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ABSTRACT 
 
 

This study was designed to collect information about English teachers and their 

awareness of African American English (AAE). Many classroom teachers are faced with 

instructing students who communicate through different variations of Standard English. Not only 

does demographics and home language affect this language acquisition, but pop culture and the 

media have also lent themselves as factors in how students speak and write in today’s 

classrooms. The survey developed for this study was designed to gain information about how 

teachers view as well as how they address AAE use in English Language Arts classroom. Over 

2000 English teachers from six southeastern states were contacted to participate in this study. 
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CHAPTER I: 

INTRODUCTION 

 What do you lose when you lose your language . . . [You pay] the price for it in 
one way or another – that remaining, fumbling insecurity when you are not quite 
sure whether you have the metaphor right in the expression that you are going to 
use and you know the one that comes to mind is not from the language that you 
are speaking at the moment . . . What does the country lose when it loses 
individuals who are comfortable with themselves, cultures that are authentic to 
themselves, the capacity to pursue sensitivity and some kind of recognition that 
one has a purpose in life? What is lost to a country that encourages people to lose 
their direction in life?  (Fisherman, cited in Delpit, 2002, p. 1) 

 
Teacher Expectations 

Educators in today’s society have been entrusted with developing youth into productive 

students as well as citizens. Educational professionals are expected to provide students with the 

academic background they need to flourish as they pursue higher education within a post-

secondary environment or to succeed in the workforce. Content-area teachers have surpassed the 

professional requirements and mandates set forth by the No Child Left Behind Act of 2001 

(NCLB), which requires for all teachers to be highly qualified.   

A highly qualified teacher is one who has (1) fulfilled the state's certification and 
licensing requirements, (2) obtained at least a bachelor’s degree, and (3) demonstrated 
subject matter expertise. The procedure for demonstrating subject matter knowledge 
depends on a teacher's tenure and level of instruction. (Trahan, 2002) 
 
In the State of Alabama, educators are required to correlate their curriculum and lesson 

plans with the Alabama Course of Study (ALCOS) created by the Alabama State Department of 

Education (ALSDE), which clearly states the content standards each student should master prior 

to advancing to the next grade level and graduation. The standards required in the ALCOS are 

structured to aid educators in preparing students for the Alabama High School Graduation Exam 



 

2 
 

(AHSGE). This exam is based on each content area and was designed to “demonstrate what 

[students] have learned in required high school core course work and emphasizes logic, problem 

solving, and other thinking skills” (ALSDE, 2003, p. 4). The Alabama Course of Study: English 

Language Arts is aligned with the state’s mandated tests such as the Alabama Direct Assessment 

of Writing, the AHSGE, and norm-referenced tests. More specifically, the language section 

focuses on the basics of language such as punctuation, grammar, and sentence structure. A very 

important facet of the language requirements that is typically overlooked or insufficiently 

addressed in the classroom is the section on non-Standard and Standard language use. 

Contrary to the minimal amount of attention placed on this portion of the curriculum, 

addressing the issue of variations in language use directly correlates with the success of students 

in the professional and the educational realm of society. Simply put, the lack of awareness and 

knowledge provided to our students concerning language negatively affects many of their 

transformations into successful students as they progress in their current environments and 

progress to the next level professionally as well as academically. Lewis (n. d.) stated that 

although African American English, or AAE, is known by many African Americans, AAE users 

need to be proficient in Standard English “in order to move forward and become successful in 

America (p. 155). More in-depth knowledge and understanding of the Standard English language 

would tremendously aid our students as they take mandated exams that are structured based on 

formal or Standard English. The National Center for Fair and Open Testing (2007), also known 

as Fair Test, is an organization that sets out to recognize and to create more fair testing practices. 

This organization stated that these standardized tests are “nothing more than a type of 

achievement test which primarily measures knowledge of standard English and exposure to the 

cultural experiences in middle class whites,” (Fair Test, 2007, p. 2). In addition, providing 
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students whose home language does not consist of Standard English with the opportunities to 

research, understand, and compare the differences between non-Standard and Standard English 

could vastly help in developing students who are confident, knowledgeable, and fluent in a 

variety of English language uses. Baker (2002) wrote that students can truly achieve “a deep and 

personal understanding of the most academic and formal varieties of English if it is separated 

from trappings which demean their own cultures” (p. 61). In order for teachers to gain an 

understanding of African American English (AAE), teachers should consider evaluating their 

beliefs toward the language as a whole. 

Language Resources and Materials 

Teachers may have difficulty finding resources for classrooms that thoroughly cover the 

topic of informal language, specifically AAE. For example, Pintozzi and Baber Smith (2000), 

authors of a book designed to help prepare students for the AHSGE, dedicated only four of their 

198 pages to informal and formal language. Within these pages, they provided concise 

definitions of dialect, idioms, and slang. Unfortunately, these co-authors did not provide quality 

methods of instructing students on these key components, rather they simply provided ten to 

twelve examples of each of these items. Moreover, Pintozzi (2000) covered instances such as 

Noah Webster’s production of the first American Dictionary of English Language in 1828 based 

on the language of Britain and details concerning the slave trade. Yet, it does not provide insight 

as to how these instances developed or affected what we label as formal and informal language 

today.  

The content standards mandate that language arts teachers provide students with a 

background on language and culture. Some of the materials provided to instruct students on 

Standard English, which is the language used in testing, interviews, and even in formal speaking 
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environments, are not adequate. Rickford (1999) contended that on a large scale, “the teaching of 

African American children in American elementary, middle, and high schools is far from 

satisfactory” (p. 331). African American English and non-Standard English, which is spoken by 

many people of different cultural backgrounds, is a very common language style. Yet, the lack of 

instruction, understanding, and the inability to switch between formal and informal language 

may be hurting today’s student academically and socially inside and outside of the classroom. 

Since English educators are the “experts” in grammar and its conventions, they must strive to be 

aware of the backgrounds their students bring to the classroom. 

Unlike the content areas of science and math, the area of English Language Arts is 

structured so that it can address the history, influence, and instruction of languages. English 

teachers can develop lesson plans that focus on the implementation, similarities, and differences 

within variations of the English language. Once students are provided with an understanding of 

the varieties within their home language, which in many cases may be AAE, they are more 

readily willing and able to indulge in acquiring the rules of formal language (Baker, 2002). In 

many instances, students feel inferior and are resistant in the classroom setting because their 

home language is not considered appropriate or correct in this domain. Baker (2002) reiterated 

that as the students’ fear of being disrespected due to their language is alleviated, they become 

“engaged in the study of their own language competence” (p. 59). As a result, students may 

increase the possibility of being able to code-switch based on their environment and social 

situations. Students are very capable of distinguishing between the varieties within the English 

language, but educators should be willing to develop a curriculum that thoroughly teaches the 

conventions and history of AAE. 
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Teacher Accountability 

Since the passage of No Child Left Behind Act of 2001, educators have been held 

accountable for each student’s academic success. In many instances, teachers have been 

indirectly forced to teach to the test in order to ensure that their students do well on mandated 

tests because their students’ failures have been attributed to teachers’ failures under NCLB. 

Instruction has been reduced to simply preparing students to answer basic questions that will be 

on the test, and, unfortunately, the art of teaching has suffered over the years. The history of 

language development and the effects that language has on testing and even writing skills have 

been overlooked and replaced with definitions of various items in language such as grammar, 

punctuation, and their rules. Fair Test (2007) affirmed that the makers of standardized tests 

“assume all test-takers have been exposed to a white, middle-class background” (p. 1). Many 

educators may not see how language development directly correlates with the design of these 

culturally-biased standardized tests and the potential failure rate of students who do not utilize 

formal language when writing and speaking on a daily basis. Due to this lack of conventional 

knowledge among students, they are being viewed by teachers as unintelligent. Stubbs (2002) 

stated in his research findings that many teachers believed that “because some children could not 

use the language of the school, they were therefore less ‘able’- thus basing far-reaching 

intellectual judgments on children’s speech” (p. 70). Unfortunately, there are teachers who place 

a negative stigma on students because they do not speak formal or Standard English in the 

classroom.  

Statement of the Problem 

There are many stereotypes and misconceptions of AAE speakers within the academic 

setting. Many of today’s youth are suffering academically because of their inability to code-
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switch from their home language and their lack of knowledge in the varieties of the English 

language. A key component in whether these students accumulate the knowledge and develop 

the ability to switch between these languages is largely dependent on teachers’ perceptions of 

AAE, the importance they place on language acquisition, and how teachers instruct students who 

speak a language different from their own. Delpit (1995) stated that teachers who do not share 

the same language and culture backgrounds as their students should “celebrate diversity by 

making language diversity a part of the curriculum (p. 67). Teachers and students should take 

turns teaching each other about their languages and their cultures. Also, teachers can aim to 

acknowledge AAE as an official language and recognize their personal stance on the language. 

Purpose of the Study 

 English teachers are directly affected by AAE in their classrooms on a regular basis. 

English teachers must address students whose first language is AAE and the various conventions 

of the English language they bring to the classroom. The purpose of this study was to survey a 

group of high school English teachers on their perceptions on students’ use of AAE in the 

classroom. This survey was designed to collect and evaluate information about the extent to 

which high school English teachers are aware that many of our students speak AAE on a daily 

basis. The participant pool included six southeastern states: Alabama, Mississippi, Louisiana, 

Tennessee, Georgia, and Florida. In addition, this survey asked educators who teach grades 9-12 

to reflect on their views on this language as a whole as well as strategies they use to bridge the 

gap between AAE and Standard language in English classes. 

 From this study, the investigator compiled strategies that can be employed in English 

classrooms to educate every student on language variations and to develop them into productive 

citizens who can be successful inside and outside the classroom. In today’s society, the ability to 
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switch between non-Standard and Standard English is an invaluable part of the culture. As a 

whole, the investigator hoped to provide insight on English teachers’ perceptions of AAE, to 

reveal any skills and techniques utilized in addressing this language, and to enlighten other 

researchers and educators on the importance of studying language variations used in today’s 

classrooms. 

Research Questions 

Current research on AAE and code-switching indicated that English teachers certainly 

play a huge role in aiding students in understanding the variations of the English language. In 

order for teachers to adequately address and approach these language variations within the 

curriculum, teachers need to understand their personal perceptions of AAE as well as the 

individuals who speak this language. Therefore, the following research questions guided the 

study: 

1) Were there differences in English language arts educators’ perceptions and awareness of 

students who speak AAE; 

2) Were there correlations between teacher demographic characteristics associated with 

English language arts educators’ perceptions of AAE and students who speak AAE (i.e., 

how do teacher demographics impact their perceptions of AAE);  

3) Were there differences in English language arts educators’ perceptions of their 

instructional role as it relates to code-switching; and 

4) What pedagogical strategies did English language arts educators use to teach conventions 

of Standard American English to students who speak AAE? 
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Definitions 

1) Formal or Standard Language: often used interchangeably with the language of wider 

communication (LWC); “a collection of socially preferred dialects from various parts of 

the United States and other English-speaking countries” (Lyman & Figgins, 2005, p. 41). 

This language follows structured grammar rules and is considered the ideal language in 

academic and professional environments. 

2) Informal or non-Standard Language: a spoken language derived from formal or standard 

English that is peculiar and, in some cases, incomprehensive to a particular region, 

community, or social group. The vernacular variety is “used in casual, familial, 

community settings, whereas the Standard varieties are used as the [language] of the 

business and professional world” (Wheeler & Swords, 2006, p. 13). 

3) Informal language is:  

- Dialect: A regional variety of a language, differing in pronunciation, grammar 

and vocabulary from the standard language; the usage or vocabulary that is 

characteristic of a specific group of people. (Merriam-Webster Online) 

- Slang: ordinary terms with two levels of meaning. This attribution of double 

meanings to common English words has its origin in the use of a coded 

language among slaves. (Alim & Baugh, 2007, p. 83); Informal language 

consisting of words and expressions that are not considered appropriate for 

formal occasions; often vituperative or vulgar (Merriam-Webster Online) 

4)  African American English (AAE): a non-standard English historically used 

interchangeably with the terms “Ebonics,” African American Vernacular English 

(AAVE), or Black English (BE); “a systematic, rule-governed language system 
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developed by Black Americans as they struggled to combine the cultures of Africa and 

the United States” (Smitherman, 2000, p. 135). 

5) Code-switching: the practice of being able to switch between two languages based on 

one’s environment, setting, surroundings, or situation (Delpit, 2002). This may consist of 

using an informal language around peers, friends, and family, but switching to a formal 

language in a professional or educational realm. Within the African-American 

community, it is using African American English as a home language within ethnic 

groups and switching to Standard English when communicating with individuals outside 

of this community. 

Significance of the Study 

 Acquiring more knowledge about how English teachers view and address student 

language diversity in the classroom is important for several reasons. To begin with, research has 

shown that students whose home language is not Standard English often suffer significantly on 

tests (Fair Test, 2007). In addition, students tend to bring AAE into the classroom not only in 

their speech, but also in their writing. Having teachers become aware of their thoughts on AAE 

could be beneficial in developing ways to handle and to address the conventions of non-Standard 

versus Standard English in the classroom. 

 Also, building a compilation of the different strategies and techniques that English 

teachers are using to bridge the gap between AAE and Standard English could be instrumental to 

the curriculum. In the southeastern states surveyed for this study, there is an accepted dialect or 

“Southern drawl” that is present in some of the language patterns in this section of the country. 

Further insight on how English teachers in that demographic area are teaching the conventions of 
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code-switching and Standard English could be very instrumental to increasing standardized test 

scores and overall student efficacy as well as achievement. 
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CHAPTER II: 

REVIEW OF THE LITERATURE 

Key Moment in Language History 

Oakland School Board Decision 

       One of America’s most prevalent encounters with issues dealing with the varieties of 

language in America was on December 18, 1996, in Oakland, California. On that day, the 

Oakland school board “passed a resolution declaring Ebonics to be the official language of 

approximately 28,000 African American students within that district” (Baugh, 2000, p. xi). This 

instance brought forth a controversy concerning what is considered a distinct language and the 

implications that a language other than Standard English has in the educational domain. Baugh 

(2000) added that many educators who were truly concerned with the well being of every 

student, regardless of culture and race, embraced the efforts proposed in Oakland’s Ebonics 

resolution and sought ways of integrating Ebonics in their classroom curriculums for the 

betterment of the student. In this particular case, students whose home languages did not consist 

of Euro-American English, which is the foundation of America’s educational values, could not 

be “subtly dehumanized, stigmatized, discriminated against or denied” (Baugh, 2000, p. 39). In 

fact, these students were in many ways regarded in the same sense as students who were learning 

English as a Second Language (ESL) and were expected to be funded as well as educated as such 

by the school system.  

The cornerstone of this debate was based on the knowledge gained about this language 

and how it has filtered into the homes of many African Americans throughout the decades due to 
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slavery. Baugh (2000) stated that judges and officials became aware that Ebonics, a termed 

coined by Robert Williams in 1975, “refers to a complex mixture of European and African 

languages born of the African slave trade” (p. 3). These judges and officials also learned that 

many of these linguistic terms and deviations are not just secluded to Black America, but many 

of these variations are “colloquial or regional” and break the color barrier by being used by 

native speakers of American English. They were made aware that African Americans were not 

given an equal opportunity to attain formal or Standard language because they did not have 

access to schools to increase their literacy and, as a result, “the linguistic consequences of 

slavery contain the seeds from which the Ebonics controversy was born” (Baugh, 2000, p. 33). 

As a result of this debate, this Oakland School Board developed a Standard English Proficiency 

program (SEP) that uses culture to enhance reading achievement and success (Wheeler & 

Swords, 2006). This plan set the foundation for language proficiency among all students and 

cultures. In order to understand and to respect the culture and language of African Americans, 

the SEP honed in on nine key cultural aspects that encompass African American life: 

“spirituality, resilience, emotional vitality, musicality and rhythm, humanism, communalism, 

orality and verbal expressiveness, personal style and uniqueness, and realness” (Wheeler & 

Swords, 2006, p. 42).  

One of the most important points made regarding AAE was introduced by the Linguistic 

Society of America Resolution (LSA). The LSA is a “society of scholars engaged in the 

scientific study of language” (Baugh, 2000, p. 117). The LSA’s point on the Oakland “Ebonics” 

Issue addressed the characterizations in which people are requested not to associate with this 

language. More specifically, the resolution stated that characterizing Ebonics as slang, mutant, 
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lazy, defective, ungrammatical, or broken English is incorrect and very demeaning to the natives 

of this language.  

King Case 

  In addition to the Oakland School District Case, another incident concerning AAE 

occurred prior to that case in Ann Harbor, Michigan in 1979. In what is officially known as 

Martin Luther King Junior Elementary School Children v. Ann Arbor School District Board, 

referred to as the “the King case,” Michigan Legal services went forth on behalf of fifteen 

parents from the Green Road Housing Project to sue the school system for failing to educate their 

children by unsuccessfully teaching them how to read (Wheeler & Swords, 2006). In addition, 

further investigation revealed that these students were improperly placed in learning disability 

and speech pathology classes and were wrongfully suspended, disciplined, and even repeatedly 

retained due to the language barrier between the students and the school system.  

Delpit (2002) explained that Judge Joiner, presiding judge on the case, dismissed all claims 

except for one. The case was tried solely on 1703(f), which states that a student cannot be denied 

an equal educational opportunity on the basis of race, color, sex, or national origin or by “the 

failure to overcome language barriers that impede equal participation by its students in its 

instructional programs” (Delpit, 2002, p. xx). Judge Joiner also acknowledged that the barrier 

“lay not in the child’s language per se, but instead in the teachers’ negative attitudes toward the 

children’s language” (Wheeler & Swords, 2006, p. 63). The judge mentioned three important 

guidelines the school board failed to adhere to. As provisioned by the case, the following 

guidelines would be instrumental in all school systems and are pertinent suggestions for this 

current research: (1) “help the teachers understand the problem”; (2) “help provide them with 

knowledge about the children’s use of [AAE] language system”; and (3) “suggest ways and 
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means of using that knowledge in teaching the students to read” (Delpit, 2002, p. xxi). The 

children’s language is not the root of their educational problems, but it is the educational 

“bureaucracy’s” reactions to their language that causes the failure. With the assistance of 

teachers, the spirit of inferiority can be minimized from the classroom and students will be more 

motivated to face the challenges that will arise in their learning environments. 

Lack of Acknowledgment of the Language 

English language arts teachers are exposed to a variety of languages and their 

conventions on a daily basis. Wheeler and Swords (2006) specifically noted that many teachers 

are assisting African American students who are learning formal English, also referred to as 

“Standard English as a Second Dialect [SESD]” (p. 10). On the secondary level, English teachers 

are expected to teach AAE speakers the grammar of Standard English as well as other 

comprehension skills in order to prepare them for a number of standardized tests. Lyman and 

Figgins (2005) defined Standard English as “a collection of socially preferred dialects from 

various parts of the United States and other English-speaking countries” (p. 41). Any pattern of 

speech that does not fall under the “umbrella” of this definition is regarded as informal language 

or non-Standard English.  

In prior years, Standard English was regarded as the language of the elite, the rich, and 

the privileged and, therefore, AAE users were recognized as less intelligent (Lyman & Figgins, 

2005). As a result, linguistic prejudice, or linguicism, occurred. Zuidema (2005) defined 

linguicism as “the assembly of ‘ideologies, structures and practices which are used to legitimate, 

effectuate and reproduce an unequal division of power and resources between groups which are 

defined on the basis of language’” (p. 667). This idea of linguicism functioned as a pigeon hole 

for separating and dividing social classes of people. Unfortunately, these same prejudices have 
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crept themselves into classrooms by virtue of the variety and number of students in public 

education.  

While instructing students on how to incorporate Standard English skills into their 

everyday language patterns, English teachers are exposed to a number of language constructs as 

a result of students’ differences in culture, socioeconomic status, demographics, and overall 

exposure to different variations of speech. Because these language variations are inevitably 

spoken by numerous students regularly, teachers now have to be creative in teaching themselves 

how to address the use of AAE in a place where formal language is regarded as the Standard 

English. Students of diverse languages cannot afford for educators to develop teaching habits 

where differences in language use are ignored. Whitney (2005) added that one of the biggest 

barriers to educating “linguistically diverse” students is ignorance. In many cases, teachers 

believe students’ home languages are simply “degraded, inferior, failing attempts at hitting the 

Standard English target” (Wheeler & Swords, 2006, p. 32). Therefore, English educators should 

find ways to embrace these differences in order to create an academic setting that is conducive to 

learning for all students. The National Council of Teachers of English (NCTE) (2009) developed 

a position statement calling for English teachers to develop “critical and empowering” ways of 

addressing these language varieties in order to decrease the presence of “racial, cultural, 

linguistic, and socioeconomic” inequality in schools. In order to effectively teach all students 

regardless of their differences, educators need an understanding of the rules and practices of 

other languages.  

AAE Viewed as an Informal Language 

Informal language is a term that has been used over the years to define the non-Standard 

uses of the English language. Over time, this language has been coined and/or defined as street 
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language, slang, marginalized dialect, multi-dialectical, Black English (BE), African American 

Vernacular English (AAVE), ebonics, bad language, and informal register (Zuidema, 2005; 

Lyman & Figgins, 2005; Whitney, 2005; NCTE, 2009; Dyson, 2006). More specifically, AAE is 

often deemed as appropriate based on the audience, environment, or social situation. This 

deviation or variation of standard English is a result of cultural differences as well as a lack of 

opportunities, such as education, that were not afforded to or attainable for certain ethnic groups 

to take advantage of in the past. In addition, southern demographic locations also play a role in 

the many dialectical variations are spoken in the United States. With the onset of pop culture and 

the media, language and writing have certainly seen an influx of AAE use by Standard English 

as well as non-Standard English users.          

Historically, the terms formal language and Standard English have been used 

interchangeably and politically out of a “democratic impulse” to develop a standard in hopes of 

providing better opportunities for students and to maintain the purity of the “American” language 

(Lyman & Figgins, 2005). As a result of this “Americanization” of all students, informal 

language use became a vice for detecting, devaluing, degrading, and disregarding a particular 

group of people, notably those who differed racially, culturally, and socioeconomically from the 

“norm.”  In addition, African Americans, or those who typically linguistically engaged in AAE, 

were often perceived as lacking intelligence or as incapable of communicating by way of 

Standard English. AAE users have been rated as “less credible” than speakers of formal or 

Standard American English (Billings, 2005, p. 68). On the contrary, the history of AAE is an 

innovative account of a people’s strength and endurance. This language originated as a survival 

tactic for African slaves to be able to communicate during “African’s appropriation and 

transformation of a foreign tongue during the African Holocaust” (Smitherman, 2000, p. 65). 
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Interestingly, AAE has continued to surface as the language of many Blacks even into the 21st 

century. Whitney (2005) argued it is time that teachers cease reprimanding AAE users for using 

the language of their native tongue to express themselves in the classrooms.  In light of the 

constant badgering and belittling that takes place in classrooms due to low-income or minority 

students’ use of their first language, these students often do not thrive (Taylor & Nesheim, 2001). 

Presence of AAE in the Classroom 

In many secondary English classrooms, occurrences of AAE are most prevalent in 

student speech and, more recently, in writing. Many AAE speakers may be familiar with phrases 

such as don’t say ain’t, or Ask may I instead of can I, or even the infamous, don’t end a sentence 

with a preposition (Zuidema, 2005). Conventionally, AAE differs from Standard English with its 

phonological and syntactic features. Perez (2000) gave explanations and specific examples of the 

disparities amongst these rules. Phonologically, the r, l, and t sounds may be absent from the 

middle and the end of words. For example, “guard” and “car” may be pronounced as “god” and 

“cah.” In addition, some sounds may be pronounced or used interchangeably. For example, the 

word “ask” may be pronounced as “aks” and the words “thanks” or “thinks” may be pronounced 

as “tanks” or “tinks.” With syntactic differences, Perez (2000) relayed that specific 

transformations may occur in verb form. For example, “she be good” becomes “she bes good,” 

and “we were happy” becomes “we was happy.” Other transformations that may take place are 

“John runs” becomes “John he run” or “how did you do that” becomes “how you do that.” 

Though these language features are different, they are translatable and capable of being used as a 

catalyst for teaching formal language to students who use AAE on a regular basis. 

Some people are dismissed because of their use of informal language and they are 

prejudged as well as misjudged based on their “linguistic habits” (Zuidema, 2005). When 
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students are prejudged and discriminated against in classrooms because of their language use, 

academic problems may arise. In many cases, people perceive that dialects and languages solely 

define a group of people. Too often, teachers are producing students who will academically fail 

due to the low expectations set for them as a result of language discrimination (Lyman & 

Figgins, 2005). Because of their use of AAE, these students are hesitant to express themselves in 

class and, therefore, are viewed as being incapable of performing at a high level. Teachers’ 

inability or refusal to understand the cultural and linguistic differences between their students 

may affect a student’s comfort level in the classroom. Schwartz (2004) reflected on how she 

personally felt disconnected from school because it “didn’t reflect [her] history and [her]” in the 

readings and text (p. 17). Coming from a socio-economically challenged home life where her 

mother was a single parent who cared for her family by way of food stamps and government 

commodities, she explained that there “weren’t no mirrors in school reflectin’ [her] neck of the 

woods” and that she was not sure if she wanted to see her reflection because it was not socially 

accepted. Like Schwartz, many of today’s students’ languages are a direct result of their home 

life, and neither their languages nor their cultures are accepted or reflected at school. As she 

fought to secure a more accepted identity and to become anybody but who she was at home, her 

self-identity was lost just as many other students are lost in the linguistic and cultural shuffle.   

Literary and Historical Uses of AAE 

Whitney (2005) suggested that one of the most critical facets for success among non-

mainstream children is teachers’ attitudes and behaviors toward these students and their 

languages. Wheeler and Swords (2006) added that “[teachers] assume that Standard English is 

right with a capital R, and that anything else is improper, bad, incorrect, or fractured” (p. 5). 

Instead of labeling AAE as incorrect and unintelligent, English teachers should embrace this 
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diversity and find a balance between utilizing Standard English and “affirming individual 

expression of this powerful language” (Lyman & Figgins, 2005, p. 41). If balanced, students may 

have the opportunity to truly improve and succeed regardless of their cultural and linguistic 

affiliations. Lyman and Figgins (2005) mentioned that literature lends itself to achieving this 

linguistic balance in the form of authors and poets who have utilized the different languages as a 

powerful way of expressing this country’s pasts and truths. The works of writers such as Walt 

Whitman, Mark Twain, Zora Neale Hurston, and Toni Morrison have been used in many English 

Language Arts classrooms to teach various literary themes and elements. Multicultural 

curriculum has the potential to “positively affirm student identities, empower students, and 

challenge popular stereotypes in the larger society” (Bigler, cited in Glazier & Seo, 2005, p. 

688). Using multicultural text and literature in the classroom is also a creative method of 

introducing and understanding code-switching.  

The idea of incorporating multicultural education in classrooms as a method of reforming 

schools is an excellent way to support equality and pluralism (Whitney, 2005). Examples of 

bringing multiculturalism into the classroom may include using rap lyrics, poetry, or any 

culturally reflective texts in order to reduce the use of culturally-biased text and to increase the 

comfort level of all students. Studies have proven that methods such as hypercorrection and 

avoidance of the different language varieties are detrimental to the success of every student. 

English teachers should find more inclusive ways of educating students of different linguistic 

variations and different home languages. 

AAE is a symbol of history and culture for a number of Americans. Through this 

language, individuals identify themselves, their histories, and their patronage to a nation that 

prides itself on being the land of the free. In order to hold true to the ideals of this nation and to 



 

20 
 

truly regard every citizen as being deserving of his or her inalienable rights, an excellent notion 

is to acknowledge and to address linguistic prejudices that arose in this country as a method of 

dividing and separating one culturally or racially different group of people from the next. The 

NCTE Position Statement maintains that K-12 teachers, teacher educators, and researchers 

should “[support] learners whose cultures and language fall outside the boundaries of 

mainstream power codes” (NCTE, 2009, p. 1). Educators can truly pride themselves on being 

true advocates for all students by not inhibiting students by judging them culturally, racially, 

socioeconomically, or linguistically. 

Pop Culture, Media, and Their Implications on Language   

 Pop culture and the media have influenced the language patterns of Standard English and 

are affecting the English Language Arts classroom. Interestingly enough, the use of AAE is not 

simply limited to a specific group of people, but it transcends over a number of people, places, 

and groups as a result of these two factors. In an article entitled Crossing Over into Language 

Exploration (2009) by Gregory Shafer, he mentioned that AAE is often “marketed and borrowed 

by people outside the community [Black community]” (p. 59). Based on Shafer’s article, this 

language has become, to some degree, exploited within the media as a means of advertising to 

the new generation of youth through music, television, and even the internet. Today, AAE, 

which is considered by many as the language of an “excluded” people, is used regularly by the 

“nonexcluded” as a way of making themselves seem more included (Savan, 2005, p. 259). 

Therefore, AAE and informal language have become a fixture in the social constructs and 

methods of communication used by a variety of today's students.  

 Within pop culture, the use of AAE has become socially acceptable as a means of selling 

products in industry and even rebelling against parents (Shafer, p. 58). Shafer also added that 
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every time AAE is emerged into the world of pop culture, it’s relevance as “a unique form of 

communication is enervated (58). Savan (2005) provided examples of how companies and the 

media have utilized Black language and culture as advertisement to promote products and 

increase sells. For example, in 2001, a Buick commercial actually ended with the popular rap 

phrase “It’s all good,” which was a phrase coined by MC Hammer in his 1994 song “It’s All 

Good.” Also, the NBA used the same phrase as their official slogan to promote their association 

and to gain a wider range of viewers. In addition, Savan (2005) added that MTV was 

instrumental in marketing young, black, “hip-hop-ish” vernacular through Yo! MTV Raps as well 

as their regular showings of Black videos in the late 1980s. AAE is seeping from the lips and 

bleeding from the pens of a number of different people all over the world.  

 Unfortunately, the portrayal of AAE in the media is not always a positive one. Shafer 

(2010) explained that AAE non-speakers are sometimes exposed to a disrespectful depiction of 

AAE through the media and, therefore, acquire a misguided or contextual form of the language. 

He added that the representation displayed by the media is very situational and does not reflect 

the vast majority of AAE users, especially as it relates to the Black community. This 

misrepresentation of AAE places a negative connotation on the language and even angers those 

in which it represents. Regardless of how AAE is perceived or expressed by the media, AAE is 

often “subject to theft or borrowing” by outsiders (Shafer, p. 62). 

Media are always striving for ways to increase viewers and sells through marketing what 

it deems as most relatable to the public. No longer can teachers ignore the changes taking place 

as a result of the media and pop culture. Horowitz (2008) put it best when he wrote, “When 

[AAE shows] up in writing [and speech], it's a teachable moment that you can use to explain 

that, while in certain contexts this may be allowable, in others, it's not” (p. 1).  
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A Closer Examination of AAE 

As previously stated, African American English (AAE) is a way of communicating that 

evolved many years ago during one of America’s most notable times in history. Perez (2000) 

explained that Black English derived from a “language-contact phenomena” that occurred during 

the African slave trade and the European maritime expansion as a means of survival and a 

universal method for those involved to communicate among each other in spite of the difficulty 

of understanding the numerous West African languages. This language has withstood the tests of 

time and has emerged in many of today’s African American households. Geneva Smitherman 

added that AAE developed as a result of “African’s appropriation and transformation of a foreign 

tongue during the African Holocaust” (cited in Whitney, 2005, p. 65). Therefore, AAE emerged 

as a survival tactic out of a need for an oppressed group of people to engage in one of human’s 

most valued necessities: communication.   

Speakers of AAE have been labeled as being an unintelligent group of people who are 

not skillful enough to grasp the rules of Standard English. Wheeler and Swords (2006) stated that 

some individuals even label students who come to the school speaking African American 

English (AAE) as being “communication-deficient” (p. 5). AAE is not broken English spoken by 

a specific group of people as a “hit-or-miss” means of communicating. In fact, to not recognize 

AAE as a language and to perceive it as inadequate devalues the language as well as its speakers 

(Lyman & Figgins, 2005). Many people have even labeled AAE as “slang” or “street talk,” as 

well as other offensive labels as a way of showing disrespect to this language and those who use 

it (Zuidema, 2005). Unequivocally, AAE is an unprecedented language that has its own rules and 

conventions. Although some researchers view AAE as a deviation of Standard English, this 

language is indeed its own full-fledged linguistic system (Greene & Walker, 2004). Smitherman 
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furthered this understanding of Black English by stating that it is a “Euro-American speech with 

an Afro-American meaning, nuance, tone, and gesture” (Koch, Gross, & Kolts, 2001). In 

addition, AAE is rule-governed by its own syntax, phonology, and semantic properties. There are 

four main differences between AAE and Standard English. They are as follows: word variability, 

sound variability, contrast variability, and final consonants. Grammatically, the variations 

between these languages can be most often seen in loss of suffixes, multiple negation, questions, 

and tenses (Koch, Gross, & Kolts, 2001). Other patterns that also emerge are variations in 

subject-verb agreement, past time, possessives, plurality, and the use of “a” versus “an” 

(Wheeler, 2008). 

AAE and Testing 

The study of AAE is vital to the secondary level of schooling because research has shown 

that there is a monumental span between the achievement gap of African American students as 

well as other minorities and their White counterparts. A typical minority student scores 75%-

85% below American Whites on most standardized tests (Wilhelm, Hillcocks, & Smith, 2005). 

Within the English Language Arts classroom, language barriers may prevent Black students from 

achieving a higher level of success. Ignoring the achievement gap and neglecting students who 

speak AAE in the classroom is simply not an option because African American students are 

suffering as a result of this breach in communication.  Whitney (2005) asserted it is time that 

AAE users no longer are “penalized” for using their home language in classrooms.  As a result of 

these penalties, academic settings have evolved into places where low-income or minority 

students whose first language is not Standard American English and who have not been exposed 

to the background experiences of this “privileged” group of Standard English speakers often do 

not thrive (Taylor & Nesheim, 2001).  
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In order for English teachers to truly serve African American students, regardless of their 

home language and experiences, they should aim to develop an understanding as well as a 

respect for African American English. These teachers must acknowledge and accept that students 

with linguistic differences are prevalent in their classrooms and, therefore, the appropriate tools 

to adequately teach these students must be acquired (Whitney, 2005). Whitney (2005) also added 

that 90% of African Americans are speaking some aspect of AAE mainly because it is the 

language of the “home discourse community.” Vacca and Vacca (2002) affirmed that there is a 

link between proficiency in oral language and proficiency in reading and writing. Therefore, by 

improving students’ oral language skills, there may be an increase in standardized test scores due 

to the boost in reading and writing scores, which will inevitably have a positive effect on the 

achievement gap. Whitney (2005) stated that by teaching students the differences between the 

structures of AAE and Standard English, their success in writing Standard English could enhance 

by 59%. With this in mind, secondary schools should embrace these linguistic differences and 

recognize the powerful role they serve in developing these students into productive citizens. 

Unfortunately, in Whitney’s article, Rotherman (2003) asserted that our school systems have 

been failing children from diverse backgrounds in that only 56% of African-American students 

graduate from high school. Wheeler (2008) recapped that many teachers lack the linguistic 

training needed to build on the language skills that African American students bring to the 

classroom from their “dialectally diverse backgrounds.” Yet, the positive effects of those 

teachers who are trained to address language differences are evident. Godley et al. (2006) 

attested that one teacher who engaged his students in code-switching methods improved his 

students overall pass rate on “standardized writing assessment from 60% to 79% to 94%” (p. 36). 

In order for teachers to develop an effective method of instructing students from different 
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linguistic backgrounds, teachers must be linguistically trained to comprehend AAE. There is 

certainly a need for training and even an exploration of linguistic differences on the part of 

secondary education teachers.  

African American English can be used as a didactic tool for increasing achievement 

across the curriculum in all content areas at the secondary level. This language is prevalent and 

does not show signs of vanishing from classrooms any time in the near future. Lyman and 

Figgins (2005) reiterated that there is a need to examine and to understand AAE. Teachers 

should strive to maintain a balance between introducing Standard English and respecting the 

language of students’ homes as well as communities in an effort to remain open to the power of 

the many different varieties of the English language. English teachers should receive 

professional development to educate them on the dissimilarities as well as the similarities of 

AAE and Standard English in order to adequately educate each student without being culturally 

and linguistically biased. 

The Incorporation of Code-Switching 

One of the most successful and most tactful methods of educating AAE speakers on the 

conventions of Standard English is by way of code-switching. Code-switching allows AAE users 

to embrace and incorporate their home language in their progression to understanding and 

becoming Standard English speakers. Wheeler (2008) defined code-switching as having the 

ability to “assess the needs of the setting (the time, place, audience, and communicative purpose) 

and intentionally choosing the appropriate language style for that setting” (p. 57). Wheeler 

(2008) added that incorporating code-switching into students’ language repertoire builds their 

cognitive flexibility as well as provides them with metacognitive strategies that can be applied on 

a daily basis. Koch, Gross, and Kolts (2001) added that code-switching can also be characterized 



 

26 
 

as the ability to use two or more varieties of a language in the same conversation, where the two 

varieties are typically AAE and Standard English. Simply put, code-switching can be used as a 

tool for negotiating the speaker’s power, reflecting culture, and identifying as well as promoting 

cohesion amongst a group of people (Greene & Walker, 2004).  Code-switching is essential to 

the success of dialectical speakers in a world where Standard English is regarded as the language 

of prestige and power. 

Teacher Preparation and Strategies 

 Within the English Language Arts classroom, there are multiple opportunities for 

teachers to encourage AAE users to incorporate Standard English into their linguistic code. 

Proper training is certainly beneficial in teachers being equipped with the knowledge and the 

ability to effectively instruct students based on the grammar patterns of their communities 

(Wheeler, 2008).  Wheeler (2008) also attested to the unfortunate reality that teacher education 

programs as well as professional development programs have failed to prepare teachers to 

nurture the needs of many African American learners. In addition to acquiring the linguistic 

training that is essential to teaching AAE speakers, teachers also should be subjected to 

sensitivity training in hopes of changing many of the negative views toward AAE and its users. 

Teachers should be willing to frequently evaluate their attitudes and views toward AAE and 

“enlighten” as well as educate themselves on various ethnicities, cultures, and language 

communities (Greene & Walker, 2004). The language discrimination that has occurred in some 

classrooms causes teachers to not only alienate and silence non-Standard English speakers, but 

they also devalue the language of their communities as well as set low standards of achievement 

for these students (Lyman & Figgins, 2005). Teachers are regarded highly in society as being 

nurturing and understanding. Therefore, their linguistic and cultural understanding will aid in 
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increasing students’ academic success. In secondary education, teachers should be trained and 

geared up with the most effective methods of addressing the use of AAE in their classrooms. 

In an effort to assist teachers in preparing to instruct students on becoming code-

switchers, researchers as well as many teachers have taken it upon themselves to develop ways to 

revamp their classrooms into places of diverse learning. Whitney (2005) provided five steps that 

are great ways of incorporating AAE into the classroom. First of all, teachers must educate 

themselves on the conventions and the history of language varieties outside of Standard English. 

Also, incorporating multiculturalism is another notable method of diversifying the classroom and 

being sensitive to the comfort levels of the students’ as it relates to their cultural backgrounds. 

By comparing a variety of literary interpretations of specific dialects, students are able to really 

understand and contrast the differences between the two languages (Lyman & Figgins, 2005). 

Also, teachers should increase oral language use so students can practice speaking and listening 

using a variation of linguistic skills. Engaging students in small-group discussions or even story-

telling are great ways to increase their understanding of the different language uses. Lyman and 

Figgins (2005) suggested that skits can be created where students designate which style of 

English is appropriate for the given situation. Another excellent way of increasing language 

diversity is for code-switching to be encouraged and demonstrated in the classroom. Teachers 

should draw on students’ prior knowledge, which may be grounded in AAE, in order to increase 

their knowledge of Standard English. Modeling code-switching is an effective way of indicating 

the appropriate time, place, and social situations where the two languages are most suitable.  In 

addition, students should also be encouraged to utilize both AAE and Standard English in their 

writings. This activity would teach students how to cater their writing to certain audiences as 

well as increase their awareness of the messages conveyed through writing.  
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Also, Swords mentioned that she engages in “contrastive analysis,” which is where 

patterns of a student’s first language are contrasted with the new language, which in this case is 

Standard English (Wheeler & Swords, 2006, p. 9). This analysis aids students in being able to 

compare their home language to the acquired language of the classroom. Activities such as these 

and many more can be utilized to make sure every student is afforded the opportunity to be 

successful in the classroom. The NCTE (2009) Position Statement developed eight beliefs that 

center around the idea that K-12 teachers, teacher educators, and researchers should “[support] 

learners whose cultures and language fall outside the boundaries of mainstream power codes” (p. 

1). Teachers should make provisions to educate every student regardless of their linguistic 

affiliations.  

The Benefits and the Challenges of Code-Switching 

There are many benefits as well as challenges associated with encouraging students to be 

effective code-switchers. Students who learn the practice of code-switching are able to adapt to 

their environments by applying social and linguistic flexibility when interacting in diverse social 

situations (Dyson, 2006). In addition, the potential for students to lose themselves and their 

identities because they feel disconnected from the teacher, the text, and the overall classroom 

experience is alleviated. Also, code-switching creates an atmosphere where students are free to 

express themselves and their ideas without the fear of being chastised for making grammatical 

errors or for breaking the rules of Standard English (Whitney, 2005). Incorporating code-

switching into the classroom can be a wonderful experience and a great method of diversifying 

the classroom so that it is conducive to learning.  

However, there also are some challenges to introducing code-switching into the 

classroom. Many schools simply have not incorporated the study of code-switching nor other 
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linguistic varieties into their curricula (Zuidema, 2005). There has been a lack of efforts made to 

support the teaching and the understanding of code-switching. Zuidema (2005) added that 

although the International Reading Association (IRA) as well as the NCTE have developed 

mission and position statements on accepting and accommodating diverse student languages, 

there have not been any large scale efforts made to encourage students to be personally accepting 

of linguistic diversity. Though there has been attention given to the steps needed to combat 

linguistic prejudice, there have been no provisions made to communicate that maintaining one’s 

own language is a personal right. In addition, there are also many myths regarding English that 

must be divulged and disposed of in order for code-switching to be supported on a larger scale. 

Some of these myths are beliefs that AAE doesn’t possess grammatical rules, that Standard 

English is better than AAE, or even that the English language is becoming progressively worse 

over time (Zuidema, 2005). Views such as these may need to be alleviated in order for people to 

embrace the instruction of code-switching on a widespread level. 

Code-switching is a method of developing students into better citizens who are more 

equipped for the world outside of their homes. AAE as well as Standard English users must 

acknowledge that there are a variety of languages, and their ability to accept, understand, and 

utilize these languages are monumental in their capacity to communicate with people of different 

races, ethnicities, and backgrounds. In addition, by teachers acknowledging these language 

variations and seeking ways to incorporate the use of both languages in the classroom, they 

heighten the chances of developing well-rounded students and becoming successful educators. 

Before any teacher education programs or professional development programs can offer training 

to teachers to prepare them for their diverse classroom experiences, teachers should strive to be 
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understanding of AAE and willing to learn more about how to effectively teach every student the 

dynamics of code-switching.  

Teachers’ and Students’ Perceptions 

  Understanding that each student is different and that they possess different learning 

styles as well as backgrounds is important. Irvine (1991) affirmed that by ignoring characteristics 

such as race, teachers are not addressing each student as an individual who possesses different 

cultural behaviors, beliefs, or perceptions on the world. This uniqueness amongst all students 

should not be eliminated from the learning environment, but it should be incorporated in hopes 

of making the classroom more conducive to learning for every student. When ignored, many 

teachers essentially “mean that their model of the ideal student is white and middle-class and that 

all students are treated as if they are or should be both white and middle class” (Irvine, 1991, p. 

54). When students are not embraced and accepted for their individualities and variety of cultural 

experiences, a negative classroom environment that predisposes many students to failure may be 

created. Positive teacher-student interaction is an important collaboration that is very influential 

in gauging the success of students. Consequently, this teacher-student interaction must come by 

way of communication and an understanding as well as a genuine respect of each other’s 

language. 

In many cases, students often shut down in the classroom setting because they have been 

viewed as not having the ability to speak Standard English. Delpit (2002) commented that the 

acquisition of formal education is one of the first moments when an individual’s language may 

be perceived, or even judged, as being right or wrong. In these moments, beliefs may be formed 

about a person’s “intelligence, family life, future potential or moral fiber every time a sentence is 

uttered (Delpit, 2002, p. xviii). Basically, students who may possess equal educational aptitudes 
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are not afforded the same educational opportunities and are unfairly divided on the basis of the 

way in which they speak. Therefore, Delpit (2002) was accurate when she stated it is pertinent 

that teachers be understanding of their students’ mother tongue, be accepting of AAE, and be 

knowledgeable enough to expand on these language varieties in the classroom.  

What Teachers Can Do and the Language Barrier 

  In order for educators to develop motivated, well-rounded students, they should address 

the issues of language constructively within the classroom. Specifically, English teachers should 

“school” students on the origins as well as the uses of their home language and make the 

connection with Standard English. Dowdy (2002) maintained that educators should be concerned 

with developing students who can “go back and forth from the home language to the public 

language without feeling a sense of inferiority” (p. 13). Interestingly, the purpose of the Oakland 

School Board Policy was to provide teachers with enough knowledge about their students’ home 

language that they would learn to respect and to use this awareness as a tool for bridging the gap 

between informal language and formal language.  

  Just as with many aspects of teaching, the less stressful the learning environment is, the 

more readily students are to partake in the learning process. The classroom setting should feel 

welcoming to all students in order for them to reap the benefits of the educational environment. 

Unfortunately, Delpit (2002) mentioned four pertinent issues that prevent students from attaining 

adequate Standard English instruction. For one, classrooms that are more teacher-oriented do not 

allow students the opportunity to talk and express themselves in class (Delpit, 2002). In instances 

when the student does get the opportunity to speak, many teachers disparagingly label the 

students speech as being “bad English” and reprimands them in a harsh manner. Next, the 

standard vernacular is presented in instruction that has no connection to many of the students’ 
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cultural or personal backgrounds (Delpit, 2002). The worksheets and textbooks used are removed 

from the experiences that many students encounter. Also, the students who do not speak formal 

language are viewed as being inferior (Delpit, 2002). Some teachers often view students’ speech 

as an indication of their intellect. Lastly, some students have difficulty relating to the curriculum 

and the teachers because they cannot relate to them. Irvine (2003) confirmed that “cultural 

conflicts” are evident in schools that served students of color because “mainstream teachers” do 

not understand AAE users’ behavior, body language, verbal and nonverbal interactions, values, 

views, home environment, or learning abilities (p. 55). As a result, negative encounters occur in 

the classroom because of the breach of communication that takes place between the teacher and 

the student. Specifically, African-American students have difficulties making connections with 

the aspects and people of the educational domain because they do not “look” or “sound” like 

them (Delpit, 2002, p. 41). 

Most teacher education programs encourage their teachers to utilize a variety of learning 

styles and to use relevant materials in the classroom. The same mindset should be applied when 

educating AAE users on attaining a variety of a second language. Delpit (2002) stated, “The 

object is not to lower the standards or just teach what is interesting to the students, but to find the 

students’ interests and build an academic program around them” (p. 45). Baker (2002) said that 

educators should strive to train their students to be “trilingual,” or just as proficient in formal 

English and professional or technical English as they are in their “home” language (p. 50). Once 

students begin to view their home language as being brilliant and exceptional, they will more 

readily embrace and appreciate different languages as a whole.  
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Past Studies on AAE 

 Utilizing a survey, Smitherman and Villanueva (2000) conducted a study entitled 

Language Knowledge and Awareness Survey on behalf of the Committee on College 

Composition and Communication (CCCC). This study was conducted from 1996 to 1998 and 

was designed to measure the “state of knowledge, training, and attitudes about language 

diversity” amongst members of the CCCC and members of the Secondary Section of the NCTE 

(Smitherman & Villanueva, 2000, p. 6). A survey was provided to approximately 200 randomly 

selected English professionals on the college as well as the secondary levels to compile data on 

their perceptions of students’ linguistic abilities. 

 Also, Hill (2000) conducted a study examining students’ voices and writing as they 

develop knowledge and understanding of the relationship between their home language and 

school literacies. Within this study, a seventh-grade classroom composed of 29 students in a 

Detroit suburb was observed. Of these 29 students, two students were the focal point of this 

study and their work represented the data collected for this study. This ethnographic case study 

focused on the students’ reactions and responses to literature-based instruction and writing 

practices in one particular teacher’s classroom who utilized the students’ home language, AAE, 

to develop their understanding of Standard English (Hill, 2000, p. 122).  

 Another study was conducted by Blake and Cutler (2003) in New York measuring 

secondary school teachers’ attitudes toward African American English (AAE) in five selected 

schools within the educational system. These researchers used a survey that was developed in the 

1990’s shortly after the Oakland School Board Decision in California. Blake and Cutler (2003) 

proposed that teachers who were exposed to English Language Learner (ELL) programs were 

better equipped to educate students whose native language wasn’t Standard American English. 
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These researchers also reiterated that a larger scale survey encompassing more teachers and 

cities should be conducted to gain a better understanding of the relationship between school 

environment and teacher attitudes (Blake & Cutler, 2003). 

 Lastly, Billings (2005) conducted a study in the Midwest using 261 participants to 

measure students’ views concerning the dialect and the race of speakers of AAE. Black as well 

as White students in both college and high school were shown a total of nine video clips 

previewing Black and White individuals utilizing Standard American English and AAE. The 

instrument used measured “multiple aspects of competence and trustworthiness and . . . social 

distance to discern whether cognitive measure of credibility would alter potential behaviors” 

(Billings, 2005, p. 73). After previewing each of the video clips, the students were asked to 

complete the questionnaire based on their reactions to each of the speakers.  
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CHAPTER III: 

METHODOLOGY 

Overview 

    To begin, the purpose of research is “to contribute knowledge that improves our 

collective understanding of education” (Gall, Gall, & Borg, 2007, p. 35). The researcher is 

involved in a continuous process of collecting data and analyzing data over time to develop a 

coherent story (Corbin & Strauss, 2008). In order to develop these results, the researcher begins 

with a single focus, must employ thorough data collection procedures, and typically writes so the 

reader feels a connection to the study (Creswell, 2007). The insight gained from analysis is 

instrumental in answering research questions guided by the literature review within his/her study.   

 Quantitative research was the chosen method for this study because the researcher was 

seeking to “generate numerical data to represent the social environment” of the English language 

arts classroom (Gall, Gall, & Borg, 2007, p. 32). In addition, each of the variables in the 

demographic section of the study was clearly defined and quantitative data was the best approach 

to analyzing data provided by the participants concerning their perceptions and views on AAE. 

Quantitative research allowed for statistical methods to be used to analyze data and to study the 

English teachers that served as representatives of the larger population of English teachers in the 

southeast (Gall, Gall, & Borg, 2007).  

This study addressed teachers’ perceptions and methods of managing African American 

English use in the educational realm. Before educators develop a plan for addressing the variety 

of language uses in the classroom, their perceptions toward AAE should be acknowledged. In 
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today’s society, the ability to switch between a non-Standard and a Standard language is an 

invaluable part of the culture. This survey provided insight on English teachers’ perceptions of 

AAE, revealed skills and techniques utilized in addressing this language, and, hopefully, will 

enlighten other researchers and educators on the importance of studying language variations used 

in today’s classrooms. After reading through the literature on AAE, Standard American English, 

and code-switching, several questions of interest arose pertaining to the study.  

Research Questions 

The literature pertaining to AAE can be directly correlated to the teaching of English in the 

classroom. Based on the information gained from the literature review, the following questions 

were addressed in this study: 

1) Were there differences in English language arts educators’ perceptions and 

awareness of students who speak AAE; 

2) Were there correlations between teacher demographic characteristics and English 

language arts educators’ perceptions of AAE and students who speak AAE? [i.e., 

how do teacher demographics impact their perceptions of AAE]; 

3) Were there differences in English language arts educators’ perceptions of their 

instructional role as it relates to code-switching; and 

4) What pedagogical strategies did English language arts educators use to teach 

conventions of Standard American English to students who speak AAE?   

Within this chapter, the researcher explained the overall design of the study. The sections 

covered were the research questions, the research instrument, the validity as well as the 

reliability, and how it was tested for the survey. Also, the population and sample, the procedures 

for collecting and analyzing data, and the data analysis process were provided. 
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Research Method  

For this study, survey research utilizing both qualitative and quantitative methodology 

was used to collect data from teacher responses. The qualitative and the quantitative 

methodology supported each others’ results and both were instrumental in interpreting the data. 

Through the PASW 17.0 (previously SPSS) statistical computer software program, the analyses 

of variance (ANOVA) statistical procedure was used to measure significance with the statistical 

significance being established at .05 as the cut-off level. The National Center for Education 

Statistics (2010) describes independent variables as variables that stand alone and aren’t affected 

by the other variables that a researcher is measuring. Dependent variables are described as 

variables that may vary depending on other factors, such as the independent variable. In order to 

analyze the data critically, independent and dependent variables will be identified. For this study, 

the independent variable was the English Language Arts teachers and the dependent variables 

were the category scores for awareness, views, and instructional ideas concerning AAE. This 

approach provided quantitative data and feedback that aided in analyzing comparisons and 

collecting information guided by the literature review. In addition, this statistical procedure was 

beneficial to the study because this method allowed for the results to be better replicated in 

future, similar studies once the results were synthesized (Gall, Gall, & Borg, 2007). A 

comparison of the various responses provided by each participant was analyzed statistically. 

Percentages were provided for each section of the survey, which yielded a simplistic means of 

viewing the data as a whole. Weiss (1994) asserted that the ultimate goal of quantitative studies 

is to determine the relationship between people in a particular category. For this study, the results 

were reported from the participants' response to each of the areas on the survey.  
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Gall, Gall, and Borg (2007) explained that a survey is a method of data collection typical 

of quantitative research that utilizes a questionnaire to collect data from a sample that represents 

a population that will be analyzed. Survey research was the ideal data collection procedure 

because it allowed the researcher to draw both closed and open-ended information from a 

widespread sample. Closed-ended questions limit the participants’ answers to a list of preexisting 

answers. Open-ended questions are more subjective and allow participants to respond in his or 

her own words. The advantages of survey research are the cost of sampling respondents over a 

large geographic area is lower, and the time required to collect the data is largely reduced (Gall, 

Gall, & Borg, 2007). Some disadvantages to survey research are that the items cannot be 

modified if they are unclear once they have been distributed, and the questionnaires may not 

probe deeply into the respondents’ “inner experience” or attitudes (Gall, Gall, & Borg, 2007). In 

order to combat these disadvantages, the researcher carefully reviewed the survey to ensure that 

each item was clear and concise prior to distribution. Also, prior to the study being modified, the 

original survey developed by Geneva Smitherman was validated and deemed reliable. The 

researcher also utilized open-ended questions to allow the participants to offer additional 

comments and feelings toward AAE. 

 For the open-ended questions used in the study, semantic mapping, which is a strategy for 

organizing information categorically in a graphic or visual form, was used to group the responses 

of the participants (Raiziene & Grigaite, 2005). This organizational tool is used in many 

classrooms and was ideal for this study because it aided in showing the relationship between 

concepts as well as ways to categorize, relate, and organize each of the participants’ ideas and 

responses (Raiziene & Grigaite, 2005). Prior to organizing the themes through a semantic map, 

the researcher used thematic analysis, which is the process of analyzing the responses for 
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specific themes and combining them into large clusters, to draw the themes and to place them 

into a table that could be more easily viewed and analyzed (Creswell, 2007).  

An organized list of strategies and techniques used by the respondents within their 

individual classrooms was compiled. The addition of open-ended questions to the study aided in 

“inferring meaning from more holistic chunks of information” in order to gain a better 

understanding of the participants feelings towards a particular issue (Brause & Mayer, 1991, p. 

137). For this study, the participants’ information may provide useful and imperative knowledge 

about effective strategies for incorporating AAE into the classroom. There were three open-

ended questions within the survey that allowed the participants an opportunity to elaborate on the 

other questions and offered personal feedback on AAE. These open-ended questions were as 

follows: 

1) What strategies did you use to address your students’ use of AAE within your 

classroom; 

2) How should teachers model code-switching in their classrooms to bridge the gap 

between AAE and Standard English;  

3) What other comments, questions, or perspectives on code-switching did you have 

concerning language use in the classroom? 

Population  

 The population sampled included high school English teachers employed at 575 

randomly selected secondary schools in six southeastern states. This population represented 

approximately 25% of the random sample of the available population within the previously 

mentioned states: Alabama, Mississippi, Louisiana, Tennessee, Georgia, and Florida. In addition, 

the demographics of each of these states varied. The following data was recorded from the U.S. 
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Census Bureau (2000) in order to gain a better understanding of the composition of each state 

that was polled in the study (see Table 1).  

Table 1 

Composition of Each Participant State 

State White Black Other Below Poverty Line 

Alabama 71.0% 26.4% 2.6% 15.9% 

Mississippi 60.6% 37.2% 2.2% 20.8% 

Louisiana 64.8% 32.0% 3.2% 17.6% 

Tennessee 80.4% 16.8% 2.8% 15.5%  

Georgia 65.4% 30.0% 4.6% 14.7%  

Florida 79.8% 15.9% 4.3%  13.3%  

Note: The other races consist of American Indian and Alaska Native, Asian, Native Hawaiian and other 
Pacific Islander, and Hispanic or Latino. Also, the demographic makeup of the participants varied 
concerning age, gender, and ethnicities.  
 
There was no deception used to solicit participation. Based on the hiring guidelines and 

prerequisites for teachers to be employed in each state selected, these participants were all 

qualified English teachers and, therefore, fully competent decision makers as it related to the 

capabilities to complete the survey.  

Sample 

 Prospective participants in this study were identified as follows: 1) Based on the data 

from the National Center for Education Statistics (NCES), there are 2,226 high schools located in 

the six selected southeastern states; 2) using PASW 17.0 (formally SPSS), a sample of 575 

schools were randomly selected from the total number of schools; and 3) the email addresses of 

the English teachers at each of those schools were identified and compiled in an email 



 

41 
 

distribution list by searching each school's website. At least five English teachers from each 

school were invited to participate in the study. For larger schools where more than five English 

teachers were employed, a teacher from each of the four grade levels and the department heads 

were requested to participate. For smaller schools where less than five English teachers were 

employed, each of those teachers was requested to participate. Prospective participants received 

an email introducing and explaining the study. The explanation provided information about the 

purpose of the study, the research questions, and a definition of AAE.  

In addition, the email also assured the participants that their involvement in the study was 

completely voluntary, that there were no risks involved, that there were potential benefits linked 

to the research, and that anonymity and confidentiality would be maintained throughout the 

study. After reading the information within the invitation email, participants were asked to read 

the consent statement and to complete the survey through the Survey Monkey website. A link to 

the survey was located at the bottom of the email and the survey took approximately five to ten 

minutes.  

Research Design  

       The survey was based on a survey previously developed by Dr. Geneva Smitherman and 

the CCCC Language Policy Committee in 2000 for a study entitled Language Knowledge and 

Awareness Survey. Dr. Smitherman, a widely-known veteran researcher in the field of African 

American English, was contacted prior to the development of the survey and permission was 

obtained via email for the use of her survey. In addition, Dr. Smitherman’s suggestion to use the 

term African American English within the final survey as well as throughout the research project 

was duly noted and incorporated. The original survey was adjusted and adapted to this study 

based on the information gained after reviewing the literature. Smitherman’s survey was adapted 
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by modifying each statement into closed-ended questions based on a Likert scale. The researcher 

formulated each of the survey items into closed-ended statements based on the literature. 

Documentation of permission to use the survey is located in the appendix.  

Popham (1975) stated that content validation is when “an attempt is made to judge the 

degree to which a test is consonant with the content, skills, or objectives it is supposed to 

measure” (p. 120). Smitherman and Villanueva (2000) confirmed that a pilot study was done in 

the spring of 1997 to pre-test the questionnaire and to ascertain its reliability. In addition, the 

survey instrument was deemed to be reliable with a reliability coefficient of .58 (Smitherman & 

Villaneuva, 2000). Smitherman noted in her study that the two items that lowered her reliability 

coefficient were questions about support of a “Students’ Right to Their Own Language” resolution 

and the “National Language Policy.” These two items were not used in the researcher’s survey. 

Instrumentation 

The instrument used for this research project was a modified survey entitled A Study of 

Teachers’ Views on Students’ Use of African American English in the English Language Arts 

Classroom. This survey was designed to assess English Language Arts teachers’ perceptions on 

AAE and the use of AAE within the classroom. This type of survey, which was in the form of a 

questionnaire, was chosen because it allowed the researcher to measure the attitudes of the 

participants on a particular issue or concern. In addition, the survey questions and statements 

were consistent with the literature review provided in Chapter II and the items were designed to 

answer the research questions previously mentioned. Glanz (2003) stated that questionnaire 

surveys are invaluable because they are useful tools for collecting data about almost any topic 

and they provide wonderful insight that may otherwise be overlooked.  

This survey was based on a Likert scale and the participants were provided with four 

options to choose from to answer the statements. They were strongly agree, agree, disagree, and 
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strongly disagree. A neutral option was not added to the survey because the researcher wanted 

the participants to make a thoughtful decision regarding their feelings and perceptions toward 

AAE. There were a total of ten questions pertaining to demographics, twenty multiple-choice 

items, and three open-ended questions from which the participants were asked to respond. The 

demographics section consisted of the following items: gender, age, ethnicity, teaching 

experience, highest level of education, current grade(s) taught, school setting and community, 

grade levels served at school, school size, and state of employment. The multiple choice 

questions were divided amongst four topics: Awareness of AAE, Views of AAE, Instructional 

Ideas for AAE Users, and Additional Questions About AAE. See Appendix C to view the 

survey. 

The following table provides a visual of how each research question aligned with the 

sections and items used in the survey. 
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Table 2 

Visual Representation of Question Alignment 

 
Research Questions     Survey Sections/Items 
 

Are there differences in English language arts 
educators’ perceptions and awareness of 
students who speak AAE? 

 
 
Part A: Awareness of AAE, Items 1-5 
 

Are there correlations between teacher 
demographic characteristics and English 
language arts educators’ perceptions of AAE 
and students who speak AAE? [i.e., how do 
teacher demographics impact their perceptions 
of AAE] 

Demographics Section cross-referenced with 
Parts A, B, and C: Items 1-20 
 

Are there differences in English language arts 
educators’ perceptions of their instructional 
roles as it relates to code-switching? 

Part C: Instructional Ideas for AAE Users, 
Items 12-20 

What pedagogical strategies do English 
language arts educators use to teach 
conventions of standard American English to 
students who speak AAE? 

Parts D and E 

 

The assumptions for Items 1-20 were as follows: 1) the population distributions are 

normal; 2) the subjects selected are independent; 3) the variances of the population are equal; 4) 

the mean, medium, and mode scores are equal. While these are assumptions are checked, the 

ANOVA procedure has been shown to be very robust except for the most egregious of violations 

(Zar, 1996). 

Data Collection Procedures 

         The survey was transferred into an on-line version via Survey Monkey (2009) 

(http://www.surveymonkey.com) for the purpose of increasing the return rate on survey 

responses.  Next, the survey was submitted to the Institutional Review Board to gain permission 
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to interview participants for the research project. Then, the participants were sent an invitation 

email explaining the study, confidentiality of responses, and useful definitions. There was a 

direct link to the survey for them to complete. The data collection period lasted for four weeks. 

The initial email included a request to complete the survey within a week. Prospective 

participants received the initial email and three reminder emails requesting them to participate in 

the study. The data collection, data analysis, aggregation of results, and study conclusion took 

approximately three months.  

As it relates to privacy, only the participants’ email addresses were used to collect 

information via the survey link. Participants were never asked to provide their names or any 

other information that could be used to identify them nor their individual responses. 

Furthermore, anonymity of the responses was assured because they were not matched with the 

individual participants. The results of the data were not reported in a manner where a breach in 

confidentiality occurred. Analysis was collected and reported with no identifiers. All survey 

responses have been transferred to a secure, password-protected file. Once data analysis was 

completed, a digital file of the raw data resides in the researcher's secure home office, where only 

the researcher has access to the data.  

Positionality of the Researcher 

 The researcher is very passionate about the area of AAE because she is an African 

American English language arts teacher in Alabama. Over the last five years, she has witnessed 

firsthand that students of various linguistic backgrounds, specifically AAE, are very intelligent 

students who are capable of expressing themselves using their home language as well as the 

language of the school. As an educator of English as well as an action researcher in the 

classroom, the researcher has helped her students in understanding the variations between AAE 
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and Standard English by way of code-switching and engaging in direct, explicit instruction of the 

language variations as well as the appropriate use of each language 

 In addition, the researcher also had a personal encounter with a colleague who, indirectly, 

questioned her ability to be an effective English instructor because of her race. Due to this 

encounter, the researcher was prompted to delve more into the overall perceptions of AAE, the 

history of AAE in the educational realm, and how English teachers view AAE users in their 

classrooms.  
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CHAPTER IV: 

RESULTS 

Overview 

 The purpose of this study was to gain a better understanding of English teachers’ views 

and perceptions on African American English and to ascertain the teachers’ perceptions of 

students who utilize the language, specifically, within their classrooms. The research also sought 

to gather a compilation of the strategies English teachers use to teach code-switching and 

standard English to students who speak using AAE. As stated in Chapter III, to attain this 

information, the researcher randomly selected 2,500 secondary English teachers from AL, FL, 

GA, LA, MS, and TN and developed a survey to view their perceptions of AAE and its users.  

 The survey consisted of a detailed demographic section requesting the following 

information: gender, age, ethnicity, teaching experience, highest level of education, current 

grade(s) taught, school setting and community, grade levels served at school, school size, and 

state of employment. This section was instrumental in gathering specific background information 

about each of the participants. The researcher chose to focus on the following demographic 

areas: gender, age, ethnicity, experience, and state of employment. The researcher chose these 

demographics as a focus because they are representative of who each of the respondents are 

based on more concrete, tangible factors. 

 Following the demographic section were closed-ended questions about teachers’ 

awareness of AAE, views on AAE, and instructional ideas for AAE users. These closed-ended 

questions aided in gathering quantitative data needed to address the research questions which 
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guided the study. Open-ended questions also were used so teachers could expand on their views 

and offer detailed strategies that are being used to address the needs of AAE speakers. Through a 

Survey Monkey link, these teachers were contacted and three follow-up emails were delivered to 

provide the participants with adequate time to respond to the survey. Based on research on data 

collection of online surveys, participants typically respond within seven to ten days of initial 

contact and a reminder email should be sent out a day before the closing date (Division of 

Instructional Innovation, 2007). Cross-referencing is a process of comparing two or more 

subjects in order to find similarities or differences amongst them. As a result of the researcher’s 

analysis and cross-referencing of the survey’s closed-ended responses and the demographic 

section, some interesting comparisons emerged from the data collection. With the open-ended 

questions, several themes emerged as a result of participant responses.  

 This chapter provides an overview of the participants and the analysis of the data. This 

overview includes a demographic breakdown of the participants, the quantitative, statistical 

findings attained from the closed-ended survey questions, and the qualitative findings gathered 

from the open-ended questions provided at the conclusion of the survey. 

Participants and Statistical Analysis 

 Quantitative data from a Teachers’ Views on Students’ Use of African American English 

in the English Language Arts Classroom survey was used to generate descriptive and inferential 

statistics about demographics, teachers’ awareness and views of AAE, and teachers’ perceptions 

of their instructional role. The survey, containing twenty items, was divided into three categories:  

1) Items 1-5 reflect teachers’ awareness and views of AAE; 2) Items 6-11 measure teachers’ 

views on AAE; and 3) Items 12-20 reflect teachers’ instructional ideas for AAE. Descriptive and 

inferential analysis was gathered by running analyses of variance (ANOVA) in PASW (formerly 
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known as SPSS).  Analysis of demographic information was based on n = 353. Of the 2500 

requests for participation that were emailed to potential participants, 353 responded, which 

averaged a return rate of approximately 14%. Based on research done by the Division of 

Instructional Innovation and Assessment (2007), “the response rates are more important when 

the study’s purpose is to measure effects or to make generalizations to a larger population; less 

important if the purpose is to gain insight” (1). In addition, Schonlau, Fricker, & Elliott (2002) 

confirmed that response rates typically range from 6 to 68 percent for email surveys. Therefore, 

the response rate did not pose a problem and the actual, relevant sample size provided eminent 

information that was beneficial to the analysis of the survey and to the English field. 

Demographics 

 Of the 353 participants, 82.3% were female and 17.7% were male.  Educators between 

ages 30-39 made up the largest portion of the group with 33% and those ages 40-49 made up 

almost 26%.  Caucasians represented the largest group at 275 participants, with 60 African 

Americans, 11 Hispanics, and 2 American Indians. Most educators ranged between 6-10 years of 

experience at 31% and another 18% possessed between 11 to 15 years of teaching experience. 

Florida and Georgia both had 111 teachers to respond to the study, which made up 65% of the 

participants. See Table 3.  
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Table 3 

Description of Demographic Characteristics of English Language Arts Teachers (N =353)  

 
Characteristic        N        % 
 
Gender 
 Male 62 17.7 
 Female 289             82.3  
 
Age 
 20-29 47   13.4 
 30-39 117 33.3 
 40-49 91 25.9 
 50-59 72 20.5 
 60+ 24 6.8 
 
Ethnicity 
 American Indian/Alaska Native 2 .6 
 Black/African American 60 17.2  
 Hispanic/ Latino/a 11 3.2 
 White/Caucasian 275 79.0 
 
Years of Experience  
 1-5 55 15.7 
 6-10 110 31.3 
 11-15 66 18.8 
 16-20 35 10.0 
 21-30 52  14.8 
 30+ 33 9.4 
 
State of Employment 
 Alabama 25 7.3 
 Florida 111 32.3 
 Georgia 111 32.3 
 Louisiana 33 9.6 
 Mississippi 17 4.9 
 Tennessee 47 13.7 
______________________________________________________________________________ 
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Research Questions 

 From reviews of previous studies and scholarship in the field, four research questions 

were developed and used to construct the survey to gather information about teacher perceptions 

of AAE. There are a total of three sections comprised of twenty closed-ended statements and 

three open-ended questions at the conclusion of the survey. The following research questions 

were used to procure quantitative data and various themes related to AAE: 1) Were there 

differences in English language arts educators’ perceptions and awareness of students who speak 

AAE; 2) were there correlations between teacher demographic characteristics associated with 

English language arts educators’ perceptions of AAE and students who speak AAE? [i.e., how 

do teacher demographics impact their perceptions of AAE]; 3) were there differences in English 

language arts educators’ perceptions of their instructional roles as it relates to code-switching?, 

and; 4) what pedagogical strategies do English language arts educators use to teach conventions 

of standard English to students who speak AAE?  See Table 4. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

52 
 

Table 4 
 
Research Questions and Categories 
 
Research Questions      Category 
 
Q1. Are there differences in English language  Awareness of AAE 
arts educators’ perceptions and awareness 
of students who speak AAE? 
 
Q2. Are there differences correlations between  Views on AAE 
teacher demographic characteristics associated 
with English language arts educators’ perception 
of AAE and students who speak AAE? 
 
Q3. Are there differences in English language arts  Instructional Ideas 
educators’ perceptions of their instructional roles  
as it relates to code-switching?  
 
Q4. What pedagogical strategies do English language Open-ended Questions 
Strategies do English language arts educators use 
to teach conventions of standard English to  
students who speak AAE?  
_____________________________________________________________________________ 
 

Research Question One 

Were there differences in English language arts educators’ perceptions and awareness of 

students who speak AAE? 

This question was important to the study because it examined educators’ perceptions of 

AAE use. The first step to addressing AAE in the classroom is acknowledging that English 

language arts teachers not only hold different perceptions, but they also have a different 

understanding of AAE users’ ability to adapt to standard English in their speaking and their 

writing.  Wheeler and Swords (2006) relayed that teachers have different assumptions about their 

views on standard English acquisition and AAE. 

To answer this research question, the researcher developed a section within the survey 

labeled “Awareness of AAE” to attain teachers’ awareness of AAE and their perceptions of the 
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capabilities of AAE speakers. The participants were asked to respond to the following 

statements:  

1) (Statement 1) Many students speak AAE in traditional classrooms; 

2) (Statement 2) AAE users can separate the way that they write from the way that they 

speak; 

3) (Statement 3) AAE users can adjust the way that they speak based on their 

surroundings or environment; 

4) (Statement 4) AAE users home language differs from the language that they are 

expected to speak at school; and  

5) (Statement 5) AAE users’ language is a result of their race, culture, socioeconomic 

status, and/or neighborhood.  

For each of these statements, the participants were asked to respond by choosing strongly agree, 

agree, disagree, or strongly disagree.  

This question was designed to examine critically the perceptions of language arts 

educators based on the following category on the survey: Awareness of AAE. An ANOVA was 

used to analyze these data. The independent variable was the English language arts educators, 

and the dependent variable was the category score produced by this instrument. The alpha level 

was set at .05.   

One way ANOVA results for awareness of AAE for both gender and ethnicity were as 

follows:  1) for gender results (N = 328) (male: n = 61, M = 2.31, SD = .239; female: n = 267, M 

= 2.33, SD = .174); and F (1, 326) = 1.037, p = .309; 2) for ethnicity results (N = 325) 

(American Indian/Alaska Native: n = 2, M = 2.48, SD = .000; Black/African American: n = 56, 

M = 2.35, SD = .203; Hispanic/Latino/a: n = 11, M = 2.42, SD = .123; White/Caucasian: n = 
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256, M = 2.32, SD = .186 F (3,321) = 1.734, p = .160).  There was no statistically significant 

difference in either gender or ethnicity. See Table 5. 

Table 5 
 
Research Question One: Awareness of AAE - Gender and Ethnicity    
 
  n Mean SD F P  
 
Gender 
 Male 61 2.31 .239 1.037 .309 
 Female 267 2.33 .174                                                      
 
Ethnicity 
 American Indian/ 2 2.48 .000 1.734 .160
 Alaska Native 
 Black/ 56 2.35 .203 
 African American 
 Hispanic/Latino/a 11 2.42 .123 
 White/Caucasian 256 2.32 .186 
 
*p<.05 

 
One-way ANOVA results for AAE awareness by age (N = 328) were as follows: for age 

20-29, n = 46, M = 2.25, SD = .217; for age 30-39, n = 110, M = 2.34, SD = .191; for age, 40-

49 n = 84, M = 2.33, SD = .176; for age 50-59, n = 68, M = 2.34, SD = .177; and for age 60+, n 

= 20, M = 2.37, SD = .152. There was a statistically significant difference: F (4,323) = 2.476, p 

= .044. The p-value was < α level (.05) so I rejected the null hypothesis that all the means are 

equal and looked at multiple comparisons by running a Tukey HSD post-hoc test. The results 

were as follows: the mean difference between educators ages 20-29 and those 30-39 was -.092, p 

= .040; 2) for ages, 40-49 compared to 20-29, the mean difference was -.082, p-value = .120; 3) 

for ages 50-59 compared to 20-29, the mean difference was -.088, p-value = .099, and 3) 60+ 

compared to 20-29, the mean difference was -.119 and p = .123. There is a significant difference 
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in the perceptions of AAE awareness in at least one age group comparisons, 20-29 to 30-39 year 

olds. See Table 6. 

Table 6 
  
Research Question One: Awareness of AAE – Age 
 
  n Mean SD F P  
 
Age 
 20 – 29 46 2.25 .217 2.476 .044* 
 30 – 39 110 2.34 .191 
 40-49 84 2.33 .176 
 50 -59 68 2.34 .177 
 60 + 20 2.37 .152 
 
Tukey’s HSD for Age and Awareness of AAE  
 
               Mean  SE  P 
Age 
 20 – 29      -.092 .033 .040*  
 30 – 39 -.092 .033 .040* 
 40 – 49 -.082 .034 .120 
 50 – 59 -.088 .036 .099 
 60+ -.119 .050 .123  
*p<.05 

 

ANOVA results for years of experience and state of employment (N = 328) were as 

follows: for 1-5 years experience, n = 52, M = 2.26, SD = .243; for 6-10 years experience, n = 

104, M = 2.26, SD = .243; for 11-15 years experience, n = 62, M = 2.33, SD = .179; for 16-20 

years experience, n = 33, M = 2.35, SD = .176; for 21-30 years experience, n = 45, M = 2.33, SD 

= .145; for 30+ years experience, n = 32, M = 2.34, SD = .171. There is not a statistically 

significant difference [F (5,322) = 1.592, p = .162. N = 322] for Alabama (n = 25, M = 2.35, SD 

= .142); for Florida (N = 106, M = 2.31, SD = .212); for Georgia (n = 103, M = 2.32, SD = .194); 

for Louisiana (n = 28, M = 2.33, SD = .122); for Mississippi (n = 17, M = 2.36, SD = .156); or 

Tennessee (n = 43, M = 2.34, SD = .171). There was no significant difference: F = (5,316) = 
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.359, p = .876. There was no significant difference in either years of experience or state of 

employment. See Table 7. 

Table 7 
 
Research Question One: Awareness of AAE - Experience and State Employed 
 
  n Mean SD F P  
 
Experience 
 1 – 5  52 2.26 .243 1.592 .162 
 6 – 10 104 2.35 .184 
 11 – 15 62 2.33 .179 
 16 – 20 33 2.35 .176 
 21 – 30 45 2.33 .145 
 30 + 32 2.34 .171 
 
State Employed 
 Alabama 25 2.35 .142 .359 .876 
 Florida 106 2.31 .212 
 Georgia 103 2.32 .194 
 Louisiana 28 2.33 .122 
 Mississippi 17 2.36 .156 
 Tennessee 43 2.34 .171 

 

For Awareness of AAE as it relates to age, the p-value was significant. The researcher 

performed a Tukey’s (HSD) honestly significant difference Post Hoc test for analysis to establish 

the source of statistical significance. Results from the Tukey test confirmed that there were 

statistically significant differences between 20 - 29 and 30 – 39 year olds at the p < .05 levels 

(.040).  

For Statement One, 70.3% of participants strongly agreed or agreed while 29.7% strongly 

disagreed or disagreed that many students speak AAE in traditional classrooms. When 

responding to Statement Two, 46.7% of participants strongly agreed or agreed that AAE users 

can separate the way that they write from the way that they speak. By a slight difference, 53.3% 

strongly disagreed or disagreed with this statement. As it relates to whether AAE users can adjust 
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the way they speak based on their surroundings or environment, 65.0% strongly agreed or agreed 

and 35% strongly disagreed or disagreed with Statement Three. For Statement Four, 87.3% 

strongly agreed or agreed that AAE users’ home language differs from the language they are 

expected to speak at school while only 12.7% strongly disagreed or disagreed. In responding to 

Statement Five on whether AAE users’ language is a result of their race, culture, socioeconomic 

status, and/or neighborhood, a 92.2% strongly agreed or agreed and only 7.7% strongly disagree 

or disagreed with the statement.  

Research Question Two 

Were there correlations between teacher demographic characteristics and English 

language arts educators’ perceptions of AAE and students who speak AA [i.e., how do teacher 

demographics impact their perceptions of AAE]? 

 This question was important to the study because it provided a framework for where 

these differences in perceptions originated. Identifying a link between teacher perceptions of 

AAE and its users and their characteristics can serve as a catalyst for addressing these 

differences. 

The survey was analyzed using an ANOVA and was based on 353 responses submitted 

by English teachers in AL, FL, GA, LA, MS, and TN. The independent variable was the 

comparison of educators’ age, ethnicity, experience, and state of employment. The dependent 

variables were the responses to the survey based on three categories: awareness of AAE, views 

on AAE, and instructional ideas for AAE users. In addition, a post hoc, Beferonni, and Tukey 

tests, were used to gather results based on a p-value of 0.05. The Post Hoc test was completed to 

verify the differences in perception that were presented in some of the areas. 
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To answer this research question, the researcher cross-referenced four specific 

demographic responses with each section of the closed-ended statements within the study. By 

cross-referencing the survey responses with the individual demographical responses, the 

researcher was able to look more closely into how certain characteristics of the English teachers 

may have played a role in their responses to the certain statements. The three areas that were 

cross-referenced with the chosen demographic factors included awareness of AAE, views on 

AAE, and instructional strategies for AAE users. Descriptive statistics were as follows:  1) 

awareness of AAE (n = 329, M = 2.33, SD = .188); 2) views on AAE (n = 327, M = 2.38, SD = 

.176); and 3) instructional ideas for AAE users (n = 317, M = 18.00, SD = 2.647).  The following 

output data was computed for each of the categories: 

Table 8 
 
Research Question Two: Demographics and Survey Categories  

Category    Gender  Ethnicity        Age Experience State 

Awareness of AAE .309  .160 .044 .162 .876 

Views on AAE .017 .036 .446 .288 .539 

Instructional Strategies for AAE Users .558 .000             .841 .600 .424   

*p<.05 

 
Based on the data, the areas that proved to be statistically significant are as follows: 

1) .017 < .05: The beliefs in views on AAE by gender are different; 

2) .036 < .05: The beliefs in views on AAE by ethnicity are different; 

3) .000 < .05: The beliefs in instructional strategies of AAE users by ethnicity are 

different; and 

4) .044 < .05: The beliefs in awareness of AAE by age are different. 
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Research Question Three  

Were there differences in English language arts educators’ perceptions of their instructional 

roles as it relates to code-switching? 

 This question was important to the study because it provided a sense of how English 

language arts teachers view themselves and their roles as it relates to language instruction. 

Understanding the degree to which these teachers view themselves as instructors of language can 

be very instrumental to understanding if and how teachers address code-switching in the 

classroom. Green and Walker (2004) reiterated teachers need to constantly evaluate their views 

and attitudes toward AAE in order to educate themselves on the various cultures and languages 

that are present in their classrooms.  

To answer this research question, the researcher developed a section within the survey 

labeled “Instructional Ideas for AAE Users” to attain information on what English teachers’ view 

as worthy instructional strategies for teaching AAE. Based on the literature, these statements 

consisted of ideas that were deemed as conventional methods of addressing AAE in the English 

language arts classroom. Therefore, teachers were asked to respond to whether they agreed or 

disagreed with the notion that these are useful instructional techniques. 

The participants were asked to respond to the following statements:  

1) (Statement 12) Teachers should encourage students to use only standard English 

in the classroom; 

2) (Statement 13) Teachers have the knowledge/background to instruct AAE users 

on standard English; 

3) (Statement 14) Teacher Education Programs should instruct teachers on 

addressing AAE in the classroom; 
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4) (Statement 15) Language diversity should be addressed only if students raise the 

issue in the classroom; 

5) (Statement 16) Teachers should discuss language diversity with their students; 

6) (Statement 17) Readings and literature containing AAE should be used to discuss 

language diversity in the classroom; 

7) (Statement 18) Teachers should address students’ speech if they use AAE when 

speaking in the classroom; 

8) (Statement 19) Teachers should address students’ writing if they use AAE in their 

written work; and  

9) (Statement 20) Teachers should use private conferences to address students who 

use AAE in the classroom.  

For each of these statements, the participants were asked to respond by choosing strongly agree, 

agree, disagree, or strongly disagree.  

This question was designed to examine critically the perceptions of language arts 

educators based on the following category on the survey: Instructional Ideas for AAE Users. An 

ANOVA was used to analyze these data. The independent variable was the English language arts 

educators, and the dependent variable was the category score produced by this instrument. The 

alpha level was set at .05.  

One way ANOVA results for instructional ideas for AAE users for gender (N = 316) 

were as follows: for males (n = 57, M = 18.16, SD = 2.896); for females (n = 259, M = 17.93, 

SD = 2.598); and F (1, 314) = .343, p = .558. There was not a statistically significant difference 

in gender. See Table 9. 
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Table 9 

Research Question Three: Instructional Ideas for AAE Users - Gender 

Gender   n  Mean   SD     F      P  

Male 57 18.16 2.896 .343 .558  

Female 259 17.93 2.598                                                      

*p<.05 
 

One way ANOVA results for instructional ideas for AAE users by ethnicity (N = 313) 

were as follows: for American Indian/Alaska Native (n = 2, M = 16.00, SD = 1.414); for 

Black/African American (n = 51, M = 16.29, SD = 2.476); for Hispanic/Latino/a (n = 9, M = 

17.00, SD = 2.915); and for White/Caucasian (n = 251, M = 18.36, SD = 2.549). There was a 

statistically significant difference in ethnicity: F (3,309) = 10.201, p = .000.   The p-value was < 

α level (.05) so we rejected the null hypothesis that all the means are equal and looked at 

multiple comparisons by running a Tukey HSD post-hoc test. The results were as follows:  

1) the mean difference between Black/African American educators and American 

Indian/Alaska Native educators was .294, p = .999;  

2) for Hispanic/Latino/a educators compared to Black/African American educators, 

the mean difference was -.706, p-value = .869; and  

3) for White/Caucasian educators compared to Black/African American educators, 

the mean difference was -2.068, p-value = .000.  

There was a significant difference in the perceptions of instructional ideas for AAE users in at 

least one ethnicity group comparisons, Black/African Americans to White/Caucasians. See Table 

10. 
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Table 10 

Research Question Three: Instructional Ideas for AAE Users - Ethnicity 

Ethnicity n Mean SD F P  

 American Indian/ 2 16.00 1.414 10.201 .000* 
 Alaska Native 
 Black/ 51 16.29 2.476     
     African American 
 Hispanic/Latino/a 9 17.00 2.915 
 White/Caucasian 251 18.36 2.549 
 
Tukey’s HSD for Ethnicity and Instructional Ideas for AAE Users  

(I) Ethnicity  (J)  Ethnicity      Mean Diff (I-J)          SE               P 

 Black                     American .294 1.834 .999 
                               Hispanic -.706 .920 .869 
                               White -2.068* .863   .000* 
*p<.05 
 

One way ANOVA results for age and experience (N = 316) were as follows: for age 20-

29 (n = 41, M = 17.63, SD = 2.596); for age 30-39 (n = 105, M = 17.96, SD = 2.523); for age 

40-49 (n = 85, M = 18.21, SD = 2.748); for age 50-59 (n = 65, M = 17.92, SD = 2.786); and for 

age 60+ (n = 20, M = 17.85, SD = 2.720) with F (4,311) = .354, p = .841. The experience 

results (N = 316) were as follows: for 1-5 years experience (n = 49, M = 17.76, SD = 2.305; for 

6-10 years experience (n = 102, M = 18.16, SD = 2.598); for 11-15 years experience (n = 59, M 

= 18.02, SD = 2.389); for 16-20 years experience (n = 32, M = 18.44, SD = 3.473); for 21-30 

years experience (n = 44, M = 17.43, SD = 2.714); and for 30+ years experience (n = 30, M = 

17.90, SD = 2.808) with F (5,310) = .733, p = .600. There was not a statistically significant 

difference in either age or experience. See Table 11. 
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Table 11 

Research Question Three: Instructional Ideas for AAE Users: Age and Experience  
 
 n Mean SD F P 
 
Age 
 20 – 29 41 17.63 2.596 .354 .841 
 30 – 39 105 17.96 2.523 
 40-49 85 18.21 2.748 
 50 -59 65 17.92 2.786 
 60 + 20 17.85 2.720 
 
Experience 
 1 – 5  49 17.76 2.305 .733 .600 
 6 - 10 102 18.16 2.598 
 11 – 15 59 18.02 2.389 
 16 - 20 32 18.44 3.473 
 21 – 30 44 17.43 2.714 
 30 + 30 17.90 2.808 
*p<.05 

 

One way ANOVA results for instructional ideas for AAE users by state of employment 

(N = 311) were as follows: for Alabama (n =23, M = 17.78, SD = 2.088); for Florida (n = 100, 

M = 17.93, SD = 2.836); for Georgia (n = 100, M = 17.78, SD = 2.537); for Louisiana (n = 28, 

M = 18.00, SD = 3.377); for Mississippi (n = 17, M = 17.24, SD = 2.658); Tennessee (n = 43, 

M = 18.67, SD = 2.179) with F = (5,305) = .989, p = .424. There was not a statistically 

significant difference in state of employment. See Table 12. 
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Table 12 

Research Question Three: Instructional Ideas for AAE Users – State Employed  

State Employed n Mean SD F  P 

Alabama 23 17.78 2.088 .989 .424 

Florida 100 17.93 2.836 

Georgia 100 17.78 2.537 

Louisiana 28 18.00 3.377 

Mississippi 17 17.24 2.658 

Tennessee 43 18.67 2.179 

*p<.05 

For instructional ideas for AAE users as it related to ethnicity, the p-value was 

significant. The researcher performed a Tukey’s (HSD) honestly significant difference Post Hoc 

test for analysis to establish the source of statistical significance. Results from the Tukey test 

confirmed that there were statistically significant differences between Black/African American 

educators and White/Caucasian educators at the p < .05 levels (.000).  

For Statement 12, 97% of participants strongly agreed or agreed while only 3% strongly 

disagreed or disagreed that students should be encouraged to use only standard English in the 

classroom. When responding to Statement 13, 71.4% of participants strongly agreed or agreed 

that teachers have the knowledge/background to instruct AAE users on standard English. Only 

28.6% strongly disagreed or disagreed with this statement. As it relates to whether Teacher 

Education Programs should instruct teachers on addressing AAE in the classroom, 78.3% 

strongly agreed or agreed and 21.7% strongly disagreed or disagreed with Statement 14. For 

Statement 15, only 15% strongly agreed or agreed that language diversity should be addressed 



 

65 
 

only if students raise the issue in the classroom while 85% strongly disagreed or disagreed. In 

responding to Statement 16 on whether teachers should discuss language diversity with their 

students, a whopping 93.9% strongly agreed or agreed and only 7% strongly disagreed or 

disagreed with the statement. When asked to respond to whether readings or literature containing 

AAE should be used to discuss language diversity in the classroom, 90.4% strongly agreed or 

agreed with Statement 17 and 9.6% strongly disagreed or disagreed. For Statement 18, 74.4% of 

participants strongly agreed or agreed and 25.6% strongly disagreed or disagreed that teachers 

should address students’ speech if they use AAE when speaking in the classroom. In regards to 

whether teachers should address students’ writing if they use AAE in their written work, 97.9% 

strongly agreed or agreed while only 2.1% strongly agreed or disagreed with Statement 19. For 

Statement 20, 71% strongly agreed or agreed that teachers should use private conferences to 

address students who use AAE in the classroom while 29% strongly disagreed or disagreed. 

Research Question Four 

What pedagogical strategies do English language arts educators use to teach conventions of 

standard English to students who speak AAE? 

 This research question was important to the study because it generated an inventory of 

ideas and strategies teachers are using to address AAE and code-switching. These techniques can 

be beneficial to other participants and teachers who are interested in cultivating their students’ 

linguistic needs. Wheeler (2008) attested that proper training and strategies are instrumental to 

providing teachers with the assets they need to effectively instruct students on a variety of 

grammar patterns. 

To answer this research question, the researcher developed two open-ended questions at 

the conclusion of the survey to allow English teachers to elaborate on the strategies and methods 



 

66 
 

they use to instruct AAE speakers in the classroom. The questions were as follows: 1) what 

strategies do you use to address your students’ use of AAE within your classroom; and 2) how 

should teachers model code-switching in their classrooms to bridge the gap between AAE and 

standard English? These questions were instrumental in gathering teacher information on how 

they specifically address AAE in the classroom and also in learning how they model or integrate 

code-switching into their instruction. For both questions, the researcher used semantic feature 

analysis to code the responses of the participants and to construct themes that arose within these 

responses. Raiziene & Grigaite (2005) acclaimed that semantic analysis is an effective method of 

drawing and organizing themes into tables. 

Open-Ended Question One 

What strategies do you use to address your students’ use of AAE within your classroom? 

 For this question, the following themes were extracted through thematic analysis: 1) 

model by using AAE/ non-standard language & code-switching; 2) discussion of language 

differences through literature, resources, examples, etc.; 3) correction and model standard 

English only; 4) private conferences; and 4) not addressed or acknowledged. The researcher 

categorized the responses into a semantic map (See Appendix F and I).  

Theme One: Model by Using AAE/ non-Standard Language and Code-Switching. Some 

English teachers actually use AAE or non-Standard English themselves when interacting with 

their students in the classroom. In addition, these teachers use the language to demonstrate how 

they personally code-switch to standard English as a teacher and as a professional. These 

teachers utilized their past experiences and personal knowledge of code-switching to aid students 

in understanding AAE and its appropriateness. For example, Participant 10, a White/Caucasian 

female between the ages 20-29 who teaches in a rural area in Alabama, responded, 
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Usually, I casually pull students aside and talk to them personally.  However, I believe 
students should be proud of their heritage and dialect, so I tell them the story of my own 
family from the backwoods of West Virginia, and turn them onto backwoods dialect that 
is a cross between Ebonics and old Modern English (like Scot-Irish-Shakespeare).  I use a 
friendly, nonchalant approach.  Afterwards, whenever I tell these kids how to say 
something correctly, they never seem offended. 

 

Participant 10 utilizes her background to create a classroom environment where she can more 

effectively and tactfully address her students’ linguistic variations in the classroom. In addition, 

Participant 79, a White/Caucasian female over the age of 60 who teaches in a suburban area in 

Florida, also uses AAE and willingly accepts its use in the classroom. She stated that 

Black students are not the only students using AAE anymore. The dialect has become 
increasing popular with the use of it in many pop culture media modes. Therefore, I allow 
its use in everyday speech and informal writing. I use it myself. I address the use of AAE 
in formal writing and individually conference with students who cannot or WILL not 
shift to Standard English. 
 

Also, Participant 4, a Black/African American female between the ages of 30-39 who teaches in 

a suburban area in Mississippi, described how she uses AAE to teach code-switching to her 

students. She responded, “I interact using AAE myself at times to show that there is a time and 

place for formal and informal language regardless of ethnicity!” Participant 135, a 

White/Caucasian female between the ages of 20-29 who teaches in an Inner City area in Georgia, 

is also accepting of AAE in the classroom, but she also stressed the need for students to know 

how to code-switch. She stated that 

Many of my students are skilled at code-switching within their verbal skills and their 
writing.  If I notice them using AAE in their writing, I conference with them privately.  I 
usually do not hinder the use of AAE in the classroom, and in fact, I will use some AAE 
terms to teach some of the lessons in our literature.  If I feel a student is using AAE too 
much (i.e. not exhibiting code-switching skills), I make it a teachable moment and 
discuss with the student how they would need to alter their speech when addressing an 
authority figure, an elder, etc. 
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Participant 252, a White/Caucasian female between the ages of 50-59 who teaches in an Inner 

City area in Georgia, has an approach to learning AAE that incorporates some of the differences 

between AAE and standard English into her daily assignments. She added, “I use AAE mistakes 

in the Daily Oral Language sentence/ or sentences that we correct together on the board.  

Students respond well to correction, especially when their peers who also speak AAE are 

correcting the mistakes aloud too.”  These participants all incorporate AAE into their classroom 

and actually utilize the language in order to instruct their students. English language arts teachers 

under this theme believe that modeling AAE in order to teach code-switching is key to educating 

students on standard English. 

Theme Two: Discussion of Language Differences through Literature, Resources, 

Examples, Etc.  These English teachers may not actually use AAE themselves in the classroom, 

but they do incorporate discussions about language in their classroom. These discussions may be 

through literature or other resources or texts that demonstrate the differences between AAE and 

standard English. For example, Participant 13, a Black/African American female between the 

ages of 30-39 who teaches in an urban area in Georgia, discussed language variations as it relates 

to the circumstance. She said, 

I begin each year with a discussion of English and how it can shift depending on 
circumstances. I call it "tee-shirt" (casual) English vs. "tuxedo" (Standard English). I 
don't characterize other uses as bad or wrong, just as inappropriate for certain 
circumstances. 
 

Also, Participant 32, a White/Caucasian female between the ages of 50-59 who teaches in a rural 

area in Tennessee, added that she carries out an investigation to inform her students on the 

different language variations. She stated, “We address it head on with a language investigation 

project at the beginning of the year. We discuss language variation at school and in our various 

homes/communities. We also discuss various language registers.” Participant 45, a 
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White/Caucasian female between the ages of 40-49 who teaches in a Rural area in Tennessee, 

discussed how she uses literature to study language varieties within her classroom. She 

commented, 

We study a variety of literature in my classroom. I explain that EVERYONE speaks 
differently, and no one uses proper English all the time. I also explain that as this is 
English class, they are expected to write properly unless they have made a choice. 
However, I am less strict on these rules in my lower classes than in my honors. 
 

Participant 132, a White/Caucasian female between the ages of 30-39 who teaches in a Suburban 

area in Georgia, takes an interesting approach to teaching AAE and language by honing in on the 

professional benefits of being able to code-switch. She added, 

I don't treat AAE differently from any other dialect. I correct grammar on papers, and I 
explain that there is no "right" or "wrong" English, but there is Standard and non-
Standard English. I also teach STAMP awareness (setting, topic, audience, medium and 
purpose) for all communication mediums, and explain that non-Standard English doesn't 
fulfill the communication purposes in school. In addition, I explain that most of the 
secure, average or above-average paying jobs are in settings that require Standard 
English. 
 

Also, Participant 223, a White/Caucasian female between the ages of 50-59 who teaches in a 

rural area in Georgia, takes a more global approach to teaching language. She reiterated how 

there are many language variations aside from AAE and that knowing a standard English is a 

must in today’s society. She commented, 

I explain to them that we live in a diverse world, where there are many dialects and ways 
to communicate.  I also discuss with the children that in my English classroom, they will 
do their best to use American Standard English to speak and write formally.  I also give 
them opportunities to use AAE when we have activities such as changing the setting of a 
story to emphasize the plot (to review) or some other activities.  For example, my English 
students make text message conversations between characters to practice paraphrasing 
Romeo and Juliet. 
 

Then, Participant 250, a White/Caucasian female over the age of 60 who teaches in a rural area 

in Louisiana, takes a historical approach to educating AAE users on the foundation of their 
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language. She aims to ensure that all of her students feel accepted regardless of their home 

language. She stated,   

First, I validate the language that they bring from home because language is simply a set 
a man-made rules.  Who's to say one language is better than the other?  As long as two 
people understand each other, that's communication and isn't that the goal?  Then, I 
proceed to tell them that they must become bilingual and learn standard edited American 
English if we want to make it big in this country.  Let's be fair, we do need a universal 
language in this country so that we are all on the same page when it comes to safety and 
security, business, government, and all the rest.  Hispanic, Asian, African, and down the 
line have to do; we should not be exceptions.  I also want my African-American students 
to understand why they speak the way they do and NOT be ashamed.  We use AAE 
because that is what the slaves heard from their uneducated masters. PERIOD!   If not, 
explain to me why the same indigenous African speak French in Haiti or the Queen's 
English in the Bahamas?  It 100% depended upon where you were dropped off during the 
slave trade and what your master spoke.  I'm sorry, but my African sisters and brothers do 
not use broken language; they speak very properly!  Even in the most remote villages, 
they don't say stuff like, " What choo gon do," or "Where yall gon go," or Where dat at?"  
No one wants to hear the truth, but we speak what we hear, and that's exactly what 
African slaves, who spoke properly, did trying to survive in this country.  They spoke 
what they heard! 
 
Theme Three: Correction and Model/Expect Standard English Only.  These English 

teachers believe that strict standard English instruction is the only way to teach students how to 

speak standard English. In these particular classrooms, standard English is the only language that 

is encouraged, accepted, and used by the teacher as well as the students. For example, Participant 

14, a Black/African American female between the ages of 20-29 who teaches in an urban area in 

Florida, states that she constantly pushes her students to use only standard English. She said, 

“Constant reminders; practicing standard English; forcing students to repeat what they said in 

standard English.” In addition, Participant 25, a White/Caucasian female between the ages of 40-

49 who teaches in a suburban area in Georgia, believes that any form of non-Standard English is 

unacceptable in the classroom. She commented, 

I forbid the use of ungrammatical English including but not only AAE. I do not think 
AAE is legitimate, and it should not be encouraged or codified. There is no necessity to 
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perpetuate it, and it serves no one's best interest. I am completely unprejudiced about race 
or ethnicity. 
 

Then, Participant 58, a Black/African American female between the ages of 30-39 who teaches 

in an urban area in Florida, uses a softer approach to promoting standard English in her 

classroom. She discussed the future concerns she has for her students if they do not speak 

standard English. She added, 

I am a dual certified English and Special Education teacher. I use gentle reminders and 
encouragement in my classroom but require that my students use standard English at all 
times in the classroom. I model standard English in all I do and will ask my students to 
repeat what they have said in standard English language.  At the beginning of the year, I 
let all of my students know how much their education means to me and that learning to 
read, write, and speak in standard English will determine how far they can go 
professionally in life and will largely determine who they can socialize with. After a 
couple of months, my students actively begin to correct themselves or stop in midstream 
and make the necessary adjustments. My students know that I genuinely care about them 
and as a result they do not receive my gentle coaching in a negative light. 
 

Participant 114, a Black/African American female between the ages of 30-39 who teaches in a 

rural area in Alabama, said that the uses of AAE is simply not permitted in her classroom. She 

stated that “It is not permitted because the purpose of my class is to teach students standard 

English.  Speaking a language incorrectly is not justification for the creation of a ‘new’ language 

that is accepted in schools.” Similarly, Participant 182, a White/Caucasian female between the 

ages of 30-39 who teaches in a suburban area in Florida, said that she simply does not address a 

student if he/she uses AAE in the classroom. She commented, “Do not entertain any comments 

or questions (from the students) when they use AAE (like the foreign language teachers).” 

Teachers under this theme develop a classroom environment where any language except for 

standard English is unacceptable. AAE and any form on non-Standard English is not an option 

for communicating in these particular classrooms.  
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Theme Four: Private Conferences.  For teachers who do not utilize AAE themselves or 

teach lessons on language diversity, they conduct small conferences with students who they 

deem as struggling with AAE and approach them with the importance of using standard English. 

These teachers use a one-on-one approach to addressing students who do not use standard 

English in the academic environment. For example, Participant 74, a White/Caucasian female 

between the ages of 50-59 who teaches in a rural area in Georgia, commented that she uses these 

conferences as an opportunity to tell the student AAE is dialect within American English, but 

that some of its conventions are non-standard. She added: 

I have conferenced one on one with students who have a heavy use of AAE in their 
writing. The way I explain it to them is that AAE is like any other American English 
dialect, such as you might hear from people in Texas versus New York and so on, and 
that the last thing I'd want to do is remove that flavor, "voice," and history from their 
language. In fact, it is a rich tradition in literature and lends personality to some of their 
assignments, which would not at all be the same if everyone wrote as if they were a 
college professor. However, some of the AAE conventions are considered 
nonstandardizations---I never use the word "wrong," and indeed tell them that they are 
not wrong. It's just that there is a time and place, just as they would modify the way they 
text a friend versus stand up in church to perform a reading or present themselves to a 
stranger during a job interview. We analyze the audience, period. I share with them the 
categories of nonstandardization: nonuse of possessives, dropped past tenses, 
subject/verb disagreement, misuse of articles (a/an), and so on, showing them the AAE 
nonstandardization and the standard conventions instead. My students have been very 
receptive to the one on one meeting, the discussion on code-switching for a particular 
audience, such as for a state assessment. My bottom line for ALL students, even on 
something simple like handwriting issues, is that I want their message to be read and 
received accurately and I want their "audience," whether it's one person or a thousand, to 
respect them for what they have to say. 
 

Participant 36, a White/Caucasian female between the ages of 40-49 who teaches in an urban 

area, added that she uses the private conference as a opportunity for one-on-one language 

instruction with the student. She stated, “Talk with them individually - have them write in their 

own language and then together switch the language to standard.” Participant 61, a 

White/Caucasian female between the ages of 50-59 who teaches in an urban area in Georgia, 
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uses her own personal upbringing to relate to her students privately about their language use. She 

commented, “Some private conferences, and relate to my own very rural upbringing. I speak 

country with my family but speak like a professional at work.” Then, Participant 102, a 

Black/African American female between the ages of 20-29 who teaches in a rural area in Florida, 

said that she privately addresses the student and notifies him/her on why AAE is not acceptable 

in the academic setting. She added, “I pull students aside when I notice that they use AAE when 

speaking in class.  I also explain why it is not acceptable in my class.” Participant 139, a 

White/Caucasian female between the ages of 30-39 who teaches in a rural area in Alabama, uses 

private conferences as well as whole class instruction to discuss AAE with her students. She 

said, “I talk to students individually and to the whole class about code-switching and societal 

issues (including impressions).”  English teachers under this theme have created a classroom 

community where standard English is the accepted language. These teachers choose to meet with 

their students privately in order to address their AAE use. Private conferences have proven to 

work best for these teachers when they deal with students who are not proficient at code-

switching. 

Theme Five: Not Addressed or Acknowledged.  There are some teachers who do not 

address or acknowledge AAE at all in their classrooms. These teachers choose, to some degree, 

to tolerate the language when it is used. In addition, these teachers may not have to address this 

language because it is not used by students or themselves in the classroom. Participant 19, a 

White/Caucasian female between the ages of 50-59 who teaches in a suburban area in Georgia, 

as well as Participant 28, a White/Caucasian between the ages of 30-39 who teaches in an urban 

area in Alabama, both stated that they do not have to deal with this issue in their English 

classrooms. In addition, Participant 62, a White/Caucasian male between the ages of 40-49 who 
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teaches in a suburban area in Georgia, also said that he is not faced with AAE in his classroom. 

They commented: 

This isn't actually a common issue that I deal with, so I can't say that I have any standard 
strategies; 
 
Our school has very few African-Americans (less than 1%) so few if any of our students 
use AAE; and 
 
Do not experience this at our school (Williamson County, TN). 

 

Also, Participant 78, a White/Caucasian female between the ages of 40-49 who teaches in a rural 

area in Alabama, and Participant 95, a White/Caucasian female between the ages of 40-49 who 

teaches in a suburban area in Florida, both relayed that they do not have students of any race 

using AAE in their classrooms. They commented, 

AAE is not appropriate for formal presentations, essays, test responses and quizzes.  I 
rarely hear AAE in my class discussions.  Most of my students, including the AA 
students, come from homes where standard English is encouraged and spoken.  AAE is 
not a communication issue at my high school; and 
 
I don't use any strategies.  All my students, both Black and White already use standard 
written and spoken English. 

 
Participant 159, a White/Caucasian male between the ages of 40-49 who teaches in a suburban 

area in Georgia, and Participant 188, a Black/African American female between the ages of 30-

39 who teaches in a suburban area in Alabama, voiced different reasons for why they do not 

address AAE in the classroom. For these teachers, either they have difficulties understanding 

AAE or they do not have African American students who use the language. They responded, 

I do not address AAE in my classroom. I cannot understand students who do not speak 
standard English; and 
 
We are a rural area and have no African Americans to speak AAE. 
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Lastly, Participant 235, a White/Caucasian female between the ages of 50-59 who teaches in a 

rural area in Florida, relayed that she does not address the use of AAE because she does not want 

to open her students up to having questions concerning AAE or using AAE. She stated, 

In my suburban high school with only about 8% African American students, the African 
American students already know the standard English. I think that my making mention of 
any differences in language usage among my Hispanic or African American students is a 
way of sorting them out from everybody else which I will not do.  I treat everyone the 
same from the first minute and try to model that the articulate use of one's language is the 
means of acquiring power. While I discuss the difference and appropriate use between 
formal and informal usage, I am not going to ever go beyond those two levels.  To do so, 
opens the proverbial can of worms and gives anyone speaking a form of the language a 
kind of empowerment that is false and ultimately misleading. 
 

Open-Ended Question Two 

How should teachers model code-switching in their classrooms to bridge the gap between AAE 

and standard English? 

For this question, the following themes were extracted: 1) Model by Using AAE/ non-

Standard Language & Code-Switching; 2) Correction and Model/Expect Standard English Only; 

3) Use Literature and Other Resources; 4) Role Play with Examples and Analogies; and 5) Need 

More Assistance/Info on Code-Switching. The researcher categorized the responses into a 

semantic feature analysis chart (See Appendix G and I).  

Theme One: Model by Using AAE/ non-Standard Language and Code-Switching.  Similar 

to Theme One on Open-Ended Question One, these English teachers actually use AAE or non-

Standard English themselves when interacting with their students in the classroom. These 

teachers are knowledgeable enough in AAE to use the language to demonstrate how to 

effectively code-switch to standard English as a teacher and as a professional. This approach has 

proven to be the best method for instructing students on code-switching and its importance. For 

example, Participant 1, who didn’t respond to any of the demographic questions, and Participant 
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74, a White/Caucasian female between the ages of 50-59 who teaches in a rural area in Georgia, 

both believe that teachers should be able to use code-switching during instruction. They replied, 

Teachers should also be permitted to code-switch. When speaking informally, teachers 
should be allowed to speak in their non-standard dialect. When speaking formally, 
teachers should model standard English; and 
 
Effective teachers are familiar and able to shift back and forth between all forms of 
informal communication. Simply by connecting Chaucer to Kanye's Gold digger, lets 
EVERY student know that I'm familiar with what matters to them. Of course, tell Kanye 
that a white lady is quoting his song and I'm sure he'll try to upstage me too. 
 

Participant 83, a White/Caucasian female between the ages of 40-49 who teaches in a suburban 

area in Georgia, and Participant 96, a White/Caucasian female between the ages of 30-39 who 

teaches in a rural area in Florida, said that teachers should relay to students that many people all 

over the world use some form of AAE or non-Standard English, but that code-switching is the 

key to being able to communicate effectively in every domain. They commented, 

Teachers should be completely honest and own up to the fact that most of them who 
teach in these particular states have a variation from standard English as their home 
language.  They also should spend adequate time explaining impact being able to code-
switch can have on future progress; and 
 
I think it’s important to teach both slang forms of communication (this helps kids relate) 
as well as more formal dialogs.  It exposes them to both worlds we live in--vernacular 
and scholarly. Both have merit and both shape a well-rounded communicator. 
 

Then, Participant 230, a Black/African American female between the ages of 30-39 who teaches 

in an inner city area in Georgia, commented that using AAE in her classroom aids in developing 

a good rapport with her students in the classroom. She said, 

When appropriate, I use idiomatic and colloquial expressions to develop rapport and 
interaction with my students.  At times I will purposefully use non-SAE language to 
stress important issues.  Students will frequently take notice when their English teacher 
doesn't ‘speak right.’ 
 
Theme Two: Correction and Model/Expect Standard English Only. Similar to Theme 

Three in Open-Ended Question One, these English teachers believe that strict standard English 
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instruction is the only way to teach students the conventions of standard English. In these 

particular classrooms, standard English is the only language that is communicated by the 

teachers and the students. For example, Participant 23, a White/Caucasian female between the 

ages of 40-49 who teaches in a rural area in Mississippi, is completely against the use and even 

the acknowledgment of AAE or modeling of code-switching. She commented, 

Code-switching is bogus and undermines American citizenship. Even naming something 
AAE or Ebonics or code-switching seems to add an approval of these things that they do 
not deserve. Fragmenting American culture along such lines is racist and threatens the 
progress of Blacks economically as well as politically. Allowing AAE kids to learn and 
practice a non-Standard English is paternalistic, as if they are not smart enough to learn 
the real thing. I voted for Obama and marched with MLK. 
 

Then, Participant 65, a Black/African American male between the ages of 40-49 who teaches in 

an inner city area in Florida, believes that allowing code-switching between language would only 

confuse students as they are learning the standard English. He responded, 

There shouldn't be any code switching for any one in an English classroom or otherwise.  
The primary language in America is English. Switching back and forth would only 
confuse the student(s).  It demonstrates and promotes indecisiveness or uncertainty. 
 

Participant 109, a White/Caucasian female between the ages of 30-39 who teaches in a Suburban 

area in Georgia, and Participant 116, a White/Caucasian female between the ages of 30-39 who 

teaches in a suburban area in Florida, both believe that AAE does not have a place in the 

academic realm. In addition, they believe that school systems have already labeled AAE as not 

being a language. They said, 

This is not a code issue. You are trying to justify something that school districts around 
the country have already discredited as valid language study; and 
 
AAE should not be acknowledged as an acceptable language for the classroom or 
workplace. 
 

Lastly, Participant 147, a White/Caucasian female between the ages 40-49 who teaches in a 

Suburban area in Florida, Participant 211, a White/Caucasian male between the ages of 40-49 
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who teaches in a suburban area in Tennessee, and Participant 236, a White/Caucasian female 

between the ages of 30-39 who teaches in an suburban area in Georgia, all compared learning 

AAE to students from a foreign country learning the English language. They commented, 

Why can't we all use standard English? Our country does not readily accept people from 
foreign countries who cannot speak English! Why should a sub-standard from of English 
be accepted from people who are born and reared in the United States? It is disrespectful, 
in my opinion; and 
 
I consider AAE, as you're describing it, as a foreign language. Students should be 
encouraged to drop the AAE and switch to standard English; and 
 
You don't.  Is this being done when you take Spanish?  I teach English like I would teach 
any other foreign language, and they adjust. 
 
Theme Three: Use Literature and Other Resources.  These English teachers use resources 

beyond themselves to teach students how to be adaptable with code-switching. Not only would 

they use literature to demonstrate the differences, but they also may use music to demonstrate the 

difference between the languages. For example, Participant 12, Black/African American female 

between the ages of 30-39 who teaches in a suburban area in Georgia, and Participant 55, a 

White/Caucasian female between the ages of 30-39 who teaches in a suburban area in Georgia, 

both name specific novels and texts they use in order to demonstrate the differences and 

importance of language varieties. They commented, 

Through use of texts which model both. We have a classroom discussion about AAE 
through Harper Lee's "To Kill a Mockingbird" and how Calpurnia switches between her 
two environments; and 
 
Because, I am a literature teacher, I use the different literary pieces to point out dialect 
and colloquialisms. An example of this is the short story, Marigold's. The writer is a 
black female from Alabama.  The story is somewhat autobiographical and tells of a time 
when she is a young child.  Her child voice is full of the dialect of her surroundings but as 
a writer she utilizes standard English to tell the story and only the dialogue between the 
characters is reflective of the local color. Another wonderful writer to do this with is 
Mark Twain in The Adventures of Huck Finn.  We examine the dialect of both Huck and 
Jim and the standard deviations from standard English. 
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Participant 70, a Hispanic/Latino female between the ages of 40-49 who teaches in a suburban 

area in Florida, Participant 173, a White/Caucasian female between the ages of 30-39 who 

teaches in a suburban area in Florida, and Participant 177, a White/Caucasian female over the 

age of 60 who teaches in a suburban area in Georgia, mentioned using charts, videos, and 

journals to allow students to utilize AAE and to code-switch during English instruction. They 

responded:  

I've seen a chart used effectively: sort of a "when you write this, remember to do this 
instead" two-column chart. I'd use the overhead to show some nonstandard sentences and 
ask the group to "code it up" to standard as a class participation activity. We also discuss, 
so there are no misunderstandings, that there is a time and place for all kinds of jargon 
and dialect---not just AAE---and part of mastering good communication skills is knowing 
which voice will be most effective or accepted by the recipient/audience. One thing that 
opened my eyes and has helped me in communicating with my AAE speakers/writers is 
that there are really only about six nonstandardizations. This makes the kids feel less 
intimidated about the process of code-switching and also helped me put their "errors" into 
perspective. Rather than red-inking one of their pieces, I can simply circle numbers 
referring to which nonstandardization has been applied (eg, "My grandma cook the best 
meal on Sunday" or "Tarean said he love her very much"). Instead of thinking that these 
students' work was rife with errors, I now know that there are just a few gaps that are 
sometimes numerously applied. Being able to discuss this openly with my African 
American students (and even some Hispanic and white students who have picked up on 
the dialect) has really cemented my relationship with"my kids." We can have a 
judgment-free conversation in which the students do not feel that some middle-aged 
"white lady" started telling them that they---and everyone in their family and 
neighborhood---"don't speak right." Our conversations have opened up an avenue of 
mutual respect, discussion about language as a tool, and an introduction to some of the 
best literature out there. I can also model for them that if they took a piece of poetry by 
Langston Hughes ("Mother to Son," for example) and code-switched it to standard 
English, all the flavor of it would be removed. Lessons such as this validate their personal 
forms of expression while, at the same time, letting them know that there really IS a 
"code" that is spoken by those who could, in theory, prevent them from rising within their 
fields as educated adults. It IS important for all of us, no matter the dialect, to be able to 
present ourselves in the way we most wish to be seen, to achieve whatever our ends are 
during each communication, and to be able to perform well in life while still remaining 
very much ourselves; 
 
We use various modes of communications, and students are taught to use slang, informal 
language and formal language depending on the assignment. Poetry, journals, and 
informal discussions warrant less formal language; and 
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Show the video, Do You Speak American? and have a class discussion. 
 

Then, Participant 184, a White/Caucasian female between the ages of 50-59 who teaches in a 

rural area in Tennessee, discussed how teachers who are not African American can address code-

switching with their students. She said, “It is difficult for a teacher who is not African American 

to model this speech pattern. Listening to other African Americans and reading their writings 

would help to model.” 

Theme Four: Role Play with Examples and Analogies.  These English teachers convey 

code-switching to their students by allowing them to role play various situations where they 

would need to be able to code-switch. In addition, they may provide the students with different 

analogies or examples of situations where they would be prompted to use AAE and then 

circumstances where it would be more appropriate to use standard English. For example, 

Participant 4, a Black/African American female between the ages of 30-39 who teaches in a 

suburban area in Mississippi, and Participant 59, a Hispanic/Latino female between the ages of 

30-39 who teaches in a urban area in Florida, both commented that they reference to famous 

people in order to demonstrate how they have the ability to code-switch. In addition, they use 

these celebrities to show that there is a time and a place for all types of language variations. They 

said, 

I think humor is a great avenue....I point out that Eddie Murphy (et.al.) uses AAE but it 
makes him no less intelligent than his acting silly in movies makes him less intelligent.  
There is a time and place where AAE is not only appropriate but necessary; and 
 
1. Rephrase in standard English when possible, 2. Use prompts such as:  Think Tavis 
Smiley--how would he say it?  b) Does that sound like Pres. Obama would say it?  c.)  
Think about how a text book author would write this--does it look right?  sound like a 
text book when you read it aloud?, 3. How could you change that (writing/speaking) to 
make your English teacher give you an A? 
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Participant 141, a White/Caucasian female between the ages of 30-39 who teaches in a rural area 

in Florida, mentioned that she teaches code-switching by referencing to real life interactions and 

situations that the students would encounter where they would need to make a choice about how 

to speak in that particular situation. She commented, 

We use real-life examples & talk about how we could say them to a boss, pastor, or 
teacher. I use examples from my childhood (I was raised in the city of Chicago) and my 
husband's (Appalachia) to talk about words or phrases (bubbler instead of water fountain, 
youns instead of you) that we wouldn't use in talking to people outside of our family or 
immediate circle of friends. 

 

Participant 100, a White/Caucasian female between the ages of 40-49 who teaches in a rural area 

in Tennessee, and Participant 114, a Black/African American female between the ages of 30-39 

who teaches in a rural area in Alabama, develop scenes where students utilize various dialogues 

depending on the characters, setting, and situation. They responded, 

Give them an assignment in which they tell the same story twice - once the way they 
would tell it to their friends, and another in the style they would use if they had to explain 
this to the principal; and 
 
The best way for me is to have the students make judgments themselves about situations.  
I give them scenes they have to act out, and we as a class discuss how to make situations 
such as these more effective.  For example, one scene may be an interview where the 
person uses a form of AAE speech and another may be a person impersonating a 
character on a talk show.   This provides dialogue between the teacher and student as well 
as an opportunity to offer suggestions for change and improvement. 
 
Theme Five: Need More Assistance/Info on Code-Switching. English teachers coded 

under this theme were interested in introducing code-switching into their classrooms, but they 

didn’t have enough information or understanding of the topic. Some of these teachers either were 

completely removed from what code-switching is, or they were not sure if they were equipped to 

effectively teach it. For example, Participant 53, a White/Caucasian male between the ages of 

20-29 who teaches in an urban area in Florida, Participant 69, a White/Caucasian female between 
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the ages of 40-49 who teaches in an urban area in Alabama, and Participant 144, a 

White/Caucasian female between the ages of 40-49 who teaches in a rural area in Georgia, all 

stated that they would like more training or knowledge of code-switching. They commented, 

 How can I model code-switching when I speak correctly; 
 
 Fascinating idea: I wish I had more training/ knowledge on this subject; and 
 
 Not sure and would love to know. 
 
Then, there was Participant 113, a White /Caucasian female between the ages of 30-39 who 

teaches in a suburban area in Georgia, and Participant 165, a Black/African American female 

between the ages of 30-39 who teaches in a suburban area in Georgia, commented that they are 

not even familiar with code-switching. They responded, “I don't know what code-switching is” 

and “I do not know what that is.” 

Additional Comments, Questions, or Perspectives on Code-Switching.  In an effort to 

encourage English teachers to contribute any final thoughts or ideas concerning AAE and code-

switching, the researcher provided an open-ended question that was solely for the purpose of 

collecting feedback from teachers. The question was, what other comments, questions, or 

perspectives on code-switching do you have concerning language use in the classroom. This 

question elicited many comments from the participants.   

Open-Ended Question Three 

 What other comments, questions, or perspectives on code-switching do you have concerning 

language use in the classroom? 

For this question, the following themes arose.  They included the following: 1) view 

code-switching as a valuable tool; 2) demonstrate code-switching/regular use of AAE; 3) 

correction and model/expect standard English only; 4) struggles of students; 5) need more 
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assistance/info on teaching code-switching; and 6) other comments or concerns. English teachers 

responded with an array of responses concerning AAE, code-switching, and the survey as a 

whole (See Appendices H and I). 

Theme One: View Code-Switching as a Valuable Tool.  These English teachers recognize 

the importance of code-switching and believe that it is a valuable tool for success in the 

academic as well as the professional realm. In their opinion, all students, regardless of their race, 

need to be able to speak effectively in all situations. For example, Participant 12, a Black/African 

American female between the ages of 30-39 who teaches in a suburban area in Georgia, and 

Participant 60, a White/Caucasian male between the ages of 40-49 who teaches in an inner city 

area in Georgia, responded that the general population of students need to be able to code-switch 

to be successful, especially on standardized tests. They commented, 

I believe addressing code-switching is important with the general student population not 
only the African Am students.  Essentially, this is as much of a tool and necessity for 
students who speak a foreign language at home as it is for AA students; and 
 
I believe AAE must be addressed in the classroom if you teach students who are not able 
to discern when to use Standard American English on essays, research papers, and 
standardized tests.  If we fail to make the connection to African-American students, they 
will not score very high on tests. 
 

Participant 24, a White/Caucasian male between the ages of 30-39 who teaches in a suburban 

area in Mississippi, and Participant 59, a Hispanic/Latino female between the ages of 30-39 who 

teaches in an urban area in Florida, both suggested that many students’ future success will 

depend on their ability to be able to communicate effectively based on the social situation or 

environment in which they are in. They commented, 

We need to be realistic with our students. They must and can learn the difference between 
their slang and standard English if they are to be successful in college and the business 
world. Our students are smart enough to do so; and 
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I think knowing standard English is very important for future success, but fully 
understand the use of more casual language in non-academic settings. I tell my students 
that I may correct them when they speak incorrectly, but understand. I don't understand 
when it comes to formal writing. It is good for them to evaluate when formal vs. informal 
language is appropriate. 
 

Then, Participant 77, a White/Caucasian female over the age of 60 who teaches in a Suburban 

area in Florida, commented that AAE is extremely beneficial to the classroom environment, but 

she wonders how to effectively introduce it into the instruction. She responded, “AAE is 

extremely useful in the classroom.  It is illustrative of thought in a way that Standard English is 

not.  The question is, how do we harness this for our use instead of discount it?” 

Theme Two: Demonstrate Code-Switching: Regular Use of AAE. English teachers under 

Theme Two actually incorporate AAE in their personal lives as well as their classrooms. They 

believe that the use of AAE and the instruction of code-switching should be accepted and 

supported. For example, Participant 25, a White/Caucasian female between the ages of 40-49 

who teaches in a suburban area in Georgia, and Participant 37, a White/Caucasian female 

between the ages of 40-49 who teaches in a rural area in Georgia, believe that students should be 

able to use both languages without being judged. They said, 

I believe that students should be able to use both languages in their daily lives.  They 
should also be able to use the standard English language to help them communicate with 
the world around them - they should also be able to speak with their peers, family 
members etc. with a language that is comfortable for them as well as knowing the 
standard language for tests, interviews, public speaking and writing.  I do believe that 
AAE is an important part of who they are and the culture they belong to - I also believe 
that they should be able to function in both effectively.  A school or teacher should not 
strip a student of their culture and their language to fit the norm in society.  I believe 
language is as much a part of who a person is as their DNA.  I, hopefully, encourage my 
students to use the appropriate language to fit the situation; and 
 
Whether the language in question is slang, AAE, chat language, or one of the many 
foreign languages incorporated into the classroom, diversity is upheld and celebrated; 
however, it is understood that there is the concept of writing and speaking for an 
audience. It needs to be understood who that audience is and how to play the game to 
succeed. That is a life lesson learned by every one of us. 
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Interestingly, Participant 19, a White/Caucasian female between the ages of 50-59 who teaches 

in a suburban area in Georgia, and Participant 20, a Black/African American female between the 

ages of 30-39 who teaches in an inner city area in Georgia, relayed that they love to incorporate 

AAE, ebonics, or whatever their students’ home language may be in the classroom and actually 

believe that people use language as a power tool in society. They responded, 

I think language us controlled by those in power- white males. I love to include Ebonics 
as daily warm ups to learn the richness of the language of cultural influence; and 
 
I actually support the rights of my students to speak their native or natural language, but I 
still encourage them to understand the rules of American English and the way it works in 
the American job market.  Most of the time letting the students know that I can talk with 
them on their level and I'm not going to tell them they're wrong for their type of "swag" 
(short for "swagger" which encompasses clothes, language, walk, etc.), then they open up 
and are willing to play ball with me.  When it comes to writing, however, there is little 
room for understanding that there are simple rules which must be followed in American 
English, including spelling, basic grammar, etc., and without these rules, one comes 
across as illiterate or worse.  I simply have a short talk with them about developing those 
two voices, that are both uniquely them, one spoken and one written (as I have to do 
myself; trust me, I don't speak how I write). 
 

Then, Participant 101, a White/Caucasian male between the ages of 40-49 who teaches in an 

urban area in Florida, explained that AAE is a natural part of American English that its effects 

can be seen even in music, such as jazz. He commented, 

American English - particularly Southern English - is a rich language with many nuances.  
AAE is a part of that.  There are times that language is like jazz, a messy amalgamation 
of multiple influences.  Sometimes it works, and sometimes it doesn't. Other times, we 
need to play it straight it 4/4 time with a clear melody. 
 
Theme Three: Correction and Model/Expect Standard English Only. These teachers 

strictly enforce the use of standard English and do not believe that it has a place in the academic 

setting. Furthermore, some of these teachers those who speak AAE will not be accepted or 

viewed in society as being as intelligent as those who do use standard English. For example, 

Participant 15, a White/Caucasian female between the ages of 40-49 who teaches in a rural area 
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in Georgia, and Participant 82, a White/Caucasian female between the ages of 50-59 who teaches 

in a suburban area in Georgia, responded that AAE is not acceptable and only standard English is 

the cornerstone of the American education system. They commented, 

This kind of dialect unfortunately in a conflict in interest in NCLB.  There is no longer 
any room for diversity even though the schools preach it.  The educational system is 
hypocritical, wanting to take the best from both constant testing and practicing diversity; 
and 
 
Formal is the goal of the US system and anything less demeans the civilizing of a society. 
 

Participant 29, a White/Caucasian male between the ages of 50-59 who teaches in a suburban 

area in Florida, and Participant 56, a White/Caucasian male between the ages of 40-49 who 

teaches in a rural area in Georgia, believe that teachers are doing students an injustice by not 

teaching them solely in standard English. In addition, they believe that our society only accepts 

standard English and that all students are capable of using standard English. They responded, 

AAE is constantly used by our African American students but in the end, this is a 
Caucasian society and the use of proper English is what is going to propel our students; 
and 
 
I appreciate all forms of language in my classroom, however, I teach EVERY student that 
Standard English is the most accepted form of the language in many areas outside of their 
little world. In a global world/economy, we are doing a GREAT DISSERVICE to ALL of 
our students by not teaching them to communicate effectively in Standard English. Why 
are we keeping our students oppressed in the name of roots? Obama speaks perfect 
Standard English, but he can switch his speech, so he's widely accepted by the black 
community, even though the only parent with which he had ANY contact is WHITE. 
Colin Powell speaks beautifully, but the black community WOULD not embrace him 
because he was not good at code-switching. I can code-switch, which is extremely 
effective with my black students. They understand, like EVERY student I teach, that I 
have respect who they are as HUMANS. My ability to make a difference in the lives of 
black, ‘under privileged’ students is the reason my black principal gave me when he did 
not renew my contract. 96% of my students meet and exceeded standards, however ‘[I] 
am a danger to black children.’ Are black people really afraid of being successful in the 
global society that we live in? By achieving success, it is true that there are no longer the 
age-old excuses that one race is ‘keeping us down.’ I guess that is scary; 
 
WHEN ARE WE GOING TO STAND TOGETHER AS HUMANS AND 
AMERICANS, your livelihood is as threatened as mine right now? The jihadists don't 
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care if they wipe out blacks or whites. They are interested in killing ALL AMERICANS; 
and 
 
My black students are not different than my white students. Right now, we ALL have the 
same problems and nobody cares what color your skin is. 
 

Lastly, Participant 48, a White/Caucasian female between the ages of 40-49 who teaches in a 

suburban area in Florida, and Participant 128, a White/Caucasian female over the age of 60 who 

teaches in an urban area in Florida, believe that AAE should not be tolerated and that, in reality, 

AAE is not an accepted language. They commented, 

It absolutely should not be tolerated in the classroom, especially since it won't be 
tolerated in a certain career.  Why set our African American children up for failure?  Is 
that what your purpose is?  Teach them as you would your own, on a high standard that 
could assist with a promising future for them; and 
 
Why is this an issue?  Students should be required to speak correctly.  Welcome to the 
real world. 
 
Theme Four:  Struggles of Students. These English teachers identify the struggles that 

they have seen firsthand during their teaching careers concerning AAE, code-switching, and 

language diversity as a whole. They have recognized that the differences in how some students 

speak certainly affect their success in the classroom. For example, Participant 6, a 

White/Caucasian male between the ages of 50-59 who teaches in a rural area in Florida, and 

Participant 151, a White/Caucasian female between the ages of 40-49 who teaches in an inner 

city area in Florida, both mentioned the struggles of African American students and AAE. They 

responded, 

African-American students are struggling because of their unwillingness to master 
Standard English; and 
 
Increasingly, only my more advantaged students are able to code switch.  The lines are 
being drawn socio-economically.  I have many African American students who mock 
their classmates who use AAE, calling them ghetto or country.  These same students are 
able to code-switch well, and tend only to use AAE when they are angry or defensive. 
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Then, Participant 113, a White/Caucasian female between the ages of 30-39 who teaches in a 

suburban area in Georgia, and Participant 154, a Black/African American female between the 

ages of 30-39 who teaches in a suburban area in Florida, both acknowledged that students are not 

being taught the importance of code-switching and teachers are not are not willing or are afraid 

to assist students with these efforts. They commented, 

Teachers must stop acting as if this does not exist and allow authentic dialogue about 
code switching.  Many teachers do not understand the cultural value and look down upon 
students who speak AAE.  Teacher preparation programs need to increase awareness of 
AAE and examine strategies to teach students the cultural importance of code switching 
in order to succeed; and 
 
It concerns me that students are not taught that they should learn the tools for speaking 
standard English. It bothers me that English teachers seem afraid to address language of 
all students. The Southern Whites do not use standard English, and at my school, they do 
not think that they should use it to sound educated. 
 

Another area of concern was the use of text messaging language in English classrooms. 

Participant 47, a White/Caucasian male between the ages of 30-39 who teaches in an urban area 

in Mississippi, and Participant 107, a Hispanic/Latino female between the ages of 20-29 who 

teaches in an inner city area in Florida, relayed that in addition to AAE, texting is also an 

increasing problem for students. They contended that students are having a difficult time 

separating texting from standard English. These teachers responded, 

I'm seeing that the difficulties students have are not just based on the gap between AAE 
and standard English, but add ‘text speak’ into the mix and their writing has gone 
haywire! Also, I was told at one point never to correct a student when they are speaking 
because it was offensive to do so, so I weigh carefully what I'm saying and how I'm 
pointing out the discrepancies in my class. However, my children need to know what the 
real world is like and what will be expected of them before they get out there and are shut 
out because they haven't been taught; and 
 
I also see quite a bit of ‘text English’ in formal essays, not to the point of complete 
abbreviations but shortened words.  For example: thru.  I could tell students that through 
is spelled a certain way every essay, but because they use the shortened form 1,000 times 
a day, that is typically how many of them are going to spell it when writing a non-formal 
piece. 
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Next, Participant 108, a White/Caucasian female between the ages of 40-49 who teaches in a 

rural area in Georgia, stated that she finds difficulty in trying to teach students how to code-

switch. The students she teaches have developed a habit of writing and speaking using AAE and 

she is having difficulty teaching them to code-switch effectively. She responded, 

It is extremely difficult to alter the way students speak and write, if we want them to go 
from AAE or ‘Country’ to standard spoken English.  I have never found a way to 
significantly alter their writing either.  If those who speak a particular vernacular don't 
use an apostrophe + s to indicate possession, they will also not use the apostrophe + s in 
writing.  If "seen" is the past tense of "see" in speech, it will be used as the past tense of 
"see" in writing.  I feel responsible for teaching students to write in standard English, but 
I have never felt effective in that regard.  Language patterns established in the home, 
during early stages of language acquisition, are extremely difficult to change, especially 
if the student feels that changing his or her language is a betrayal of family, race, identity, 
etc.  Some families discourage their kids from "sounding white" or "acting white" or 
"talking high class."  In the rural South, where I was raised, and where I teach, kids are 
admonished, "don't get above your raising."  In other words, don't act as if you are better 
than your parents. 
 
Theme Five: Need More Assistance/Info Teaching Code-Switching.  These English 

teachers had additional questions and requested additional assistance in teaching the conventions 

of code-switching in the classroom. Some of these teachers stated that they would like more 

insight and assistance with addressing students who have difficulty speaking standard English. 

For example, Participant 22, a White/Caucasian female between the ages of 30-39 who teaches 

in a suburban area in Georgia, and biracial (Black and White) female between the ages of 30-39 

who teaches in an urban area in Alabama, and Participant 36, a White, Caucasian female 

between the ages of 40-49 who teaches in an urban area in an undisclosed state, relayed that 

teachers need more preparation in taking on the task of teaching students the variations of the 

English language. In addition, they had questions about how to attain more information on the 

topic. They responded, 

What resources are currently available to assist me in better addressing AAE/code-
switching in the HS language arts classroom; and 
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Should there be a pre-requisite for teachers required by states for their teachers to not 
only be familiar with code-switching, but take a workshop or class on effective practices? 
 

Participants 43, a Hispanic/Latino male between the ages of 40-49 who teaches in an Urban area 

in Florida, Participant 62, a White/Caucasian male between the ages of 40-49 who teaches in a 

suburban area in Georgia, and Participant 106, a White/Caucasian female between the ages of 

50-59 who teaches in a rural area in Tennessee, all agreed that teachers need more professional 

development, training, and assistance in learning to teach students how to code-switch. They 

responded, 

I am not very experienced with AAE and would like some professional development to 
help me understand and share with my students better; 
 
Teachers today do not have the cultural knowledge of pop culture and African-American 
vernacular language to make connections with their students and bridge that gap; and 
 
It is vital that teachers are given techniques on code switching. 
 

Then, Participant 51, a White /Caucasian female between the ages of 40-49 who teaches in a 

suburban area in Florida, expressed her gratitude for the researcher taking on this topic and 

added that she would be really interested in viewing the findings. She shared her concerns about 

the educational gap among her students as well as the fact that her students are 

socioeconomically deprived. She commented, 

Thank you for taking on this research. It's important, and I'd love to see your findings 
someday. In case you have any questions I could respond to outside of this survey… I 
teach regular and Honors English II (sophomores) in Cocoa, Florida, a suburban/rural 
city with a low socioeconomic history and a very strong sense of familial, school, and 
community pride. Our school consistently comes in as #16 of the 16 high schools in our 
school district, despite all the wonderful things happening here. The educational gap is 
huge in this county that's full of NASA engineers and the like, and I'm afraid that our 
school/city is constantly looked down upon. Our kids must try every day to rise above 
what everyone else would hold them down to. I admit that I come from "the other side of 
the tracks" economically, but I would never teach anywhere else. These kids and this 
wonderful, warm faculty/administrative team are a part of my extended family, and I 
come to work every single day loving what I do…Best of luck with your research. 
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Theme Six: Other Comments and Concerns. Teachers under this theme voiced their 

thoughts, concerns, or even suggestions for readings associated with AAE and code-switching. 

Some of the teachers even relayed some personal experiences that they have encountered as it 

relates to code-switching and AAE. For example, Participant 81, a White/Caucasian female 

between the ages of 30-39 who teaches in an urban area in Tennessee and Participant 90, a 

White/Caucasian female between the ages of 30-39 who teaches in an inner city area in 

Tennessee both feel that AAE has no place in American English, no credence, or any validity as 

a language. They responded, 

We should not give credence any more to your premise of a separate valid language issue 
of AAE than we should to gang signs or language, pig latin, or other made-up oral 
communication devices; and 
 
I don't believe that AAE is a language; it is a corruption of English. 
 

Participant 3, a White/Caucasian male between the ages of 50-59 who teaches in a rural area in 

Tennessee, and Participant 125, a White/Caucasian male between the ages of 30-39 who teaches 

in a suburban area in Georgia, offered information on some interesting reading pertaining to 

language diversity and AAE that may provide some valuable thoughts and insight. They 

commented, 

If you've not read it already, you might find They Tell Me of a Home to be an interesting 
read. I'm about three-quarters of the way through it and am finding it very enjoyable; and 
 
A great text for teachers is Lisa Delpit's Other People's Children; it informed the way I 
approach AAE in the classroom. 
 

Next, several participants responded that they were pleased that the researcher was conducting 

this study and believe that there is a need for more research on the topic. These teachers also 

relayed that the findings need to be documented for future reflection. Participant 50, a 

White/Caucasian female between the ages 30-39 who teaches in a Suburban area in Alabama, 
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Participant 71, a Black/African American female between the ages of 30-39 who teaches in a 

suburban area in Georgia, Participant 119, a White/Caucasian female between the ages of 50-59 

who teaches in a suburban area in Georgia, and Participant 147, a White/Caucasian female 

between the ages of 40-49 who teaches in a suburban area in Florida, found the survey to be of 

interest. They responded, 

I think this is a wonderful topic and I hope to be able to read it one day. I studied AAE 
and SAE in undergrad and I believe that AAE has a role in society, but the speaker 
should have the knowledge to code-switch in the appropriate setting; 
 
There is a grammatical system to AAEV. (i.e. the use of the perpetual "be") This should 
be explored and documented; 

 
Great topic of interest. It is present in the classrooms of many teachers and "we" need to 
stop pretending that it doesn't and simply address it; and 
 
This has always interested me.  Thank you for doing this study.  I would be very 
interested in your findings. 
 

Some teachers discussed the cultural aspect of language and expressed that they believe students 

should embrace their culture as well as their heritage. They also expressed that in being proud of 

their heritage, they also must be aware of the conventions of code-switching. Participant 94, a 

White/Caucasian male over the age of 60 who teaches in a suburban area in Florida, Participant 

135, a White/Caucasian female between the ages of 20-29 who teaches in an inner city area in 

Georgia, and Participant 140, a Black/African American male between the ages of 30-39 who 

teaches in a suburban area in Georgia, commented, 

I value each culture's individual language and encourage my students to embrace their 
own cultures.  However, I also believe in surviving in one's environment.  I believe that 
in American society and the work-force, students MUST master the use of standard 
American English.  Communication skills are critical in the workplace, and 
unfortunately, we are judged by these same skills.  I would not move to Spain and expect 
everyone to converse with me solely in English; I would need a mastery of the Spanish 
language in order to be understood and taken seriously as a professional; 
I think students should hold on to their culture and heritage; and 
 



 

93 
 

Those students who primarily hear and use AAE need to appreciate their heritage and 
culture AND also be able to communicate effectively outside that culture.  However, it is 
also important for students who don't use AAE or have little exposure to it to be aware 
that it is a language system--not merely "incorrect" English. 
 

Participant 103, a White/Caucasian female between the ages of 40-49 who teaches in a suburban 

area in Florida, discussed her experience at an employment agency and how potential employees 

were viewed differently based on their use of AAE as a form of communicating with the 

potential employer. She commented, 

I used to work for an employment recruiting/headhunting company. We were known for 
providing quality employees who looked very good to our clients' clients & their co-
workers. One of the ways that we screened people OUT was scrutinizing for use of AAE 
in interviews, emails, & written correspondence. Being able to use informal speech 
(regardless of what moniker you give it) is based on relationship & role, not upon where 
you're from or what race you are. I think it is important that students know that how we 
speak at home is generally not how we should speak in the classroom or at work, no 
matter our race, gender, or socio-economic status. It's important that they know that other 
people's perception of them is based partially on what they hear & how important it is to 
‘put your best foot forward.’ 
 

Lastly, some English teachers expressed concern about educators not being equipped to use or to 

educate students effectively. These teachers also relayed that some educators or professionals 

may not be using the language correctly and, therefore, run the risk of not being reliable sources 

for this topic. Participant 52, a White/Caucasian female between the ages of 40-49 who teaches 

in a suburban area in Louisiana, Participant 72, a White/Caucasian male between the ages of 30-

39 who teaches in a rural area in Georgia, and Participant 144, a White/Caucasian female 

between the ages of 40-49 who teaches in a rural area in Georgia, responded, 

I want my students to be able to use AAE when they can, but SAE when the need to.  We 
need more African American teachers; 
 
Other educational professionals misuse of the language; and 
 
There is a strong body of literature on both sides of this debate. While many teachers 
mean well, non-AAE speakers must avoid at all costs seeming to be unauthentic. If 
students trust the teacher (AAE speaker or non-speaker), then the code-switching 
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dilemma will be easier to overcome. Lack of trust will breed contempt and exasperate an 
already perceived environment of paternalism and superiority. 
 

 Chapter 5 will provide an overview of the previous chapters within this study. In 

addition, this chapter will also discuss these findings in-depth and provide possible 

rationalization for the analysis of the survey responses. Lastly, Chapter 5 will offer insight on the 

implications and future studies that arose as a result of the analysis. 
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CHAPTER V: 

DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS 

Overview 

 As described in the previous chapters, the purpose of this study was to survey a group of 

high school English teachers on their awareness and perceptions of AAE and their perceptions of 

students’ use of AAE in the classroom. This survey was designed to collect and evaluate 

information about the extent to which high school English teachers are aware that many of 

today’s students use AAE on a daily basis. Within this chapter, the researcher used her research 

questions to frame a discussion of the findings, offer implications, and suggest recommendations 

for practice and future research. 

 The English teachers provided perspectives on their struggles with AAE and how they 

have faced difficulties in not only reaching these students academically, but also relating to them. 

Some teachers also offered candid insight into their experiences as English teachers and also as 

users of AAE themselves in their academic as well as personal realms. There were also those 

educators who voiced their concerns with the acceptance and tolerance of AAE in the classroom.  

In fact, some of the teachers do not believe that AAE is a language or a valid form of 

communication. The research questions provided an instrumental frame for developing a survey 

instrument that facilitated teachers’ wide-ranging responses on the methods of instruction that 

students are receiving in English language arts classrooms.  
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 The purpose of Chapter V was to interrogate the participants’ responses using research in 

the field and to have a better understanding of the role that AAE plays in today’s English 

language arts classrooms.   

Discussion of Findings 

Demographics 

 The demographic items used to analyze the study were as follows: gender, ethnicity, age, 

experience, and state of employment. Data revealed that the demographic makeup of the 

majority of the participants was White/Caucasian, middle-aged women. In addition, these 

teachers possess between 6 - 15 years of teaching experience and more than likely teach in the 

state of Florida or Georgia. Data also revealed that male teachers of color were the least 

represented. The large number of female participants raised the question of whether there is a 

lack of males pursuing degrees in the field of English language arts. In addition, the lack of 

minorities, whether they be American Indian/Alaska Native, Black/African American, or 

Hispanic/Latino/a, raised the question of whether these groups are entering English education 

programs or whether they are being  granted the opportunity to teach in the area of English 

language arts. Based on statistics from The Condition of Education 2010, English teachers made 

up the largest number of public school educators at 16.8% and the gender of the typical public 

school educator is female at 58.7% (Aud, Hussar, Planty, et al). Moore (2005) contended that 

there are an overwhelming number of white teachers in the field and, as a result, many K-12 

institutions are heavily “Eurocentric”. In addition, although white teachers account for 

approximately 87% of all public school teachers, students of color represent approximately 40% 

of all students being educated in public schools and about 17% of these students identify 

themselves as being African American (Monroe, 2005, p. 326). The low visibility of minorities, 
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especially males, in the field of education as a whole is an area of concern. Based on statistics 

obtained by the U.S. Bureau of Labor Statistics in 2010, Black male teachers make up less than 

2% of 4.8 million teachers in the nation (www.bls.gov).  

 The majority of the participants’ ages ranged from 30 – 39 at 117, which is 33.3%, with 

the age of 40 – 49 following at 91, which is 25.9%. Interestingly, 20 – 29 year olds made up one 

of the lowest number of participants with 47, which is only 13.4%, and there were 24 

participants at the age of 60, which was about seven percent of the sample. Data revealed the 

number of English teachers entering the field isn’t much higher than the number of English 

teachers retiring or leaving the field. Ingersoll & Smith (2003) affirmed that younger, less 

experienced teachers are exiting the teaching profession within the first five years of entering the 

field at an attrition rate of over 40%. Of the sample population, there seems to be a low number 

of teachers becoming certified to teach English. On another note, there were more teachers 

currently in the field who have 6 – 10 years of teaching experience than those who have 1-5 

years of teaching experience. In addition, the data of the sample population revealed there is a 

decline in the number of English teachers after reaching the ten-year mark and the number of 

teachers in the field dropped steadily after only being in the teaching area for ten years. This data 

suggested that the number of English teachers who entered the field is not remaining or 

eventually retiring as English educators.  

 The participants were comprised mostly of English educators from the states of Florida 

and Georgia. The large number of participants is likely due to the increased number of schools, 

especially mega-schools, in Florida and Georgia that have over 3500 students. English teachers 

as well as teachers in every content area are in a higher demand and more teachers are needed to 

teach within those large school systems.   
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Research Question One 

 Were there differences in English language arts educators’ perceptions and awareness of 

students who speak AAE? 

 To answer this question, the researcher used ANOVA to gather data based on the 

following input: the independent variable was the English Language Arts educators and the 

dependent variable was the category score produced by the instrument. 

 The results of one way ANOVA for Awareness of AAE showed that there was a 

statistically significant difference as it relates to age (.044<.05). Tukey’s HSD revealed that the 

difference occurred between 20 – 29 and 30 – 39 year olds. The difference in perceptions of 

awareness among these age groups may be due to the amount of exposure the 20 – 29 year old 

educators have had regarding AAE students compared to their slightly older counterparts. 

Results from a cross-reference between age and teaching experience showed that 70.2% of 20 – 

29 year olds had between 1-5 years of teaching experience. As for 30 – 39 year olds, 50% of 

them had between 6-10 years of teaching experience. The other age groups had more teaching 

experience in English education than their younger counterparts as well. First-year teachers as 

well as teachers with minimal experience may enter the field with absolutely no knowledge, 

encounters, or preconceived notions about AAE. Cooper & Jordan (2003) stated that many 

students who are in teacher education programs have very little, if any, interaction with culturally 

or racially different students. As a result, these younger teachers would have different 

perceptions about code-switching and AAE when asked to think critically about them.  

Interestingly, Irvine (2003) affirmed that attitudes among pre-service teachers concerning 

“minorities” are more negative now than they have been in the last 60 years. Therefore, their 

awareness and perceptions of AAE would be stifled because they haven’t had the same length of 
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training or exposure as other teachers and they may have disparaging feelings towards 

minorities. Monroe (2005) affirmed that very few teacher education programs provide structured 

support and direction to pre-service teachers detailing how to employ culturally relevant 

strategies, especially disciplinary. As a result, Monroe also suggested that teacher preparation 

programs have been encouraged to train their candidates to be more aware and knowledgeable of 

their potential students’ cultural backgrounds since they will likely differ from their own. More 

“seasoned” teachers typically have had more interaction with a variety of students speaking a 

variety of languages due to experience, and their perceptions would have likely been effected as 

a result of it.  

As these beginning teachers start to feel the pressures of increased accountability by 

educational stakeholders and the mandates of standardized tests, they may begin to see the link 

between student use of AAE and student levels of success, especially in African American 

students. Educators between ages 30 – 39 have been teaching during the era of the No Child Left 

Behind Act (NCLB) of 2002, where accountability has been at its highest. These teachers are 

aware of the achievement gap of all students and are aware of the instructions set forth to ensure 

that all students succeed. More specifically, they may understand that language barriers, such as 

AAE, have to be addressed in order to attend to the needs of its users.   

As a whole, teacher responses to the statements indicated that the majority of the 

participants are in like-minded as it relates to awareness of AAE. Data revealed the participants 

believe that many students speak AAE in the classroom and that they can adjust the way that 

they speak based on their surroundings. Also, most teachers felt that students’ home language 

differed from the school language. Interestingly, the participants were also in agreement that 

race, culture, socioeconomic status, and/or neighborhood had an effect on students’ language. In 
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contrast, there was a discrepancy as to whether AAE users have the ability to separate the way 

that they write from the way that they speak. A factor that may contribute to the diversity in 

these responses may be whether these English teachers are teaching regular students or honors 

students. Participant 45 commented she was “less strict on these [grammar] rules in my lower 

classes than in my honors.” Honors students may be slightly more advanced in their ability to 

code-switch and may refrain from making as many grammatical errors in written work as a 

regular student who may not be as proficient with distinguishing between AAE and standard 

English.  

Research Question Two 

Were there correlations between teacher demographic characteristics and English language arts 

educators’ perceptions of AAE and students who speak AAE [i.e., how do teacher demographics 

impact their perceptions of AAE]? 

 To answer this question, the researcher used PASW 17 to gather the following descriptive 

statistics to analyze the data: 1) awareness of AAE (n = 329, M = 2.33, SD = .188); 2) views on 

AAE (n = 327, M = 2.38, SD = .176); and 3) instructional ideas for AAE users (n = 317, M = 

18.00, SD = 2.647). In addition, the researcher used a one-way ANOVA to gather the output. 

The results from statistics showed trends in the data as it relates to gender, ethnicity, and age.  

 In the case where the independent variable was gender and the dependent variable was 

views on AAE, there was a statistically significant difference in the beliefs at the p < .05 level 

(.017 < .05). These findings suggested males and females tended to disagree on their views on 

AAE. On Part B of the survey entitled views on AAE, which comprised of questions 6-11 of the 

survey, the genders disagreed on the following statement: Students who use AAE should be 

taught solely in standard English (Item 7). 
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 Though the number of females outnumbers the males 289 to 62, the data still remains to 

be an area of significance statistically. Cross-tabulation revealed 43.3% of males disagreed while 

almost 68% of females strongly agreed or agreed with this statement. These findings suggested 

the greater portion of male English teachers within the sample population do not believe students 

should be taught solely in standard English.  Male teachers may be more concerned with 

effectively providing English instruction and less concerned with the method of communication 

used to discuss the instruction. Male teachers also may conduct their classrooms in a more 

relaxed manner where language varieties are more widely accepted.   

 In the case where the independent variable was ethnicity and the dependent variable was 

views on AAE, there was a statistically significant difference in the beliefs at the p < .05 level 

(.036 < .05). These findings suggested the various ethnicities tended to disagree on their views 

on AAE. On Part B of the survey entitled views on AAE, which comprised of questions 6 - 11 of 

the survey, the ethnicities disagreed on the following statements: 1) Students who use AAE 

should be taught solely in standard English (Item 7); and 2) there are valid reasons for using 

language variations other than standard English, such as AAE (Item 10). 

 Though White/Caucasian participants outnumbered the remaining ethnicities, the data 

still remain to be an area of significance statistically. Cross-tabulation revealed 50% of 

Hispanic/Latino/a disagreed while the vast majority of all of the other ethnicities strongly agreed 

or agreed that students should be taught solely in standard English. These findings suggested half 

of the Hispanic/Latino/a participants from the sample population do not believe that students 

should be taught solely in standard English. Cross-tabulation also revealed 50% of American 

Indian/Alaska Natives disagreed with the vast majority of all the other ethnicities who strongly 

agreed or agreed that there are valid reasons for using language variations other than standard 
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English, such as AAE. These findings were significant statistically, but may not be generalized 

since the total number of participants among this ethnicity is two.  

 Also, Tukey’s HSD test revealed that there was a statistically significant difference 

between Black/African American and White/Caucasian is it relates to views on AAE (.024 < 

.05). Blacks/African Americans may be able to sympathize with AAE users more because of the 

similarities which may exist between them and AAE users. In addition, Black/African Americans 

also may have had more exposure to AAE than their White/Caucasian counterparts. Therefore, 

their views may differ as a result of hearing AAE being used by their family members and 

friends. The source or individuals from which AAE is communicated will affect the perceptions 

that are developed about the language. 

 In the case where the independent variable was ethnicity and the dependent variable was 

instructional strategies for AAE users, there was a statistically significant difference in the 

beliefs at the p < .05 level (.000 < .05). These findings suggested the various ethnicities tended to 

disagree on their instructional strategies for AAE users. On Part C of the survey entitled 

instructional ideas for AAE users, which comprised of questions 12 - 20 of the survey, the 

ethnicities disagreed on the following statement: Teachers have the knowledge/background to 

instruct AAE users on standard English (Items 13). 

 Though the number of American Indian/Alaska Natives was low with two, the data still 

remained to be an area of significance statistically. Cross-tabulation revealed 100% of American 

Indian/Alaska Natives disagreed while all the other ethnicities strongly agreed or agreed teachers 

have the knowledge/background to instruct AAE users on standard English. American 

Indians/Alaska Natives who acquired English as a Second Language may not be proficient at 

addressing AAE. Also, results from cross-tabulation revealed that, aside from their ethnicity, 
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these two participants differ in gender, age, and state of employment. Therefore, some factor 

specifically related to their ethnicity may have contributed to their potential struggles with 

instructing AAE users. 

In the case where the independent variable was age and the dependent variable was 

awareness of AAE, there was a statistically significant difference in the beliefs at the p < .05 

level (.044 < .05). These findings suggested the participants tended to disagree on their 

awareness of AAE based on age. On Part A of the survey entitled awareness of AAE, which 

comprised of questions 1 - 5 of the survey, the ages disagreed on the following statement: AAE 

users can separate the way that they write from the way that they speak (Item 2). 

 Cross-tabulation revealed 47.8% of participants age 20 - 29, 41.7% of participants age 30 

- 39, and 44.9% of participants age 50 - 59 did not believe that AAE users can separate the way 

that they write from the way that they speak. On the contrary, 47.7% of participants age 40 - 49 

and 56.5% of participants 60+ agreed with the statement. These findings suggested there is a 

rather large discrepancy across age as it concerns students ability to separate writing AAE from 

speaking AAE.  

 There were definitely some correlations between English language arts teachers’ 

demographic characteristics and their perceptions of AAE and the students who speak AAE. 

Based on the data compiled from the one-way ANOVA, there was no statistical significance as it 

relates to the following: 1) awareness of AAE as it relates to gender, ethnicity, teaching 

experience, or state of employment; 2) views on AAE as it relates to age, teaching experience, or 

state of employment; and instructional strategies for AAE users as it relates to gender, age, 

teaching experience, or state of employment. 
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Within this study, teaching experience and state of employment had no statistical effect 

on teacher perceptions. Though the number of participants in regards to gender was 

overwhelmingly outnumbered by females, the males still swayed the statistical analysis as it 

relates to views on AAE. Also, the American Indian/Alaska Native ethnicity had the least 

number of participants, yet they consistently disagreed with the majority among two of the three 

dependent variables measured: views on AAE and instructional strategies for AAE users. Data 

suggested American Indians/Alaska Natives may have alternative views and experiences as it 

relates to AAE. In addition, the age of the participants had the most discrepancy in responses as 

it relates to Awareness of AAE. Interestingly, the three independent variables that showed 

statistically significant differences were gender, ethnicity, and age, which are human 

characteristics that are not affected by any outside factors and that no one in the world has ability 

or power to alter. Therefore, this raised questions as to whether teachers’ awareness and 

perceptions of AAE are a result of their upbringing or values engrained within their sex, their 

cultures, or their generations. Delpit (2002) relayed that AAE students sometimes struggle with 

making connections with literature and teachers because they do not “look” or “sound.” Because 

the physical traits and speaking patterns of African Americans will more than likely differ from 

those of the American Indians/Alaska Natives, the teachers as well as the students may find 

difficulty making a connection to each other. 

 

 

 

 

 



 

105 
 

Research Question Three 

Were there differences in English language arts educators’ perceptions of instructional roles as 

it relates to code-switching? 

 To answer this question, the researcher used ANOVA to analyze data based on the 

following input: the independent variable was the English Language Arts educators and the 

dependent variable was the category score produced by the instrument. 

 The results for one way ANOVA for Instructional Ideas for AAE Users showed there was 

a statistically significant differences as it relates to ethnicity (.000 < .05). Similar to views toward 

AAE, Tukey’s HSD revealed the difference occurred between Black/African American 

educators and White/Caucasian educators as it relates to instructional ideas for AAE users. The 

difference in perceptions on instruction between these two particular groups may be due to the 

approach that each ethnicity takes to address AAE. Black/African American educators, whose 

race is presumably thought of by some individuals as the primary users of AAE, may be more 

comfortable and more adept at addressing its use in the classroom. Also, some Black/African 

American teachers may be more accommodating to the needs of these students or may have 

experienced firsthand the difficulties in learning the ability to code-switch between AAE and 

standard English. As a result, they may feel more inclined to acknowledge and address its use in 

the classroom.  

Furthermore, some White/Caucasian teachers may have been unaware of some of these 

ideas and, therefore, did not respond to them in the same respect as their Black/African 

American counterparts. Also, White/Caucasian teachers may not be informed or comfortable 

enough to incorporate these potential strategies into their classroom. The factor between 

Black/African American educators’ and White/Caucasian educators’ perceptions on instructional 



 

106 
 

ideas may be as straightforward as one ethnicity feeling more comfortable and proficient at 

incorporating these instructional ideas than the other.   

 As a whole, teacher responses to the statements indicate that the majority of the 

participants are all in accordance with the instructional ideas mentioned in the study. Data 

revealed participants believe that teachers are equipped with basic skills to address AAE, but 

teacher education programs also need to offer more insight and information on AAE usage in the 

classroom. Most of these teachers feel a sense of obligation at least to address standard English 

and AAE in the English language arts classroom. Though teachers may acknowledge that they 

hold a responsibility to address language variations, this response did not indicate whether 

teachers are tactful or successful at reaching students. The fact that the majority agreed that more 

support and instruction is needed through teacher education programs served as an indicator that 

these teachers may not be as productive as they would like when it comes to AAE.  

Wheeler (2008) asserted that many teachers lack the linguistic training needed to address 

effectively AAE. Wheeler also added that teacher education programs have failed to prepare 

teachers to handle the linguistically different learners they will face in the classroom. These 

programs must find a way to incorporate more multiculturalism training and classes into the 

curriculum in order to adequately prepare teachers for the language and culture differences they 

will face. Irvine (2003) added that it is imperative for teacher education programs to be 

restructured to prepare teachers for diversity in the classroom.  
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Research Question Four 

What pedagogical strategies do English language arts educators use to teach conventions of 

standard English to students who speak AAE? 

 To answer this question, the researcher developed two open-ended questions to allow 

English teachers to elaborate on the strategies and tactics they use in order to address AAE in the 

classroom. Research Question Three revealed that most teachers feel the need to address AAE. 

Research Question Four provided the participants with the opportunity to voice these approaches 

as well as any difficulties they face in regards to AAE. This question served as an invaluable 

means of compiling a list of strategies that have been beneficial and constructive in aiding 

students. For both questions, a thematic analysis, which is a method of analyzing themes and 

coding information, was used to code the responses of the participants and to develop common 

themes that were organized into a semantic map. The exemplars were analyzed in reference to 

the research questions and the researcher deemed them the most informative.  

Open-Ended Question One.  What strategies do you use to address your students’ use of 

AAE within your classroom?  From this question, 252 participants responded and five themes 

arose from the responses. One theme was that teachers modeled language variations by using 

AAE or some non-standard language and code-switching. Some of these teachers actually used 

the language within their instruction in order to address its use and its appropriateness. One 

teacher wrote, “…I turn them on to backwoods dialect…use a friendly, nonchalant 

approach…afterwards, whenever I tell these kids how to say something correctly, they never 

seem offended”. Another teacher added she interacts by using AAE in order to demonstrate the 

proper time and place to use formal and informal language regardless of ethnicity. Modeling is a 

very effective method of addressing code-switching and illustrating the differences between 
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AAE and standard English. Ormrod (1999) stated observational learning, imitation, and 

modeling are significant ways of teaching students behaviors and skills. Some of the most 

successful instances where English teachers felt that they truly reached the student were when 

modeling and usage of the language took place. When teachers actually demonstrate the 

differences and appropriate time to use AAE and standard English, students are more accepting 

and less offended when teachers ask them to adjust their language. Simply telling a student not to 

use AAE or labeling him/her as being incorrect isn’t the most constructive way to handle 

language acquisition.  

 Another theme that arose was the discussion of language differences through literature, 

resources, or examples. These teachers do not actually verbally use AAE in their classrooms, but 

they do use other sources containing AAE to address its classroom use. Obviously, all teachers 

will not be comfortable using AAE, but teachers certainly have the option to use books, 

assignments, or even technology to assist with language instruction. One teacher mentioned that 

she “[addresses AAE] head on with a language investigation project at the beginning of the year” 

and discusses the various language variations. Another teacher mentioned she studies “a variety 

of literature…explains that everyone speaks differently…and [acknowledges] that no one uses 

proper English all the time.” These English teachers make an effort to assist students with 

understanding their home language and understanding AAE. An English teacher who attends that 

he or she has never used AAE or isn’t proficient in using AAE can still help students within this 

language transition by teaching standard English as it relates to AAE through novels, language 

exercises, or even websites.  

 The third theme stated teachers use correction and only model as well as expect standard 

English to be used within the classroom. These participants only model, encourage, and accept 
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the use of standard English in the classroom. One participant said she “[forces] students to repeat 

what they said in standard English” and constantly reminds the student to use standard English. 

Another teacher attends that she “[forbids] the use of ungrammatical English including but not 

limited to AAE” and she does not believe that AAE is “legitimate.” These teachers do not 

mention using any alternatives to addressing the language. They simply expect the students to 

have the ability to code-switch without any training or instruction. One participant even 

mentioned she “[does] not entertain any comments or questions (from the students) when they 

use AAE.” Ignoring or not validating a student’s response or question because the statement is 

not framed using standard English is unconstructive and does not support the student’s language 

growth. Hypercorrection and disregard of AAE users has the potential to lead to classroom 

management issues and behavior problems if students feel disrespected or unintelligent. Whitney 

(2005) affirmed that hypercorrection and disregard of the different language varieties negates the 

success of the students. This approach is disrespectful in that it demeans the student individually 

and demeans the student’s culture. When AAE shows up in writing and speaking, teachers 

should view this as a teachable moment to explain the differences and similarities among 

languages (Horowitz, 2008, 1). 

 The fourth theme stated teachers use private conferences in order to address AAE use 

among students. These teachers identify students who use AAE and address their language use 

privately. For these participants, they believe a one-on-one approach is most beneficial in 

discussing AAE. One teacher said she talks with her students individually and attempts to serve 

their language needs one-on-one. Another teacher stated, “I pull students aside when I notice that 

they use AAE…I explain why it is not acceptable in my class”. These teachers deal with their 

AAE users privately and refrain from truly acknowledging that AAE is a language that is spoken 
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by more than a few select students. Singling out students in the classroom as being different due 

to their use of AAE sends a negative message and may create an uncomfortable as well as 

intimidating learning environment for the student.  

 Lastly, the fifth theme declared some English teachers do not address or acknowledge 

AAE in the classroom. These participants may tolerate the language, may not face experience 

AAE use, or may just discount it as a language. Several participants relayed that AAE use is not 

an issue in their school or that they had a low number of African American students and, thus, 

the language was not used. Some English teachers may equate AAE with African American 

students, but this is certainly not always the case. There are many students from a variety of 

ethnicities that use AAE in the classroom and in the home. This disconnect of AAE from other 

ethnicities outside of African Americans may be setting English teachers up to not adequately 

instruct all of their students on the different language variations. Additional teachers stated all of 

their students, including African Americans, already know standard English and, therefore, 

instruction is not needed. These participants may not need to address AAE, but their decision to 

disregard language instruction seems to be based on the assumption that only a certain ethnicity 

uses the language. In addition, because of their personal discomfort or inability to tactfully 

address code-switching, these teachers may be avoiding the discussion and questions that may 

arise if the presence of AAE is mentioned.  

Open-Ended Question Two. How should teachers model code-switching in their 

classrooms to bridge the gap between AAE and standard English? From this question, 238 of the 

participants responded and several of the same themes arose from the responses. One theme was 

teachers modeled code-switching by using both AAE and standard English. These participants 

believe code-switching is most effectively taught by using both AAE and standard English 
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themselves to demonstrate the difference between the two. One teacher said she thinks teachers 

should be permitted to code-switch. When teachers use both languages in the classroom, they can 

make a connection with the students by speaking in a language that they can relate to. Another 

teacher stated, “Effective teachers are familiar and able to shift back and forth between all forms 

of informal communication.” English teachers who are best able to reach their students are able 

to adapt to their language variations and uses instead ineffectively teaching code-switching or 

simply ignoring its existence.  

The second theme relayed that teachers use correction and model as well as expect 

standard English only within their classrooms. These teachers do not believe in teaching or 

addressing code-switching and they only use standard English. One participant said, “Code-

switching is bogus and undermines American citizenship…even naming something AAE or 

Ebonics or code-switching seems to add approval of these things that they do not reserve…” 

Another participant exclaimed, “You are trying to justify something that school districts around 

the country have already discredited as valid language study.” Teachers who choose to force 

students who may not have the ability to effectively use standard English only put these students 

in a position to fail academically. Teachers have to acknowledge the fact that all students do not 

speak standard English. Whether or not some school systems or districts have not recognized 

AAE as a language, this does not vanish AAE or code-switching and the fact that many students 

instinctively speak a language other than standard English. 

The third theme conveyed teachers use literature and other resources to teach code-

switching. These participants use literature, movies, and even music to show students the 

differences between standard English and AAE to introduce code-switching to their students. 

One teacher said she uses To Kill a Mockingbird and even Calpurnia’s scenes in Julius Caesar to 
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demonstrate how people code-switch based on their environments. Another teacher voiced how 

she uses a variety of literary pieces to demonstrate dialect and colloquialisms within literature. 

These teachers are aware that there are languages other than standard English that are not only 

being spoken by students, but AAE is also evident in wonderful works of literature that are being 

read by individuals all over the world. By providing students with an avenue where they can see 

how notable authors and writers have used AAE and the principles of code-switching within 

their works to create literary masterpieces, these students are able to make a connection with 

both languages as well as see the validity of their home language, whether it be AAE or standard 

English.  

Another theme that appeared was the use of role play with examples and analogies 

concerning code-switching. These teachers allowed their students to act out various scenes and 

situations where code-switching is needed to adapt to the environment or setting. In addition, 

these participants reference to famous people and the fact that they code-switch in order to be 

successful in their professional and personal realm. A few teachers noted that celebrities such as 

Eddie Murphy and Tavis Smiley code-switch in their careers to be able to adapt to their roles. 

Referencing to famous people in pop culture and in the media as a strategy for teaching code-

switching is equivalent and exemplary of educating today’s students on media literacy. The 

Center for Media Literacy (2011) defines media literacy as the capacity to access, analyze, 

evaluate, and produce communication in various forms through media content. Also, a recent 

study affirmed that all 50 states now have some element of media literacy as part of their 

curriculum, usually as a component in areas such as English, language and communication arts, 

social studies, civics, or health (Kaiser, 2003, p. 1). Incorporating the media literacy into the 
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English classroom is a viable method of educating students on code-switching, language 

variations, and the role that the media play in the American culture. 

Other participants stated that she allows her students to tell the same story twice – once as 

they would relay it to their friends and another as they would relay it to their principal. By giving 

students the opportunity to actually code-switch in a variety of situations, they are better able to 

make judgment calls as to when AAE and standard English is most appropriate. Direct 

instruction is an “explicit, intensive instructional methods that allows students of all abilities to 

become capable, confident learners” (McGraw-Hill, 2008, p. 2). Utilizing this method for 

language instruction would be instrumental to students’ aggregation of both their home language 

as well as standard English. Providing direct instruction and opportunities to become acclimated 

to using both languages effectively is a very ideal method of preparing students to become 

successful code-switchers in their academic as well as their social settings. 

The fifth theme suggested English teachers need more assistance and information on 

code-switching. These participants recognize that they need additional help with serving their 

students effectively as it relates to code-switching and language acquisition. Several statements 

and questions made by participants were: “How can I model code-switching when I speak 

correctly,” “…not sure and would love to know,” and “Fascinating idea: I wish I had more 

training/knowledge on this subject.” Based on the data, most participants agreed teacher 

education programs need to offer more instruction on how to address AAE in the classroom. 

Providing teachers with more training and guidance on how to effectively teach students to code-

switch would provide students with skilled instructors of English language arts and the variations 

of the English language. Zuidema (2005) confirmed that many schools have not incorporated 

code-switching into their curricula and there has been a lack of support even provided for 
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teaching and understanding code-switching. In essence, this lack of exposure and training for 

teachers positions them to teach to one type of student: white and middle-class (Irvine, 1991, p. 

54).  

Open-Ended Question Three. What other comments, questions, or perspectives on code-

switching do you have concerning language use in the classroom? From this question, 166 

participants responded. English teachers were able to contribute any lasting thoughts or concerns 

they had regarding the survey, AAE, or code-switching. From this question, six themes arose 

from the responses provided by the participants. One theme was that teachers view code-

switching as a valuable tool. These teachers believe that code-switching is an important skill for 

all students to have. One participant argued, “AAE must be addressed in the classroom…if we 

fail to make the connection to African American students, they will not score very high on tests.” 

Another participant added that acquiring the ability to code-switch is key if students are to be 

successful in college and in the business world. The ability to code-switch and to be able to 

successfully communicate regardless of the setting, people, or situation gives individuals an 

advantage. Some English teachers have embraced the reality that AAE is spoken regularly and 

teachers must assume a role of being teachers of not just language arts, but language and 

effective communication skills.  

 Theme two encompassed demonstrating code-switching through regular use of AAE. 

These teachers use AAE when communicating in their personal lives and in their classrooms. 

They are supporters of AAE use and advocate the instruction of code-switching. One teacher 

relayed students should be able to use both language in order to communicate with the world 

around them and to comfortably speak with their peers and family members. In addition, this 

participant added that all languages and diversity should be “upheld and celebrated.” Another 
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teacher admitted, “I love to include Ebonics as daily warm-ups to learn the richness of the 

language of cultural influence.” Embracing AAE as a language and viewing its use as positive 

creates a constructive learning environment that is conducive to learning for all students. 

Teachers must understand and accept that students are different and, therefore, bring a variety of 

differences that must be recognized and not ignored. 

 The third theme covered correction and expecting only standard English to be used in the 

English language arts classroom. These teachers do not believe that AAE and code-switching 

have a place in the educational or professional realm and, therefore, do not make the time to 

address it in the classroom. One participant stated that this “dialect” is a conflict of interest in 

NCLB and believes that, unfortunately, there is no longer “any room for diversity even though 

schools preach it”. Another teacher adamantly said, “It absolutely should not be tolerated…why 

set our African American children up for failure…it that what your purpose is?” Some 

participants teach only standard English because they feel as though the rules and regulations 

mandated within the educational realm do not allow them the privilege of teaching diversity and 

differences amongst people and languages. On the other hand, there are teachers who view the 

teaching of code-switching not as a tactic of providing students with direct instruction on 

language use and appropriateness, but as an invitation to excuse use of a language other than 

standard English. Language diversity and AAE use among students is an obstacle in the 

classroom, but it is not an issue until teachers fail to recognize and to address it constructively.  

 The fourth theme identified the struggles of students and teachers as it relates to AAE and 

code-switching. English teachers expressed the hardships they see their students facing in the 

educational realm in regards to AAE, code-switching, and language diversity. One teacher 

commented that their African American students were struggling because of their 
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“unwillingness” to master standard English. Another teacher added she is bothered that English 

teachers seem afraid to address language of all students. A few participants asserted that they 

have to struggle with effective code-switchers mocking those who have not mastered code-

switching and that they, the teachers, do not feel as though they are very effective in language 

instruction. Some teachers as well as students are in very unfortunate predicaments because their 

desire to address these language needs is often met with opposition or difficulty. These struggles 

may be minimized if teachers were provided with the proper training and support to address 

AAE and to instruct students on the importance of code-switching.  

 The next theme was the need for more assistance and information of teaching code-

switching. These teachers offered additional questions that they have as well as requested 

assistance in dealing with language diversity in the classroom. One teacher asked, “What 

resources are currently available to assist me in better addressing AAE/code-switching in the HS 

language arts classroom?” Another teacher stated she was not very experiences with AAE and 

would like some professional development to be able to better assist her students. Teachers want 

to know more about code-switching in order to better serve their students. Between teachers who 

are actively instructing their students on code-switching and those who refuse to address AAE in 

the classroom, there are those teachers who do not address code-switching because they are 

ineffective or because they simply do not know how to do so. For English teachers such as these, 

more information and training is needed. 

 The last theme focused on other comments and concerns teachers mentioned regarding 

the survey or the study. One teacher commented, “We should not give credence any more to your 

premise of a separate valid language issue of AAE than we should to gang signs…pig latin, or 

other made-up oral communication devices”. Another teacher added she does not believe AAE is 



 

117 
 

a language, but that it is “a corruption of English.” On the other hand, a teacher relayed she 

studied AAE and SAE in college and believed that “AAE has a role in society.” Another teacher 

said, “…students who primarily hear and use AAE need to appreciate their heritage and culture 

AND also be able to communicate effectively outside the culture.” Lastly, a teacher added when 

instructing students on AAE and code-switching, teachers need to be careful not to be 

“unauthentic” and to develop a degree of trust with the students in order to effectively reach 

them regarding their language diversity. There are obviously some teachers who are proponents 

and others who are opponents of AAE use and the instruction of code-switching. Regardless of 

which side of the fence a teacher is on, language diversity is prevalent and does need to be 

addressed in English language arts classrooms.  

 Based on the results and the responses to the study, there were several conclusions, 

implications for teaching, and implications for future studies. Because this research study was 

based on 353 responses from English teachers in specific states, findings cannot be generalized 

to the entire population of high school English teachers. However, the findings were still very 

important to the field of education, specifically to the area of English language arts. 

Conclusions 

Based on the findings and the responses from the study, the researcher proposed the following 

the following conclusions: 

1) Data analysis revealed that gender, age, and ethnicity were the determining factors 

affecting teachers’ awareness, views, and perceptions of AAE. Therefore, external factors 

such as location and teaching experience had no bearings on how teachers perceived 

AAE and its users. 
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2) English language arts teachers who do not speak or model AAE use literature that 

incorporates a variety of languages, specifically AAE, to ensure that students are being 

exposed to diversified language use and instruction. 

3) Results from the study suggested some English language arts teachers associate AAE 

only with African American students and, therefore, do not recognize that AAE does not 

have a color barrier and is spoken by a variety of students regardless of their ethnicity. 

Implications for Teaching  

Based on the findings and the responses from the study, the researcher proposed the following 

implications for research: 

1)  There may be a need to provide incentives to attract more students, especially teachers of 

color, and to retain teachers in the field of English education. 

2) When matched with national data, there is a need for more minorities as well as males in 

the field of English language arts. 

3)  Teachers Education Programs should consider providing more direct instruction to pre-

service teachers on addressing AAE and code-switching in the English language arts 

classroom.  

4) School districts should consider providing current English language arts teachers with 

training and instruction regarding language diversity, AAE, and code-switching. 

5) Based on the responses and the literature review, school districts should consider 

providing professional development to English language arts teachers regarding the 
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history and the origination of AAE to dispel the myth that it is a made up language with 

no validity or rules. 

6) Based on the findings, a compilation of techniques and tools that specifically addresses 

AAE and code-switching needs to be developed to provide interested English teachers 

with a practical resource for addressing AAE in the classroom. 

Limitations of the Study 

One limitation of the study was that it focused solely on English Language Arts teachers 

in public schools. It focused on participants in Alabama, Georgia, Florida, Louisiana, 

Mississippi, and Tennessee due to their proximity and possible similarities to the researcher’s 

origin. Also, the results varied based on the location of each of the school systems within the 

selected states. This means that there were different language variations not only among the 

different states, but also within the states. More specifically, the results differed based on 

whether teachers surveyed on the language use of their students were employed in larger schools 

or smaller school systems. In addition, elementary and middle school teachers were not surveyed 

to view their opinions on AAE use by children at the younger, more impressionable ages. Lastly, 

there was a difference in the diversity of the students. The school systems varied racially, 

socioeconomically, demographically, and even numerically in size.  

Research Agenda 

 Based on the findings and the responses from the study, the researcher proposed the 

following research agenda: 

1) Closely analyze the participants who responded negatively or with apprehension to 

teaching code-switching and addressing AAE within their open-ended questions to 
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determine whether there are similarities within the demographics and to explore where 

these negative feelings toward AAE originated. 

2) Conduct the same study among elementary and middle school teachers to determine 

whether the age, grade, or maturity level of the students has an effect on the teachers’ 

perceptions of students’ use of AAE. 

3)  As an action researcher, conduct qualitative research within my own English classes by 

compiling a list of the techniques and methods provided by the participants and 

incorporating them into my curriculum to determine which tactics work most effectively 

with the students.  

4) Conduct a study of teachers who are leaving the English language arts teaching 

profession to determine why they are leaving and whether they are actually leaving the 

profession, or just changing jobs within education (i.e, principals, counselors). 

Recommendations for Future Studies 

 Based on the findings and the responses from the study, the researcher proposed the 

following recommendations for future studies: 

1) Compile several research-based strategies for addressing AAE and conduct a study in 

several English language arts classrooms to incorporate these strategies to gain insight on 

which strategies are most effective.   

2) Based on some of the responses provided by the participants, a similar study regarding 

language needs to be composed to survey English language arts teachers on their 

perceptions of students’ use of text messaging language, often referred to as “text talk” or 

“text English” in the classroom. 
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3) A similar study needs to be conducted in the other regions and states to gauge teachers’ 

awareness, views, and perceptions on AAE and to gather additional strategies as well as 

techniques that can be used to address AAE and code-switching.  

Concluding Remarks 

 English language arts teachers are responsible for not only instructing students on 

grammar and the literature, but they must also feel a responsibility to instruct students on the 

variations of the English language. Attending to the linguistic needs of each student is directly 

linked to teachers understanding that every student is different and that their diversity should be 

respected in the educational domain. Among these differences, language diversity should be 

viewed as more than just an error in speech or a sign of a lack of intelligence. More specifically, 

AAE users can not afford to be ignored in the classroom or labeled as having an inability to 

communicate or learn. Delpit (1995) wholeheartedly wrote that teachers should “celebrate 

diversity by making language diversity a part of the curriculum” (p. 67).  

 English language arts teachers must prepare themselves to address the linguistic needs of 

their students and be receptive to speakers of AAE. As this study suggests, English teachers are 

aware that a language other than standard English is being spoken by many students and teachers 

believe that AAE use should be addressed in the classroom. In essence, we must engage in 

culturally responsive teaching. Gay (2000) defined culturally responsive teaching as utilizing 

cultural knowledge, prior experiences, and various learning styles to make learning more 

effective for students. Because teachers carry their own personal cultures and perceptions 

towards other cultures in their classrooms on a daily basis, differences in diversity must be taken 

into consideration. In regards to academic success, Gay (2000) reiterated that the variations in 

students’ cultures, language, and ethnicity must be clearly defined and addressed “if teachers are 
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to further encourage those students who are already performing well and remediate those who 

are not” (p. 17). When there is an absence of culturally responsive teaching, students may 

struggle socially and they may be at risk of failing academically.  

In essence, educational leaders, stakeholders, and teachers need to acknowledge that 

students are being left behind academically and are not being afforded equitable learning 

opportunities because of their need for effective language and communication instruction. In 

order for each student to truly be taught effectively, all students must first be respected and 

accepted for their differences, starting with the language in which they communicate. 
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Appendix B 
Demographics Section 

 
 

1) Gender 
a. Male 
b. Female 

2) Age 
a. 20-29 
b. 30-39 
c. 40-49 
d. 50-59 
e. 60 + 

3) Ethnicity 
a. American Indian/Alaska Native 
b. Asian 
c. Black/ African American 
d. Hispanic/Latino 
e. Native Hawaiian/Other Pacific Islander 
f. White/Caucasian 
g. Other/Please Explain 

4) Teaching Experience 
a. 1-5 years 
b. 6-10 years 
c. 11-15 years 
d. 16-20 years 
e. 21-30 years 
f. 30 + years 

5) Degree Level 
a. Bachelor’s 
b. Master’s 
c. MFA 
d. Ed.S 
e. Ed.D 
f. Ph.D 
g. National Board Certified 
h. Other (Please Explain) 

6) Current Grade Level(s) Taught (Mark all that apply) 
a. 9th 

b. 10th 

c. 11th 

d. 12th 

e. Other (Please Explain) 
7) School Setting and Community 

a. Inner City (central area of a major city or metropolis) 
b. Rural (less populated, more isolated area) 
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c. Suburban (residential area in the outskirts of a city) 
d. Urban (city or densely populated area) 

8) What grade levels are served at your school? 
a. K-12 
b. High School (9-12) 
c. Combination Middle and High School (6-12) 
d. Other (Please Explain) 

9) School Size 
a. 250 or less 
b. 251-500 
c. 501-700 
d. 701-1000 
e. 1001-2000 
f. 2001-3500 
g. 3500 + 

10) State of Employment 
a. Alabama 
b. Florida 
c. Georgia 
d. Louisiana 
e. Mississippi 
f. Tennessee 
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Appendix C 
Teachers’ Views on Students’ Use of African American English in the English Language Arts 

Classroom 
 

Survey of Teachers’ Views on Students’ Use of African American English in the English Language Arts 
Classroom 

Teachers, please respond to the following survey items by indicating your level of agreement to each statement 
about the use of African American English (AAE) in your classrooms. AAE is defined as a systematic, rule-
governed language variety of American English used by African Americans. Code-Switching is defined as the 
practice of being able to switch between two languages based on one’s environment, setting, surroundings, or 
situation. 
                        
          Strongly                            Strongly 
A. Awareness of AAE        Disagree   Disagree     Agree      Agree 

1. Many students speak AAE in traditional classrooms.           O               O          O              O 
 
2.    AAE users can separate the way that they write from           О             О          O               O                        

the way that they speak.    
 
3. AAE users can adjust the way that they speak based           O             O          O               O            

on their surroundings or environment.          
 
4. AAE user’ home language differs from the language           О             О          O               O          

that they are expected to speak at school.          
 
5.  AAE user’s language is a result of their race, culture,          О             О          O                O

 socioeconomic status, and/or neighborhood.  
 
 
B. Views on AAE     Strongly                Strongly 
       Disagree       Disagree       Agree  Agree 

6.  A student whose primary language is AAE             О           О    О     О 
 should be taught standard English.     
 
7. Students who use AAE should be taught solely in          O             O                O               O 
 standard English. 
 
8.  AAE users need to master standard English for upward     О           О     О     O   
 mobility. 
 
9.     In the home, students should be exposed to standard         О           О       О     О 

English only. 
 
10.  There are valid reasons for using language variations         О           О      О      О 

other than standard English, such as AAE.        
 
11.  AAE users should learn the grammar rules of standard       О           О      О      О 

             English to improve their ability to understand and  
              communicate concepts and information. 
 
 
C. Instructional Ideas for AAE Users  
       Strongly                  Strongly 
       Disagree   Disagree        Agree             Agree 

 12.  Teachers should encourage students to use only             О         О                О         О 
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Standard English in the classroom.        
 
        13. Teachers have the knowledge/background to        О            О                О                  O 

instruct AAE users on standard English.           
 

 14. Teacher Education Programs should instruct teachers       O                O                O                  O   
on addressing AAE in the classroom. 

 
15. Language diversity should be addressed only if                 О            О                О        О 

students raise the issue in the classroom. 
 

 16. Teachers should discuss language diversity with their       О             О  О        О 
             students.  
      
       17.  Readings and literature containing AAE should be         O                 O                O                  O 
 used to discuss language diversity in the classroom. 
       
       18.  Teachers should address students’ speech when they      O                   O                 O                  O 
              use AAE when speaking in the classroom. 
 
       19. Teachers should address students’ writing when they       О             О     О             О 
              use AAE in their written work.   
      

20.  Teacher should use private conferences to address        О             О     О             О 
students who use AAE in the classroom. 
. 
 

 
 
D. What strategies do you use to address your students’ use of AAE within your classroom?  
 
 
E. How should teachers model code-switching in their classrooms to bridge the gap between AAE and standard 
English?  
 
 
F. What other comments, questions, or perspectives on code-switching do you have concerning language use in the 
classroom?  
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Appendix D 
Cover Letter to Teachers 

 
Dear English Language Arts Colleague, 
 
You are invited to participate in a research study entitled “A Study of Teachers’ Views on 
Students’ Use of African American English in the English Language Arts Classroom”. My name 
is Teresha Jones and I am a doctoral student at the University of Alabama. I am being supervised 
by Dr. Joyce Stallworth, professor of Education at the University of Alabama.  The purpose of 
this brief survey is to learn more about how teachers perceive and address African American 
English (AAE) when it is used in student speech and writing during instruction. Further, this 
study seeks to understand how English language arts teachers perceive, teach, and incorporate 
different strategies to address the conventions of Standard English. You, along with English 
teachers in 575 schools among six southeastern states, have been randomly selected to participate 
in this study because each of you is a classroom teacher in my field of interest. Your expertise 
and experience will provide a wealth of knowledge to learning more about language use.   
If you agree to participate in this study, the survey will take approximately 5-10 minutes to 
complete. Please consent to participate in the research by clicking the survey link under the 
statement which reads: “I agree to be a research participant by agreeing to complete voluntarily 
this survey.” Through a Survey Monkey link, you will be asked to complete a general 
demographics section and then respond to questions pertaining to awareness, views, and 
strategies used with AAE users.  
 
Participation in this study is completely voluntary. You have the right to withdraw your consent 
or discontinue participation at any time without penalty. You have the right to refuse to answer 
particular questions.  You will not be compensated for your participation in this study. There are 
no foreseeable risks or direct benefits to you as a study participant nor will any profit be made 
from this study. Only your email address has been used to distribute this invitation. You WILL 
NOT be asked to provide your name or any other identifying information. Anonymity and 
confidentiality will be maintained and your individual responses cannot be matched to you. Your 
individual privacy will be maintained in all published and written data resulting from the study. 
However, the information resulting from the study may increase teachers’ knowledge and 
approach to addressing students’ formal and informal language use. 
 
If you have questions you may contact Ms. Teresha Jones, at TereshaJones@gmail.com. 
If you have questions about your rights as a person in a research study, call Ms. Tanta Myles, the 
Research Compliance Officer of the University, at 205-348-8461 or toll-free at 1-877-820-3066. 
 
You may also ask questions, make suggestions, or file complaints and concerns through the IRB 
Outreach website at http://osp.ua.edu/site/PRCO_Welcome.html  or email us at 
participantoutreach@bama.ua.edu.  
 
After you participate, you are encouraged to complete the survey for research participants that is 
online at the outreach website  or you may ask the investigator for a copy of it and mail it to the 
University Office for Research Compliance, Box 870104, 152 Rose Administration Building, 
Tuscaloosa, AL 35487-0104.  
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Thank you in advance for your participation in this important study. If you accept my 
invitation to participate, please read the following statement and click the following link to 
complete the survey: 
“I agree to be a research participant by agreeing to complete voluntarily this survey.” 
http://www.surveymonkey.com/s/Survey_On_AAE 
Please complete the survey by Friday, October 1, 2010. 
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Appendix E 
Permission to Use Survey 

 
Hey Joyce, 
 
Of course I remember you.  Hope you're doing well.  As for me, I had almost no summer break 
because I have been serving as Interim Director of our doctoral program in African American 
and African Studies. But note the past tense; new Director just started, and I am free at last :-). 
 
Ms. Jones has the permission of the CCCC Language Policy Committee (LPC) to use our 
national language survey, modified or unmodified, and we look forward to reading the final 
version of her research.  (Victor Villanueva, long-time member of the LPC, seems to remember 
meeting Ms. Jones when he was in Tuscaloosa this past year.)  While we grant permission to use 
our survey instrument, we do, however, have a critical suggestion for her project.  We strongly 
recommend she use the label "African American Language."  The term "African American 
Vernacular English," while used in some earlier sociolinguistic research, is problematic because 
it has negative connotations for non-linguists.  Similarly, the term "dialect" has come to have 
negative connotations among  non-linguists and in the public sphere. Linguists these days use the 
label "variety" to refer to "dialects" and use it to apply to ALL "dialects," whether English or not.  
The commonly used term among sociolinguists to refer to the African American/slave 
descendant variety of US English is either "African American Language" or "African American 
English." 
 
We wish Ms. Jones all the best with her work. 
 
Peace up, 
 
G 
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Appendix F 
Semantic Feature Analysis: Open-Ended Question 1 

 
Question #1: What strategies do you use to address your students’ use of AAE within your 
classroom? 
 
Themes:  
Model by Using AAE/non-Standard Language & Code-Switching 
Discussion of Language Differences through Literature, Resources, Examples,  etc… 
Correction and Model /Expect Standard English Only 
Private Conferences 
Not Addressed or Acknowledged 

Model by Using AAE/non-Standard Language & Code-Switching 
4.  I interact using AAE myself at times to show that there is a time and place for formal and 

informal language regardless of ethnicity!
10. * Usually, I casually pull students aside and talk to them personally.  However, I believe 

students should be proud of their heritage and dialect, so I tell them the story of my own family 
from the backwoods of West Virginia, and turn them onto backwoods dialect that is a cross 
between Ebonics and old Modern English (like Scot-Irish-Shakespeare).  I use a friendly, 
nonchalant approach.  Afterwards, whenever I tell these kids how to say something correctly, 
they never seem offended. 

30. I actually tend to try to speak the language of my students albeit AAE, Spanish, etc.  However, 
when it pertains to written work, I encourage all of my students to recognize the need for two 
voices.  One spoken, one written.

79. Black students are not the only students using AAE anymore. The dialect has become 
increasing popular with the use of it in many pop culture media modes. Therefore, I allow its 
use in everyday speech and informal writing. I use it myself. I address the use of AAE in formal 
writing and individually conference with students who cannot or WILL not shift to Standard 
English. 

105. It is most important in writing for students to use standard English, and students must learn 
that formal writing is not a place for non-standard English.  We discuss and learn the different 
types of writing and what type of language is appropriate for each.  They may use AAE in 
poetry or fiction, but not in essays. 

106. Modeling and code switching.

125. anecdote  (I'm a black teacher from the South, so I grew up in a household similar to some of 
theirs in terms of race, socio-economic situation, or education. I point out that non-standard 
English is just as valuable as standard English, but they must become masters at deciphering 
when standard English is most appropriate versus a more vernacular spin on the language.) 
NEVER IS ONE DIALECT/USAGE PRESENTED AS MORE IMPORTANT THAN ANOTHER 
IN MY CLASSROOM. There's a time and place for everything.

135.* Many of my students are skilled at code-switching within their verbal skills and their writing.  If I 
notice them using AAE in their writing, I conference with them privately.  I usually do not hinder 
the use of AAE in the classroom, and in fact, I will use some AAE terms to teach some of the 
lessons in our literature.  If I feel a student is using AAE too much (i.e. not exhibiting code-
switching skills), I make it a teachable moment and discuss with the student how they would 
need to alter their speech when addressing an authority figure, an elder, etc. 

141. Actually, I tell students stories about what I went through in college when I would be 
questioned on papers that I had written in standard English which conflicted with my 
backwoods dialect.  I then proceed to talk like a hillbilly from the mountains of West Virginia 
(my origins)--"Yeah, I'm a-goin' down yonder, down by the holler, and I reckon..." 

157. Our school is very diverse, so in the classroom when we are conversing in groups students 
can use their common language, but when addressing the class or writing they must use 
proper English.  I model this for the students and use reminders.
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160.* I adopt different "voices," such as the voice of a Valley Girl, a Society Snob, a College 
Professor, a self conscious Social Climber, etc.  to solicit students' emotional responses and 
discuss how their perception of me, as an English teacher, might have been affected if I had 
talked in one of the "voices" above on the first day of school.  AAE, Deep South white 
vernacular, and other varieties of English are common in my school. I want them to 
understand that language/speech prejudice is a real phenomenon which can be used against 
them, so they should be aware of the way their speech affects others' perceptions of them.  If 
we want to be perceived as educated, literate, respectable people, we need to use the formal 
register of English in certain settings.  However, I don't want to malign their families' natural 
speech, nor make a student feel ashamed of their cultural norms.

165. I try to use code-switching as a model to get my student's attention as well as to show the 
appropriateness of standard English. 

166. I really don't have any experience. Actually all of my students have trouble switching between 
standard English and some form of local dialect, whether it is a country twang, cajun, or AAE. I 
point out my own dialect and ask them to correct me when I do not use proper grammar when 
speaking. 

177. I code-switch myself in the classroom. Sometimes I have to do that in order to get some of my 
students to really understand and comprehend text, grammar, etc...

207. Language is situational regardless of ethnicity.  Code switching is a natural process.

209. Humor within the context of the material being taught. As a white woman teaching a diverse 
group of students I enjoy the use of AAE within the discussion realm. AAE often contains the 
best phraseology and offers insight into a concept.

214. * Draw parallels with the literature we study--how dialogue or narrative style establishes 
character, for example. Use my own experience of turning my southern dialect "off" and "on" 
when appropriate. 

247. Modeling is used because I am also Black.

252. I use AAE mistakes in the Daily Oral Language sentence/ or sentences that we correct 
together on the board.  Students respond well to correction, especially when their peers who 
also speak AAE are correcting the mistakes aloud too. 

  
Discussion of Language Differences through Literature, Resources, Examples, etc... 

1. Translations between AAE language constructs and Standard English constructs (both 
informally such as in discussion/conversation and formally as written remarks on formal writing 
assignments, etc.) 

3. Examples from own experiences using rural English as a college student and the problems 
that resulted. 

5. I discuss idioms, formal, and informal language. I use daily oral language exercises to practice 
standard English. 

11. I utilize poetry and other projects which allow students to showcase and highlight their 
individual cultures and backgrounds.

13. I begin each year with a discussion of English and how it can shift depending on 
circumstances. I call it "tee-shirt" (casual) English vs. "tuxedo" (Standard English). I don't 
characterize other uses as bad or wrong, just as inappropriate for certain circumstances.

15. We look at literature that infuses dialect and I distinguish between AAE and incorrect usage. 
AAE has historical roots and reasons for being such as the proverbial use of the "be" verb. 
Some phrases are simply incorrect.

18. We do a lot of identifying informal and formal language in the classroom, and we talk about the 
author's use or command of language when we discuss literary works. 

22. Reading different types of literature and talking with them about the way people speak in 
different parts of the country.

26. Grammar exercises, proof reading exercises.
 

31. Students should not feel afraid to speak in the classroom.  If students are criticized for the way 
they speak in a classroom they will be less likely to participate.  Formal writing should be 
handled more didactically, and drafting should be encouraged, so students are aware of 
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accepted usage. 
32. We address it head on with a language investigation project at the beginning of the year. We 

discuss language variation at school and in our various homes/communities. We also discuss 
various language registers. 

33. During group readings of literature written in standard or semi-formal English, as well as 
literature written in dialects other than AAE, I invite students to paraphrase in comfortable, 
familiar English. 

34. One strategy I use is to educate students about code-switching. Because of the increasing use 
of text language, they are can easily grasp the concept of what is appropriate to use in various 
situations. 

35. I explain how we call use different languages--what we speak to our friends, parents, 
teachers, on an interview--they are all different. It's my job to teach the standard so you can 
sound like the smartest guy on the block when you go on the job interview. 

38. Acceptance & recognition of its validity, coupled with the proposition that being able to code 
switch appropriately is a crucial skill 

39. We discuss the times and audiences for the two different styles of English and when each is 
appropriate. We also use multicultural literature.

40. You have to valorize AAE and in general all home languages or first languages. You can do 
this through teaching poetry and allowing students to draw on AAE in class projects, writing 
assignments, etc. 

41. Strategies that I would use are to real life scenarios to show my students that using  
AAE may be acceptable in their home environment, but not in the workplace. 

43. We discuss the use of AAE and its propriety in various situations.  I advise the students that 
language is constantly in flux and while variations are common and acceptable in particular 
situations, we cannot use it in the classroom.

44. We read lit written partly/completely in AAE. We discuss rise of various vernaculars and 
dialects. We examine relationship btn language and power in society.

45. We study a variety of literature in my classroom. I explain that EVERYONE speaks differently, 
and no one uses proper English all the time. I also explain, that as this is English class. they 
are expected to write properly unless they have made a choice. However, I am less strict on 
these rules in my lower classes than in my honors.

46. Discussions about dialects, language evolutions, i.e., difference between American and British 
English - many fun applications. 

47. I have them locate the denotative meaning and word for the AAE words they use. This 
enriches their vocabulary 

48. Discuss my own struggles to avoid Southern slang and improper language learned from 
uneducated family background and impoverished surroundings of my childhood. 
 

54. We focus on literature, mainly from the Harlem Renaissance, to get a feel for the variation in 
dialect. We also read works from Zora Neale Hurston and focus on her as an anthropologist 
as well as a writer. We discuss how the dialect in her work makes it more realistic. 

57. I work with students collectively to review the various components that many dialects have on 
our language.

65. Students need to understand difference between AAE/colloquial/non-standard English and 
Standard English and when each use is appropriate

66. We talk about formal and informal speaking & writing.  I give them examples of informal 
language and formal language and discuss when each is appropriate. 

67. I discuss the differences between our vernacular and standard English. I do it in a way, to my 
knowledge, that is not offensive or derogatory. I simply state that there is a time and a place 
for everything, and with higher education and state testing knowing standard English 
(grammar, usage, and mechanics) is absolutely necessary. Not only is it necessary to know it, 
but it's necessary to be able to distinguish between the two. 
 

68. A lesson on regions of the country using certain phrases
I write notes on essays 
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73. I discuss the roles audience and purpose play in written communication.  Most 'nonstandard' 
English (AAE, white-rural dialect, etc) is permissible for informal situations (text messages, 
notes, etc) but not so for more formal situations (job interviews, etc)

74. * I have conferenced one on one with students who have a heavy use of AAE in their writing. 
The way I explain it to them is that AAE is like any other American English dialect, such as you 
might hear from people in Texas versus New York and so on, and that the last thing I'd want to 
do is remove that flavor, "voice," and history from their language. In fact, it is a rich tradition in 
literature and lends personality to some of their assignments which would not at all be the 
same if everyone wrote as if they were a college professor. However, some of the AAE 
conventions are considered nonstandardizations---I never use the word "wrong," and indeed 
tell them that they are not wrong. It's just that there is a time and place, just as they would 
modify the way they text a friend versus stand up in church to perform a reading or present 
themselves to a stranger during a job interview. We analyze the audience, period. I share with 
them the categories of nonstandardization: nonuse of possessives, dropped past tenses, 
subject/verb disagreement, misuse of articles (a/an), and so on, showing them the AAE 
nonstandardization and the standard conventions instead. My students have been very 
receptive to the one on one meeting, the discussion on code-switching for a particular 
audience, such as for a state assessment. My bottom line for ALL students, even on 
something simple like handwriting issues, is that I want their message to be read and received 
accurately and I want their "audience," whether it's one person or a thousand, to respect them 
for what they have to say. 

75. I use literature in AAE as a base for discussion. I model standard American English. 
76. * Individual conferences, worksheets that specify the rules of standard English and those of 

AAE. 
81. The strategies I use are not limited to AAE students. I discuss tone, purpose and audience 

with all students to indicate that there are appropriate times and settings to use all types of 
language. 

84. I feel the perfect time to address AAE in the classroom occurs when I am preparing my 
students for the AHSGE.  As we are focusing on Formal and Informal Language, we discuss 
what is considered Standard American English.  I have even used lyrics as an illustration 
when I taught in a predominantly African -American school system.

85. We discuss dialect, specifically AAE, and read literature that contains dialogue with AAE.

86. I use hip-hop lyrics from rappers such as Lil Wayne to teach grammar. 
88. Awareness training, open discussion, appropriate use, emphasis on standard English as part 

of upward mobility 
97. I explain the validity of it and give examples where it is appropriate. I also emphasize the fact 

that  AAEV is not appropriate anytime the speakers audience may use Standard E. (this would 
then include teachers at school and employers at work) 

104. We look at pieces of literature that use it and discuss when it may or may not be appropriate

105. It is most important in writing for students to use standard English, and students must learn 
that formal writing is not a place for non-standard English.  We discuss and learn the different 
types of writing and what type of language is appropriate for each.  They may use AAE in 
poetry or fiction, but not in essays.

109. We read culturally diverse essays and novels that use different dialects, and we discuss the 
different discourses of language used.

110. Discuss audience and purpose of writing and speaking.  Practice varying audience and 
purpose.  Include AAE as one of the audiences/purposes, along with texting or email, etc.

115. I've discussed home language vs. school language and the public's negative attitude of 
"Southern" language.  I choose and teach literature from the South and other parts  
(Northeastern, mid-western, etc. to help them understand that dialect makes for a more 
realistic portrayal of the time and place of a story. 
 

119. reminders of standard English and reminders that informal English is appropriate in different 
environments and situations. 
 



 

141 
 

120. I teach English, so it is really just a matter of working with students on the differences between 
spoken colloquial English and written Standard English.  Students are exposed to different 
variations of English through literature.  Students are expected to learn Standard English for 
the ability to communicate in a standard manner with anyone, especially those outside their 
demographic. 

122. Classroom discussions, read newspaper articles, analyze poetry and text written in the AAE 
form.  Re-writes and discuss how meaning changes based on form.  We also have modeling 
and peer critiquing of mock situations. 

126. Point out the differences in the sound as many of them don't hear the difference 
127. Lots of discussion about being able to switch gears and being able to fit into a situation based 

on need.   I also use writing as a way to correct the individual mistakes.  If I find a specific is 
occurring across the board, I will have a mini-grammar lesson for the entire class. 

132. I don't treat AAE differently from any other dialect. I correct grammar on papers, and I explain 
that there is no "right" or "wrong" English, but there is Standard and non-Standard English. I 
also teach STAMP awareness (setting, topic, audience, medium and purpose) for all 
communication mediums, and explain that non-Standard English doesn't fulfill the 
communication purposes in school. In addition, I explain that most of the secure, average or 
above-average paying jobs are in settings that require Standard English. 

133. I talk with the kids about different structures in both oral and written communication.  We talk 
about formal and informal address and when both are appropriate.

134. We talk about shifts in diction with the audience in mind. This can be applied to any language.  
We discuss language shifts that are inclusive and those that are exclusive, like parents 
"spelling" words so kids don't notice

135. * Many of my students are skilled at code-switching within their verbal skills and their writing.  If 
I notice them using AAE in their writing, I conference with them privately.  I usually do not 
hinder the use of AAE in the classroom, and in fact, I will use some AAE terms to teach some 
of the lessons in our literature.  If I feel a student is using AAE too much (i.e. not exhibiting 
code-switching skills), I make it a teachable moment and discuss with the student how they 
would need to alter their speech when addressing an authority figure, an elder, etc. 

138. Discussions on the purpose behind needing to know when to use standard American English 
and not. 

139.* I talk to students individually and to the whole class about code-switching and societal issues 
(including impressions) 

145. Modeling, group discussion, peer mediation, et cetera.

146. Explain the purpose for "street language" vs. standard English. Role play using proper dress 
for interviews etc. 

147. Being bi-lingual is just fine...we call standard English the language of money$$ and discuss 
the ability to switch platforms as needed.

148. * Class discussions, private discussions, written assignments, oral presentations. 
149. I use literature and pop culture to show how context affects language.

152. We talk about code-switching and ALWAYS knowing your audience at the beginning of the 
semester. We repeat & rephrase (i.e "Think about what you just said to me or asked me. Now 
remember who your audience & what the context is. Try again." OR "What exactly does that 
mean? How could we say it in a different way?" OR "Would you say that to your boss?"). We 
talk about the literal meaning of things (i.e. "Don't ask to "hold" the stapler. Why would you 
want to "hold" it. You are welcome to "use" it." OR "'Where you stay at?' What does that 
mean? When I go on vacation, I stay at a Doubletree or a Hampton if there's on in the area. 
Do you mean, 'Where do I live?'" OR "I can have a pencil? Congratulations. Do you mean that 
you need to borrow a pencil?") and how important it is to say exactly what we mean.

158. I actually focus a great deal of energy on dialect in literature. The school that I am a part of has 
a VERY diverse student population, so I focus not only on AAE but southern dialect, 
colloquialisms, and sentence structures as well.  In classes where I can see that the students 
are going to have a hard time switching to SAE, I use a "two letters" activity, which has the 
student write a letter addressing an issue both to a friend and then to a formal institution 
(Newspaper, Congress, President, Lawyer, etc.).  After they have completed the assignment, 
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we examine the differences and note why certain forms of English are needed for certain 
situations. 

160.* I adopt different "voices," such as the voice of a Valley Girl, a Society Snob, a College 
Professor, a self conscious Social Climber, etc.  to solicit students' emotional responses and 
discuss how their perception of me, as an English teacher, might have been affected if I had 
talked in one of the "voices" above on the first day of school.  AAE, Deep South white 
vernacular, and other varieties of English are common in my school. I want them to 
understand that language/speech prejudice is a real phenomenon which can be used against 
them, so they should be aware of the way their speech affects others' perceptions of them.  If 
we want to be perceived as educated, literate, respectable people, we need to use the formal 
register of English in certain settings.  However, I don't want to malign their families' natural 
speech, nor make a student feel ashamed of their cultural norms.

161. Differentiate between dialects and appropriate uses of such. I make this issue transparent.

162. I model the behavior I expect in writing and speech.  We often paraphrase concepts using a 
variety of language variations, i.e. AAE, Southern Dialect, Northern, etc. 

164. I select literature using various forms of English.  I also discuss how language evolves and 
how we use English in a variety of ways, depending upon the communication.  We discuss 
formal language, texting language, and slang.

168.  When appropriate, we have classroom discussions about the need for academic language in 
certain settings.  Although this is a "language of power" it is at times appropriate in order to 
succeed.  Fair or not, certain environments call for certain language and if we want to prepare 
our students we must honestly address such stereotypes.

169. Direct Instruction 
Literary Examples 

173. discuss intended audience and the importance or speaking or writing in a way that fits that 
audience 

180. modeling 
role playing 

181. formal and informal English 
183. I present readings of various dialects and compare them with dialects in standard English. I 

also present a number of lessons on using acceptable grammar.
187. Read texts aloud (which contain both SE and AAE)

Code switch for assignments (language "translating" when reading verse or Shakespeare, for 
example) 
Discussion of when to use home language and when to use SE (tests and essays, 
presentations) 

190. I use mini lessons that compare the grammatical structure of AAE to standard English so that 
students are able to use rules of the dialect they already speak to better speak standard 
English. 

196. Mini-lessons on diverse writing/language styles

197. I recognize language diversity and integrate AAE into instruction and grammar discussions as 
a method of culturally relevant pedagogy.

198. Discussion and text involving various languages

199. We discuss why standard English is needed in certain situations, and when a more informal 
speech is appropriate. 

201. Discussion about using "Formal Register" in speaking and writing.

202. We look at different pieces of Literature that use AAE, local color, and regional dialects. At 
times we imitate style and language from each of those, but we primarily write in Standard 
English. 

203.* Conferencing, discussion, explanation, encouragement.

206. modeling, practice 
 

211. I teach audience and occasion a lot.  I vary my activities to where my students are allowed to 
use both. 
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213. General lessons on correct language

214.* Draw parallels with the literature we study--how dialogue or narrative style establishes 
character, for example. Use my own experience of turning my southern dialect "off" and "on" 
when appropriate. 

215.* Discussion and correction 
216. Students can think and draft in their most comfortable language but then work that must be 

handed in and is being graded on formal language should be revised.
217. by teaching when and where AAE is appropriate and why learning standard English is 

essential 
218.* conferencing; discussions, examples of various dialects/vernacular

219. I make every effort to affirm their means of communication; however, I point out other 
scenarios where a more acceptable way of communication would be beneficial. 

220. My students learn to respect the language diversity in the classroom---especially in a debate 
class where students make speeches with a variety of accents and AAE. All students are 
expected to speak standard English but respect different accents, pronunciation, expressions. 
Students are never called out in front of the class or embarrassed in any way. 

222. We have a diverse student population with over 40 foreign languages represented in our study 
body.  I address all language issues in terms of audience and purpose, respect and courtesy.  
Language use that excludes fellow classmates during whole-class discussion or collaborative 
activities is discourteous and not tolerated.  Informal conversations taking place at appropriate 
times within the class period may be held in whatever language is most comfortable. 

223. I explain to them that we live in a diverse world, where there are many dialects and ways to 
communicate.  I also discuss with the children that in my English classroom, they will do their 
best to use American Standard English to speak and write formally.  I also give them 
opportunities to use AAE when we have activities such as changing the setting of a story to 
emphasize the plot (to review) or some other activities.  For example, my English students 
make text message conversations between characters to practice paraphrasing Romeo and 
Juliet. 

226. I use the expressions as an opportunity to teach dialect.

230. We discuss the difference between informal and formal language. For example, one greets a 
friend using one type language, but another when greeting a teacher.   I then transfer that idea 
to writing by asking the students to always consider their audience before writing the first 
word. 

231. I like to start the year by talking about language as a communication device.  If the language 
one uses effectively communicates his or her message to the intended audience, it has been 
effective.  Then we talk about different audiences and purposes, and the level of formality / 
conventionality the occasion demands.  The intent is to help students understand that different 
means of communication are valid and valuable under different circumstances.  My goal is for 
students to see that effective communicators can "code switch" effectively as the occasion 
demands.  This doesn't single out speakers of AAE, but includes all "non-standard / informal" 
language uses. 

241. We discuss the fact that while friends may understand what is said, not everyone does 
understand and that limits the student's communication. 

242. Eyes are Watching God dialect and usage of how students talk to a buddy, parent, 
grandparent, stranger, teacher etc.  How these conversations may differ. 

243.* Direct instruction, individualized instruction (particularly with writing), conferences, "teachable 
moments" 

249. Teach Their Eyes Were Watching God with lessons regarding the idea of "proper" English and 
why one form of English is considered "better" than another (race, class, society). 

250. First, I validate the language that they bring from home because language is simply a set a 
man-made rules.  Who's to say one language is better than the other?  As long as two people 
understand each other, that's communication and isn't that the goal?  Then, I proceed to tell 
them that they must become bilingual and learn standard edited American English if we want 
to make it big in this country.  Let's be fair, we do need a universal language in this country so 
that we are all on the same page when it comes to safety and security, business, government, 
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and all the rest.  Hispanic, Asian, African, and down the line have to do;  we should not be 
exceptions.  I also want my African-American students to understand why they speak the way 
they do and NOT be ashamed.  We use AAE because that is what the slaves heard from their 
uneducated masters. PERIOD!   If not, explain to me why the same indigenous African speak 
French in Haiti or the Queen's English in the Bahamas?  It 100% depended upon where you 
were dropped off during the slave trade and what your master spoke.  I'm sorry, but my African 
sisters and brothers do not use broken language; they speak very properly!  Even in the most 
remote villages, they don't say stuff like, " What choo gon do," or "Where yall gon go," or 
Where dat at?"  No one wants to hear the truth, but we speak what we hear, and that's exactly 
what African slaves, who spoke properly, did trying to survive in this country.  They spoke 
what they heard! 

251. Reading and writing assignments

 
Correction and Model/Expect Standard English Only 

2. I simply tell them that although this may be acceptable at home or outside of school, I do 
expect standard English to be spoken.  Students must learn to code-switch. 

6. I tell all students upfront about my expectations of them, especially in formal writing and formal 
speaking. I help them when they have trouble finding the correct words or phrasing to use in 
formal settings. 

7. Correction 
9. Teach them how to express the same ideas in standard English

10. Usually, I casually pull students aside and talk to them personally.  However, I believe 
students should be proud of their heritage and dialect, so I tell them the story of my own family 
from the backwoods of West Virginia, and turn them onto backwoods dialect that is a cross 
between Ebonics and old Modern English (like Scot-Irish-Shakespeare).  I use a friendly, 
nonchalant approach.  Afterwards, whenever I tell these kids how to say something correctly, 
they never seem offended. 

12. Encourage use of standard English in formal writing.

14. Constant reminders; practicing standard English; forcing students to repeat what they said in 
standard English 

16. Most of the time, other students notice before I do. However, I ask them to reword the question 
or statement if it is not Standard English.

17. Slow down and repeat. 
20. Address specific language offenses to standard English but in the context of what I note in 

what should be considered formal writing assignments.
23. I correct common grammatical errors in speech.  I instruct using Standard English, but will 

accept responses in English other than standard, especially because most of my students 
speak English as a second language.

24. Modeling standard, mainstream dialect.

25. I forbid the use of ungrammatical English including but not only AAE. I do not think AAE is 
legitimate, and it should not be encouraged or codified. There is no necessity to perpetuate it, 
and it serves no one's best interest. I am completely unprejudiced about race or ethnicity.

27. Use of standard English is required in formal writing and speaking exercises.  The Virginia 
SOL test "forces" us to teach to the teach which uses standard English. 

37. Often to make them realize there are places that it is acceptable, English class is not one of 
them. This must be done with respect toward the student and not a negative way. 

49. I suggest that all U.S. citizens should at least know how to use Standard English for 
applications for higher education and the job market applications

50. A very stringent comparison and hands on approach of editing in writing and correcting oral 
language errors out loud. 

51. I discuss with students what is appropriate and not appropriate.  I teach students to self correct 
to proper English when in the classroom.

52. Correcting students when utilizing AAE

53. Acknowledge student's use of AAE, ask if they know the appropriate way to convey their 
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message or statement, and model it if they do not.
55. I encourage students to be themselves; yet, I also encourage them to know standard English. 

In other words, "Speak and write for the occasion." 
56. I usually correct them if we are one on one, as I do not want to embarrass them.  I ALWAYS 

correct it in their writing. 
58. I am a dual certified English and Special Education teacher. I use gentle reminders and 

encouragement in my classroom but require that my students use standard English at all times 
in the classroom. I model standard English in all I do and will ask my students to repeat what 
they have said in standard English language.  At the beginning of the year, I let all of my 
students know how much their education means to me and that learning to read, write, and 
speak in standard English  will determine how far they can go professionally in life and will 
largely determine who they can socialize with. After a couple of months, my students actively 
begin to correct themselves or stop in midstream and make the necessary adjustments. My 
students know that I genuinely care about them and as a result they do not receive my gentle 
coaching in a negative light. 

59. This is a minimal issue for me.  If they are speaking with peers, I do not address it .  If they are 
responding or discussing class materials, I will correct them.

60. I ask my students to use standard English when conducting oral presentations and handing in 
written papers. The only time it would be appropriate in my class to use anything other than 
standard English would be in quotations from novels or when writing a narrative and the 
language is appropriate to a student's character.

63. 1. model standard English speaking and writing
2. show anchor text in st. Eng. -- point out features to students they may want to use in their 
speaking and writing 
3.  Conjugate verbs when appropriate 
4.  Present oral reports/written reports

64. Correcting speech, proofreading, peer review, proper grammar demonstrations 
69. The same that I would any other student.  I positively enforce standard English language.

70. I correct written work and write notes on their assignments

72. I speak using SAE in the classroom to promote and encourage my students. I correct students 
when they use AAE by simply restating what they said in SAE.

74.* I have conferenced one on one with students who have a heavy use of AAE in their writing. 
The way I explain it to them is that AAE is like any other American English dialect, such as you 
might hear from people in Texas versus New York and so on, and that the last thing I'd want to 
do is remove that flavor, "voice," and history from their language. In fact, it is a rich tradition in 
literature and lends personality to some of their assignments which would not at all be the 
same if everyone wrote as if they were a college professor. However, some of the AAE 
conventions are considered nonstandardizations---I never use the word "wrong," and indeed 
tell them that they are not wrong. It's just that there is a time and place, just as they would 
modify the way they text a friend versus stand up in church to perform a reading or present 
themselves to a stranger during a job interview. We analyze the audience, period. I share with 
them the categories of nonstandardization: nonuse of possessives, dropped past tenses, 
subject/verb disagreement, misuse of articles (a/an), and so on, showing them the AAE 
nonstandardization and the standard conventions instead. My students have been very 
receptive to the one on one meeting, the discussion on code-switching for a particular 
audience, such as for a state assessment. My bottom line for ALL students, even on 
something simple like handwriting issues, is that I want their message to be read and received 
accurately and I want their "audience," whether it's one person or a thousand, to respect them 
for what they have to say. 

77. Students are asked to self-correct. If they do not know the correct grammar, syntax, or 
mechanics, the whole class will receive a mini-lesson on same.  Usually, students know the 
correct usage.  They also need to be taught that we modify our behavior for the situation we 
are in  - for instance, we do not yell in church, but we do yell at a basketball game. 

80. Honesty....I admit that I was reared speaking "hillbilly" and still can....BUT, I know and use 
standard English because it presents the image I want, it allows for promotion, money, etc.
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83. Often I restate or paraphrase the student's comment in an inobtrusive manner, to model the 
standard English for them.  I do not "correct" what they have said.

89. CORRECTION INTO STANDARD ENGLISH

92. I allow them to speak, then correct their language.  As the year progresses, I correct them 
more. 

93. Modeling and re-directing; prompting/cueing

94. I ENCOURAGE STUDENTS TO SPEAK STANDARD ENGLISH.

96. I listen to what they say and if it is an appropriate time, I will redirect my student to rephrase in 
standard English. 

98. All of my students are expected to master Standard American English, regardless of culture or 
ethnicity. I acknowledge that there are many different dialects, but the English class focuses 
on SAE. 

99. I try to when appropriate restate what they intend in proper English so that all students can 
understand what they are communicating (as long as it can be done without embarrassment to 
the student.) 

100. constant reminders of standard english posted around the classroom; caution lists of words 
not to be used; example of standard english spoken and given to them in work 

101. Honestly, AAE is no different than any other dialect (ex. southern).  As long as it is not 
distractful or hard for me to understand, I do not mind; however, writing is an entirely different 
form of communication.  They should always "know their audience" and in my class, they are 
taught to write on a scholarly level. 

107. I tell them how to speak correctly.

108. I try to correct them and show them how to say what they mean in standard English.

112. In written work, certain sentence formations are not acceptable.  Also, verbal responses to 
questions must sometimes be formed in standard English...not all the time, however.

113. Provide alternatives without making the student feel self conscious

114. It is not permitted because the purpose of my class is to teach students standard English.  
Speaking a language incorrectly is not justification for the creation of a "new" language that is 
accepted in schools. 

118. Gentle correction; translation

123. The same as I do with students who speak Spanish.

124. I correct them according to rules of standard English.

130. I teach correct grammar. 
136. I correct the student if they use AAE.

137. Allowing students to express themselves in their own language, but requiring them to write 
formally in their written assignments. 

140. I correct their usage. 
143. I politely remind them that in my classroom and in the work they turn in for my class, that I 

expect Standard English. I also verbally correct them.
144. Translate to standard English

150. I let them know that I only accept Standard American English in my classroom. When they 
don't speak it, I correct them.

151. comments on written essays

155. model standard English 
correction of composition 

156. I correct and put it into standard English in their writing.

163. I teach AP English, which does not allow for a tremendous amount of variance in linguistic 
approaches.  I encourage students to learn academic, analytical terms with which to express 
their opinions. 

167. I separate written and spoken Language

171. I call attention to the AAE and remind the students this is an English classroom. 
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172. We discuss the importance of learning standard English in both speaking and writing and it is 
required in their coursework.

174. If AAE is used, express the way the statement should be made, using stand English.

175. Students are corrected and then it is explained to them why they must be able to code-switch.

176. Reminding students that we use "scholarly language" in the English classroom. 
178. oral and written responses to their writings and speaking within the classroom 
182. Do not entertain any comments or questions (from the students) when they use AAE (like the 

foreign language teachers). 
184. Students should obey the rules of standard English when writing a formal paper, but it is 

acceptable to use another dialect to write a poem or short story.
186. Oral correction 
189. When AAE is used, standard English is modeled in response.

191. If a student answers a question using AAE, I ask them to restate the answer in standard 
English. 

192. Corrections via their submitted writing (teacher marks on paper)

193. Students are NOT allowed to communicate in AAE in my classroom

194. I correct them in both speech and writing.

200. I rephrase what is said using standard English practice.

204. I model standard English, and prepare them for AHSGE.

205. I provide the corrected standard English.

208. Establish general expectations within the state model and adhere to it regardless of AAE or 
any ESL student without causing embarrassment but by using notes that compliment the 
positive while addressing the targeted concern.

210. If ANY student uses non-standard English, I model standard English.

212. I ask the students how they would rephrase what they say if they were in a job interview.

215.* Discussion and correction 
221. I change it to standard English when grading essays.

224. I repeat back to them what they said, and then say, "Did you mean?" Then I tell them I 
understood them, but ask them to use "English teacher" English in the class room. 

227. Correcting written examples with more formal structure and diction.

228. I use written comments on papers, primarily.  I do not "call students out" for it in class 
discussion.  (Usually other students do, however.)

229. I tell them to stop. 
236. All students must use formal Standard English in written communication and oral 

presentations, I use the same ESL strategies for all struggling English learners 
238. Teach standard English 
245. I speak using standard English.  When a student uses AAE at inappropriate times, I will 

request him/ her to repeat what was said in SAE.  If the student is unable to do so, I will ask 
one of his/ her peers to restate it in SAE.  If none are able to switch the code, I will address the 
issue as a teaching opportunity.  I never reprimand or punish students for the way they speak 
in class, but I do count SAE usage as a portion of their writing and speaking grades.

248. Rephrasing in more standard English

 
 

Private Conferences 
10.* Usually, I casually pull students aside and talk to them personally.  However, I believe 

students should be proud of their heritage and dialect, so I tell them the story of my own family 
from the backwoods of West Virginia, and turn them onto backwoods dialect that is a cross 
between Ebonics and old Modern English (like Scot-Irish-Shakespeare).  I use a friendly, 
nonchalant approach.  Afterwards, whenever I tell these kids how to say something correctly, 
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they never seem offended. 
29. Conferences 
36. Talk with them individually - have them write in their own language and then together switch 

the language to standard. 
42. individual conference with a sensitive approach to the subject

61. some private conferences, and relate to my own very rural upbringing. I speak country with my 
family but speak like a professional at work.

74.* I have conferenced one on one with students who have a heavy use of AAE in their writing. 
The way I explain it to them is that AAE is like any other American English dialect, such as you 
might hear from people in Texas versus New York and so on, and that the last thing I'd want to 
do is remove that flavor, "voice," and history from their language. In fact, it is a rich tradition in 
literature and lends personality to some of their assignments which would not at all be the 
same if everyone wrote as if they were a college professor. However, some of the AAE 
conventions are considered nonstandardizations---I never use the word "wrong," and indeed 
tell them that they are not wrong. It's just that there is a time and place, just as they would 
modify the way they text a friend versus stand up in church to perform a reading or present 
themselves to a stranger during a job interview. We analyze the audience, period. I share with 
them the categories of nonstandardization: nonuse of possessives, dropped past tenses, 
subject/verb disagreement, misuse of articles (a/an), and so on, showing them the AAE 
nonstandardization and the standard conventions instead. My students have been very 
receptive to the one on one meeting, the discussion on code-switching for a particular 
audience, such as for a state assessment. My bottom line for ALL students, even on 
something simple like handwriting issues, is that I want their message to be read and received 
accurately and I want their "audience," whether it's one person or a thousand, to respect them 
for what they have to say. 

76.* Individual conferences, worksheets that specify the rules of standard English and those of 
AAE. 

91. Discussion, conference, calls home.

102. I pull students aside when I notice that they use AAE when speaking in class.  I also explain 
why it is not acceptable in my class.

111. Individual conferences 
135. Many of my students are skilled at code-switching within their verbal skills and their writing.  If I 

notice them using AAE in their writing, I conference with them privately.  I usually do not hinder 
the use of AAE in the classroom, and in fact, I will use some AAE terms to teach some of the 
lessons in our literature.  If I feel a student is using AAE too much (i.e. not exhibiting code-
switching skills), I make it a teachable moment and discuss with the student how they would 
need to alter their speech when addressing an authority figure, an elder, etc. 

139.* I talk to students individually and to the whole class about code-switching and societal issues 
(including impressions) 

148.* Class discussions, private discussions, written assignments, oral presentations. 
185. I am in the rural South, although we are being urbanized rapidly, so everyone here speaks 

non-standard English. I address specific issues, such as "I be" with black students more than I 
do with white, but there are lap-over mistakes that I address as a whole. If one student persists 
in using non-standard English in formal writing, then I address that use with that student. 

203.* Conferencing, discussion, explanation, encouragement.

218. * conferencing; discussions, examples of various dialects/vernacular

240. I encounter it infrequently but usually address a student and encourage him/her in a friendly 
way to adopt standard English practices in their speech and writing.

243.* Direct instruction, individualized instruction (particularly with writing), conferences, "teachable 
moments"  

 

Not Addressed or Acknowledged 
8. If it is during conversation among peers, I usually do nothing unless it can be addressed in a 

very light-hearted, fun way. 
19. This isn't actually a common issue that I deal with, so I can't say that I have any standard 
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strategies. 
28. Our school has very few African-Americans (less than 1%) so few if any of our students use 

AAE. 
62. Do not experience this at our school. (Williamson County, TN)

71. I do not really have an issue AAE in my classroom.

78. AAE is not appropriate for formal presentations, essays, test responses and quizzes.  I rarely 
hear AAE in my class discussions.  Most of my students, including the AA students, come from 
homes where standard English is encouraged and spoken.  AAE is not a communication issue 
at my high school. 

82. We do not have any AAE speaking students that I am aware of. We do, however, address use 
of slang in general. 

87. I do not correct spoken language. I stress to my students that we all use a variety of 
vocabularies based on our audience.  My job as an English teacher is to teach them standard 
English as it applies in their writing, on standardized tests, and in the professional world.  My 
job is not to correct the spoken dialect that is a part of their families and/or peer culture. 
 

90. none 
95. I don't use any strategies.  All my students, both Black and White already use standard written 

and spoken English. 
103. At the high school where I teach, there are very few African American students.  The few we 

do have do not speak AAE. 
116. This is not a frequent issue in my classroom.  However, my level of intervention would depend 

on whether the student's use of AAE is interfering with his or her potential to perform well 
academically (especially on state-mandated tests).

117. Not a valid language issue.  It is not used/accepted in world's workplace or business 
communication. 

121. None.  Diverse dialects are part of the American culture and should be accepted in the 
classroom. 

128. I don't right now. 
129. No strategies.

131. I don't use strategies - I just try to use my personality! I try to make sure the students have a 
good relationship with me and I tease them - then talk about it seriously. 

142. none 
153. Not really an issue. At this point everyone understands that written work must be standard 

English, unless they are using dialect for a reason.
154. None, I only expect standard English in formal written assignments.

159. I do not address AAE in my classroom. I cannot understand students who do not speak 
standard English. 

170. For the past five years, I have not had that concern.

179. I do not have many students that use AAE. Verb tense is more of a problem with some of my 
African-American students as well as low socio-economics. They know not to use slang in 
their writing. 

188. We are a rural area and have no African Americans to speak AAE.

225. I do not have students who speak non-standard English, but if I did, I would urge them to 
correct their speech so that it fits the norms of standard English.

235. In my suburban high school with only about 8% African American students, the African 
American students already know the standard English.  I think that my making mention of any 
differences in language usage among my hispanic or African American students is a way of 
sorting them out from everybody else which I will not do.  I treat everyone the same from the 
first minute and try to model that the articulate use of one's language is the means of acquiring 
power.   While I discuss the difference and appropriate use between formal and informal 
usage, I am not going to ever go beyond those two levels.  To do so, opens the proverbial can 
of worms and gives anyone speaking a form of the language a kind of empowerment that is 
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false and ultimately misleading.
239. The more they practice English, the faster they'll learn

246. I haven't experienced the use of AAE in my classroom.
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Appendix G 
Semantic Feature Analysis: Open-Ended Question 2 

 
Question #2: How should teachers model code-switching in their classrooms to bridge the 
gap between AAE and standard English? 
 
Themes:  
Model by Using AAE/non-Standard Language & Code-Switching 
Correction and Model/Expect Standard English Only  
Use Literature and Other Resources 
Role Play with Examples and Analogies 
Need More Assistance/Info on Teaching Code-Switching  

Model by Using AAE/non-Standard Language & Code-Switching 
1. Teachers should also be permitted to code-switch.  When speaking informally, teachers should 

be allowed to speak in their non-standard dialect.  When speaking formally, teachers should 
model standard English. 

5. Teachers should instruct in formal English language and further explain in a less standard form 
of English for students who do not understand the formal language.

6. Using the incorrect speech or writing to show the correct way

9. I guess I actually use this already.  I often tell the family story to the whole class when I can tell I 
have several students with dialect issues.  I talk like my family talks, then come back to the 
classroom setting and standard English.

18. * Discuss the difference between speaking and writing as well the difference between speaking 
within informal situations (with friends or family) versus formal situation (job interviews or school 
presentations). However, teachers, themselves, should model standard English in daily lectures 
and discussions.  Though using some informal language would also be appropriate as long as 
a distinction is make between the two.

19. I sometimes use AAE to talk to my students and they find this hilariously inappropriate.  I do this 
to show that they have a pre-conceived expectation of how I should address them. 

21. Think aloud in colloquial speech, but then write in Standard English when modeling. 
30.* Explain and model their own use of different language registers and levels of formality. Ask 

students to identify when they switch "codes" while speaking and writing in class. Make it 
something that everyone does not just AAE speakers.

32. Discuss it and model not just AAE but also other "codes."

34. Speak both languages - address meanings in both languages - talk about differences and 
similarities 

39.* Teachers should show model code switching regarding the use of AAE because you want 
students to understand that their use of it can’t always be used in the regular workplace as well 
as showing them that using it in the classroom is unacceptable and can be corrected.

47. I try to explain to students that we all have what I call a "utility" language that we use with family 
and friends, and, occasionally, I demonstrate my "utility" language to emphasize that no one 
speaks standard English correctly 100% of the time.

57. It may be appropriate to demonstrate so that students can correct their speech patterns so they 
make a better impression when interviewing for a job or college entrance. 

58. The teacher should speak, write and help the students experience the transitions/diversity.  
Also, it should be explained the purpose of doing so and experiencing both AAE and standard 
English. 

60. Teachers should discuss with their students the difference between speaking in formal 
situations and speaking at home or in peer groups. Teachers should make the students aware 
that almost everyone, even teachers, code-switch.

71.* Examples, personal experience (which might not be with AAE and standard English, but which 
show how users adjust language based on situation, audience, and purpose) 
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73. I would allow AAE in informal situations and during class discussion.

74.* Effective teachers are familiar and able to shift back and forth between all forms of informal 
communication. Simply by connecting Chaucer to Kayne's Gold digger, lets EVERY student 
know that I'm familiar with what matters to them. Of course, tell Kayne that a white lady is 
quoting his song and I'm sure he'll try to upstage me too.

76. Yes! 

77. I use slang in teaching, but point out that it would not be appropriate in a formal essay.

83. Teachers should be completely honest and own up to the fact that most of them who teach in 
these particular states have a variation from standard English as their home language.  They 
also should spend adequate time explaining impact being able to code-switch can have on 
future progress. 

86. By modeling the code-switching themselves, switching from one mode of language when 
relating a personal anecdote to another mode when discussing academic matters. 

90. Perhaps model code-switching in their own lives with stories and examples 
92. Teachers can use AAEV when they address the student on a personal level outside of the 

classroom to support its usefulness.
96. I think it’s important to teach both slang forms of communication (this helps kids relate) as well 

as more formal dialogs.  It exposes them to both worlds we live in--vernacular and scholarly.  
Both have merit and both shape a well rounded communicator.

108. I code-switch from standard English to my native language (Rural Country English) all the time. 
I think it's a healthy activity that, if nothing else, points out the difference between my relaxed 
"homespeak" and the more formal standard English that my job requires. 

119. Teachers should be able to code-switch themselves.  I don't know that common sense can be 
taught to bridge this gap.  I think individual schools should address this in-house.  Each 
demographic has its own code and community values.

123. As I wrote before, I don't treat AAE differently from any other dialect. I model how in a casual, 
nonacademic setting, I might use a particular form of non-Standard English communication, but 
in a formal or academic setting, I can communicate the same message using Standard English. 
I teach STAMP awareness (setting, topic, audience, medium and purpose). 

125.* When I discuss diction, I use slang terms applicable to my race/heritage/culture (like you'se) 
and elicit other examples. 

130. By modeling it themselves or showing a video and then asking students to do it in front of the 
class. 

134. We could have different days or time periods in which AAE along with other English variations 
is allowed to be used in the classroom. Or, when a teacher sees a student outside of his/her 
classroom, he/she could use an English variation to converse with the student. 

138. I commonly switch between Southern English and academic English to make the point.  I have 
students translate from one to the other.

145. I model code-switching in my language and written work.  I frequently use slang and cliches 
when I speak, but all written documents are in correct grammatical English language.

146. Typically, I use many "slang" terms when discussing concepts in class.  For example, when 
discussing a character, I might say that he/she treated another character "janky."  Then, when it 
is time to move to formal essays, I explain that slang terms have no place in formal writing, 
much like sweat pants, although comfortable, should not be worn at a funeral. 

149. I do it all the time when I employ common slang in speech and then employ standard English in 
writing. I also discuss the importance of effectively reaching a target audience. 

154. I always over exaggerate my own accent and dialect to point out that I am not perfect, but show 
samples of my own writing to show them that I know when to switch.

159. I misuse language intentionally occasionally, which gets their attention. 
160. model differences in casual conversation and more formal speaking

164. I may actually use AAE or informal language to explain an aspect of standard English and I my 
students will actually understand it better. The reality is that both are okay depending on the 
situation you are in. 

169. Teachers can talk privately with students using AAE that the students understand, but practice 
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standard grammar before a group to show that standard grammar is expected in most settings.
173.* We use various modes of communications, and students are taught to use slang, informal 

language and formal language depending on the assignment. Poetry, journals, and informal 
discussions warrant less formal language.

182. only teachers adept in all types of language diversity and history should model the languages. 
Teachers should use any method of code switching or discussion of AAE if they do not 
subscribe to culturally relevant pedagogy, otherwise they risk further alienating students from 
English content that is already oppressive. 

186. Discussion about word choice, origin of language, syntax, need for "Formal Register" in  
society. 

190. Become familiar with AAE and emphasize through modeling the need for both as dictated.

192. It should be demonstrated as a natural process.

196. When speaking casually, I think it is okay to use mild AEE.  However, when I am formally 
teaching, I use standard English.

203. Use AAE with students during "informal" talks, present scenarios where they are expected to 
speak/write standard English 

210. Whenever I use slang, "kid-speak", or any non-standard English expressions I often use body 
language, such as hand-quotes, to show that I am doing so. Then I immediately switch back to 
instructional mode and speak using standard English. Teaches have to model the language we 
want our students to speak so I think it's appropriate to be clear when we use non-standard 
speech that we are doing so deliberately.

212. Teachers could speak in dialect and then translate.

217. I try to code-switch myself.  My own speech contains bits of AAE, as I am a verbal chameleon 
and tend to unconsciously mimic those with whom I spend the most time.  Sometimes AAE 
slips into my speech outside the classroom and it's embarrassing.  People look at me like I am 
ignorant. 

224. That's only in cases in which sts don't understand what has been said, and the teacher looks for 
the equivalent in their language.

230. When appropriate, I use idiomatic and colloquial expressions to develop rapport and interaction
with my students.  At times I will purposefully use non-SAE language to stress important issues.  
Students will frequently take notice when their English teacher doesn't "speak right." 

 
Correction and Model/Expect Standard English Only 

16. Teachers should not speak in colloquial terms with students.  Teachers are professionals, and 
as such, should speak with professional speech. 

23. Code-switching is bogus and undermines American citizenship. Even naming something AAE 
or Ebonics or code-switching seems to add an approval of these things that they do not 
deserve. Fragmenting American culture along such lines is racist and threatens the progress 
of Blacks economically as well as politically. Allowing AAE kids to learn and practice a non-
Standard English is paternalistic, as if they are not smart enough to learn the real thing. I voted 
for Obama and marched with MLK.

26. I would think the same way that whites do with "redneck English" in our community. The 
concept is the same. 

28. Teachers should encourage students to answer the teacher in the clearest way possible.  
Some teachers will have issues understanding AAE, as they would any language other than 
standard English, but can encourage their students to answer clearly.  If not, or if the student is 
unwilling (which happens), then the student should be prepared to be considered wrong.  
There is a cultural line involved in the jobs of teachers and preparing students for the 
American culture (as distasteful as it is sometimes) is part of that job. 
 

37. I think teachers should be willing to correct their own English as well as allowing students to 
correct them as well. 

39. Teachers should show model code switching regarding the use of AAE because you want 
students to understand that their use of it can’t always be used in the regular workplace as well 
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as showing them that using it in the classroom is unacceptable and can be corrected.
42. I can't "model" AAE or code-switching but I regularly remind students that context dictates 

tone, dialect, formality etc 
49. Teachers can use demonstration methods and can model proper English in the classroom.

59.* 1.  rephrase in 
standard 
English when 
possible 
 
2.  Use 
prompts such 
as:  Think 
Tavis Smiley--
how would he 
say it?  b)  
Does that 
sound like 
Pres. Obama 
would say it?  
c.)  Think about 
how a text 
book author 
would write 
this--does it 
look right?  
sound like a 
text book when 
you read it 
aloud? 
 
3.  How could 
you change 
that 
(writing/speaki
ng) to make 
your English 
teacher give 
you an A?  

 

65. There shouldn't be any code switching for any one in an English classroom or otherwise.  The 
primary language in America is English. Switching back and forth would only confuse the 
student(s).  It demonstrates and promotes indecisiveness or uncertainty. 

67. I'm not sure I understand what this exactly is. I teach literature. When a student, ANY student 
speaks inappropriately, I correct them.

68. I model by restating AAE in SAE verbally for all the students to hear.

84. DISCUSS-BUT NOT PROMOTE- IT

85. they shouldn't

87. Not sure they should.  Other than giving personal examples, I think teachers should always 
model standard English. 

89. Correct students when they speak incorrectly.
 

91. Be sensitive to the needs, culture and history of students and do not be condescending, 
disrespectful nor mean-spirited when redirecting a student to use standard English. There is 
no place for embarrassment and students should feel that their cultures and values are 
respected. Teachers should be sure to point out that standard English is a requirement for 
success and people may speak how they want in the comfort of their cultural settings.
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93. This has not been a necessity in my classroom.

95. speaking and writing for student use should be checked to make sure students are exposed to 
standard english. 

97. Teach standard English and discuss the differences.

98.* Explain that for corporate success students must speak and write in standard English and 
provide examples. 

99. They should speak to their students in standard English and tell the students the same is 
expected of them. 

101. Teachers should model standard English in their classroom.

102. rephrase AAE comments in standard English without necessarily commenting 
106. They shouldn't. 

107. Coming from a more rural background, I would always just say that there is school language 
and home language.  I also encourage them to maintain their home language as a part of who 
they are. 

109. This is not a code issue. You are trying to justify something that school districts around the 
country have already discredited as valid language study. 

110. Teachers must illustrate the importance of speaking and writing correctly.  AAE (i.e. slang) is 
not an appropriate written or spoken language, nor is any other form of slang an appropriate 
written or spoken language.  Teachers must be able to model appropriate speaking and writing 
in order for their students to be exposed to it.  Usually, my students know when they have 
spoken incorrectly - all it takes is me repeating exactly what they said for them to hear the 
disconnect.  They then correct themselves and we go on....

111. by modeling the correct format of the sentences and remind that the language is appropriate 
for different situations 

116. AAE should not be acknowledged as an acceptable language for the classroom or workplace.

120. Student work (anonymous) 
127. Teachers model correct speaking.  I repeat what they say and I say it the correct way.

128. Teaching proper grammar, spelling, and punctuation

131. They should not. 

132. As stated above.  Make kids aware of dialect and appreciative of it rather than judgmental 
about it.  To me, doing this makes it very easy to correct a kid or tell him or her the correct way 
to say something without offending them.

133. They should not. 

135. Modeling is integral. 
139. Just by speaking correct English at all times, and discouraging any other variation of standard 

English  
 

142. Every time I use respectful non-standard English to make a point my students call me on it. 
They expect perfection from an English teacher.

147. Why can't we all use standard English? Our country does not readily accept people from 
foreign countries who cannot speak English! Why should a sub-standard from of English be 
accepted from people who are born and reared in the United States? It is disrespectful, in my 
opinion. 

152. Teachers should use standard English in the classroom and for formal writing assignments.  
AAE should be accepted in casual discussion and journal writing.

161 I often let students know that it may be appropriate to use AAE when speaking to their peers, 
but make it a practice to do otherwise when addressing teachers or other individuals.  They 
should know when it is or isn't appropriate to use AAE 
 

162. Model the language at all times and make corrections to students' oral language as well as 
written language. 

168. Only speak standard English in class, and let the students know that every setting is not 
appropriate for AAE. 

171. I ask them to look at the pattern of "mistakes" they are making and to use a chart or other 



 

156 
 

memory device to aid them. I also allow corrections on most writing.
175. Standard English should be the primary language; code-switching has limited use in the 

classroom. 
178. Teachers should model appropriate language at all times

179. Teachers should speak only standard American English.

181. mini-lessons and constant editing of writing

185. Students can be asked to rephrase information in a different format.

187. I don't feel doing so is my responsibility, at least not at the high school level. 

188. Don't accept it in written work or verbal communication.  Model only standard English in 
anchor papers or explanations.

191. Teachers should not model code-switching.

194. By embracing the concepts formed within AAE and modeling that concept with standard 
English. I also may encourage the use of standard English by asking if there is another way to 
phrase something. 

198. Teachers should be expected to use correct English as models for all students. 
201. provide explanations and guidance for formal language 
211. I consider AAE, as you're describing it, as a foreign language. Students should be encourage 

to drop the AAE and switch to standard English.
214. Tell them to stop. 
220. No--maybe in schools in urban areas where there is such a high density of AAE that 

understanding of standard English goes begging.  It is not the case of the school I teach in in 
Tennessee nor was it the case in the school that I taught in Ohio (with about 9% African 
American) for 33 years. 

221. Reinforcement of Standard English just like ESL students.

227. Like not wearing a pair of baggy jeans and a bandana, or wearing old ragged tennis shoes and 
a dixie t-shirt... either race vs. wearing a school uniform, students should think of the first 
meeting/impression of speech with someone as a likewise professional opportunity. 

233. the same way they would between slang/colloquialisms of other ethnicities, cultures, regions, 
etc. 

235. By validating the languages and the variations of languages spoken by students and 
explaining that the language in class is not better, but is needed to gain upward mobility 
currently. 

236. You don't.  Is this being done when you take Spanish?  I teach English like I would teach any 
other foreign language, and they adjust.

238. I tell them that there is a difference between informal English (AAE, slang, texting lingo) and 
Formal English, and that formal English is what we are striving to learn and use for future 
career success. 

 
Use Literature and Other Resources 

2. Stress the important of recognizing who your audience is when speaking or writing.  We do an 
entire unit on formal and informal language.  Dialect and slang are also covered in some of the 
literature. 

7. Using literature with AAE dialog is helpful in addressing this issue, but it is easier to just 
develop a good rapport with the students so that comfortable conversations can take place.

8. Through literature and writing

10. Teachers should always use standard English as a modeling tool when engaging with 
students.  However, teachers can use teaching materials to show students that AAE and 
standardized English can both be used as ways of communication.

11. Encourage students to think about WHY they are writing. There are or can be different 
'languages' for different purposes.

12. Through use of texts which model both. We have a classroom discussion about AAE through 
Harper Lee's "To Kill a Mockingbird" and how Calpurnia switches between her two 
environments. 
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13. Use examples from literature to show the difference

17.  When I discuss dialects and formal vs. informal English, I give examples of how one speaks 
differently in different settings.  I often use references to Southern dialects so that white 
students don't get the idea that non-standard dialects are something that only African-
American people use.  I also use examples of differences between British, Australian, and 
American dialects. 

22. In oral and written language, on active boards and in any media source. 
25. There are plenty of books and writings that demonstrate variations in dialect, vernacular, and 

syntax that offer great teaching opportunities in switching language as well as rewriting 
standard English into AAE. 

29. Students should explicitly be taught when standard English is expected.  For example, 
presentations should be standardized, while discussions and seminars are a freer format.  The 
same is true for writing.  Opportunities for informal writing activities should be allowed in AAE, 
while formal essays should be standardized.

33. We code switch when we banter with our students. We point out code switching in the 
literature we teach--such as Twain, Hurston, etc.

35. I know we have stories by AA writers that include AAE and I always make sure to include 
those as well as the standard English stories. The students of all races seem to enjoy them a 
great deal. 

36. Explicit discussion of sociolects, varying public personas, and explanation of their own 
experience of the home language / official language divide 

44.* Show clips of different situations in which code switching is required.  Role Play, Think Aloud.

48. One approach I've used was a chart comparison of different social and environmental 
influences on standard and non-standard language.  This approach equates the standard and 
the equivalent in AAE.  The code-switching should never be insulting or degrading to AAE 
students. 

51. Whether in literature or in creative writing, students should and are (in my class) able to use a 
variety of dialects. They are encouraged to do so for self expression, realistic writing, and 
ultimate creativity. 

54. Make it fun!! Show differences from various areas of the country: dialects, Gullah, Creole, etc.

55. Because, I am a literature teacher, I use the different literary pieces to point out dialect and 
colloquialisms. An example of this is the short story, "Marigold's." The writer is a black female 
from Alabama.  The story is somewhat autobiographical and tells of a time when she is a 
young child.  Her child voice is full of the dialect of her surroundings but as a writer she utilizes 
standard English to tell the  story and only the dialogue between the characters is reflective of 
the local color. Another wonderful writer to do this with is Mark Twain in The Adventures of 
Huck Finn.  We examine the dialect of both Huck and Jim and the standard deviations from 
standard English. 

63. I use my "bellwork" as a place to point out many of our (even I do it) errors - and specifically, 
how the students (somewhere along the line) have been taught to write things the way that 
they sound (which isn't correct). For example, the contraction "should've" is often written 
"should of", which doesn't make any sense. Then there are the more common errors - 
cause/cuz/because, you/u, etc.

66. Maybe "translate" a sample of work in front of the class

70. I've seen a chart used effectively: sort of a "when you write this, remember to do this instead" 
two-colum chart. I'd use the overhead to show some nonstandard sentences and ask the 
group to "code it up" to standard as a class participation activity. We also discuss, so there are 
no misunderstandings, that there is a time and place for all kinds of jargon and dialect---not 
just AAE---and part of mastering good communication skills is knowing which voice will be 
most effective or accepted by the recipient/audience. One thing that opened my eyes and has 
helped me in communicating with my AAE speakers/writers is that there are really only about 
six nonstandardizations. This makes the kids feel less intimidated about the process of code-
switching and also helped me put their "errors" into perspective. Rather than red-inking one of 
their pieces, I can simply circle numbers referring to which nonstandardization has been 
applied (eg, "My grandma cook the best meal on Sunday" or "Tarean said he love her very 
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much"). Instead of thinking that these students' work was rife with errors, I now know that there 
are just a few gaps that are sometimes numerously applied. Being able to discuss this openly 
with my African American students (and even some Hispanic and white students who have 
picked up on the dialect) has really cemented my relationship with "my kids." We can have a 
judgment-free conversation in which the students do not feel that some middle-aged "white 
lady" started telling them that they---and everyone in their family and neighborhood---"don't 
speak right." Our conversations have opened up an avenue of mutual respect, discussion 
about language as a tool, and an introduction to some of the best literature out there. I can 
also model for them that if they took a piece of poetry by Langston Hughes ("Mother to Son," 
for example) and code-switched it to standard English, all the flavor of it would be removed. 
Lessons such as this validate their personal forms of expression while, at the same time, 
letting them know that there really IS a "code" that is spoken by those who could, in theory, 
prevent them from rising within their fields as educated adults. It IS important for all of us, no 
matter the dialect, to be able to present ourselves in the way we most wish to be seen, to 
achieve whatever our ends are during each communication, and to be able to perform well in 
life while still remaining very much ourselves.

74.* Effective teachers are familiar and able to shift back and forth between all forms of informal 
communication. Simply by connecting Chaucer to Kayne's Gold digger, lets EVERY student 
know that I'm familiar with what matters to them. Of course, tell Kayne that a white lady is 
quoting his song and I'm sure he'll try to upstage me too. 

76. Students already code-switch based on their surroundings- teachers merely need to point this 
out. Students use different language with their parents, their friends, and their teachers. It can 
also be discussed using the way students text. 

78. We read some works, such as by Zora Neale Hurston, which rely heavily on AAVE to 
communicate character and voice.  We talk about the language, and relate it to the students' 
own methods of altering their speech (friend-talk vs. teacher-talk).

79. In the past, I have used music to bridge the gap.  I provided appropriate rap lyrics, and the 
students had to rewrite the lines in Standard American English.  I currently do not address the 
issue because my African- American students are able to switch from AAE at home to 
Standard English in the classroom.

80. Yes.  That's what has worked best for teaching grammar (specifically subject-verb agreement).

94. I do think that readings used in the classroom could be helpful.  I think that teachers, like me--
white middle class--have a hard time knowing how to bridge those gaps at times. 

105. By reading authors such as Zora Neale Hurston to discuss time and place for different types of 
language. 

112. Teachers should incorporate various works of literature representing colloquial English - not 
just one dialect or another. 

115. literature 
122. Teach dialect in literature. 
129. vary writing assignments, use of speeches, printed media, etc

148. We sometimes discuss the way a character is defined by his or her speech.  In the 1960s film 
version of Of Mice and Men, for example, all of the vulgar and profane language has been 
removed.  The characters, therefore, are not authentic as Steinbeck presented them.  We 
sometimes discuss the way one character would express an idea as opposed to the way 
another character would express the same idea.  Changing audiences is another way to 
examine the way that a character, or a person, might alter his or her language, depending on 
the circumstances and the desired outcome.

150. Paraphrasing, use creative assignments allowing students to use AAE with an understanding 
of what they are really saying

153. Teachers should model this when teaching literature like Their Eyes Were Watching God or 
The Adventures of Huckleberry Finn, which use southern dialect or AAE. 

156.* Film, writing examples, and speaking examples should be examined to discuss audience and 
awareness of situation. 

163. Utilizing slang examples in literature and everyday life (not just AAE English, but slang 
common to other cultural groups as well)
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167. dialogue within a story or language in an autobiography

170. Educators should allow students to write short stories in their own dialect.  Moreover, teachers 
should allow some creative license when writing poetry or fiction.

172. Through and by example - especially when AAE is in print when the class is reading - address 
the changes needed and use standard English when doing so often

173.* We use various modes of communications, and students are taught to use slang, informal 
language and formal language depending on the assignment. Poetry, journals, and informal 
discussions warrant less formal language.

177. Show the video, Do You Speak American? & have a class discussion. 
183. Using text as a starting point for discussing context

184. It is difficult for a teacher who is not African American to model this speech pattern. Listening 
to other African Americans and reading their writings would help to model. 

189. I'm not sure how to "model code-switching."  We do discuss Calpurnia's ability to do it in TO 
KILL A MOCKINGBIRD. 

205. Teachers must be very careful not to appear to be unauthentic. So, if there are a variety of 
speakers of languages within the classroom, the teacher can call on the various speakers to 
express themselves as if they were at home. In this way, students will be exposed to a variety 
way of expressing the same thought while the teacher points out the way that is most 
acceptable in formal and informal settings. The teacher can also use examples from literature.

215. Literature which uses this type of language is a great way to begin a discussion about when 
AAE is appropriate. The characters' backgrounds, education, etc. can all be addresses.

216. Literature of various kinds can demonstrate how any type of language is valuable within its 
context, while also showing students that unfamiliar manners of communicating can be hard to 
understand, thereby showing the necessity to use language appropriate to whatever situation.

218.* The teacher should model it by giving concrete examples. The teacher should show literary 
examples. The teacher should show real-world informative texts and/or media sources that 
use both Standard English and AAE successfully.

219. I tend to use the adage, "There is nothing new under the sun."  Using literature from Chaucer, 
Donne, Shakespeare, to Milton pointing out those examples which are common social ills then 
and now.  By using the students' vernacular, it makes the literature more relatable and 
understandable. 

223. Use literature 
237. By using examples from reading and writing text

 
Role Play with Examples and Analogies 

3. I use the example of a chest of drawers. Just as the upper drawers have more nicer clothes for 
more formal situations we use different levels of formality in our language for different 
situations. (Just as you don't wear the same clothes to church that you wear to mow the yard, 
and you shouldn't use the same language in church as you use in the football locker room).

4. I think humor is a great avenue....I point out that Eddie Murphy (et.al.) uses AAE but it makes 
him no less intelligent than his acting silly in movies makes him less intelligent.  There is a time 
and place where AAE is not only appropriate but necessary.

14. Discuss scenarios of various situations where AAE and standard English are expected

15. Give examples

18. Discuss the difference between speaking and writing as well the difference between speaking 
within informal situations (with friends or family) versus formal situation (job interviews or school 
presentations). However, teachers, themselves, should model standard English in daily lectures 
and discussions.  Though using some informal language would also be appropriate as long as 
a distinction is made between the two.

20. They should role-play with their students.

24. Intended audience is an important part of communicating and getting one's ideas across. 
Showing how different intended audiences affect not only writing style but also content makes 
students aware of the need for both standard as well as non-standard English 
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27. Interviews. For example. Activities that use both

30.* Explain and model their own use of different language registers and levels of formality. Ask 
students to identify when they switch “codes” while speaking and writing in class. Make it 
something that everyone does not just AAE speakers.

31. Teachers must acknowledge that code-switching presents an opportunity to acknowledge and 
validate an authentic English dialect while explaining the necessity of selecting appropriate 
voice for audience and purpose.

38. I think we can do this with standardized testing, and we also do it through role play at school.

43. I believe the best way to model code-switching is through examining intended audience and 
author's purpose. There is a time and place for everything, but in order for students to succeed 
at the college and business level, they must be able to recognize that.

44. Show clips of different situations in which code switching is required.  Role Play, Think Aloud.

46. Demonstrate the importance of audience and situation; show my own ability to adjust language 
based on surroundings and situation

50. Diffentiate how AAE is utilized in the career world

52. Identifying the fact that different circumstances require different actions is the way I model.

56. Explain the corresponding standard English to AAE and ask students to share the meaning of 
unfamiliar expressions. 

59.* 1.  rephrase in standard English when possible
 
2.  Use prompts such as:  Think Tavis Smiley--how would he say it?  b)  Does that sound like 
Pres. Obama would say it?  c.)  Think about how a text book author would write this--does it 
look right?  sound like a text book when you read it aloud? 
 
3.  How could you change that (writing/speaking) to make your English teacher give you an A?

61. Relationships have to be built prior to modeling; my strategy is to ask the student to restate 
AAE verbage as if he/she were addressing a VIP such as President/Governor, etc. 

62. We should share examples of people speaking differently for different purposes.  This shouldn't 
just include AAE because we don't want kids to think that's the only "different" language in our 
community.  We should use examples of people with special vocabularies; members of the 
military, teachers, politicians, southerners, northerners, college students, etc, each have a 
special set of knowledge & words that aren't appropriate for every setting. 

64. I give examples of dialogue of the speaker reflecting characterization

71.* Examples, personal experience (which might not be with AAE and standard English, but which 
show how users adjust language based on situation, audience, and purpose) 

76. Share how they speak differently when not in front of students, their boss, friends, etc.

81. Teachers should explain to the students which situations are appropriate for AAE and which are 
appropriate for standard English.

88. Teachers should familiarize students with and help them to identify the environments, settings, 
surroundings, or situations in which both AAE and standard English are appropriate. 

98.* Explain that for corporate success students must speak and write in standard English and 
provide examples. 

100. Give them an assignment in which they tell the same story twice - once the way they would tell 
it to their friends, and another in the style they would use if they had to explain this to the 
principal. 

103. Mini - Grammar lessons 
Bell Ringers (Sponges) 
Role-Play 

104. Discussions about the importance of the skill of code-switching should be discussed.  It is not 
important to eliminate a code...just add to them and practice the literacy of switching between 
them based on which environment one is in.

114. The best way for me is to have the students make judgments themselves about situations.  I 
give them scenes they have to act out, and we as a class discuss how to make situations such 
as these more effective.  For example, one scene may be an interview where the person uses a 
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form of AAE speech and another may be a person impersonating a character on a talk show.   
This provides dialogue between the teacher and student as well as an opportunity to offer 
suggestions for change and improvement.

117.* 1. A teacher's stance must be one of acceptance and inclusion. Instead of saying, "That's 
wrong; don't say that," a teacher should ask, "There are situations where that statement would 
be most appropriate, but how can you use standard English to get that same point across to a 
different audience?" 
 
2. Focus on the audience. Have students write or create a skit where they'd deliver a message 
one way to a group of their friends, a different way to a group of senior citizens (who can't 
connect to some words due to the generational gap), a different way to a group of college 
professors or potential employers, etc. 
 
3. Have students do a three or four-minute teacher shadow. Stand in front of the room with the 
teacher and repeat the teacher's statements in a more age, cultural, or ethnically-appropriate 
way.  
 
Bottom line: Do anything that does not present the learning of language in an "I'm right; you're 
wrong" manner. 

118. Use examples of what is expected out in the "REAL" world

124. Teachers should give examples, both oral and written to show students alternative methods to 
their speech. There is a difference between "talking" and "speaking"

125.* When I discuss diction, I use slang terms applicable to my race/heritage/culture (like you'se) 
and elicit other examples. 

126. Display the variations in tone when speaking to persons of various relation to the student.  For 
example, I display to my students the way I would address our principal if I needed help, and 
then I take the same problem and show the students how I would address it with my best 
friends. 

136. Yes. Again teaching the relevance of standard English in the work place and higher education 
arena helps the students switch platforms. Allowing AAE in writing and speaking gives 
credibility to their culture and homelife.

140. Use examples of public speaking for television newscasting.

141. We use real-life examples & talk about how we could say them to a boss, pastor, or teacher. I 
use examples from my childhood (I was raised in the city of Chicago) and my husband's 
(Appalachia) to talk about words or phrases (bubbler instead of water fountain, youns instead of 
you) that we wouldn't use in talking to people outside of our family or immediate circle of 
friends. 

143. Show the difference between how people write and talk.  Example--Frasier. 
155. Display usage variations by language task needs

156.* Film, writing examples, and speaking examples should be examined to discuss audience and 
awareness of situation. 

157. Discussion of language use in various venues

158. We can present several situations and ask students which language would be more 
appropriate. 

166. I am not sure what code-switching is, but I think I would role-play different situations. 
180. Discuss appropriate language use for a variety of audiences or situations, ask students to 

identify standard English alternatives to cultural vernacular.
193. Use examples of how we speak and reflect upon the accepted dialogue while correcting it 

referencing various dialects when compared to universal English and reminding students that 
all people speak variations of grammar based on casual and formal situations. 

195. I don't model code-switching, but I do point out that students can and should use different 
modes of speech when dealing with different people (i.e., when speaking with friends, family, 
teachers, etc.).

197. Ask them which language is acceptable in which settings
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199. Be vulnerable enough to acknowledge their own use of a specific dialect or language.  Specify 
oral and written assignments where "other" is acceptable and other assignments where only 
SAE is accepted. 

200. Role-playing 
202. As a whole, I believe that this should be done by acting out different scenarios when teaching a 

lesson on "code-switching." Otherwise, teachers should always model standard English.
204. Restate, or do think-alouds; double entry journals; role play

206. Students need to understand that how they say things in the school yard differs from a formal 
speaking situation.  They must be aware of environmental clues and markers. 

207. Discussions about how writing (or speech) differs based on purpose

208.* By emphasizing considerations of audience and purpose, I model the language and syntax I 
would use in communicating with my 5-year-old vs. what I would use to address the faculty in a 
formal meeting.  From there, modeling can branch out to include other languages and when it is 
appropriate to use each. 

209. Role-playing 
Skits 
When teaching formal and informal writing

213. have students write and paraphrase examples into standard English.

218.* The teacher should model it by giving concrete examples. The teacher should show literary 
examples. The teacher should show real-world informative texts and/or media sources that use 
both Standard English and AAE successfully. 

225. Teachers should use class discussions and reflective writing assignments to help students 
understand the importance of evaluating and adjusting to different audiences in their speaking 
and writing. 

226. Practice with a capable child and demonstrate for the class.

228. Role-playing various situations

232. Use some simulated situations.

234. Show and explain to students that you use a different language outside of the classroom, but 
that standard English is business world English. Everyone uses it at work to survive. 

 
Need More Assistance/Info on Teaching Code-Switching 

41. I'm not sure that teachers should.

53. How can I model code-switching when I speak correctly????

69. Fascinating idea: I wish I had more training/ knowledge on this subject. 
72. Don't know 
113. I don't know what code-switching is.

121. I never thought of it. 
137. Never heard of. 
144. not sure and would love to know

151. Not sure? 
165. I do not know what that is. 
174. N/A 
222. N/A 
229. (Blank Response) 
231. I don't know. 
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Appendix H 
Semantic Feature Analysis: Open-Ended Question 3 

 
Question #3: What other comments, questions, or perspectives on code-switching do you 
have concerning language use in the classroom? 
 
Themes:  
View Code-Switching as a Valuable Tool 
Demonstrate Code-Switching; Regular Use of AAE 
Correction and Model/Expect Standard English Only  
Struggles of Students 
Need More Assistance/Info on Teaching Code-Switching 
Other Comments or Concerns 

View Code-Switching as a Valuable Tool 
1. Code-switching is not exclusive to the structure of language, but also to topic selection and 

maintenance (knowing what to talk about, to whom, for how long, etc.).  Code switching in 
all its forms (grammatical, topical) is a skill in and of itself that is valuable and should be 
explicitly taught. 

5. I feel through the experience with my students, that students need to learn how to and put 
into practice switching from standard English to AAE

8. The ability to code-switch is imperative to the success of African-American students.

10. All teachers should address code-switching in their classrooms, so as not to alienate 
anyone. 

11. I think it should be addressed in all classrooms.

12. I believe addressing code-switching is important with the general student population not 
only the African Am students.  Essentially, this is as much of a tool and necessity for 
students who speak a foreign language at home as it is for AA students 

24. We need to be realistic with our students. They must and can learn the difference between 
their slang and standard English if they are to be successful in college and the business 
world. Our students are smart enough to do so. 

38. I strongly feel AAE should be identified, respected, and acknowledged. 

44. 1.  Language is constantly changing and may, at some point, incorporate certain AAE 
terms/words.  
2.  If a student is on the "upwardly mobile" track or working with the public then, yes, they 
need to know how to switch. 

59. I think knowing standard English is very important for future success, but fully understand 
the use of more casual language in non-academic settings. I tell my students that I may 
correct them when they speak incorrectly, but understand. I don't understand when it 
comes to formal writing. It is good for them to evaluate when formal vs. informal language is 
appropriate. 

60. I believe AAE must be addressed in the classroom if you teach students who are not able to 
discern when to use Standard American English on essays, research papers, and 
standardized tests.  If we fail to make the connection to African-American students, they will 
not score very high on tests.

69. Since every American speaks a dialect of of some sort, all students should learn two 
English languages: not only the one spoken at home and in the family and with their peers; 
but also the other, Standard Written English for use in school, in post-high school 
education, and in their future careers.  Their upward mobility depends on it. 

77.* AAE is extremely useful in the classroom.  It is illustrative of thought in a way that Standard 
English is not.  The question is, how do we harness this for our use instead of discount it? 

92. I think it is important to include diversity in the classroom and this means embracing 
differences in language; however, students must know when casual language is acceptable 
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and when it is not. 
96. We need to face this. Students are speaking many different languages, not just AAE.  We 

need to help them to distinguish when to speak properly and when to use their own 
language variations. 

98.* I think code-switching is very difficult for teenagers to do, but I think it is very important that 
we help them learn! We all use it every day....sometimes without even thinking. Code-
switching is vital to success in the "real world."

115. Students need to know when to switch language registers, not just AAE users, but students 
who want to write in text language. They need to be aware of what language is acceptable 
where. 

118. Students are always told that they must be bi-lingual with AAE (which I don't consider) and 
must learn the King's English (standard English) for writing purposes and to be successful 
in college and life.  Once they understand the effects of AAE on their future, they 
understand the importance of knowing when to use standard English. 

124. Students should be taught the value of knowing both AAE and standard English. 

138. Ask students if they see a need for code-switching in our society.
Show examples of how foolish people on the news, newspapers, TV sound when they do 
not know how to code-switch. 

143. Students must first understand the societal expectations and the perceptions that are 
associated with the different languages. Once they understand the importance, I believe 
they should be allowed to switch between the two in various situations depending on the 
audience and expectations. 

145. Years ago I taught students to improve accents and "so called sub standard speech".  That 
is no longer done and we have learned to appreciate the origins and differences in our 
language.  All students --regardless of race etc need to know the difference between 
birfday-birthday, ax and ask and what is considered to be General American Speech.  This 
will help students transition into the working world.

156. Code switching is a valid topic of study. Students should be encouraged to avoid 
colloquialisms of all kinds in formal speaking and writing and encouraged to use it in writing 
assignments that allow for more trendy types of communication, e.g., modern folktales or 
multi-genre assignments that allow for texting conversations, e-mail conversations, 
"Facebook" wall writing, etc. 

158. There is a time and place for certain languages, including text language, AAE, and certain 
types of slang, but the classroom or the work environment is not that place, so students 
MUST be taught the importance of code-switching through role-play, modeling, and 
correction of inappropriate language, whether in speech or writing. 

164. I taught in Paraguay for seven years and I have struggled with another language and 
because of that I am more aware of language and its critical role in identity. 

 
Demonstrate Code-Switching; Regular Use of AAE 

2. My actual undergraduate degree is in speech-language pathology, so I really feel the need 
to stress proper usage of standard English.  I do allow my students to see that I do use 
Black English; however, I do know when to turn it on and when to turn it off. 

4. As a white boy growing up in inner city Atlanta, GA in the 60's, I never really noticed a 
difference in folks.  My parents were not racists and I had many black friends........the MLK 
movement confused me, but educated me to the differences in races and power and 
positions in life.  I've always found that when I talk to black folk, that throwing in a little AAE, 
with humor, and an explanation of where I came up brings a much more relaxed 
atmosphere for conversation and socialization!

7. It is only natural to have your "slang" language with friends/family and your "formal" 
language for more formal situations.  As long as a student knows how to differentiate 
between those two situations, I embrace the idea of code-switching. 

17. I believe that the genre we're using greatly influences whether or not non-standard English 
should be used. Formal essays, letters, and speeches call for the use of standard English 
whereas less formal writing calls for a student to write in the style that is most comfortable 
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for them. 
19. I think language us controlled by those in power- white males. I love to include Ebonics as 

daily warm ups to learn the richness of the language of cultural influence 
20. I actually support the rights of my students to speak their native or natural language, but I 

still encourage them to understand the rules of American English and the way it works in 
the American job market.  Most of the time letting the students know that I can talk with 
them on their level and I'm not going to tell them they're wrong for their type of "swag" 
(short for "swagger" which encompasses clothes, language, walk, etc.), then they open up 
and are willing to play ball with me.  When it comes to writing, however, there is little room 
for understanding that there are simple rules which must be followed in American English, 
including spelling, basic grammar, etc., and without these rules, one comes across as 
illiterate or worse.  I simply have a short talk with them about developing those two voices, 
that are both uniquely them, one spoken and one written (as I have to do myself; trust me, I 
don't speak how I write). 

25. I believe that students should be able to use both languages in their daily lives.  They 
should also be able to use the standard English language to help them communicate with 
the world around them - they should also be able to speak with their peers, family members 
etc. with a language that is comfortable for them as well as knowing the standard language 
for tests, interviews, public speaking and writing.  I do believe that AAE is an important part 
of who they are and the culture they belong to - I also believe that they should be able to 
function in both effectively.  A school or teacher should not strip a student of their culture 
and their language to fit the norm in society.  I believe language is as much a part of who a 
person is as their DNA.  I, hopefully, encourage my students to use the appropriate 
language to fit the situation.

37. Whether the language in question is slang, AAE, chat language, or one of the many foreign 
languages incorporated into the classroom, diversity is upheld and celebrated; however, it 
is understood that there is the concept of writing and speaking for an audience. It needs to 
be understood who that audience is and how to play the game to succeed. That is a life 
lesson learned by every one of us.

40. I think it is important for students to know that we each, even teachers,  have a language 
with our family and friends which is different from our language with the rest of the world 
and that it is fine. I do not believe we need to single these kids out, nor do I believe we need 
a separate classroom environment because of it. Everyone should have the same 
standards and goals in the classroom. If we choose to ignore or gloss over these 
irregularities we are doing an injustice to the child. We are saying to these students, you 
can't measure up, so we will create a new language for you.  This is the absolute wrong 
message to send to these bright young minds. Modeling and coaching can also have a very 
negative effect if not done properly. In order for a student to be inspired to learn and adopt 
standard English, I let my students know how proud I am of them and how much I want 
them to have the best the world has to offer. I will use   Americans of African descent as an 
example to what my students can aspire to. Martin Luther King is a fine example of what 
can become of a man who has mastered the art of persuasion, utilizing standard English.

74. Depending on the assignment and the circumstances, a student's use of AAE in the 
classroom may or may not be addressed by the teacher.  Sometimes simply writing or 
speaking about an idea or concept is important enough that teachers should not devalue 
the response by correcting grammar.

93. We also discuss status-marking errors and the need to possess "casual" and "formal" 
language options. 

99. Allowing the students to see and hear the proper / improper usage so they are enabled to 
become more proficient speakers and writers.

101. American English - particularly Southern English - is a rich language with many nuances.  
AAE is a part of that.  There are times that language is like jazz, a messy amalgamation of 
multiple influences.  Sometimes it works, and sometimes it doesn't. Other times, we need to 
play it straight it 4/4 time with a clear melody.

123. I think that it would be a great method in elementary schools and primary schools. I do not 
think that we train in code-switching here, but I do use that language with the students so 
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that they will understand that we all code-switch according to the situation we are in.
146. I personally support the use of AAE, but believe standard English should be taught--like 

learning 2 languages. 
 

Correction and Model/Expect Standard English Only 
13. I run a relaxed, tolerant (I hope) classroom, but I expect a higher level of formality for written work, 

and they are comfortable with these expectations.  I tell students that some people expect because 
I am an English teacher that I will edit their e-mails or Facebook statuses.  I share that I speak and 
write differently around friends and family than in the classroom and that they should too.

14. It is important to teach/speak standard English because of the expectations of higher learning.

15. This kind of dialect unfortunately in a conflict in interest in NCLB.  There is no longer any room for 
diversity even though the schools preach it.  The educational system is hypocritical, wanting to take 
the best from both constant testing and practicing diversity.

18. I think that all students (regardless of background or ethnicity) should be taught standard English, 
but, at the same time, the language diversity should be respected and tolerated in more casual 
circumstances in the classroom.

29. AAE is constantly used by our African American students but in the end, this is a Caucasian society 
and the use of proper English is what is going to propel our students. 

30. I think AAE should be respected and preserved, like Spanglish, as a cultural phenomenon that 
contributes to identity, but I strongly believe that all students should be taught and held accountable 
for standard English, especially for professional purposes.

34. I think most English teachers in most settings will encounter similar difficulties, even if it's not 
specifically AAE.  The vast majority of students bring their own slang, background, and culture to 
their writing, so we must continually guide them toward more refined language for academic writing 
situations. 

35. I try to make my students comfortable with the fact that we all make mistakes in speaking correctly 
and that no one is perfect in any phase of life -- including the way we speak.  I also explain that we 
cannot write like we speak except when we write dialogue.  I really stress that when one interviews 
for a job with someone they do not know personally that they should want to impress the 
interviewer with their knowledge of the English language by speaking as correctly as possible and 
writing as correctly as possible.  This means that they should not be pompous, but should appear 
educated. 

39. I usually address it when we discuss formal and informal language.  I treat AAE as slang and show 
how slang is not appropriate to use in formal writing.  I also balance it by showing how the southern 
dialect is slang as well. 

41. I believe that it is my responsibility to teach my students standard English because that is what they 
will be expected to use in their academic and professional lives.

42. It is my belief that standard English is still preferred and is still be taught in our early elementary 
schools. If we are to truly educate our students then they need to learn and understand the correct 
way in which to use Standard English.

46. I think we have to make our students aware that mastering Standard English is important because 
it's the easiest way to communicate with the broadest number of people.  We must be careful not to 
demean AAE (or any other codes students may use), as we attempt to teach them to communicate 
in Standard English.  And I don't think we should demand that students communicate solely in 
Standard English. 

48. It absolutely should not be tolerated in the classroom, especially since it won't be tolerated in a 
certain career.  Why set our African American children up for failure?  Is that what your purpose is?  
Teach them as you would your own, on a high standard that could assist with a promising future for 
them. 

54. The use of non-standard English in the classroom is a disservice to students who are expected to 
use standard English in the future (college, career, etc).  Students should be taught in such a way 
that it will enhance their future, and teachers -should- have the knowledge and skills required to do 
just that.  As to the teaching AAE through literature, there is nothing wrong with using literature that 
contains colloquialisms, however, to use that expressly as a tool to teach language diversity is 
unnecessary. 
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56. I appreciate all forms of language in my classroom, however, I teach EVERY student that Standard 
English is the most accepted form of the language in many areas outside of their little world. In a 
global world/economy, we are doing a GREAT DISSERVICE to ALL of our students by not teaching 
them to communicate effectively in Standard English. Why are we keeping our students oppressed 
in the name of roots? Obama speaks perfect Standard English, but he can switch his speech, so 
he's widely accepted by the black community, even though the only parent with which he had ANY 
contact is WHITE. Colin Powell speaks beautifully, but the black community WOULD not embrace 
him because he was not good at code-switching. I can code-switch, which is extremely effective 
with my black students. They understand, like EVERY student I teach, that I have respect who they 
are as HUMANS. My ability to make a difference in the lives of black, "under privileged" students is 
the reason my black principal gave me when he did not renew my contract. 96% of my students 
meet and exceeded standards, however "[I] am a danger to black children". Are black people really 
afraid of being successful in the global society that we live in? By achieving success, it is true that 
there are no longer the age-old excuses that one race is "keeping us down". I guess that is scary. 
 
WHEN ARE WE GOING TO STAND TOGETHER AS HUMANS AND AMERICANS, your livelihood 
is as threatened as mine right now? The jihadists don't care if they wipe out blacks or whites. They 
are interested in killing ALL AMERICANS. 
 
My black students are not different than my white students. Right now, we ALL have the same 
problems and nobody cares what color your skin is.

57. I stress that our natural, learned pattern or use is always ok in certain places and situations....but 
educated "movers and shakers" can and do use and write standard English......There are plenty of 
examples in the modern world to give them.

63. Again, I never want to correct their speech during class discussions; this will keep them from 
participating.  My job is to teach them standard English; their job is to determine in what situation 
they should use their varied vocabularies.

67. Students should clearly understand that it is only appropriate to use standard English in the 
classroom setting.  African American English can vary from neighborhoods, cities, regions, etc.  
The only way to ensure clear communication is to insist that everyone use standard English.

70. Teachers themselves should always model correct grammar, enunciation, pronunciation, 
conventions and aural skills. Encourage students to read and listen to famous speeches, each 
other talk, not write the way they text et cetera.

82. Formal is the goal of the US system and anything less demeans the civilizing of a society.

85. I feel that only standard written English should be taught in the classroom. 
100. Never heard of .  But, students MUST speak proper English to make it in the world and be 

competitive with fellow employees and citizens.  We hurt our children of all ethnicities if we do not 
hold them to the standard of our country.

109. It is important that students learn standard English in order to succeed in the real world.

110. I think students have the right to express themselves in class discussions any way they see fit, but I 
do require standard American grammar and language in their written products, since that is what 
College Board expects. 

114. Standard English must be taught; it is the "standard."  Other languages should also be taught. The 
key is to teach the appropriate time to use each language.

117. Standard English should be practiced in the classroom.  There are too many people who don't 
know the difference, and therefore it is the job of the language arts teacher to guide them on the 
proper way. 

128. Why is this an issue?  Students should be required to speak correctly.  Welcome to the real world

129. Teachers who want their students to be successful after high school should insist that all their 
students speak and write only standard English.

130. We need to teach formal, standard English so communication is clear in the business world. The 
more informal speech is great for poetry and more creative assignments. 

131. I have found that most students can and do use standard English if forced to in speaking and in 
writing. 

134. All students, no matter of what socio-economic demographic, should be taught Standard American 
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English.  I teach African-American, Asian, Hispanic and white students, and ALL of them have 
difficulty with Standard American English.  SAE is the lingua franca worldwide, and proper use of 
the lingua franca permits ease of communication in a global environment.  To assume that any 
student does not face difficulties in learning the Standard American English is to view the world 
simplistically. 

136. Model what is expected while encouraging students to respect diversity but reinforce that there is 
an expected standard of speech which is necessary for effective communication within the 
professional world which supersedes the casual environment of home and play. 

139. The goal is have students graduate with the skills, including correctly spoken and written English ,to 
be successful in today's society.

149. Rural students also use differing vernacular in spoken and written speech and should also be 
corrected to the more formal standards of the language.

152. ESL students must learn to use (read & write) and communicate (speak) Standard English - so the 
same principles should apply with speakers of AAE and any extra accommodations outside those 
given to ESL students are not warranted for AAE students.

155. First rule is sts are not supposed to use their language at school only when it's extremely 
necessary. 

157. By the time students reach high school, they have been taught standard English and encouraged to 
use it.  By this stage, AAE has no place.

161. I think it is okay for students to express themselves in a language that is comfortable for them, but 
they must learn standard English, both how to speak and write it.

 
Struggles of Students 

6. African-American students are struggling because of their unwillingness to master Standard 
English. 

27. I have taught predominately African American students for the majority of my career. I have 
noticed that the upwardly mobile students, no matter what their income, are proficient in code-
switching and resent when their peers only speak AAE. The failing students accuse them of 
"acting white" and wear their own AAE diction as a badge of honor.

47. I'm seeing that the difficulties students have are not just based on the gap between AAE and 
standard English, but add "text speak" into the mix and their writing has gone haywire! Also, I 
was told at one point never to correct a student when they are speaking because it was 
offensive to do so, so I weigh carefully what I'm saying and how I'm pointing out the 
discrepancies in my class. However, my children need to know what the real world is like and 
what will be expected of them before they get out there and are shut out because they haven't 
been taught. 

53. The main concern I have is that students do not respect standard English or see it as less 
legitimate than other varieties.

55.* Teaching in the suburbs of Birmingham, I have not had the experience with AAE that many 
teachers have who teach in urban settings.  I have more issues with students who speak 
another language at home (Chinese, Korean, etc.).  These students struggle more than my AA 
students.  Some of my top English students are AA, and again, standard English is expected in 
their homes and their parents have high expectations for their children. 

73. You may find that students say things that do not always translate the same way to every 
culture.  Its important that they are aware of these variations and think before they speak.  What 
may not be meant as an insult can in fact transform into one without intent. 

84. I think this is an issue for students; however, teachers have to have respect and knowledge of 
the culture before addressing this with students.  Sensitivity is the key.

86. The students have to buy into it - or it will not change.

95. Speaking correctly does not sound correct to the student's ear.  I appreciate that because it is 
the major way they communicate at home so it is difficult for the student to switch over to the 
correct way to speak. 

98. I think code-switching is very difficult for teenagers to do, but I think it is very important that we 
help them learn! We all use it every day....sometimes without even thinking. Code-switching is 
vital to success in the "real world."
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107. I also see quite a bit of "text English" in formal essays, not to the point of complete 
abbreviations but shortened words.  For example: thru.  I could tell students that through is 
spelled a certain way every essay, but because they use the shortened form 1,000 times a day, 
that is typically how many of them are going to spell it when writing a non-formal piece.

108.* It is extremely difficult to alter the way students speak and write, if we want them to go from 
AAE or "Country" to standard spoken English.  I have never found a way to significantly alter 
their writing either.  If those who speak a particular vernacular don't use an apostrophe + s to 
indicate possession, they will also not use the apostrophe + s in writing.  If "seen" is the past 
tense of "see" in speech, it will be used as the past tense of "see" in writing.  I feel responsible 
for teaching students to write in standard English, but I have never felt effective in that regard.  
Language patterns established in the home, during early stages of language acquisition, are 
extremely difficult to change, especially if the student feels that changing his or her language is 
a betrayal of family, race, identity, etc.  Some families discourage their kids from "sounding 
white" or "acting white" or "talking high class."  In the rural South, where I was raised, and 
where I teach, kids are admonished, "don't get above your raising."  In other words, don't act as 
if you are better than your parents.

113.* Teachers must stop acting as if this does not exist and allow authentic dialogue about code 
switching.  Many teachers do not understand the cultural value and look down upon students 
who speak AAE.  Teacher preparation programs need to increase awareness of AAE and 
examine strategies to teach students the cultural importance of code switching in order to 
succeed. 

116. I am concerned by the use of racial or gender slurs used by students who associate these with 
AAE. 

121. Comment - a student has a harder time switching when he/she has limited reading habits or 
when AAE is used at home and in the social circles. A student must have high aspirations to 
realize a language other than AAE is going to benefit him outside of the classroom. 
 

151. Increasingly, only my more advantaged students are able to code switch.  The lines are being 
drawn socio-economically.  I have many African American students who mock their classmates 
who use AAE, calling them ghetto or country.  These same students are able to code-switch 
well, and tend only to use AAE when they are angry or defensive.

154. It concerns me that students are not taught that they should learn the tools for speaking 
standard English. 
 
It bothers me that English teachers seem afraid to address language of all students. The 
Southern Whites do not use standard English, and at my school, they do not think that they 
should use it to sound educated.

 
Need More Assistance/Info on Teaching Code-Switching 

9. I'd love to have more insight into how to address this 
topic.  

 

21. My school is majority Latino, and I would be interested in learning how the issue is addressed in 
Latino learning, as, at least in my community, this culture is heavily influenced by African 
American culture.  How are the differences in speech patterns exhibited in the two groups?

22. What resources are currently available to assist me in better addressing AAE/code-switching in 
the HS language arts classroom?

28. As a doc student, we have this discussion a lot, but I really believe that a lot of white classroom 
teachers do not know or really understand this viewpoint in counties that are diverse (more than 
just black and white), so I think a lot of black students end up suffering because of this. Second, 
I don't think there's enough support at county level, and this is likely because of institutional 
racism and also because of the pressures associated with standardized testing. 

33. The attitude that somehow, AAE is INCORRECT should be strongly addressed and corrected 
in teacher professional development.  Dialects are perfectly acceptable in other countries and 
even in this country.  Prejudices about AAE must be addressed directly. 

36. Should there be a pre-requisite for teachers required by states for their teachers to not only be 
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familiar with code-switching, but take a workshop or class on effective practices? 
43. I am not very experienced with AAE and would like some professional development to help me 

understand and share with my students better.
51. Thank you for taking on this research. It's important, and I'd love to see your findings someday. 

In case you have any questions I could respond to outside of this survey, my name is Diane 
Phillips, and I teach regular and Honors English II (sophomores) in Cocoa, Florida, a 
suburban/rural city with a low socioeconomic history and a very strong sense of familial, school, 
and community pride. Our school consistently comes in as #16 of the 16 high schools in our 
school district, despite all the wonderful things happening here. The educational gap is huge in 
this county that's full of NASA engineers and the like, and I'm afraid that our school/city is 
constantly looked down upon. Our kids must try every day to rise above what everyone else 
would hold them down to. I admit that I come from "the other side of the tracks" economically, 
but I would never teach anywhere else. These kids and this wonderful, warm 
faculty/administrative team are a part of my extended family, and I come to work every single 
day loving what I do. My email address is: phillips.diane@brevardschools.org. Best of luck with 
your research. 

61.* For many of our students who speak AAE, standard English seems foreign; I think we should 
incorporate some strategies that they use in World Language programs to help with certain 
teaching strategies. 

62. Teachers today do not have the cultural knowledge of pop culture and African-American 
vernacular language to make connections with their students and bridge that gap. 

66. It's really an important issue that not enough teachers address.

71.* There is a grammatical system to AAEV. (i.e. the use of the perpetual "be") This should be 
explored and documented. 

76. What are some more creative ways to approach this issue in class?

77. AAE is extremely useful in the classroom.  It is illustrative of thought in a way that Standard 
English is not.  The question is, how do we harness this for our use instead of discount it?

88. I don't know how to deal with this very well in the classroom, but it is very present.  I am willing 
to learn! 

89. I am not sure. 
106. It is vital that teachers are given techniques on code switching.

108.* It is extremely difficult to alter the way students speak and write, if we want them to go from 
AAE or "Country" to standard spoken English.  I have never found a way to significantly alter 
their writing either.  If those who speak a particular vernacular don't use an apostrophe + s to 
indicate possession, they will also not use the apostrophe + s in writing.  If "seen" is the past 
tense of "see" in speech, it will be used as the past tense of "see" in writing.  I feel responsible 
for teaching students to write in standard English, but I have never felt effective in that regard.  
Language patterns established in the home, during early stages of language acquisition, are 
extremely difficult to change, especially if the student feels that changing his or her language is 
a betrayal of family, race, identity, etc.  Some families discourage their kids from "sounding 
white" or "acting white" or "talking high class."  In the rural South, where I was raised, and 
where I teach, kids are admonished, "don't get above your raising."  In other words, don't act as 
if you are better than your parents.

113.* Teachers must stop acting as if this does not exist and allow authentic dialogue about code 
switching.  Many teachers do not understand the cultural value and look down upon students 
who speak AAE.  Teacher preparation programs need to increase awareness of AAE and 
examine strategies to teach students the cultural importance of code switching in order to 
succeed. 

120. no idea 
 

Other Comments or Concerns 
3. If you've not read it already, you might find "They Tell Me of a Home" to be an interesting 

read. I'm about three-quarters of the way through it and am finding it very enjoyable.
16.* Slang is ok in its place, dialect and regional accents are ok, but elevating overt cultural 
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subversion by approving of a dual culture, one white and one black, with folks encouraged to 
switch on and off their "true" feelings in some sort of code is dangerous to America, counter-
productive to our economic well-being both nationally and individually and to our ability to 
complete globally, and a return to the "separate but equal" injustice of white water fountains 
and AAE fountains, white (the good stuff) schools and AAE (the leftover junk) schools, and 
white middle class neighborhoods surrounding Black ghettoes populated by grinding poverty, 
Black on Black crime, and hopelessness for ever escaping them in the future. 

23. n/a 
26. Oral presentations can be helpful for thinking about it.

31. None. 
32. None! 
45.* AA students are often criticized if they speak in a way that is not congruent with their peer 

groups. Teachers must teach acceptance of different speech patterns and also demonstrate 
how poor speech patterns can be detrimental to their future or just simply how others in 
society view them. 

49. I teach honors-level English in a largely white-bread community with more Hispanic students 
than African-American, a few Filipino, even Russian; so the few black kids I do have are 
really motivated to use standard English, to be upwardly mobile.  30 years ago I taught in 
south Georgia, where everything was black-white; were I still there, I'm sure my answers--and 
classroom practices--would be quite different.

50. I think this is a wonderful topic and I hope to be able to read it one day. I studied AAE and 
SAE in undergrad and I believe that AAE has a role in society, but the speaker should have 
the knowledge to code-switch in the appropriate setting.

52. I want my students to be able to use AAE when they can, but SAE when the need to.  We 
need more African American teachers.

55.* Teaching in the suburbs of Birmingham, I have not had the experience with AAE that many 
teachers have who teach in urban settings.  I have more issues with students who speak 
another language at home (Chinese, Korean, etc.).  These students struggle more than my 
AA students.  Some of my top English students are AA, and again, standard English is 
expected in their homes and their parents have high expectations for their children.

58. None. 
61.* For many of our students who speak AAE, standard English seems foreign; I think we should 

incorporate some strategies that they use in World Language programs to help with certain 
teaching strategies. 

64. Be open about it.  Do not ignore it.  Accept and appreciate its existence. 
65. None. 
68. none 
71.* There is a grammatical system to AAEV. (i.e. the use of the perpetual "be") This should be 

explored and documented. 
72. Other educational professionals misuse of the language.

75. The way we speak hinders or helps us with many things in life. I know people may not like to 
hear it, but it's the truth. For that reason, and many others, students need to learn why 
speaking like a rapper is not in their best interest.

78. None at this time 
79. I studied AAE during grad school over 30 years ago as I was researching Appalachian 

dialects for Linguistics.  All languages have structure that needs to be understood, but never 
discouraged.

80. I wish that "not necessarily" or "sometimes" had been options for some questions. 
81. We should not give credence any more to your premise of a separate valid language issue of 

AAE than we should to gang signs or language, pig latin, or other made-up oral 
communication devices. 

83. Code-switching is not exclusively an African American phenomenon.  To discuss it as such 
negates the wide variety of dialects in our language.
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87.* I would like to see kids in general be able to speak, read, and write formal English...this is 
expected in the academic and business worlds.  However, I do not like the idea of separating 
English from African-American English.  Didn't we already decide segregation is wrong?  This 
"AAE" English you refer to is not limited to African-Americans.  We have standard English 
and then we have informal English...why is being pegged based on race?  I don't like it.

90. I don't believe that AAE is a language; it is a corruption of English.

91.* Literature is full of dialect. Communities and generations define themselves by dialect. 
Dialects shouldn't be eradicated. However, the users of dialect have to also know a universal 
form of communication (in our society, that's Standard English) in order to communicate 
effectively in a variety of settings and mediums, to a variety of audiences, on a variety of 
topics, for a variety of purposes. Otherwise, they will be handicapped in their ability to 
express themselves and understand the expression of others.

94.* I value each culture's individual language and encourage my students to embrace their own 
cultures.  However, I also believe in surviving in one's environment.  I believe that in 
American society and the work-force, students MUST master the use of standard American 
English.  Communication skills are critical in the workplace, and unfortunately, we are judged 
by these same skills.  I would not move to Spain and expect everyone to converse with me 
solely in English; I would need a mastery of the Spanish language in order to be understood 
and taken seriously as a professional.

97. none 
102. none 
103.* I used to work for an employment recruiting/headhunting company. We were known for 

providing quality employees who looked very good to our clients' clients & their co-workers. 
One of the ways that we screened people OUT was scrutinizing for use of AAE in interviews, 
emails, & written correspondence. Being able to use informal speech (regardless of what 
moniker you give it) is based on relationship & role, not upon where you're from or what race 
you are. I think it is important that students know that how we speak at home is generally not 
how we should speak in the classroom or at work, no matter our race, gender, or socio-
economic status. It's important that they know that other people's perception of them is based 
partially on what they hear & how important it is to "put your best foot forward." 

104. Everyone speaks in dialect. We all have to think carefully about formal modes of expression.

105. I feel that all language dialects have merit but standard English is necessary as well.

111. Being a native of California, I find it interesting that this perspective is coming up again after 
the 1990s debate about Ebonics in Northern California.

112. There is no correct accent, dialect, or sometimes way to pronounce words 
119. Great topic of interest. It is present in the classrooms of many teachers and "we" need to stop 

pretending that it doesn't and simply address it.
122. Since students and educators all have some kind of background information to bring to the 

classroom, we have to cherish our differences and look for positive ways to come together.
125. A great text for teachers is Lisa Delpit's Other People's Children; it informed the way I 

approach AAE in the classroom.
126. N/A 
127. NONE! 
132. It isn't a big issue for me. 
133. N/A 
135. I think students should hold on to their culture and heritage.

137. none 
140. Those students who primarily hear and use AAE need to appreciate their heritage and culture 

AND also be able to communicate effectively outside that culture.  However, it is also 
important for students who don't use AAE or have little exposure to it to be aware that it is a 
language system--not merely "incorrect" English.

141. None 
142. AAE is a second language and is treated as such. It takes time for students to become 



 

173 
 

proficient in a language that is not their "home language" and practice makes is necessary for 
improvement. 

144. There is a strong body of literature on both sides of this debate. While many teachers mean 
well, non AAE speakers must avoid at all costs seeming to be unauthentic. If students trust 
the teacher (AAE speaker or non-speaker), then the code-switching dilemma will be easier to 
overcome. Lack of trust will breed contempt and exasperate an already perceived 
environment of paternalism and superiority.

147. This has always interested me.  Thank you for doing this study.  I would be very interested in 
your findings. 

148. none 
150. None 
153. I deal with ELL students whose primary language is Spanish.  We do discuss code-switching 

and their use of "Spanglish" in class.
159. (Blank Response) 
160. None. 
162. We should continue to model.

163. I believe this survey to be invalid as the participant is forced to agree/disagree with 
statements without an in between or clarification.

165. It should not be ignored by parents, teachers, administrators, or anyone who comes in 
contact with the student. 

166. In many ways, I view AAE as any other language such as French or Spanish.  They've 
learned the "native" language at home, just as bi-lingual students who have parents born 
abroad.  ESL students come to school to learn English for their own future/ career success 
too.  What's the difference? 
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Appendix I 
Semantic Mapping of Referenced Open-Ended Reponses 

 
Question #1: What strategies do you use to address your students’ use of AAE within your 
classroom? 
 
252 / 353 Responded 
 
Themes:  
Model by Using AAE/non-Standard Language & Code-Switching 
Discussion of Language Differences through Literature, Resources, Examples,  etc… 
Correction and Model /Expect Standard English Only 
Private Conferences 
Not Addressed or Acknowledged 

Model by Using AAE/non-Standard Language & Code-Switching 
10. * Usually, I casually pull students aside and talk to them personally.  However, I believe 

students should be proud of their heritage and dialect, so I tell them the story of my own family 
from the backwoods of West Virginia, and turn them onto backwoods dialect that is a cross 
between Ebonics and old Modern English (like Scot-Irish-Shakespeare).  I use a friendly, 
nonchalant approach.  Afterwards, whenever I tell these kids how to say something correctly, 
they never seem offended. 

79. Black students are not the only students using AAE anymore. The dialect has become 
increasing popular with the use of it in many pop culture media modes. Therefore, I allow its 
use in everyday speech and informal writing. I use it myself. I address the use of AAE in formal 
writing and individually conference with students who cannot or WILL not shift to Standard 
English. 

135.* Many of my students are skilled at code-switching within their verbal skills and their writing.  If I 
notice them using AAE in their writing, I conference with them privately.  I usually do not hinder 
the use of AAE in the classroom, and in fact, I will use some AAE terms to teach some of the 
lessons in our literature.  If I feel a student is using AAE too much (i.e. not exhibiting code-
switching skills), I make it a teachable moment and discuss with the student how they would 
need to alter their speech when addressing an authority figure, an elder, etc. 

252. I use AAE mistakes in the Daily Oral Language sentence/ or sentences that we correct 
together on the board.  Students respond well to correction, especially when their peers who 
also speak AAE are correcting the mistakes aloud too. 

  
Discussion of Language Differences through Literature, Resources, Examples, etc... 

13. I begin each year with a discussion of English and how it can shift depending on 
circumstances. I call it "tee-shirt" (casual) English vs. "tuxedo" (Standard English). I don't 
characterize other uses as bad or wrong, just as inappropriate for certain circumstances.

32. We address it head on with a language investigation project at the beginning of the year. We 
discuss language variation at school and in our various homes/communities. We also discuss 
various language registers. 

45. We study a variety of literature in my classroom. I explain that EVERYONE speaks differently, 
and no one uses proper English all the time. I also explain, that as this is English class. they 
are expected to write properly unless they have made a choice. However, I am less strict on 
these rules in my lower classes than in my honors.

132. I don't treat AAE differently from any other dialect. I correct grammar on papers, and I explain 
that there is no "right" or "wrong" English, but there is Standard and non-Standard English. I 
also teach STAMP awareness (setting, topic, audience, medium and purpose) for all 
communication mediums, and explain that non-Standard English doesn't fulfill the 
communication purposes in school. In addition, I explain that most of the secure, average or 
above-average paying jobs are in settings that require Standard English. 
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223. I explain to them that we live in a diverse world, where there are many dialects and ways to 
communicate.  I also discuss with the children that in my English classroom, they will do their 
best to use American Standard English to speak and write formally.  I also give them 
opportunities to use AAE when we have activities such as changing the setting of a story to 
emphasize the plot (to review) or some other activities.  For example, my English students 
make text message conversations between characters to practice paraphrasing Romeo and 
Juliet. 

250. First, I validate the language that they bring from home because language is simply a set a 
man-made rules.  Who's to say one language is better than the other?  As long as two people 
understand each other, that's communication and isn't that the goal?  Then, I proceed to tell 
them that they must become bilingual and learn standard edited American English if we want 
to make it big in this country.  Let's be fair, we do need a universal language in this country so 
that we are all on the same page when it comes to safety and security, business, government, 
and all the rest.  Hispanic, Asian, African, and down the line have to do;  we should not be 
exceptions.  I also want my African-American students to understand why they speak the way 
they do and NOT be ashamed.  We use AAE because that is what the slaves heard from their 
uneducated masters. PERIOD!   If not, explain to me why the same indigenous African speak 
French in Haiti or the Queen's English in the Bahamas?  It 100% depended upon where you 
were dropped off during the slave trade and what your master spoke.  I'm sorry, but my African 
sisters and brothers do not use broken language; they speak very properly!  Even in the most 
remote villages, they don't say stuff like, " What choo gon do," or "Where yall gon go," or 
Where dat at?"  No one wants to hear the truth, but we speak what we hear, and that's exactly 
what African slaves, who spoke properly, did trying to survive in this country.  They spoke 
what they heard! 

 
Correction and Model/Expect Standard English Only 

14. Constant reminders; practicing standard English; forcing students to repeat what they said in 
standard English 

25. I forbid the use of ungrammatical English including but not only AAE. I do not think AAE is 
legitimate, and it should not be encouraged or codified. There is no necessity to perpetuate it, 
and it serves no one's best interest. I am completely unprejudiced about race or ethnicity.

58. I am a dual certified English and Special Education teacher. I use gentle reminders and 
encouragement in my classroom but require that my students use standard English at all times 
in the classroom. I model standard English in all I do and will ask my students to repeat what 
they have said in standard English language.  At the beginning of the year, I let all of my 
students know how much their education means to me and that learning to read, write, and 
speak in standard English  will determine how far they can go professionally in life and will 
largely determine who they can socialize with. After a couple of months, my students actively 
begin to correct themselves or stop in midstream and make the necessary adjustments. My 
students know that I genuinely care about them and as a result they do not receive my gentle 
coaching in a negative light. 

114. It is not permitted because the purpose of my class is to teach students standard English.  
Speaking a language incorrectly is not justification for the creation of a "new" language that is 
accepted in schools. 

182. Do not entertain any comments or questions (from the students) when they use AAE (like the 
foreign language teachers). 

 
Private Conferences 

36. Talk with them individually - have them write in their own language and then together switch 
the language to standard. 

61. some private conferences, and relate to my own very rural upbringing. I speak country with my 
family but speak like a professional at work.

74.* I have conferenced one on one with students who have a heavy use of AAE in their writing. 
The way I explain it to them is that AAE is like any other American English dialect, such as you 
might hear from people in Texas versus New York and so on, and that the last thing I'd want to 
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do is remove that flavor, "voice," and history from their language. In fact, it is a rich tradition in 
literature and lends personality to some of their assignments which would not at all be the 
same if everyone wrote as if they were a college professor. However, some of the AAE 
conventions are considered nonstandardizations---I never use the word "wrong," and indeed 
tell them that they are not wrong. It's just that there is a time and place, just as they would 
modify the way they text a friend versus stand up in church to perform a reading or present 
themselves to a stranger during a job interview. We analyze the audience, period. I share with 
them the categories of nonstandardization: nonuse of possessives, dropped past tenses, 
subject/verb disagreement, misuse of articles (a/an), and so on, showing them the AAE 
nonstandardization and the standard conventions instead. My students have been very 
receptive to the one on one meeting, the discussion on code-switching for a particular 
audience, such as for a state assessment. My bottom line for ALL students, even on 
something simple like handwriting issues, is that I want their message to be read and received 
accurately and I want their "audience," whether it's one person or a thousand, to respect them 
for what they have to say. 

102. I pull students aside when I notice that they use AAE when speaking in class.  I also explain 
why it is not acceptable in my class.

139.* I talk to students individually and to the whole class about code-switching and societal issues 
(including impressions) 

 
Not Addressed or Acknowledged 

19. This isn't actually a common issue that I deal with, so I can't say that I have any standard 
strategies. 

28. Our school has very few African-Americans (less than 1%) so few if any of our students use 
AAE. 

62. Do not experience this at our school. (Williamson County, TN)

78. AAE is not appropriate for formal presentations, essays, test responses and quizzes.  I rarely 
hear AAE in my class discussions.  Most of my students, including the AA students, come from 
homes where standard English is encouraged and spoken.  AAE is not a communication issue 
at my high school. 

95. I don't use any strategies.  All my students, both Black and White already use standard written 
and spoken English. 

159. I do not address AAE in my classroom. I cannot understand students who do not speak 
standard English. 

188. We are a rural area and have no African Americans to speak AAE.

235. In my suburban high school with only about 8% African American students, the African 
American students already know the standard English.  I think that my making mention of any 
differences in language usage among my hispanic or African American students is a way of 
sorting them out from everybody else which I will not do.  I treat everyone the same from the 
first minute and try to model that the articulate use of one's language is the means of acquiring 
power.   While I discuss the difference and appropriate use between formal and informal 
usage, I am not going to ever go beyond those two levels.  To do so, opens the proverbial can 
of worms and gives anyone speaking a form of the language a kind of empowerment that is 
false and ultimately misleading.

 
 
 
 
 
 
 
 



 

177 
 

Question #2: How should teachers model code-switching in their classrooms to bridge the 
gap between AAE and standard English? 
 
238 / 353 Responded 
 
Themes:  
Model by Using AAE/non-Standard Language & Code-Switching 
Correction and Model/Expect Standard English Only  
Use Literature and Other Resources 
Role Play with Examples and Analogies 
Need More Assistance/Info on Teaching Code-Switching  

Model by Using AAE/non-Standard Language & Code-Switching 
1. Teachers should also be permitted to code-switch.  When speaking informally, teachers should 

be allowed to speak in their non-standard dialect.  When speaking formally, teachers should 
model standard English. 

74.* Effective teachers are familiar and able to shift back and forth between all forms of informal 
communication. Simply by connecting Chaucer to Kayne's Gold digger, lets EVERY student 
know that I'm familiar with what matters to them. Of course, tell Kayne that a white lady is 
quoting his song and I'm sure he'll try to upstage me too.

83. Teachers should be completely honest and own up to the fact that most of them who teach in 
these particular states have a variation from standard English as their home language.  They 
also should spend adequate time explaining impact being able to code-switch can have on 
future progress. 

96. I think it’s important to teach both slang forms of communication (this helps kids relate) as well 
as more formal dialogs.  It exposes them to both worlds we live in--vernacular and scholarly.  
Both have merit and both shape a well rounded communicator.

230. When appropriate, I use idiomatic and colloquial expressions to develop rapport and interaction
with my students.  At times I will purposefully use non-SAE language to stress important issues.  
Students will frequently take notice when their English teacher doesn't "speak right." 

 
Correction and Model/Expect Standard English Only 

23. Code-switching is bogus and undermines American citizenship. Even naming something AAE 
or Ebonics or code-switching seems to add an approval of these things that they do not 
deserve. Fragmenting American culture along such lines is racist and threatens the progress 
of Blacks economically as well as politically. Allowing AAE kids to learn and practice a non-
Standard English is paternalistic, as if they are not smart enough to learn the real thing. I voted 
for Obama and marched with MLK.

65. There shouldn't be any code switching for any one in an English classroom or otherwise.  The 
primary language in America is English. Switching back and forth would only confuse the 
student(s).  It demonstrates and promotes indecisiveness or uncertainty. 

67. I'm not sure I understand what this exactly is. I teach literature. When a student, ANY student 
speaks inappropriately, I correct them.

109. This is not a code issue. You are trying to justify something that school districts around the 
country have already discredited as valid language study. 

116. AAE should not be acknowledged as an acceptable language for the classroom or workplace.

147. Why can't we all use standard English? Our country does not readily accept people from 
foreign countries who cannot speak English! Why should a sub-standard from of English be 
accepted from people who are born and reared in the United States? It is disrespectful, in my 
opinion. 

211. I consider AAE, as you're describing it, as a foreign language. Students should be encourage 
to drop the AAE and switch to standard English.

236. You don't.  Is this being done when you take Spanish?  I teach English like I would teach any 
other foreign language, and they adjust.
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Use Literature and Other Resources 
12. Through use of texts which model both. We have a classroom discussion about AAE through 

Harper Lee's "To Kill a Mockingbird" and how Calpurnia switches between her two 
environments. 

55. Because, I am a literature teacher, I use the different literary pieces to point out dialect and 
colloquialisms. An example of this is the short story, "Marigold's." The writer is a black female 
from Alabama.  The story is somewhat autobiographical and tells of a time when she is a 
young child.  Her child voice is full of the dialect of her surroundings but as a writer she utilizes 
standard English to tell the  story and only the dialogue between the characters is reflective of 
the local color. Another wonderful writer to do this with is Mark Twain in The Adventures of 
Huck Finn.  We examine the dialect of both Huck and Jim and the standard deviations from 
standard English. 

70. I've seen a chart used effectively: sort of a "when you write this, remember to do this instead" 
two-colum chart. I'd use the overhead to show some nonstandard sentences and ask the 
group to "code it up" to standard as a class participation activity. We also discuss, so there are 
no misunderstandings, that there is a time and place for all kinds of jargon and dialect---not 
just AAE---and part of mastering good communication skills is knowing which voice will be 
most effective or accepted by the recipient/audience. One thing that opened my eyes and has 
helped me in communicating with my AAE speakers/writers is that there are really only about 
six nonstandardizations. This makes the kids feel less intimidated about the process of code-
switching and also helped me put their "errors" into perspective. Rather than red-inking one of 
their pieces, I can simply circle numbers referring to which nonstandardization has been 
applied (eg, "My grandma cook the best meal on Sunday" or "Tarean said he love her very 
much"). Instead of thinking that these students' work was rife with errors, I now know that there 
are just a few gaps that are sometimes numerously applied. Being able to discuss this openly 
with my African American students (and even some Hispanic and white students who have 
picked up on the dialect) has really cemented my relationship with "my kids." We can have a 
judgment-free conversation in which the students do not feel that some middle-aged "white 
lady" started telling them that they---and everyone in their family and neighborhood---"don't 
speak right." Our conversations have opened up an avenue of mutual respect, discussion 
about language as a tool, and an introduction to some of the best literature out there. I can 
also model for them that if they took a piece of poetry by Langston Hughes ("Mother to Son," 
for example) and code-switched it to standard English, all the flavor of it would be removed. 
Lessons such as this validate their personal forms of expression while, at the same time, 
letting them know that there really IS a "code" that is spoken by those who could, in theory, 
prevent them from rising within their fields as educated adults. It IS important for all of us, no 
matter the dialect, to be able to present ourselves in the way we most wish to be seen, to 
achieve whatever our ends are during each communication, and to be able to perform well in 
life while still remaining very much ourselves.

173.* We use various modes of communications, and students are taught to use slang, informal 
language and formal language depending on the assignment. Poetry, journals, and informal 
discussions warrant less formal language.

177. Show the video, Do You Speak American? & have a class discussion. 
184. It is difficult for a teacher who is not African American to model this speech pattern. Listening 

to other African Americans and reading their writings would help to model. 
 

Role Play with Examples and Analogies 
4. I think humor is a great avenue....I point out that Eddie Murphy (et.al.) uses AAE but it makes 

him no less intelligent than his acting silly in movies makes him less intelligent.  There is a time 
and place where AAE is not only appropriate but necessary.

59.* 1.  rephrase in standard English when possible
 
2.  Use prompts such as:  Think Tavis Smiley--how would he say it?  b)  Does that sound like 
Pres. Obama would say it?  c.)  Think about how a text book author would write this--does it 
look right?  sound like a text book when you read it aloud? 
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3.  How could you change that (writing/speaking) to make your English teacher give you an A?

100. Give them an assignment in which they tell the same story twice - once the way they would tell 
it to their friends, and another in the style they would use if they had to explain this to the 
principal. 

114. The best way for me is to have the students make judgments themselves about situations.  I 
give them scenes they have to act out, and we as a class discuss how to make situations such 
as these more effective.  For example, one scene may be an interview where the person uses a 
form of AAE speech and another may be a person impersonating a character on a talk show.   
This provides dialogue between the teacher and student as well as an opportunity to offer 
suggestions for change and improvement.

141. We use real-life examples & talk about how we could say them to a boss, pastor, or teacher. I 
use examples from my childhood (I was raised in the city of Chicago) and my husband's 
(Appalachia) to talk about words or phrases (bubbler instead of water fountain, youns instead of 
you) that we wouldn't use in talking to people outside of our family or immediate circle of 
friends. 

 
Need More Assistance/Info on Teaching Code-Switching 

53. How can I model code-switching when I speak correctly????

69. Fascinating idea: I wish I had more training/ knowledge on this subject. 
113. I don't know what code-switching is.

144. not sure and would love to know

165. I do not know what that is. 
 

 
Question #3: What other comments, questions, or perspectives on code-switching do you 
have concerning language use in the classroom? 
 
166 / 353 Responded 
 
Themes:  
View Code-Switching as a Valuable Tool 
Demonstrate Code-Switching; Regular Use of AAE 
Correction and Model/Expect Standard English Only  
Struggles of Students 
Need More Assistance/Info on Teaching Code-Switching 
Other Comments or Concerns 

View Code-Switching as a Valuable Tool 
12. I believe addressing code-switching is important with the general student population not 

only the African Am students.  Essentially, this is as much of a tool and necessity for 
students who speak a foreign language at home as it is for AA students 

24. We need to be realistic with our students. They must and can learn the difference between 
their slang and standard English if they are to be successful in college and the business 
world. Our students are smart enough to do so. 

59. I think knowing standard English is very important for future success, but fully understand 
the use of more casual language in non-academic settings. I tell my students that I may 
correct them when they speak incorrectly, but understand. I don't understand when it 
comes to formal writing. It is good for them to evaluate when formal vs. informal language is 
appropriate. 

60. I believe AAE must be addressed in the classroom if you teach students who are not able to 
discern when to use Standard American English on essays, research papers, and 
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standardized tests.  If we fail to make the connection to African-American students, they will 
not score very high on tests.

77.* AAE is extremely useful in the classroom.  It is illustrative of thought in a way that Standard 
English is not.  The question is, how do we harness this for our use instead of discount it? 

 
Demonstrate Code-Switching; Regular Use of AAE 

19. I think language us controlled by those in power- white males. I love to include Ebonics as 
daily warm ups to learn the richness of the language of cultural influence 

20. I actually support the rights of my students to speak their native or natural language, but I 
still encourage them to understand the rules of American English and the way it works in 
the American job market.  Most of the time letting the students know that I can talk with 
them on their level and I'm not going to tell them they're wrong for their type of "swag" 
(short for "swagger" which encompasses clothes, language, walk, etc.), then they open up 
and are willing to play ball with me.  When it comes to writing, however, there is little room 
for understanding that there are simple rules which must be followed in American English, 
including spelling, basic grammar, etc., and without these rules, one comes across as 
illiterate or worse.  I simply have a short talk with them about developing those two voices, 
that are both uniquely them, one spoken and one written (as I have to do myself; trust me, I 
don't speak how I write). 

25. I believe that students should be able to use both languages in their daily lives.  They 
should also be able to use the standard English language to help them communicate with 
the world around them - they should also be able to speak with their peers, family members 
etc. with a language that is comfortable for them as well as knowing the standard language 
for tests, interviews, public speaking and writing.  I do believe that AAE is an important part 
of who they are and the culture they belong to - I also believe that they should be able to 
function in both effectively.  A school or teacher should not strip a student of their culture 
and their language to fit the norm in society.  I believe language is as much a part of who a 
person is as their DNA.  I, hopefully, encourage my students to use the appropriate 
language to fit the situation.

37. Whether the language in question is slang, AAE, chat language, or one of the many foreign 
languages incorporated into the classroom, diversity is upheld and celebrated; however, it 
is understood that there is the concept of writing and speaking for an audience. It needs to 
be understood who that audience is and how to play the game to succeed. That is a life 
lesson learned by every one of us.

101. American English - particularly Southern English - is a rich language with many nuances.  
AAE is a part of that.  There are times that language is like jazz, a messy amalgamation of 
multiple influences.  Sometimes it works, and sometimes it doesn't. Other times, we need to 
play it straight it 4/4 time with a clear melody.

 
Correction and Model/Expect Standard English Only 

15. This kind of dialect unfortunately in a conflict in interest in NCLB.  There is no longer any room for 
diversity even though the schools preach it.  The educational system is hypocritical, wanting to take 
the best from both constant testing and practicing diversity.

29. AAE is constantly used by our African American students but in the end, this is a Caucasian society 
and the use of proper English is what is going to propel our students. 

48. It absolutely should not be tolerated in the classroom, especially since it won't be tolerated in a 
certain career.  Why set our African American children up for failure?  Is that what your purpose is?  
Teach them as you would your own, on a high standard that could assist with a promising future for 
them. 

56. I appreciate all forms of language in my classroom, however, I teach EVERY student that Standard 
English is the most accepted form of the language in many areas outside of their little world. In a 
global world/economy, we are doing a GREAT DISSERVICE to ALL of our students by not teaching 
them to communicate effectively in Standard English. Why are we keeping our students oppressed 
in the name of roots? Obama speaks perfect Standard English, but he can switch his speech, so 
he's widely accepted by the black community, even though the only parent with which he had ANY 
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contact is WHITE. Colin Powell speaks beautifully, but the black community WOULD not embrace 
him because he was not good at code-switching. I can code-switch, which is extremely effective 
with my black students. They understand, like EVERY student I teach, that I have respect who they 
are as HUMANS. My ability to make a difference in the lives of black, "under privileged" students is 
the reason my black principal gave me when he did not renew my contract. 96% of my students 
meet and exceeded standards, however "[I] am a danger to black children". Are black people really 
afraid of being successful in the global society that we live in? By achieving success, it is true that 
there are no longer the age-old excuses that one race is "keeping us down". I guess that is scary. 
 
WHEN ARE WE GOING TO STAND TOGETHER AS HUMANS AND AMERICANS, your livelihood 
is as threatened as mine right now? The jihadists don't care if they wipe out blacks or whites. They 
are interested in killing ALL AMERICANS. 
 
My black students are not different than my white students. Right now, we ALL have the same 
problems and nobody cares what color your skin is.

82. Formal is the goal of the US system and anything less demeans the civilizing of a society.

128. Why is this an issue?  Students should be required to speak correctly.  Welcome to the real world

 
Struggles of Students 

6. African-American students are struggling because of their unwillingness to master Standard 
English. 

47. I'm seeing that the difficulties students have are not just based on the gap between AAE and 
standard English, but add "text speak" into the mix and their writing has gone haywire! Also, I 
was told at one point never to correct a student when they are speaking because it was 
offensive to do so, so I weigh carefully what I'm saying and how I'm pointing out the 
discrepancies in my class. However, my children need to know what the real world is like and 
what will be expected of them before they get out there and are shut out because they haven't 
been taught. 

107. I also see quite a bit of "text English" in formal essays, not to the point of complete 
abbreviations but shortened words.  For example: thru.  I could tell students that through is 
spelled a certain way every essay, but because they use the shortened form 1,000 times a day, 
that is typically how many of them are going to spell it when writing a non-formal piece.

108.* It is extremely difficult to alter the way students speak and write, if we want them to go from 
AAE or "Country" to standard spoken English.  I have never found a way to significantly alter 
their writing either.  If those who speak a particular vernacular don't use an apostrophe + s to 
indicate possession, they will also not use the apostrophe + s in writing.  If "seen" is the past 
tense of "see" in speech, it will be used as the past tense of "see" in writing.  I feel responsible 
for teaching students to write in standard English, but I have never felt effective in that regard.  
Language patterns established in the home, during early stages of language acquisition, are 
extremely difficult to change, especially if the student feels that changing his or her language is 
a betrayal of family, race, identity, etc.  Some families discourage their kids from "sounding 
white" or "acting white" or "talking high class."  In the rural South, where I was raised, and 
where I teach, kids are admonished, "don't get above your raising."  In other words, don't act as 
if you are better than your parents.

113.* Teachers must stop acting as if this does not exist and allow authentic dialogue about code 
switching.  Many teachers do not understand the cultural value and look down upon students 
who speak AAE.  Teacher preparation programs need to increase awareness of AAE and 
examine strategies to teach students the cultural importance of code switching in order to 
succeed. 

151. Increasingly, only my more advantaged students are able to code switch.  The lines are being 
drawn socio-economically.  I have many African American students who mock their classmates 
who use AAE, calling them ghetto or country.  These same students are able to code-switch 
well, and tend only to use AAE when they are angry or defensive.

154. It concerns me that students are not taught that they should learn the tools for speaking 
standard English. 
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It bothers me that English teachers seem afraid to address language of all students. The 
Southern Whites do not use standard English, and at my school, they do not think that they 
should use it to sound educated.

 
Need More Assistance/Info on Teaching Code-Switching 

22. What resources are currently available to assist me in better addressing AAE/code-switching in 
the HS language arts classroom?

36. Should there be a pre-requisite for teachers required by states for their teachers to not only be 
familiar with code-switching, but take a workshop or class on effective practices? 

43. I am not very experienced with AAE and would like some professional development to help me 
understand and share with my students better.

51. Thank you for taking on this research. It's important, and I'd love to see your findings someday. 
In case you have any questions I could respond to outside of this survey, my name is Diane 
Phillips, and I teach regular and Honors English II (sophomores) in Cocoa, Florida, a 
suburban/rural city with a low socioeconomic history and a very strong sense of familial, school, 
and community pride. Our school consistently comes in as #16 of the 16 high schools in our 
school district, despite all the wonderful things happening here. The educational gap is huge in 
this county that's full of NASA engineers and the like, and I'm afraid that our school/city is 
constantly looked down upon. Our kids must try every day to rise above what everyone else 
would hold them down to. I admit that I come from "the other side of the tracks" economically, 
but I would never teach anywhere else. These kids and this wonderful, warm 
faculty/administrative team are a part of my extended family, and I come to work every single 
day loving what I do. My email address is: phillips.diane@brevardschools.org. Best of luck with 
your research. 

62. Teachers today do not have the cultural knowledge of pop culture and African-American 
vernacular language to make connections with their students and bridge that gap. 

106. It is vital that teachers are given techniques on code switching.

 
Other Comments or Concerns 

3. If you've not read it already, you might find "They Tell Me of a Home" to be an interesting 
read. I'm about three-quarters of the way through it and am finding it very enjoyable.

50. I think this is a wonderful topic and I hope to be able to read it one day. I studied AAE and 
SAE in undergrad and I believe that AAE has a role in society, but the speaker should have 
the knowledge to code-switch in the appropriate setting.

52. I want my students to be able to use AAE when they can, but SAE when the need to.  We 
need more African American teachers.

71.* There is a grammatical system to AAEV. (i.e. the use of the perpetual "be") This should be 
explored and documented. 

72. Other educational professionals misuse of the language.

81. We should not give credence any more to your premise of a separate valid language issue of 
AAE than we should to gang signs or language, pig latin, or other made-up oral 
communication devices. 

90. I don't believe that AAE is a language; it is a corruption of English.

94.* I value each culture's individual language and encourage my students to embrace their own 
cultures.  However, I also believe in surviving in one's environment.  I believe that in 
American society and the work-force, students MUST master the use of standard American 
English.  Communication skills are critical in the workplace, and unfortunately, we are judged 
by these same skills.  I would not move to Spain and expect everyone to converse with me 
solely in English; I would need a mastery of the Spanish language in order to be understood 
and taken seriously as a professional.

103.* I used to work for an employment recruiting/headhunting company. We were known for 
providing quality employees who looked very good to our clients' clients & their co-workers. 
One of the ways that we screened people OUT was scrutinizing for use of AAE in interviews, 
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emails, & written correspondence. Being able to use informal speech (regardless of what 
moniker you give it) is based on relationship & role, not upon where you're from or what race 
you are. I think it is important that students know that how we speak at home is generally not 
how we should speak in the classroom or at work, no matter our race, gender, or socio-
economic status. It's important that they know that other people's perception of them is based 
partially on what they hear & how important it is to "put your best foot forward." 

119. Great topic of interest. It is present in the classrooms of many teachers and "we" need to stop 
pretending that it doesn't and simply address it.

125. A great text for teachers is Lisa Delpit's Other People's Children; it informed the way I 
approach AAE in the classroom.

  

135. I think students should hold on to their culture and heritage.

140. Those students who primarily hear and use AAE need to appreciate their heritage and culture 
AND also be able to communicate effectively outside that culture.  However, it is also 
important for students who don't use AAE or have little exposure to it to be aware that it is a 
language system--not merely "incorrect" English.

144. There is a strong body of literature on both sides of this debate. While many teachers mean 
well, non AAE speakers must avoid at all costs seeming to be unauthentic. If students trust 
the teacher (AAE speaker or non-speaker), then the code-switching dilemma will be easier to 
overcome. Lack of trust will breed contempt and exasperate an already perceived 
environment of paternalism and superiority.

147. This has always interested me.  Thank you for doing this study.  I would be very interested in 
your findings. 

 
 
 

 


