talking while others are talking) 

• What is said in here stays in here (confidentiality) 

• Respect one another even if you disagree 

• Stay positive (no put-downs) 

 


