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ABSTRACT
Despite the importance of engaging parental and community support in social studies
education as outlined in the National Board for Professional Teaching Standards (NBPTS)
(2001) and National Council for the Social Studies Task Force on Standards for Teaching and
Learning in the Social Studies (2008), there is little research reported on the teaching practices
used by early elementary (NBPTS) teachers in social studies education. Hence, the problem of
this study is, theoretically, there is the assumption that National Board Certified Teachers are
acknowledged as experts when it comes to engaging families and communities in their social
studies teaching, however, there seems to be a disconnect between family and community
involvement practices and social studies teaching. Survey and interview data were collected
from a sample of early elementary National Board Certified Teachers to determine philosophies
and perceptions towards family and community involvement in social studies as well as teaching
practices used to teach social studies in the early grades.
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CHAPTER I
INTRODUCTION
The National Association for Education of Young Children (NAEYC) issued the
following statement in 2001:
Because young children’s lives are so embedded in their families and communities, and
because research indicates that successful early childhood programs depend upon
partnerships with families and communities, early childhood professionals need thorough
understanding and application of knowledge in this area. (p. 16)
The NAEYC has recognized the benefits accruing to children of educators who seek
opportunities to build strong family, school, and community partnerships in all areas of the
curriculum.
As our country becomes more concerned about the quality of our students’ education,
family and community involvement strategies have been described as effective practices
positively impacting student learning in various areas of study (Henderson, 2007). For years,
researchers have presented studies supporting the association of family and community
involvement in education, identifying benefits such as greater student achievement, increased
attendance, fewer behavior problems, and an improvement of students’ attitudes towards
learning and schooling (Epstein, 1995; Henderson & Mapp, 2002). The studies linking family
involvement with student success are large in number.
There are strong indications that the most effective forms of family involvement are those
engaging families in working directly with their children in the home on learning activities in
social studies and other subjects (School Improvement Series [SIRS], 2006).

1

Unfortunately, the repercussions of the No Child Left Behind (NCLB) Act, mandating that all
students attain proficiency in mathematics and reading by 2014, have had a negative impact on
subjects such as social studies, science, and the arts because, as some have noted, these subjects
come in second to reading and mathematics in high-stakes testing programs (Finn 2003; Leming,
Ellington, & Schug 2006; McMurrer 2007). According to a report by the Center on Education
Policy, since the enactment of No Child Left Behind (NCLB), 44% of districts surveyed have
reduced time for social studies. That percentage increased to 51% in districts with “failing
schools.”

Social Studies Education
There are many who continue to associate social studies with reading from a textbook in
class (Leming et al., 2006). It is not an uncommon experience to walk into a social studies
classroom and see teachers using textbooks as their primary source of instruction (Thornton,
2005). Views of social studies teachers and social studies classrooms in U.S. public schools were
investigated by Leming et al. (2006) via over 1,000 telephone interviews conducted with equal
numbers of randomly selected second-, fifth-, and eighth-grade teachers from throughout the
nation who teach social studies. Teachers reported that most programs are textbook driven, lack
innovative lessons, do not take into account recent brain research on learning, and receive little
administrative support. In addition to having an inadequate curriculum, many teachers felt
unqualified to teach social studies.
Social studies at the elementary level should provide students with purposeful and
meaningful learning experiences that are challenging, of high quality, and developmentally
appropriate (NCSS, 2009). The NCSS Task Force on Early Childhood/Elementary Social Studies
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(2008) describes successful elementary social studies teachers as possessing both a command of
the subject matter and the ability to engage students in the learning process through a variety of
instruction methodologies. The National Council for the Social Studies (NCSS) developed 10
thematic standards based on the NCSS document National Curriculum Standards for Social
Studies: A Framework for Teaching , Learning and Assessment (2010) to describe what K-12
learners should know and be able to do. The fifth thematic standard stated, “Social studies
programs should include experiences that provide for the study of interactions among
individuals, groups, and institutions.” (p.18) The NCSS standards described institutions as
schools, religions, families, governments, and businesses, all of whom play an important role in
the lives of children.

Family and Community Involvement
Studies have documented that regardless of the economic, ethnic, or cultural background,
family involvement in a child’s education is a major factor in determining success in all areas of
the curriculum, including social studies (Epstein, 1995; Henderson & Mapp, 2002). Much of the
research conducted on family and community involvement has been based on inferences drawn
from test scores and attendance numbers. While these sources offer insight into the effects of
family and community involvement, on education in general, they do not take a closer look at
actual teacher practice in social studies education.
Family involvement, as used here, refers to families’ active participation in their child’s
education at both home and school (Hoover-Dempsey & Sandler, 1997). Home-based activities
include reviewing the child’s schoolwork and monitoring the child’s progress, helping with
homework, discussing school events or course issues with the child, providing enrichment
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activities pertinent to school success, and talking by phone with the teacher. While home-based
activities related to children’s learning at school are important, school-based involvement is
critical as well. School-based activities may include driving on a field trip, staffing a concession
booth at school games, coming to school for scheduled conferences or informal conversations,
volunteering at school, and serving on a family-teacher advisory board (Christenson, 2004;
Epstein, 2001; Henderson & Berla, 1994; Hoover-Dempsey & Sandler, 1997). The strongest and
most consistent predictors of family involvement are the specific school programs and teacher
practices that encourage family involvement and guide parents in how to help their children at
home (Epstein, 1992).

National Board Certification
An organization for teachers, the National Board for Professional Teaching Standards
(NBPTS), is one of the highest symbols of professional teaching excellence. In order for teachers
to achieve the NBPTS overseen National Board Certification, they must go through a rigorous
and intense process that strengthens and improves their teaching. The certification process
requires teachers to complete a series of portfolios and assessments demonstrating their content
knowledge in areas such as literacy and English language arts, mathematics, science, social
studies, children’s play, physical education, health, and safety. Teachers, additionally, must
demonstrate their knowledge of child development as well as their ability to build positive
relationships with families in order to show their understanding of children as individuals
(NBPTS, 1994).
One of the portfolios national board certified early childhood generalist teachers (K-3)
must complete during the certification process is titled “Building a Classroom Community.” This
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portfolio encourages teachers to capitalize on the experiences within, and on environments of,
their classrooms to help children begin to understand social studies concepts as well as to
develop a disposition towards social studies learning that will grow in the years to follow. This
portfolio emphasizes the importance of teachers’ knowledge of the culture, history, and values of
the community and families whom they serve. Those who complete this portfolio and become
National Board Certified are able to draw on their understanding of social studies in planning
and implementing integrative experiences with families and other community members.
Expert teachers are inventive, using a variety of techniques to engage families in their
children’s education. These teachers view children’s families as allies in their work and
recognize the dependence of young children on their families (NBPTS, 2000). They realize that
families’ positive relationship with the school staff is important to children’s welfare and
enthusiasm towards learning. They also recognize the importance of the school’s affirmation of
the child’s home culture and language (Hepburn, 2004; Riojas-Cortez, Flores, & Clark 2003).
According to the National Board of Professional Teaching Standards, accomplished early
childhood teachers are resourceful in using a variety of strategies to engage families in their
children’s education (NBPTS, 2000). Such teachers view their children’s families as allies in
their work, and recognize the dependence of young children on their families. They know that
families’ affirmation of the school staff and program is important to children’s motivation and
overall attitude within the classroom. These teachers understand that the school’s affirmation of
the child’s home culture and language is important to the child’s well-being and to the ability of
the home to support the child and the school.
Despite the efforts to integrate social studies and family/community involvement, the two
appear to be separate entities. As Leming et al. (2006) pointed out,
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One effective method of ascertaining the status of social studies today in U.S. schools is
to obtain more direct information about what actually occurs in social studies classes and
how teachers perceive social studies, both as a discipline and in relation to other subjects.
(p. 322)
The study proposed here will investigate the topic of family/community involvement in early
childhood social studies and how it is being affected by national board certified teacher
instructional practices.

Statement of the Problem
Despite the importance of engaging parental and community support in social studies
education as outlined in the National Board for Professional Teaching Standards (2001) and
NCSS Task Force on Standards for Teaching and Learning in the Social Studies (2008), there is
little reported on the actual teaching practices used by early elementary (NBPTS) teachers in
social studies education. Various strategies of involving families in their children’s school
experience have been well-documented as improving student outcomes (Christenson, 2004;
Epstein, 2001; Henderson & Berla, 1994; Hoover-Dempsey & Sandler, 1997). While many
studies have discussed the effects of family involvement on student achievement (Henderson &
Berla, 1994), little is known about how early elementary National Board Certified teachers
(NBCTs) integrate family and community involvement strategies into the social studies
classroom.
Family and community involvement is an important component of the National Board
Certification process and NCSS standards, but there is little evidence of National Board Certified
Teachers engaging families and communities to support children’s learning and development in
social studies education. Hence, the problem of this study is that theoretically, there is the
assumption that National Board Certified Teachers are acknowledged as experts when it comes
6

to engaging families and communities in their social studies teaching; however, there seems to
be a disconnect between family and community involvement practices and social studies
teaching.

Purpose of the Study
The purpose of this study was to investigate how early elementary NBCT’s describe the
ways in which they engage families and communities in social studies, based on the guidelines
found in the National Board for Professional Teaching Standards. Although, The National Board
for Professional Teaching Standards clearly emphasizes the importance of capitalizing on family
and community support by enlisting their strengths in the early elementary social studies
classroom, there seems to be a disconnect between the teaching practices of early elementary
NBCTs in regard to their engagement of parents and communities in the social studies
classroom.

Research Questions
To investigate the problem of the study, and with its purpose in mind, the following
research overarching research question was posed: How do early elementary (K-3) National
Board Certified Teachers describe the ways in which they engage families and communities to
support children’s learning and development in social studies education? To consider this
question, three research questions were investigated.
1. How do early elementary (K-3) National Board Certified Teachers describe their
teaching philosophy in social studies?
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2. How do early elementary (K-3) National Board Certified Teachers identify and
describe their perceptions of the role of family and community involvement in social studies?
3. What family and community involvement practices can be identified in the social
studies teaching of early elementary (K-3) National Board Certified Teachers?

Overview of the Methodology
The goal of this 6-week, mixed method study was to provide information that
investigated the questions of this study. In order to obtain information, data were collected using
the following: (1) a survey instrument adapted by the researcher, (2) classroom observations, and
(3) interviews. The information provided insight into the present practices of family and
community involvement used by early elementary (K-3) National Board Certified Teachers in
social studies. The study allowed for an in-depth analysis of (K-3) National Board Certified
Teacher’s practices in social studies while enhancing generalizability.

Assumptions and Limitations
Every researcher brings to his or her research a “set of interlocking philosophical
assumptions and stances” (Greene & Caracelli, 1997, p. 6). It was assumed that the methods used
to collect data in this study would enable the researcher to draw conclusions relevant to the
research questions. It was assumed by many, that National Board Certified Teachers are experts
in the teaching profession, and meet high standards based on what teachers should know and be
able to do. It was also assumed that (K-3) National Board Certified Teachers would participate in
the study. The limitations of this study related to the low return rate associated with on-line
surveys.
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Definition of Terms
Family involvement--The term family involvement, as used here, is based on Epstein’s
(2001) expanded definition of family involvement where she identifies six types of family
involvement:
1. Parenting: Help all families establish home environments to support children as
learners.
2. Communicating: Design effective school-to-home and home-to-school
communications about school programs and children’s progress.
3. Volunteering: Recruit and organize family help and support within the classroom and
school.
4. Learning at home: Provide information and ideas to families about how to help
students at home with homework and other curriculum-related activities, decisions,
and planning.
5. Decision making: Include parents in school decisions, developing parent leaders and
representatives.
6. Collaborating with community: Identify and integrate resources and services from the
community to strengthen school programs, family practices, and student learning and
development. (p.41)
Parent involvement--Refers to parent’s active participation with their child’s education at
both home and school (Hoover-Dempsey, & Sandler, 1997)
Student learning--Learning that takes place within the home and school setting.
Collaboration--The act of working together with one or more people in order to achieve
something.
Community involvement--Coordinating resources and services for families, students, and
the school with community groups, including businesses, agencies, cultural and civic
organizations, and colleges or universities. Enable all to contribute service to the community
(Epstein, 2002).
Family-school partnerships--Relationships that are involved in or share the same activity.
National Board for Professional Teaching Standards (NBPTS)--A nonpartisan, nonprofit
organization dedicated to promoting excellence in education. Founded in 1987, NBPTS
9

improves teaching and student learning by enhancing overall educator effectiveness and
recognizing and rewarding highly accomplished educators who meet high and rigorous
standards. The Board develops and maintains advanced standards for educators and offers a
national, voluntary assessment, National Board Certification, based on the NBPTS Standards
provides a standards-based approach for improving teaching practice and links student learning
to effective instruction (NBPTS, 2008)
Social studies--Social studies is the integrated study of the social sciences and humanities
to promote civic competence. Within the school program, social studies provides coordinated,
systematic study drawing upon such disciplines as anthropology, archaeology, economics,
geography, history, law, philosophy, political science, psychology, religion, and sociology, as
well as appropriate content from the humanities, mathematics, and natural sciences. The primary
purpose of social studies is to help young people develop the ability to make informed and
reasoned decisions for the public good as citizens of a culturally diverse, democratic society in
an interdependent world (NCSS, 1994).

Overview of the Study
This investigation was conducted to investigate how (K-3) National Board Certified
Teachers perceive the role of family and community involvement in social studies and to
investigate family and community involvement practices found in the social studies teaching of
early elementary (K-3) National Board Certified Teachers’ social studies teaching. Chapter I
provides background information, a statement of the problem, the purpose of the study,
overarching and key research questions, an overview of the methodology, assumptions and
limitations, and definitions of keywords used in this study.
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Chapter II consists of a literature review that focuses on research in the field of family
and community partnerships, family and community involvement practices in social studies
education, and literature discussing the components of the National Board Certification process
and how it has impacted student achievement and teaching practices. Chapter III explains the
methodology chosen to obtain information about, and clarification of, the questions guiding this
study. Mixed-method research was used, consisting of a research design using quantitative and
qualitative data. Chapter IV will analyze and discuss the data found. Chapter V will include a
discussion of the conclusions drawn from the data, implications of the data, and implications for
future research.
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CHAPTER II
REVIEW OF THE RELATED LITERATURE
Introduction
The purpose of this study was to obtain information in order to describe the kinds of
family and community involvement practices early elementary (K-3) National Board Certified
Teachers (NBCTs) are integrating into social studies education. This study is designed to
investigate early elementary NBCTs’ philosophies toward social studies teaching, their
perceptions of the role of family and community involvement in social studies education, and the
teaching practices they use that incorporate these views of the role of family and community
involvement in the social studies classroom.
Four main bodies of literature provide the theoretical framework that guides this research
study. These are presented in this review, which is organized by the four bodies of literature
discussed. The first body of literature presents the status of social studies teaching today. The
second body of literature focuses on research in the field of family and community partnerships.
The third body of literature concentrates on family and community involvement practices in
social studies education. The fourth body of literature identifies the National Board for
Professional Teaching Standards, describes the certification process, and discusses the impact
National Board Certified Teachers have had in education while addressing how National Board
Certified Teachers currently are integrating what they have learned into their teaching practice.
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The Status of Social Studies Teaching Today
As a result of emphasis placed on curriculum standards by A Nation at Risk, social
studies from the mid-1990s to the present has been largely influenced through standards created
by the National Council for the Social Studies. Standards are introduced and explained in a
publication entitled Expectations for Excellence: Curriculum Standards for Social Studies
(National Council for the Social Studies, 1994). The purpose of the Expectations for Excellence
is to outline a common set of standards for social studies Grades Kindergarten through 12, to
guide a social studies curriculum that would assess student performance relating to processes,
areas of knowledge, and attitudes about social studies, and to provide examples of activities that
could be used to steer social studies curriculum (National Council for the Social Studies, 1994, p.
ix). These standards, listed below, are to serve as a guide for social studies content (National
Council of the Social Studies, 1994).











Culture
Time, Continuity, and Change
People, Places, and Environments
Individual Development and Identity
Individuals, Groups, and Institutions
Power, Authority, and Governance
Production, Distribution, and Consumption
Science, Technology, and Society
Global Connections
Civic Ideals and Practices (p. 15)

The purpose of elementary school social studies is to enable students to understand,
participate in, and make informed decisions about their world (NCSS, 2008). Social studies at
the elementary level should provide students with purposeful and meaningful learning
experiences that are challenging, of high quality, and developmentally appropriate (NCSS,
2008). The Task Force on Early Childhood/Elementary Social Studies developed a position
statement outlining qualities of powerful social studies teaching that are foundational to the
13

development of children’s knowledge, skills, and dispositions as participating citizens. These
qualities are a) meaningful--teachers should capitalize on students’ interests, skills, and
background experiences to create a learning environment that challenges students to make
meaningful connections and expand their knowledge and view points; b) integrative--teachers
should integrate knowledge, skills, and dispositions in ways that promote social understanding
and civic efficacy; c) value-based--teachers should provide learning experiences that involve
core values of democracy, including freedom of speech and thought, equality of opportunity,
justice, and diversity; d) challenging--teachers should provide challenging social studies
instruction that includes debates, discussions, projects, and simulations that require application of
critical thinking skills; and e) active--teachers should use a variety of approaches, strategies, and
materials to support children’s interests and abilities.

Educational Legislation and Impact on Social Studies
The federal No Child Left Behind Act (NCLB) (2001) seems to be impacting the teaching
of social studies in elementary classrooms. In 2001, the NCLB emphasized student learning in
the areas of literacy, mathematics, and science, adding many pressures affecting not only
teachers but students as well. While many citizens support high standards and accountability for
the learning of all students, the NCLB act is falling short of its goals (Jehlen, 2006). As a result
of the NCLB act, daily emphasis on high-stakes testing has become a common factor within the
average school in an effort to increase student achievement (Odland, 2007). High-stakes testing
has been associated with testing pressure, increased retention in grade, and dropout rates
(Nichols, Glass, & Berliner, 2005). A study of the effects of high stakes testing on curriculum
was conducted by Au (2007) who found high-stakes tests encouraged curricular alignment to the
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tests themselves, the structure of knowledge itself was changed in order to meet test-based
norms, and teacher-centered instruction was used primarily to cover the vast amounts of
information required by tests.
Since the implementation of the No Child Left Behind Act (2001), a “narrowing of the
curriculum” has taken place in many elementary schools. A recent national survey of elementary
and middle school social studies teachers indicated that “most elementary teachers devote less
than one hour per day to social studies in any form” (Leming et al., 2006, p. 323). This
narrowing of the curriculum has affected schools all over the country in an effort to increase test
scores while targeting low-achieving students. In a report examining the amount of time spent
during the school week on core academic subjects and how that allocation of time across subjects
has changed since school year 2001-2002 when NCLB was enacted, Jennifer McMurrer (2007)
found that approximately 62% of school districts increased the amount of time spent in
elementary schools on English language arts and mathematics, while 44% of districts cut time on
science, social studies, art, music, physical education, lunch, and recess.
In order to document the use of time in the classroom, the Council for Basic Education
conducted a survey in 2004 to assess primary and secondary teachers’ use of instructional time
(von Zastrow & Janc, 2004). The survey, funded by the Carnegie Corporation of New York, was
distributed to more than 1,000 elementary, middle, junior high, and high school principals in
Illinois, Maryland, New Mexico, and New York. The survey solicited information from the
school principals regarding how their teachers utilized time designated for classroom instruction,
what professional development opportunities were available to their teachers, and how many
teachers were assigned to teach specific subject areas in each school. The study found that
although social studies continued to be taught on the secondary level, instructional time for
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social studies on the elementary level was on a decline. The study also reported that professional
development provided for the improvement of social studies instruction was on a decline in
elementary schools.
In a study by VanFossen (2005), he found that social studies instructional time has
weakened in some elementary school classrooms as a result of NCLB. In his study, VanFossen
(2005) surveyed teachers in Indiana to investigate the amount of time they were spending
teaching social studies on average. VanFossen also questioned whether social studies was being
removed from the school day entirely, or taught in a shorter amount of time than prior to the
NCLB legislation. VanFossen’s findings were that nearly two-thirds of all teachers surveyed
have decreased the time spent teaching social studies in their classrooms since NCLB was
mandated in several of the states surveyed. VanFossen (2005) concluded that social studies is
being marginalized in the elementary curriculum due to three factors. The three factors he
identified as playing a role in this marginalization were (a) perceived lack of administrative
support for implementing social studies standards, (b) lack of state-wide assessments for social
studies at K-5 level, and (c) teachers’ lack of clear understanding of the goals and mission of the
social studies at the K-5 level” (p. 376).
In another study Burstein, Hutton, and Curtis (2006) found results similar to those
presented by van Zastrow and Janc (2004) and VanFossen (2005). Data was collected from 172
elementary school teachers of Grades K-5 in one district on a survey instrument. The survey was
designed to solicit details on the time spent teaching core subjects, what types of strategies
teachers use to present social studies instruction, and how teachers determine how they will use
the time they have for social studies instruction. The study reported that teachers are spending
the majority of the day teaching subjects that are tested by standardized measures, particularly
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reading/language arts and mathematics. Data showed that 49% of the K-5 teachers in the district
were spending less than an hour teaching social studies curriculum each week. The participants
provided a variety of reasons for why limited social studies instruction was occurring in their
classrooms. The most common reasons reported were limited instructional time (59%), emphasis
on subjects included on year-end assessments (42%), perceived lack of priority placed on social
studies by school leaders (29%), and lack of, or outdated, materials (15%).
The research in this section provides a profile of current social studies practices in a
variety of settings across the United States. Findings from the research show diminished
instructional time for social studies in elementary grades, lack of representation of social studies
on year-end assessments, decreased support by district and school leadership for social studies,
lack of appropriate resources to facilitate social studies instruction in the classroom, and lack of
professional development for teachers relating to social studies (Burstein et al., 2006;
VanFossen, 2005; von Zastrow & Janc, 2004).

Family and Community Partnerships
It has been well documented that school, family, and community partnerships
significantly contribute in a variety of ways to better student outcomes related to learning and
school success. An extensive amount of research indicates that school, family, and community
partnerships are correlated with higher academic achievement, fewer discipline problems, and
increased attendance, as well as an improvement of students’ attitudes (Christenson, 2004;
Epstein, 2001; Henderson & Berla, 1994; Hoover-Dempsey & Sandler, 1997). On March 31,
1994, the Goals 2000: Educate America Act was signed into law based on the premise that
students would reach higher levels of achievement when more is expected of them. One of the
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goals stated, “Every school will promote partnerships that will increase parental involvement and
participation in promoting the social, emotional, and academic growth of children” (U.S.
Department of Education, 1994, Sec. 102). In 1997, this goal was emphasized again by the
National Parent Teacher Association (PTA) when it developed six standards for parent and
family involvement in education in conjunction with the National Coalition for Parental
Involvement in Education. Then, in 2001, the federal government ensured that children and
families have specific rights by holding schools accountable for providing them. The No Child
Left Behind Act of 2001 mandated that elementary schools give parents the tools they need to
support their children’s learning in the home, communicate frequently with families about
children’s learning in the home, communicate frequently with families about children’s academic
progress, provide opportunities for family workshops, and offer families opportunities to engage
in parent leadership activities at the school site.
The No Child Left Behind Act (NCLB) addresses the importance of family involvement
and its association with student achievement. The NCLB Act holds the nation’s schools
accountable for the academic achievement of all students and identifies family involvement as
one of the critical components identified in achieving this goal. The NCLB Act acknowledges
that in order to uphold the high standards it sets for accountability, families must be full partners
in the educational process. There is a significant body of research showing the importance of
family involvement in children’s educational experiences
The term “parent involvement” can be defined as the participation of parents in every
facet of children’s education and development from birth to adulthood, recognizing that parents
are the primary influence in children’s lives (National Parent Teacher Association (PTA), 1997).
The word parent is used to refer to all those who are involved in a child’s education because the
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National PTA recognizes that other adults, such as grandparents, aunts, uncles, stepparents, and
guardians, also may carry the primary responsibility for a child’s education and development.
Family-school involvement is largely defined as consisting of the following activities: parentteacher conferences, attending school events, assisting children with at-home school activities,
and volunteering to help with activities within the school (National PTA, 1997).
For many years, accomplished teachers have viewed families and members within the
community as allies in their work, knowing that utilizing family and community support has
positive effects on student achievement, attitudes towards school, students’ self-concepts, and
school attendance (National Board for Professional Teaching Standards, 1987). Teachers in
schools where family, school, and community partnerships are encouraged have found their jobs
become easier (Epstein & Sheldon 2002). Enlisting the support of families and members within
the community has relieved considerable stress among teachers who oftentimes feel they are
working alone to increase children’s achievement.
Epstein (2001) designed a framework describing six types of family involvement. The
first level, parenting, describes the basic parenting approaches that prepare children for school.
The second level of involvement includes strategies schools use to communicate with families,
providing information about the school’s programs and children’s progress. In the third level of
involvement, volunteering is described as actions undertaken by anyone who supports the
school’s goals through attending school activities. The fourth level of involvement includes the
use of interactive activities to be completed within the home setting. The fifth level of
involvement is “decision making,” which is described as families and schools participating in a
partnership of shared views and actions towards a common goal. The sixth, and last, level of
involvement is working with the community in an effort to strengthen school programs, family
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practices, and student development. In the sixth level of involvement, Epstein (2001) described
community involvement as meaning not only working within the neighborhoods in which
students live and go to school, and the effects of those neighborhoods on students and the local
school, but any neighborhoods that support their learning and development. Additionally,
Epstein emphasized that community involvement consists of all who are interested in the quality
of education, not just those who have children within the schools.
Due to the overwhelming amount of research on the benefits of family, school, and
community partnerships, educators are held accountable for implementing many of the strategies
listed above by Epstein (Christenson, 2004). Epstein (2001) argued that school, family, and
community are “spheres of influence” on children’s development and that a child’s educational
development is enriched when these three environments work toward shared goals. The
following body of literature will provide a theoretical framework of how implementing activities
across all six types of involvement have improved student achievement and experiences in
school.

Family and Community Involvement Practices
Homework
Reading together at home and progress in reading fluency were found to be linked, in a
study by Rasinski and Stevenson (2005). The study tested the effects of parental involvement
and student achievement by examining a school that had implemented a fluency-based home
involvement reading program called Fast Start. The program was designed for first grade
students and involved a 10- to 15-minute daily lesson to be completed at home with the parents
of the children. The lesson included a brief text to be read with the child and ended with a short
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word-study activity. The study was conducted with 30 beginning first grade students who were
randomly assigned to experimental or control conditions for a period of 11 weeks. Parents and
students in the experimental group received Fast Start training from the teacher as well as weekly
materials packets and telephone support. The control group did not participate in the Fast Start
reading program. The lower-achieving half of the experimental sample participating in the Fast
Start program showed significantly greater reading skills at posttest than those in the control
group. A significant treatment by skills interaction was observed in the ANCOVA, F = 6.0; df =
1, p = .02. The follow-up ANCOVA showed a significant difference between the lower half of
the control group and the lower half of the experimental group, F = 19.41; df = 1, p = .0009. It
appears involving family members with homework assistance can be an effective means to
increasing student achievement.
Supporting the use of homework strategies, Reutzel, Fawson, and Smith (2006)
conducted a mixed method study to examine an early reading program called Words-to-Go. The
Words-to-Go program stemmed from the concerns of first grade teachers who felt the homework
in their reading program did not provide parents with sufficient support or structure for word
sorting activities. The purpose of their research was to design, implement, and evaluate a
comprehensive school-initiated family literacy program that included training and instructional
materials reflecting the philosophy of the school’s phonics instructional program for parents to
use at home in assisting their first-grade children achieve early reading success.
Two high poverty, low performing schools participated in the Words-to-Go study, which
was carried out in three major phases. The first phase consisted of parents’, children’s, and
teachers’ perceptions of the program Words-to-Go after a year’s participation in the program.
Four first grade teachers, 54 parents, and 67 first grade children responded to surveys about the
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efficacy of the program. The second phase of the study consisted of focus group meetings with
the principal, randomly selected parents, first grade children, and all four first grade teachers. In
the final phase of the study, the four first grade classrooms involved in the Words-to-Go
program were matched with four first grade classrooms in another high poverty, low performing
school that did not participate in the Words-to-Go parent involvement program. Pre- and posttests in the two schools were used to compare the end-of-year first grade performance on a word
reading task, a word writing task, and a criterion referenced end-of-year state reading test.
In the first grade classrooms participating in the Words-to-Go programs, parents were
invited to three scheduled training workshops. During the workshops, first grade teachers
explained to parents in detail how to utilize the Words-to-Go program with their child at home.
Several lessons were modeled for the parents, and opportunities were provided for parents to
participate in a lesson. Parents who could not attend were sent an instructional packet on how to
implement the program. One Words-to-Go program lesson was sent home each week, and
parents were asked to complete a report on how many lesson words they completed during that
week. At the end of the year, post-study data was collected to evaluate the effectiveness of the
Words-to-Go program. Follow-up focus group interviews were conducted with parents and
students.
The results showed first grade students who participated in the Words-to-Go program
read significantly (p = .001) more words correctly and misspelled significantly fewer words than
did the students who did not participate in Words-to-Go. During the focus group meetings,
parents commented that the Words-to-Go program lessons were easy to use and had increased
their children’s self-efficacy as readers and writers. They also noted their children seemed more
willing to spell and write words. Overall, parents felt a stronger connection to the reading
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instruction their first grade children were receiving at school. The focus groups revealed some
weaknesses of the program as well. Some of the parents expressed confusion about how many
words were to be completed each day of the week. Another complaint was that parents did not
always enjoy cutting out the letters for each lesson.
A study examining homework revealed information about parents’ thinking, strategies,
and action related to homework (Hoover-Dempsey, Bassler, and Burow,1995). Interviews were
conducted with 69 parents of first through fifth grade students with questions about appropriate
levels of independent work by children, concerns for children’s unique characteristics as
balanced with school demands, efforts to structure homework tasks, reflections on the personal
meanings of perceived success, and failure in helping children with homework. The findings
showed that parents are, for the most part, involved with their children’s schoolwork at home in
many ways, reflecting the characteristics of individual children. Parents’ felt that homework
represented a challenging and multidimensional set of tasks for parents, for which, oftentimes,
they felt ill-prepared. Finally, many of the parents expressed a desire to be involved more
effectively in their children’s school learning.
Parent involvement has been defined as including home-based activities (HooverDempsey and Sandler, 1997.) It has been argued that parental involvement is a function of a
parent’s beliefs about parental roles and responsibilities, a parent’s sense that she can help her
children succeed in school, and the opportunities for involvement provided by the school or
teacher. In this theory, when parents get involved with home activities, children’s schooling is
affected through their acquisition of knowledge, skills, and an increased sense of confidence that
they can succeed in school.
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Home Visitation
A study conducted by Meyer and Mann (2006) examined teachers’ perceptions of the
benefits of home visitation in relation to children’s success in school from kindergarten to second
grade. Participants consisted of 26 early elementary (K-2) teachers in a rural, Midwestern school
district who completed an 18-item survey, with some open-ended items, after a home visit at the
beginning of the school year and again prior to the end of the year. The study found there were
many benefits of home visits. The teachers’ responses indicated that home visits resulted in more
positive relationships with children and their families. In general, 73% of teachers thought
students were more prepared after receiving a home visit, and 53.8% of teachers felt home visits
increased student success. Teachers stated that the visits led to improved communication with the
parents, a better understanding of the child, and a better picture of how the child’s home
environment might directly impact their school performance.
Classroom teachers are also assisting families in obtaining services to support their
children’s learning and development at home. Colombo (2006) described how a district in
Massachusetts, after many efforts to lift the achievement of its high numbers of culturally and
linguistically diverse students, realized that the missing link was parent involvement. The district
developed and implemented a program called Parent Partnership for Achieving Literacy (PAL)
program to bridge the gap between mainstream teachers and culturally and linguistically diverse
families. The program employed a dual approach to increase the overlap of school, home, and
community influences by building bridges between mainstream teachers and culturally and
linguistically diverse families. Teachers took part in professional development workshops to
enhance their cultural awareness, while the families participated in workshops and meetings
designed to better clarify the expectations of teachers and schools. The Survey of Out-of-School
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Youth Outcomes (SAYO) was administered to 92 mainstream teachers to learn if progress had
been made in the children who participated in PAL. The results from the survey indicated that
the children had made statistically significant progress in the areas of reading, verbal
communication, and overall behavior.

Volunteering and Community Involvement
In one particular school setting, strategies were used to capitalize on the strengths of both
parental and community involvement. Gooden (2003) investigated one school’s approach to
involving parents and community members in the K-3 science curriculum. Ridgecrest
Elementary School in Hyattsville, Maryland, suffered from a lack of volunteers and had parents
who worked several jobs and spoke little or no English. Many of the faculty members thought
that if they initiated a strong volunteer program, it would not only improve student achievement
but also encourage parents and community members to become a part of the school community.
While taking a graduate course, one of the teachers discovered a program that focused on
underrepresented populations in science called Playtime is Science. This child-centered
volunteer program for children in Grades K-3 emphasized equity for all children in science, by
capitalizing on cross-curricular ties to other cultures, persons of color, and women. The program
aimed to create a partnership between school, home, and community through volunteerism,
while effectively bringing parents and members of the community into the school environment.
Additionally, the program encouraged inquiry strategies which stemmed from the students’
natural curiosity of every day events.
In order to implement the Playtime in Science program, parent and community volunteers
were recruited to attend the training sessions. To ensure that the program received a lot of
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participation, the school utilized the efforts of an active member of the school community.
Three-hour training sessions were conducted on Saturdays. Nine teachers and six parent and
community volunteers participated in the sessions. The sessions consisted of videos, activities
demonstrating how groups can be underrepresented, and discussion about the importance of
providing all children with the opportunity to pursue science, mathematics, and technical fields.
Additional training was provided for volunteers who would act as small group facilitators and
co-teachers. The training provided volunteers with the skills necessary for facilitating a hands-on
exploration for a small group of six or fewer students.
Playtime in Science was implemented in second and third grades. The three science units
took place over a 3-week period. Each unit began with a discovery learning approach in which
students were encouraged to use their prior knowledge and interests to guide the unit of study.
During the classroom explorations, observations were recorded to develop an understanding of
how students, parents, and teachers communicated at each level of participation. The researcher
examined specific student, volunteer, and teacher behaviors, asking questions such as “Were
students engaged?” and “Were the activities safe and appropriate for science exploration?”
Parent behaviors were observed to examine the questions “How were parents interacting with
students?” and “Were parents allowing students to spend time with exploration or were they
providing students with answers?” Teacher behaviors observed consisted of whether or not they
were using more effective practices in science instruction, asking higher order thinking
questions, and explaining ideas and events in a way that contributed to current science
knowledge. Volunteers and teachers also were interviewed and kept journals that provided the
researcher with a richer understanding of how they perceived science.
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At the end of the 9 weeks, the data from the classroom observations, journals, and
interviews were compiled and interpreted to determine the most important aspect of volunteer
participation in science from the point of view of the participants. The data showed that the coteacher arrangement, which allowed teachers to better manage explorations in science, was
perceived as the most effective approach in the program by the teachers and volunteers. The
results also indicated that role modeling was an effective strategy during science class. Also
considered effective was the lowered ratio of students to adults during instruction.
The benefits of parental and community involvement are well known and clearly
documented in the research. Research shows when schools and teachers work to involve family
and community members, there is an increase in student achievement. The majority of research
studies, however, that investigate the effects of school, family, and community partnerships are
being done primarily in literacy. There are few studies investigating applications of parental and
community involvement in social studies education. In order to ensure that students receive an
education that coincides with the National Social Studies Standards, it is critical for educators to
conduct further research in this area.

Family and Community Involvement in Social Studies Education
The National Council for the Social Studies (NCSS) developed 10 thematic standards
based on the NCSS document Expectations of Excellence: Curriculum Standards for Social
Studies (1994), which described what K-12 learners should know and be able to do in social
studies. The fifth thematic standard stated, “Social studies teachers should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate
level for the study of interactions among individuals, groups, and institutions” (p. 26). The NCSS
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standards described institutions as schools, religions, families, governments, and businesses, all
of whom play an important role in the lives of children.
Historically, social studies education has consisted of the memorization of facts where
teachers took on the role of “drill masters.” Thornton (2005) described teachers as “gatekeepers.”
He suggested that the role of teacher curricular-instructional gate keeping is crucial in three
important elements of the educational process: (a) aims, (b) subject matter and instructional
methods, and (c) student interest and effort. As gatekeepers, teachers have a significant effect on
the curriculum and how it is delivered within the classroom.
Dr. Joyce Epstein is the Director of the National Network of Partnership Schools and the
Center on School, Family, and Community Partnership, Principal Research Scientist, and
Research Professor of Sociology at Johns Hopkins University. She has conducted research and
worked with elementary, middle, high schools; districts; and state departments of education for
many years to help educators build more effective programs of school, family, and community
partnerships in all subjects, including social studies.
Epstein and Dauber (1995) investigated the effects of an interdisciplinary program called
TIPS (Teacher Involve Parents in Schoolwork), which linked social studies and art with family
and community volunteers in the middle grades. In this study, the TIPS Social Studies and Art
process integrated social studies units of work with information on artists’ lives and with
displays of art work.Baltimore Middle School decided to implement Teachers Involve Parents in
Schoolwork (TIPS) Social Studies and Art program after experiencing difficulty keeping the arts
alive within the curriculum due to budget cuts. Additionally, they were experiencing a lack of
support from parents and the community. Knowing that the arts can be a natural connector to
family and community partnerships within schools, the social studies and art teachers at
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Baltimore Middle School decided to implement the program. The goals of the TIPS Social
Studies and Art program was to (a) establish productive partnerships among teachers and
volunteers, (b) demonstrate interdisciplinary linkages between art, history, geography, and social
issues in social studies, (c) extend and enrich students’ education through exposure to and
discussions about, art in social studies classes, and (d) increase students’ knowledge,
understanding, and appreciation of art (Esptein & Dauber, 1995, p. 119). Before implementing
the program, a teacher and parent committed to organizing the program in conjunction with
social studies. These two key personnel ordered materials for the program which included a TIPS
social studies and arts manual; sets of prototype material, which included discussions of over 30
art prints in American history, world culture, and government and citizenship; as well as
guidelines for fieldtrips to art museums. Next, they were responsible for recruiting and training
parents and volunteers within the community. Finally, they set up schedules for presentations by
the volunteers while providing them with the “write-ups” that guide the lessons of the artists and
art prints.
Volunteers consisted of parents, grandparents, and others from the school community
who conducted a 20-minute presentation in 6th, 7th, and 8th grade social studies classrooms once
a month. During the first 2 years of the study, researchers conducted informal interviews and
surveys with teachers, volunteers, and students about how they perceived the program in general.
From those interviews and surveys they learned all those involved were committed to the
program. Teachers, volunteers, and students gave the program positive ratings. After the initial 2
years of implementing the program, the researchers were curious about the effects of the
program on student learning and attitudes. To identify such effects, short surveys were
administered in the fall and in the spring of the school year by social studies teachers to test
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students’ knowledge of, and reactions to, American artists and paintings they saw monthly in
their social studies classroom. The surveys included gender, grade in school, report card grades,
attitudes toward the program, preferences for the pictures, the frequency with which students
liked to draw, as well as the fall pre-test of prior knowledge of the artists and prints.
The results of the study of Baltimore Middle School showed students were more
successful in remembering painting and content, than painting and artist. Also, students who did
better on report cards performed better on the matching tests, even though the tests were not used
as part of their grade. In the fall, pre-tests showed that students had little or no knowledge about
the artists and paintings, but in the spring, many of the students had made significant gains in
awareness and understanding. One student suggested that volunteers allow students to help
choose which pictures to study. The study also found maturity and experience in the program
seemed to enhance students’ recall over time. The findings suggested students could benefit from
additional activities included with the presentation such as further discussions, writing activities,
and art activities for class work, extra credit, and homework. Students made significant progress
in their ability to find symbolism in representational work or representations of feelings and form
in abstract work. Overall, the researchers concluded the TIPS Social Studies and Art Volunteers
program contributed to the development of abstract thinking, including bridging of concrete and
abstract concepts. It also proved to be an effective way to implement a comprehensive program
that capitalized on the strengths of parent and community volunteers.
A comprehensive program that incorporates family, school, and community partnerships
appears to have several positive impacts on student learning. Many schools, however, have not
received the support and funding they need to implement comprehensive parental involvement
programs. This has left many teachers looking for solutions to educational problems that are less
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costly. Some teachers have discovered ways of enhancing the social studies curriculum by using
out-of-school learning opportunities in social studies with help from parent and community
volunteers (Alleman & Brophy, 1994).

Out-of-School Learning Opportunities
When incorporating “out-of-school learning opportunities in social studies,” Alleman and
Brophy (1994) provided teachers with four primary criteria that all learning activities must meet:
(a) goal relevance (the activity is built around powerful ideas that are basic to accomplishing
important social studies goals), (b) appropriate level of difficulty (difficult enough to provide
some challenge and extend learning but not so difficult as to leave many students confused or
frustrated), (c) feasibility (for accomplishment within the prevailing constraints), and (d) cost
effectiveness (the educational benefits expected to be derived from the activity justify its costs in
time and trouble) ( p. 262).
Specific teaching practices using “out-of-school learning opportunities in social studies”
are described in an article discussing a series of outdoor education days that were sponsored by
Florida Atlantic University’s College of Education (Brown,1998). The events were planned and
directed by undergraduate teachers in training who provided themes and activities appropriate to
the curriculum for participants of various ages and grade levels. The student teachers developed
outdoor learning centers offering realistic social studies experiences for K-6 students. Groups
from different schools were invited to participate and community service groups agreed to send
representatives. In association with the third grade social studies theme, Community Helpers,
teachers and volunteers designed and laid out a typical city, which they named “Fantasy City,”
over a five-acre area and invited agencies such as the post office, city hall, fire department, and
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paramedics unit to come volunteer in order to give the city a realistic atmosphere. Students were
given a souvenir compass, a map of Fantasy City, and 20 task cards arranged in random order.
The task cards asked questions that integrated social studies, reading, and mathematics. Students
applied their knowledge of map skills as they found particular places throughout the city. They
also utilized their knowledge of counting money when they purchased items in the city.
One of the outdoor learning centers introduced fourth grade students to physical and
regional geography concepts by navigating through an outlined state of Florida on a 20-acre site.
Students participated in learning centers, self-directed activities, and recorded actual distances as
they toured through the state.Teams of fifth and sixth grade students used orienteering compasses
and a contour map to navigate through a 20-acre wooded area near a school. Students were
assigned differing routes of equal distance and starting times where they had to decipher puzzles
and pictures of presidents on their journey.Sixth grade students were involved in an outdoor
learning center where they were given authentic-looking passports and a map of the university
campus with an overlying transparent map of Russia. Students toured the campus while stopping
at principal cities in Russia and completed learning centers that were set up at the site.
Although outdoor learning centers require time and preparation, they can easily be
accomplished with the help of parent and community volunteers. Brown (1998) found that the
use of outdoor learning centers in social studies provided students with more of an authentic,
practical, and interesting approach toward learning in school.
Farris, Howe, and Fuhler (1998) investigated the use of an outdoor learning experience,
using literature response journals, in social studies, with fifth grade students and their parents.
Student and parents were given four Civil War historical novels to be read and responded to in
literature response journals. Requirements of the program were described to the parents in a
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workshop. One of the requirements was that students had to respond in the journals after reading
a chapter from their book. The study found that in their responses, the parents generally agreed
with the children’s points of view and interpreted the reading further on a critical-thinking level.
In many of the responses, parents took an issue and directed their interpretation toward a value
judgment. Some parents presented both sides of the issue when responding to their children’s
point of view. As the study continued, students began to model their parents by making
interpretations and following up with a justification. Some of the parents’ responses posed
questions for their children to think about as they were reading the book.
At the end of the study a questionnaire was administered to the fifth grade students and
their parents about using literature response journals in social studies. The parents and students
found literature response journal to be an effective tool for learning. Some parents noted that the
literature response journals gave them and their child the opportunity to connect over the
weekend. Other parents enjoyed knowing what their children were studying.
Clearly, out-of-school learning opportunities in social studies have the potential to
capitalize on the strengths of parents and members within the community. Teachers, however,
also have used parental and community support within the classroom. Sponsored programs are
being used as a means of complimenting the social studies curriculum (Junior Achievement,
2009).

Junior Achievement
Junior Achievement, founded in 1919, is a non-profit organization financed by
businesses, foundations, and individuals. The purpose of Junior Achievement is to educate and
inspire young people to improve the quality of their lives by valuing free enterprise, business,
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and economics. Junior Achievement programs address the social studies standards at all grade
levels (K-12) with a practical, real life, hands-on approach, providing students with experiences
similar to what they encounter outside of the classroom. Volunteers typically are business
professionals, seniors, college students, or parents who want to play an active part in
participating in the education of students around them. Volunteers receive training prior to the
implementation of the program, as well as all the materials needed to present the lessons. While
Junior Achievement mainly pertains to social studies, it integrates other areas of the curriculum
such as the language arts and mathematics (Junior Achievement, 2009). The Western Institute
for Research and Evaluation (1999) conducted a longitudinal study of Junior Achievement’s K12 programs. The results indicated that Junior Achievement students demonstrated a significant
understanding of economics and business knowledge and an enhanced desire to stay in school
and pursue a career in business particularly those exposed to programs at consecutive grade
levels. The Junior Achievement Program is currently serving 7 million students worldwide each
year in Grades K-12 (Junior Achievement, 2009).
Research has shown that parents of elementary school students tend to be more involved
in their children’s education than parents of older students. However, it appears the majority of
family and community involvement practices in social studies education are taking place in the
upper elementary grades.
Vontz, Franke, Burenheide, and Bietau (2007) explored how a K-12 professional
development school partnership at Kansas State University linked the dissimilar parts of the
social studies education community. The authors identified the “gulfs” in social studies
education, as described by Mehlinger (1981), that occur between (a) the social studies profession
and the general public, (b) social studies “leaders” and classroom teachers, and (c) social studies
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“specialists” and academic scholars (p. 254). These “gulfs” interfere with the ability to respond
and improve social studies education. One of their key findings while conducting interviews
revealed that teachers, clinical instructors, and university social studies specialists felt that
elementary and secondary education students needed to better identify and use community
resources. As a result of the findings of this study, Kansas State University social studies
methods instructors made the involvement of community resources a more important part of
their course. Additionally, they started requiring students to complete an instructional unit that
described how they plan to incorporate community resources.
The research literature presents evidence indicating there are teachers who are integrating
parental and community involvement practices in social studies education, although there is a
lack of extensive research studies conducted in this area. The benefits of capitalizing on parent
and community volunteers appear to be clear, so it is important for researchers to begin bridging
the gap between social studies education and parental and community involvement practices. To
achieve such bridging, researchers must identify what accomplished teachers already are doing
to integrate parental and community involvement practices into their social studies teaching.
Accomplished teaching is outlined clearly in a document entitled, “Towards High and Rigorous
Standards: What Accomplished Teachers Should Know and Be Able to Do” (National Board for
Professional Teaching Standards, 1989). The document is the backbone of an organization called
the National Board for Professional Teaching Standards (NBPTS) developed to increase the
professional development of teachers, the status of the teaching profession, and the quality of
education in America (NBPTS, 1987).
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National Board for Professional Teaching Standards
Three years after A Nation at Risk, a federal report that raised public concern about the
state of American education, the Carnegie Task Force on Teaching as a Profession issued a
fundamental report, A Nation Prepared: Teachers for the 21st Century. Its primary
recommendation called for the establishment of a National Board for Professional Teaching
Standards (NBPTS, 2008) intended to offer teachers an advanced certification and to recognize
accomplished teaching.
The National Board for Professional Teaching Standards is an organization that works to
strengthen the teaching profession and improve student learning in America’s schools by
establishing high standards for teachers. The National Board for Professional Teaching Standards
is an independent, nonprofit, nonpartisan, and nongovernmental organization formed in 1987 to
advance the quality of teaching and learning by developing professional standards for
accomplished teaching, creating a voluntary system to certify teachers who meet those standards,
and integrating certified teachers into educational reform efforts (NBPTS, 2008). National Board
Certification currently offers 25 certificates in a variety of developmental/subject areas and is
designed to help candidates demonstrate the knowledge, skills, dispositions, and commitments of
accomplished teachers (NBPTS, 2008). To be certified as “accomplished” by the National Board
for Professional Teaching Standards, teacher candidates must submit a series of portfolio entries
in which they present and reflect on their practice against standards specific to their area and
with respect to the Board’s core propositions:
(a) Teachers are committed to students and their learning, (b) Teachers know the subjects
they teach and how to teach those subjects to students, (c) Teachers are responsible for
managing and monitoring student learning, (d) Teachers think systematically about their
practice and learn from experience, (e) Teachers are members of learning communities.
(NBPTS, 2002, p. 2)
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In addition to submitting portfolios, the National Board process includes a timed test at an
assessment center, where candidates respond to prompts specific to content knowledge for their
certification area. The process may take up to 3 years and requires a $2500 assessment fee
(NBPTS, 2008).

The National Board Standards
The National Board Standards were developed by a committee of educators who were
broadly representative of accomplished professionals in their field. The majority of the members
were classroom teachers while other members included experts in child development, teacher
education, and relevant disciplines. To create the standards, the NBPTS Board of Directors
appointed a standards committee to develop standards that reflect the Five Core Propositions.
The standards will undergo repeated drafts until they are approved for public comment review. A
draft of the standards is then distributed widely to the education community for public comment
after which the committee meets again to review and revise the document. Finally, the document
is submitted to the NBPTS Board of Directors for adoption and is then published in final form
(NBPTS, 2001). The National Board for Professional Teaching Standards (NBPTS) for Early
Childhood/Generalist (EC/GEN) and Middle Childhood Generalist (MC/GEN) certificates,
Standard VII, addresses family/community partnerships and includes the following goals:
(a) communicate effectively with families to inform and enhance support for children’s
learning, (b) work effectively with family and community volunteers in classroom and
school experiences, (c) assist families in supporting children’s learning and development
at home, (d) work effectively with families in decision-making roles and on policy issues,
(e) assist families in obtaining support and services to help their children. (NBPTS, 2001,
p. 61)
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The National Board Portfolio Requirements
Candidates going through the National Board Process must reflect the standards in a
series of portfolios tailored for teachers in their specific certificate area. The portfolios are
designed to capture teaching practices in real-time, real-life settings, thus allowing trained
assessors to examine how the candidate translates knowledge and theory into practice. The
portfolio consists of one classroom-based entry with accompanying student work, two
classroom-based entries that require video recordings of interactions between the teacher and
students, and one documented accomplishments entry that provides evidence of the teacher’s
accomplishments outside of the classroom and how that work impacts student learning.
Portfolio Entry Two (Building a Classroom Community), for both the Early
Childhood/Generalist (EC/GEN) and the Middle Childhood/Generalist (MC/GEN) certificates,
for example, requires teachers to demonstrate their knowledge and ability to deepen students’
knowledge of a social studies topic/concept/theme (NBPTS, 2009, p. 11). For this particular
portfolio, the candidate is required to turn in a video recording that shows evidence of teacher/
student interaction as they engage in the classroom discussion that addresses a social studies
concept or theme, the integration of the arts, and the goal of building a classroom community,
and a 12-page written commentary that explains and illustrates the teacher’s approach to building
a classroom community (NBPTS, 2009, p. 12). The completed portfolio must reflect evidence of
the following statements in the candidate’s teaching practice:
(a) accomplished teachers use experiences and the environment of their classroom to help
children begin to understand social studies concepts and to develop a disposition toward
social studies learning that will assure success as their studies progress;
(b) accomplished teachers must know the culture, history, and values of the community
and families they serve as well as the attributes of the individual children in their care;
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(c) accomplished teachers talk with the children in their classroom to learn about the
ideas, values, concerns, and hopes;
(d) accomplished teachers understand the importance of social development in early
childhood education and demonstrate an understanding that social development is key to
successful learning in groups and is a core component of success for adults in work,
family, civic, and community contexts;
(e) accomplished teachers model and teach behaviors appropriate in a diverse society by
creating a safe, secure learning environment for all children;
(f) accomplished teachers confront issues of diversity proactively to promote equality and
to ensure that their children receive equal opportunities to learn and to advance;
(g) accomplished teachers take advantage of these opportunities as one of many starting
points in their social studies program;
(h) accomplished teachers are able to create learning environments that embody high
expectations and fairness for all children through social interaction;
(i) accomplished teachers recognize and address issues that arise as some children have
their first experiences with peers and adults different from themselves;
(j) accomplished teachers draw on their broad understanding of core academic subjects
such as social studies in planning and implementing integrative experiences;
(k) accomplished teachers are skilled at integrating the arts into all curriculum areas,
including social studies. This integration allows the accomplished teacher to design
learning experiences that are appropriate and enriching for young children. (NBPTS,
2009, p. 11)

National Board Certification Online Assessment and Scoring Procedures
The online assessment requires National Board Certification candidates to demonstrate
content knowledge in response to six exercises developed and designed by practicing
professionals in the teacher’s particular certificate area. The Early Childhood Generalist
candidate’s exercise topics include Literacy; Mathematics; Science; Social Studies; Children’s
Play; and Physical Education, Health, and Safety. The candidate has 30 minutes to respond to
each exercise.
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The National Board scores all portfolio entries and assessment center exercises using its
12-point score scale. The score scale is based on four primary levels of performance (Levels 4, 3,
2, and 1), with plus (+) and minus (-) variations at each level. The assigned scores correlate to
the performance standard for National Board Certification as follows:
(a) The highest assigned score for an entry or assessment center exercise is 4.25 (4+),
(b) The lowest assigned score for an entry or assessment center exercise is 0.75 (1-),
(c) Level 4 or Level 3 performances represent accomplished teaching practice,
(d) Level 2 or Level 1 performances represent less-than-accomplished teaching practice.
A Level 4 or Level 3 performance is not required for each entry and exercise. An
accomplished performance on one may compensate for a less-than-accomplished
performance elsewhere. A Total Weighted Scaled Score that equals or exceeds 275 points
is required to achieve National Board Certification. You must have 10 scores, regardless
of your Total Weighted Scaled Score, to achieve National Board Certification. (NBPTS,
2009, Part 1 p. 6)

Impact of National Board Certified Teachers in Education
Research has shown that teacher quality is an important factor in predicting student
achievement (McAffrey, Lockwood, Koretz, & Hamilton, 2004; Rivkin, Hanushek, & Kain,
2005; Rockoff, 2004). A student with a high-quality teacher will achieve a learning gain of 1.5
grade level equivalents, while a student with a low quality teacher will achieve a gain of only 0.5
grade level equivalents (Hanushek, 1992). The quality of a teacher, therefore, can make the
difference of a full year’s learning growth. Researchers agree that teacher quality is a
determining factor in student achievement; therefore, a close examination of effective teacher
leaders, such as National Board Certified teachers is needed for future studies. Arne Duncan,
U.S. Secretary of Education, praised National Board Certification by saying, “We need a critical
mass of National Board Certified Teachers. These are the best teachers who set a very high bar”
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(A Duncan, public presentation, June 9, 2009). Credentials alone are not enough in determining
teacher quality; researchers must investigate National Board Certified teacher’s actual practice
within the classroom.
National Board Certified Teachers (NBCTs) significantly outperformed their noncertified peers in 11 of 13 key dimensions of teaching expertise in a study conducted by Bond,
Smith, Baker, and Hattie (2000). The Accomplished Teaching Validation Study, conducted by a
team of researchers based at the University of North Carolina at Greensboro, was the first
comprehensive study comparing the teaching practices of NBCTs with other teachers. The study
also compared samples of student work from the classrooms of the two groups of teachers.
Evidence of teaching was obtained by examining teachers’ instructional planning and artifacts,
by observing them in actual classrooms, by structured interviews of the teachers and their
students, by examining student products and student writing, and by collecting information on
the nature and variety of professional activities they engage in.
The study revealed that NBCTs scored higher on all 13 dimensions of teaching expertise
than did teachers who sought but did not achieve National Board Certification. The differences
were statistically significant on 11 of the 13 dimensions. The dimensions were based on the body
of research that has been reported over 2 decades on measures of effective teaching. In eight of
the comparisons, differences between the two groups survived what is generally regarded as the
most stringent statistical test available. Certified teachers possessed to a greater degree than noncertified teachers attributes of expert teaching that have emerged from a large body of research
of teaching and learning. National Board Certified Teachers possessed pedagogical content
knowledge that was more flexible and innovatively employed in their instruction, they were
more able to improvise and to alter instruction in response to contextual features of the
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classroom situation; they understood at a deeper level the reasons for individual student success
and failure on any given task; their understanding of children was such that they were able to
provide developmentally appropriate learning tasks that engaged, challenged, and intrigued
students, but neither bored nor overwhelmed them; they were more able to anticipate and plan
for difficulties students were likely to encounter with new concepts; they were more able to
generate an accurate hypothesis about the causes of students’ success and failure; and they
brought a distinct passion to their work. Two of the 13 dimensions (student monitoring/feedback
and proficiency in appreciating and responding to the multidimensional complexity of
classrooms) did not reach conventional levels of statistical significance.
Research also suggests that National Board for Professional Teaching Standards
(NBPTS) has a positive impact on student academic progress (Cantrell, Fullerton, Kane, &
Staiger, 2008; Harris, & Sass, 2007). A mixed method study conducted by Smith, Gordon,
Colby, and Wang, (2005) investigated 64 teachers from different states, 35 of whom had
achieved National Board Certification. The other 29 teachers had attempted National Board
Certification but were unsuccessful. The researchers used a combination of classroom
assignments, activities, and learning outcomes, as well as representative information, in an effort
to facilitate generalization of the research findings across the nation. The purpose of the study
was to examine the teaching practices of National Board Certified teachers (NBCTs) and their
impact on student achievement (depth of student learning), relative to the practices and impact of
teachers who had not gained National Board Certification. The investigators found that the
relationship between student learning outcomes and teacher certification status was highly
statistically significant, with the results in favor of National Board Certified Teachers. From the
evaluation of the students’ work samples, students of NBCTs were almost twice as likely to
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achieve deeper learning outcomes, such as deeper responses. The study also found that students
of NBCTs exhibited a deeper understanding of writing than the students of non-Certified
teachers. While many research studies support that National Board Certified Teachers have a
positive impact on student achievement, little has been documented on specific teaching
practices incorporated by National Board Certified Teachers, especially in social studies
education.
The potential for changed literacy practice was reported in a study conducted by Tracy
Coskie, and Nancy Place (2008). This 2-year qualitative, multiple-case study focused on the
literacy teaching practices of five elementary National Board Certified teachers in their postcandidacy year. The study focused primarily on Portfolio Entry One, which required teachers to
demonstrate their literacy instruction by describing their instructional decisions in the literacy
development of two students. Interviews, student samples, audiotaped think-alouds and
conversations, and artifacts were used as part of the data collection process.
Results of the study suggested that the National Board Certified Teachers did acquire
new knowledge related to literacy teaching and learning by taking part in the certification
process and applied this knowledge the following year in their teaching practice. Similar
teaching practices emerged from the participants, such as close monitoring of student work,
providing more choice for students in instructional activities, modeling writing conferences for
the class with one student, systematic reflection after daily instruction, and tailoring instruction
to meet the needs of specific children. One teacher discussed how she utilized “Post-It” notes as
a part of her comprehension teaching, giving her students more ownership in making connections
to text. Another teacher described herself as more purposeful when working and evaluating
students in small group settings. One of the teachers interviewed described how she built her
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literacy curriculum around large social studies themes, and within those themes provided
students with choice in projects, therefore individualizing their project and making it more
meaningful for them. All of the teachers reported evidence of improved student learning as a
result of implementing knowledge gained from the National Board Certification process.
The research base suggests that the National Board Certification Process positively
impacts student achievement, as well as NBCTs’ practice over time. Although parental and
community involvement in social studies, as outlined in the National Board Standards, is
identified as a critical component of National Board Certified Teachers’ instruction, little is
reported on the kinds of practices being used by these teachers.

Communities of Practice Theory
In pursuit of their shared interests, their work together, and their common practices,
National Board Certified Teachers represent a “community of practice.” As a social theory of
learning, Lave and Wenger’s (1991) concept of communities of practice has been useful for
investigating learning in groups of National Board candidates (Burroughs, Roe, & HendricksLee, 1998). Burroughs et al. found that in creating standards and requiring teachers to argue in
writing that they have realized the standards in their teaching, NBPTS offers a national
discourse.
Communities of practice are groups of people who share a concern or a passion for
something they do and learn how to do it better as they interact regularly (Wenger, 2007).
According to the communities of practice theory as proposed by Lave and Wenger (1991),
learning occurs over time by the sustained pursuit of a shared enterprise. Wenger (2007)
identifies a combination of three elements as being crucial in distinguishing a community of
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practice from other groups and communities. The first element describes members of a
community of practice having an identity defined by a shared domain of interest. In order to
pursue their interest in their domain, the second element describes members of a community of
practice interacting and learning together. The third element of a community of practice as
Wenger describes is not merely a community of interest but practitioners who develop a shared
repertoire of resources.
The National Board’s Core Propositions and the Standards represent the expectations of
the teachers in its community. Through the National Board process, National Board Certified
Teachers (NBCTs) begin to develop a shared understanding of what it means to be an
accomplished teacher. In a community of practice, these shared understandings are present
within the community’s tools, language, and processes. As a result, National Board Certified
Teachers (NBCTs) engage in the practices that define an accomplished teacher.

Summary
While research has documented the positive effects of family and community
involvement in all subject areas (Christenson, 2004; Epstein, 2001; Henderson & Berla, 1994;
Henderson & Mapp, 2002; Hoover-Dempsey & Sandler, 1997), less is known about how to elicit
productive participation and best practices teachers should use to maximize their family and
community involvement connections in social studies. Based on the review of literature, there
appears to be a great deal of research pertaining to family and community involvement in
education, however, the research base of family and community involvement practices in social
studies, demonstrated by NBCTs, is extremely limited, and therefore needs further investigation.
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This chapter presented four bodies of literature forming a theoretical background
regarding the status of social studies teaching, family and community involvement practices,
family and community involvement practices in social studies education, and the impact of
National Board Certified Teachers in education. The chapter began by providing a glance of
social studies practices today and suggested that NCLB may be the reason that attention to social
studies has decreased (Burstein et al., 2006; VanFossen, 2005; von Zastrow & Janc, 2004). It
also identified Epstein’s (2001) types of parental involvement and discussed how they are being
implemented in elementary classrooms. It explored specific parental and community
involvement practices in social studies, such as linking social studies and art with the help of
family and community volunteers in the middle grades, capitalizing on “out-of-school learning
opportunities” in social studies, literature response journals in social studies, and the use of
sponsored programs. Last, the chapter provided an overview of the National Board Certification
Standards, while discussing the usefulness of National Board Certified Teachers and how they
have impacted education (Bond, Smith, Baker, and Hattie 2000; Smith, Gordon, Colby, and
Wang, 2005; Tracy Coskie, and Nancy Place, 2008).
National Board Certified Teachers have clearly been identified as “experts” when it
comes to integrating subjects such as social studies and family and community involvement
practices. Rather than investigate the effectiveness of NBCTs, this study examined the actual
social studies practices taking place in K-3 NBCTs’ classrooms. Attention was given to NBCTs’
teaching philosophy in social studies as well as their perceptions of the role of family and
community involvement in social studies education. This allowed the researcher to identify
current K-3 NBCTs’ practices taking place in the social studies classroom.
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Chapter III presents the methodology of the proposed study. This chapter will identify the
research design, participants, instrumentation, and procedures for data collection and analysis.
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CHAPTER III
METHODOLOGY
Introduction
The purpose of this study was to obtain a reliable and valid appraisal of
parental/community involvement in early childhood social studies and how it is being affected
by National Board Certified teachers’ (NBCTs) instructional methods. Specifically, this study
investigated how early elementary NBCTs’ describe their teaching practices in regard to
implementing family and community involvement in social studies, based on the guidelines
found in the National Board for Professional Teaching Standards. The National Board Standards
for Early Elementary teachers emphasizes the importance of capitalizing on family and
community support in all areas of the curriculum, including social studies, by enlisting their
strengths in the classroom. Because little is documented about the actual teaching practices used
by early elementary (NBPTS) teachers in social studies education, understanding and learning
more about these teachers’ integrative approaches and innovative strategies to teaching social
studies is fundamental.
The focus of this study was determined first by the development of questions of interest
in regard to NBCTs social studies instruction and parental/community involvement in their
teaching by this researcher. These initial questions led to the formulation of one overarching
question. Before determining the overarching question of this study, the researcher considered
the following initial questions. “What do (K-3) NBCTs conceptualize family and community
involvement in social studies education to be?” “What current trends and methods involving
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family and community involvement are taking place in the (K-3) NBCTs’ social studies
instruction?” and “Do (K-3) NBCTs recognize the need for identifying specific practices in
socials studies education?” These questions led to the main overarching question, “How do early
elementary (K-3) National Board Certified Teachers engage families and communities to support
children’s learning and development in social studies education?” To consider this question,
three research questions were investigated.
1. How does a sample of early elementary (K-3) National Board Certified Teachers
describe their teaching philosophy in social studies?
2. How does a sample of early elementary (K-3) National Board Certified Teachers
identify and describe their perceptions of the role of family and community involvement in social
studies?
3. What family and community involvement practices can be identified in the social
studies teaching of a sample of early elementary (K-3) National Board Certified Teachers’ social
studies teaching?

Research Design
A mixed method design was chosen to obtain information about and clarification of, the
questions guiding this study. Mixed method research can be defined as a research design with
philosophical assumptions that guide the direction of the collection and analysis of data and
utilize the mixture of qualitative and quantitative approaches in many phases in the research
process, as well as methods of inquiry that focus on collecting, analyzing, and mixing both
quantitative and qualitative data in a single study or series of studies (Cresswell & Piano Clark,
2007). Studies using mixed-method designs have shown that integration of quantitative and
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qualitative traditions within the same study can be seen as complementary to each other
(Caracelli & Greene, 1997; Greene & Caracelli, 1979). Various researchers have presented
rationale for using mixed methodologies.
Greene, Caracelli, and Graham (1989) advanced five rationales or purposes for why
researchers should use mixed methodologies: (a) Triangulation tests the consistency of findings
obtained through different instruments. Triangulation will increase chances to control, or at least
assess, some of the threats or multiple causes influencing our results. (b) Complementary
clarifies and illustrates results from one method with the use of another method. (c) Development
results from one method that shapes subsequent methods or steps in the research process. (d)
Initiation stimulates new research questions or challenges results obtained through one method.
(e) Expansion provides richness and detail to the study exploring specific features of each
method. These five purposes were developed by Bryman later on in 2006 and 18 more detailed
rationales emerged from this development.
Triangulation was also advocated by Patton (2001) who stated “triangulation strengthens
a study by combining methods. This can mean using several kinds of methods or data, including
using both quantitative and qualitative approaches” (p. 247). It was the researcher’s contention
that the use of quantitative and qualitative approaches in combination will provide a better
understanding of the research problem in this study than either approach alone and increase the
dependability of the study.
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Survey Research and Qualitative Inquiry
Survey methodology was employed to gather data and information with an
accompanying qualitative component. The qualitative component consisted of observations and
interviews and was used to validate the survey instrument.
In order to enhance internal validity, the following strategies were used: (a) triangulation,
(b) member checks, (c) long-term observation, (d) peer examination, (e) participatory or
collaborative modes of research, and (f) examination of researcher’s biases.

Participants
Samples consisted of randomly selecting 200 of the entire population of K-3 National
Board Certified Teacher from schools across the United States giving the researcher a 5% sample
error. The researcher used the National Board Certification Network to access participants for the
study. The network has direct access to NBPTS information and resources. The National Board
Certification Network provides names of National Board Certified Teachers all over the United
States and allows National Board Certified Teachers to contact one another through the use of email. Use of the network permitted the researcher to represent the National Board population
nationwide as opposed to that found in one centralized location of the country. The researcher
also selected a convenient sample of four of the NBCTs who participated in the survey to learn
more detail about their survey responses. Participation in the study was completely voluntary and
participants had the opportunity to withdraw from the study at any time.
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Instrumentation
In order to learn more about how schools and families can assist each other to better
understand and improve family and school connections, researchers at Johns Hopkins University,
along with teachers and administrators, have developed a series of surveys to help improve
schools’ practices of partnerships. Information obtained from these surveys can be used by
schools and teacher researchers who are investigating current pedagogical practices pertaining to
family and school partnerships taking place within the educational setting. One survey used to
learn more about family and school connections is the School and Family Partnerships: Survey
for Teachers developed by Epstein and Salinas (1993). The purpose of the survey is to produce a
“profile” of where a school is starting from in terms of its connections with families from the
perspectives of teachers. The survey contains a combination of Likert-type scale questions and
open-ended questions.
In order to meet the needs of this study, some of the items in the survey were revised and
omitted with permission from the authors of the questionnaire (see Appendix A). The researcher
obtained permission to adapt the survey to meet the specific needs of this study. The questions
added and removed in the survey then were validated by a panel of experts and pilot tested using
a sample of 30 (K-3) National Board Certified Teachers, randomly selected from schools across
the United States. The School and Family Partnerships: Survey for Teachers contains 12 main
questions (see Appendix B). The questions include a combination of Likert-type scale responses,
check all that apply, and an open-ended question format. A survey matrix was designed when
adapting the survey explaining how each question in the survey relates to the research questions
(see Appendix C). Survey Monkey, an online survey tool designed to allow researchers to create
their own surveys, was used to administer, collect, and analyze the data.
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The first question of the survey asked for personal professional judgment about parent
involvement. Four possible responses were provided based on the extent of agreement with each
statement. The respondent selected one response listed as (a) strongly agree, (b) agree, (c)
disagree, or (d) strongly disagree. All 18 items were coded from a low of 1 point for strongly
disagree to a high of 4 points for strongly agree. The researcher made no changes to question 1
of the survey. Epstein and Salinas (1993) established a reliability coefficient of 0.72 for question
one (TATTFULL).
The second question of the survey asked for an estimation of the percentage of students’
families that have been contacted in the current school year. The researcher made no changes to
question 2 of the survey. Epstein and Salinas (1993) established a reliability coefficient of 0.74
for question 2 (TCONTACT).
The third question of the survey asked for ways volunteers are used in the classroom and
school activities. This question was adapted to meet the needs of this study by asking teachers to
check the ways they use volunteers in their classroom and school activities, particularly in social
studies. The researcher added an item choice to this question relating to Junior Achievement, in
order to meet the needs of this study. Question 3 also contained three open-ended questions, two
of which were omitted. The questions relating to paid aides and the number of different
volunteers who work in the school in an average week were omitted (see Appendix D for revised
instrument).
The fourth question of the survey asked for an estimation of the percentage of students’
families who did the following in the current school year: attending workshops regularly;
checking daily homework; practicing schoolwork in the summer; attending PTA meetings
regularly; attending parent-teacher conferences; and understanding enough to help their child
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with reading, writing, and basic math skills at the grade level in which you teach (see Appendix
B for original instrument). The researcher made no changes to this question. Epstein and Salinas
(1993) established a reliability coefficient of 0.89 for question 4 (TRPARINV).
The fifth question of the survey asked for personal judgment about specific ways of
involving families at the school in which they teach. This question was reworded and now asks
teachers for their judgment about specific ways of involving families and community members
in the social studies curriculum. Four possible responses were provided for teachers to tell if each
type of involvement listed is (a) not important, (b) developing, (c) improving, or (d) strong. All
12 items were coded from a low of 1 point for not important to a high of 4 points for strong.
Question 5 included 12 items listing types of involvement. Five of the items were modified and
five were omitted in order to ensure that the items correlated with the question. Item 2, 8, 9, 11,
and 12 of the original survey were omitted. Item 1 stated, “Workshops for parents to build skills
in parenting and understanding their children at each grade” was modified and now states,
“Workshops for parents to build skills and improve their understanding in social studies as well
as other areas of the curriculum.” Item 4 stated, “Communications about report cards so that
parents understand students’ progress and needs” was modified and now states,
“Communications about academic progress being made in social studies.” Item 7 stated,
“Volunteers in classrooms to assist teachers and students” was modified and now states,
“Community or family volunteers to assist with social studies activities.” Item 10 stated,
“Information for parents on how to help their children with specific skills and subjects” was
modified and now states, “Information for parents on how to help their children with specific
skills in social studies” (see Appendix D for revised instrument).
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The sixth question of the survey asked for personal judgment about the kinds of activities
used in the classroom to assist students and families. This question was modified, and now states,
“Teachers choose among many activities to assist their social studies lessons in class. Mark the
choice to tell how important each of these is for you in your social studies teaching.” Four
possible responses were provided to indicate the importance of each practice: (a) not important,
(b) developing, (c) improving, or (d) strong. All 10 items were coded from a low of 1 point for
not important to a high of 4 points for strong. After modifying the question, all 18 items were
omitted and replaced with activities commonly used in the elementary social studies classroom,
based on the literature review (see Appendix D for revised instrument).

Pilot Study
A pilot study was conducted on how K-3 NBCTs identify their perceptions of the role of
family and community involvement in social studies. Permission to conduct the study involving
human participants was obtained from the Institutional Review Board of The University of
Alabama (see Appendix E). Data were collected from 31 K-3 National Board Certified Teachers
during a 4-week period using the revised instrument, School and Family Partnerships in Social
Studies: Survey for Teachers. The study provided a summary and profile of how a small sample
of K-3 NBCTs view the role of family and community involvement, particularly in social
studies. Response summary for the pilot study is provided in Appendix F.

Reliability Analysis from Pilot Study
From question category 1, questions 9 and 15 were reversed, due to the seemingly
negative relationship with the rest of the survey items. A factor analysis and follow-up reliability
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analysis was carried out on question category 1. Factor 1: Questions 17, 13, 18, 14, 10, 16
(Community) α = .812; Factor 2: Questions 11, 12, 1, 5, 6 (Importance of Family support) α =
.753; Factor 3: Questions 15, 7, 8 (Teacher/Family Relations) α = .573. The rest of the question
categories did not appear to be appropriate for a factor analysis and follow-up reliability.
Descriptive Statistics and Frequencies appear to be most appropriate for reporting the data in
these question groups.

Data Collection
Data collection for the full study occurred over 6 weeks. Table one indicates the
sequence of the time line.

Table 1
Sequence of Data Collection
Data source
Surveys

Data collection
Weeks 1-4
Week 3-4 Resend Survey
Weeks 1-4
Weeks 4-5
Week 6

Observations
Interviews
Transcriptions of audio-tapes

Surveys
Participants were sent the survey School and Family Partnerships in Social Studies:
Survey for Teachers via e-mail with a letter of consent attached to the survey (see Appendix D).
Twelve participants responded to the first e-mail. After 2 weeks, the researcher re-sent the
survey to participants who had not responded to the original e-mail. Twenty-five participants
responded to the second e-mail. Survey Monkey was used to collect the completed surveys. The
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program allowed the researcher to monitor how many responses were completed daily. Response
rates range from 6 to 68% for e-mail surveys (Schonlau, Fricker, Jr., & Elliott, 2002).

Observations
Observations were conducted in three rural, local elementary schools in a southeastern
state. The researcher gained permission through signed consent to enter the site by contacting the
“gatekeeper,” who in this study was the school’s principal. The researcher’s role was “observer
as participant.” A convenient sample of four K-3 National Board Certified Teachers taken from
the main sample was observed during their social studies instruction. Two of the observations
took place in second grade classrooms, one in a first grade classroom, and another in a third
grade classroom. These teachers also participated in semi-structured interviews. One of the
second grade teachers had 16 years teaching experience as an elementary teacher and a Master’s
degree in elementary education. The other second grade teacher had 17 years teaching
experience as an elementary teacher and an Educational Specialist degree in elementary
education. The third grade teacher had 11 years teaching experience as an elementary teacher
and a Doctor of Philosophy degree in elementary education. The first grade teacher had 7 years
teaching experience as an elementary teacher and a Master’s degree in elementary education (see
Table 2).

Table 2
Description of Participants
Teacher
Second grade
Second grade
Third grade
First grade

Years of experience
16
17
11
7

Certificate area
Early Childhood/Generalist
Early Childhood/Generalist
Early Childhood/Generalist
Early Childhood/Generalist
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Number of students
18
19
17
17

Before conducting each observation, the researcher met with the participant to go over
the consent form and build rapport. Each observation lasted approximately 30 minutes. The
researcher provided field notes rich in detailed descriptions, including the context within which
the observations were made. Elements included in the observations included the physical setting,
the participants, the activities and interactions, the conversation, and the researcher’s behavior
(Bogdan & Biklen, 1989).
An observational protocol was used as a method for recording notes (see Appendix G).
The protocol was adapted from Staffordshire University’s “Guidelines for the Observation of
Teaching” (2000), which were included in the university’s quality assurance handbook to
provide a means to assure quality education and high quality training for all students. The
protocol was used in this study to identify the development of learning objectives, the selection
and use of instructional materials, a description of the educational climate for learning,
instructional activities taking place, preparation for lessons, instructional methods used,
opportunity for student participation, individualization of instruction, responsiveness to student
feedback, and learning difficulties during the social studies lesson. Before observing the NBCTs’
lessons, an e-mail was sent out explaining that they would be observed teaching a 30-minute
social studies lesson.

Interviews
In conjunction with the survey and observations, follow-up semi-structured interviews
were conducted with the same four National Board Certified Teachers who participated in the
observations. The purpose of the interviews was to gain a more in-depth characterization of how
K-3 National Board Certified Teachers describe the role of family and community involvement
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in social studies and to determine the kinds of practices taking place within their classroom. In
order to answer the research questions, six interview questions were developed by the researcher.
The questions were open ended and written to gain in-depth responses about each NBCTs
experiences, perceptions, opinions, feelings, and knowledge. Each interview question addressed
one or more of the research questions (see Appendix H). The interview questions were examined
by a group of peers and revised according to their recommendations. All sessions of the
interviews were audio-taped and transcribed.

Data Analysis
Table 3
The Sequence of Data Collection: Research Questions and Associated Data Sources and
Analyses
Research questions
1. How does a sample of Early Elementary K-3 National
Board Certified Teachers describe their teaching
philosophy in social studies?

Data sources and analyses
Survey
Observations
Interviews
Transcriptions of audio tapes
Descriptions, themes, and categories
Descriptive statistics (frequencies and
percentages)

2. How does a sample of Early Elementary K-3 National
Board Certified Teachers describe their perceptions of
the role of family and community involvement in
social studies?

Survey
Observations
Interviews
Transcriptions of audio tapes
Descriptions, themes, and categories
Descriptive statistics (frequencies and
percentages)

3. What family and community involvement practices
can be identified in the social studies teaching of a
sample of Early Elementary K-3 National Board
Certified Teachers social studies’ teaching?

Survey
Observations
Interviews
Transcriptions of audio tapes
Descriptions, themes, and categories
Descriptive statistics (frequencies and
percentages)
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The responses from the School and Family Partnerships: Survey for Teachers were
quantitatively analyzed. Descriptive statistics were used for frequencies and percentages. The
primary use of descriptive statistics is to describe information or data through the use of numbers
(Bieger & Gerlach, 1996).
Ongoing qualitative analysis began as soon as the researcher started conducting the
classroom observations and semi-structured interviews. Field notes were used to record
classroom interactions, procedures, and practices used by the teacher. Interviews were audio
taped and transcribed to ensure accuracy. After comparing survey responses, field notes, and
interview responses, the researcher used coding for category construction. Coding is a process of
conceptualizing and reducing data into categories and themes in terms of their properties and
dimensions relating through a series of prepositional statements (Strauss & Corbin, 1998). After
conducting the interviews, the researcher used Microsoft Excel to organize and look for patterns
emerging from the data and then began identifying categories. Categories were identified by
highlighting reoccurring words and statements. The research questions were used to guide the
coding categories at first until other relationships and themes began to emerge.

The Researcher as the Instrument
When qualitative methods are used in a study, “the researcher is the instrument” (Patton,
2001, p. 14). The research was somewhat flawed because of the researcher’s opinions, views,
and beliefs about reality, knowledge, and values that guide and frame their beliefs about research
methods (Greene & Caracelli, 1997). The researcher in this study was a classroom teacher,
National Board Certified, who holds an Early Childhood Generalist certificate. The researcher
has had experience collaborating with NBCTs across the nation as a member of The National
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Board Network. Participation in the network organization has enabled the researcher to contact
participants for this study. Having completed Portfolio Entry Two (Building a Classroom
Community), the researcher held many beliefs and philosophies about effective teaching
practices that incorporate community and family involvement in social studies teaching, so it was
important to monitor subjectivity throughout the study.
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CHAPTER IV
RESULTS
The purpose of this study was to determine how early elementary National Board
Certified Teachers (NBCTs) describe the ways in which they engage families and communities
in social studies, based on the guidelines found in the National Board for Professional Teaching
Standards. This was determined by investigating the teaching philosophies of NBCTs in social
studies, having NBCTs identify and describe their perceptions of the role of family and
community involvement in social studies, and examining family and community involvement
practices in the social studies teaching of NBCTs. Data were collected first through a survey
administered to 200 early elementary (K-3) National Board Certified Teachers in schools across
the United States and then followed up with four interviews to investigate the research questions.
This chapter reports the results obtained from the data collection based on the problem of the
study and guided by the overarching research question: How do early elementary (K-3) National
Board Certified Teachers describe the ways in which they engage families and communities to
support children’s learning and development in social studies education? To consider this
question, three research questions were investigated.
1. How do early elementary (K-3) National Board Certified Teachers describe their
teaching philosophy in social studies?
2. How do early elementary (K-3) National Board Certified Teachers identify and
describe their perceptions of the role of family and community involvement in social studies?
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3. What family and community involvement practices can be identified in the social
studies teaching of early elementary (K-3) National Board Certified Teachers?
Findings were based on three sources of data discussed below according to the study’s
research questions. First, survey data were used to develop an initial description of NBCTs
philosophies and perceptions toward family and community involvement in social studies.
Second, classroom observations were conducted with four participants who completed the survey
to gain a more in-depth look at NBCTs philosophies and perceptions toward family and
community involvement in social studies. Third, interviews were conducted with the same four
participants to follow up on the classroom observations and gather deeper responses to the
research questions. The survey was used with a sample of the population enabling the researcher
to construct a profile of NBCTs philosophies in social studies, while the interviews and
observations were used with a small sample with the purpose of gaining more descriptive and indepth descriptions. A 19 percent response rate was collected from the surveys.

Research Question 1
How do early elementary (K-3) National Board Certified Teachers describe their teaching
philosophy in social studies?
The first of the research questions asks how National Board Certified Teachers describe
their teaching philosophies in social studies. Data sources for this question were surveys,
observations, and interviews. The results for each data source related to question one follow.
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Results of Survey Data for Research Question 1
Seventy-nine percent of respondents reported that they were teaching social studies in an
average week. To determine the importance of specific ways of involving family and community
members in the social studies curriculum, survey question 5 (see Appendix III) asked NBCTs to
give their judgments on seven items by marking not important, needs to be developed, needs to
be improved, or a strong program now. The data listed in the paragraphs below provides an
initial description of components contributing to the NBCTs philosophy in social studies.

Item 1: Family Workshops. Item 1 of survey question 5 asked respondents to indicate
their judgments on providing workshops in their school setting for families to build skills and
improve their understanding in social studies as well as in other areas of the curriculum. Of the
respondents, 47% reported that workshops needed to be improved, while 50% of respondents
reported that workshops needed to be developed, and 3.3% said workshops were not important.
Figure 1 illustrates the NBCTs’ responses for all of the items in survey question 5.

Item 2: General level of school-home communications. Item 2 of survey question 5 asked
respondents to indicate their level of communications from the teacher to the home. Of specific
interest was the ability of communications to present information that all family and community
members can understand and support. Forty-seven percent of respondents reported their program
as strong, while 47% of respondents reported that it needed to be improved, and 6.7% of
respondents reported that it needed to be developed (see Figure 1).
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Figure 1. Survey question 5: National Board Certified Teachers’ judgments about specific ways
of involving families and community members in the social studies curriculum.
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Item 3: School-home communications about academic progress in social studies. Item 3
of survey question 5 asked respondents to indicate their level of communications with the home
about students’ academic progress in social studies. Thirty-seven percent of respondents reported
their program as strong, while 53.3% of respondents reported that communications about
progress in social studies needed to be improved and 10% of respondents reported that they
needed to be developed (see Figure 1).

Item 4: Family conferences about progress in social studies. Item 4 of survey question 5
asked respondents to indicate their judgments in regard to family conferences about their child’s
progress and growth in social studies. Fifty-seven percent of respondents reported conferences
with all families as a strong program, while 36.7% felt this needed to be improved, and 6.7% of
respondents reported that they needed to be developed (see Figure 1).

Item 5: Identifying family expectations for social studies learning. Item 5 of survey
question 5 asked respondents to indicate their judgments as to whether families are surveyed
each year to identify their expectations about their children’s learning in social studies. Twentyseven percent of respondents reported this as being a strong program now, while 30% stated it
needed to be improved. Forty percent of respondents reported that surveying families each year
needed to be developed, and 3.3% said it was not important (see Figure 1).

Item 6: Use of volunteers in social studies activities. Item 6 of survey question 5 asked
respondents to indicate their judgments in regard to the use of community or family volunteers in
assisting with social studies activities. Three percent of respondents reported their program as

66

strong, while 43.3% felt it needed to be improved. Fifty-three percent of respondents stated that
utilizing community or family volunteers to assist with social studies activities needed to be
developed (see Figure 1).

Item 7: Helping families to assist in developing social studies skills. Item 7 of survey
question 5 asked respondents to indicate their judgments about information provided by the
teacher to families to describe how they can help their children with specific skills in social
studies. Seven percent of respondents reported this program strong, while 40% felt it needed to
be improved. Fifty percent of respondents reported that providing families with information on
how to help their children with specific skills in social studies needed to be developed and 3.3%
felt this was not important (see Figure 1).

Results of Observational Data for Research Question 1
To obtain additional insight into the research questions, four early elementary (K-3)
National Board Certified Teachers were observed in their classroom setting during their social
studies instruction. To ensure accuracy, an observation protocol was used during the
observations (see appendix IV). Data for Research Question 1 were collected in the observation
process, as components contributing to teaching philosophies in social studies were observed.
In the first grade classroom, the researcher observed a 30-minute lesson about map
symbols and locating points on a map. The books, Me on the Map and Mapping Penny’s World,
were used to build background knowledge prior to the lesson observed. The teacher began the
lesson with a discussion of vocabulary words and then asked students to turn to their neighbor
and use the word in a sentence. The teacher referred to this strategy as “Turn and Tell.” After a
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brief discussion of vocabulary words, the students were asked to open their textbook to the
lesson while the teacher displayed the textbook on the Promethean Board. Students were asked
to touch symbols on the map key in their book and then find it on the map. The teacher had the
class count the number of houses chorally found on the map. The Promethean Board also was
used to display a map where the instructor could model locating symbols and points on the map.
After providing several examples on the Promethean Board, the teachers asked the students to
create a map of their classroom that included a map key. At the end of the lesson, the teacher told
the researcher that a family member of one of her students had purchased the Promethean Board
for her classroom this year, making it possible for her to utilize the technology in her social
studies teaching.
A similar lesson was observed in the second grade classroom. The second grade NBCT
was teaching a lesson on map elements. At the beginning of the lesson she referred to literature
such as Me on the Map and Mapping Penny’s World that had been read to the class prior to the
lesson observed. While pulling the book Mapping Penny’s World off the shelf, she began calling
on students to explain what specific elements can be found on a map. Student responses included
a scale, a compass rose, a map key, and a title. The teacher showed the students some examples
of maps in the book throughout the discussion. The teacher provided the students with an
example of a map on the Promethean Board and asked them to identify the map elements.
Students then were given an assignment to work on in cooperative groups in order to create a
three dimensional map of the school. Various types of art media were given to each group to help
develop the three dimensional map. The students were told that the finished projects would be
displayed at the school’s upcoming Learning Exhibit for family members to see.

68

In both the second and first grade classroom, literature and visuals of maps were used to
help the children relate to the world around them. The integration of art and technology also was
evident in both of these lessons. Cooperative groups engaging in peer discussion was another
similarity of both these teachers’ practice. Both NBCTs completed the lesson with a projectbased student activity that encouraged students to take what they had learned in the lesson and
apply it to their real life setting.
A lesson on the rights and responsibilities of citizens of the United States was observed in
another second grade classroom. This classroom setting was similar to that of the first second
grade classroom. It was equipped with a Smart Board and several computers. Student desks were
grouped together and student discussion and group work were evident throughout the lesson. The
lesson began with a discussion of vocabulary words facilitated by the teacher with a PowerPoint
presentation. The presentation presented the work and definition as well as an illustration
provided to increase student understanding. After each word was presented, students were given
the opportunity to discuss the vocabulary word with their peers while using their glossary as a
resource. Brain POP, an educational website with hundreds of short Flash-based movies for
students in Grades K-12 covering a variety of subjects including social studies, was used during
this lesson to provide the students with more knowledge about the voting process. The movie
was projected on the Smart Board and paused periodically for teacher/student discussion. At the
end of the lesson, the teacher stated that the students would be holding their own mock election
in a couple of days in order to give them a real experience of the voting process. Literature such
as Pete for President by Daisy Alberto and Vote! by Eileen Chistelow was displayed in the
classroom and referred to throughout the lesson. The teacher mentioned to the researcher that a
member of the community had been invited to speak to the students about the voting process.
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Like the second and first grade map lessons, the second grade lesson on the voting
process integrated children’s literature, technology, and peer discussion. By providing a mock
election, students were given an opportunity to connect what they had learned to a real life
experience. The teacher helped her students relate to the world around them by inviting a
member of the community to come speak about the voting process in the community in which
they live.
In a third grade classroom, a lesson on the cultural characteristics of early inhabitants of
the western hemisphere was observed. Prior to the lesson observed, the students had studied
various Native American tribes for 2 weeks. Characteristics of tribes such as birth rate, death
rate, life expectancy, food, clothing, and shelter were examined carefully. Research was
conducted through the use of WebQuests, group research using the search engine Yahooligans,
and nonfiction texts obtained from the school library. During the lesson observed, the teacher
acted as a facilitator as the students worked together in small groups to create villages of Native
American tribes using various types of art media. After a 2-week study of various tribes, the
groups were applying their knowledge of one particular tribe, chosen by the group, through the
development of the village. The finished villages would be displayed in the library for family
members to view during the upcoming Book Fair. The teacher told the researcher how one
Native American student in the class invited his family into the school prior to the unit study to
conduct a Powwow for the entire school. The teacher stated, “This provided my students with an
authentic experience to what we are learning in social studies.”
The researcher observed various elements that appeared to contribute to the NBCTs’
teaching philosophies in social studies. In all of the elementary classrooms observed, there was
evidence of preparation, organization, teacher and student interaction, a variety of materials,
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cooperative learning groups, peer discussion, technology integration, and a welcoming
atmosphere. Common elements observed in all of the classrooms were the integration of
language arts, technology, and various art opportunities within the social studies curriculum.
Although actual family and community involvement practices were not observed during any of
the lessons, all of the NBCTs identified an example of how they incorporated it into the unit of
study.

National Board Certified Teachers’ Interview Responses to Research Question 1
To obtain additional insight into the research questions, the same four early elementary
(K-3) National Board Certified Teachers who were observed, were also interviewed and asked to
describe their teaching philosophy and practices used in social studies. Participant responses
were audio taped and transcribed for accuracy.
Data for Research Question 1 was collected in the interview process as participants were
asked to describe their teaching philosophy in social studies. Through inductive analysis, the
observations and interview responses for Question 1 were organized into three categories
emerging from the data: (1) helping children relate to the world around them, (2) connecting the
material under study to real experiences, and (3) using a variety of resources when teaching
social studies. Responses to the interview questions ranged from broad to very specific and are
provided in the following paragraphs.

(1) Helping children relate to the world around them. Interviewees reported helping
children relate to the world around them as the primary focus of their philosophy in social
studies. All four participants mentioned this purpose in their response to interview question 1,
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“How would you describe your teaching philosophy in social studies.” One participant reported,
“social studies teaching is crucial, so that children can relate to the world around them.” Another
responded, “When I teach social studies, I try to make it relevant to my students’ lives. I want it
to be interesting to them.” Other responses included, “helping children relate to their world” and
“become good citizens.” These examples show that when NBCTs discussed their philosophy in
social studies, helping children relate to the world around them was a recurring response.

(2) Connecting the material under study to real experiences. National Board Certified
Teachers also reported connecting the material to real experiences as an element of their
philosophy in social studies. One participant responded by saying, “I search for ways to connect
the material to ‘real’ people and places they’ve had experience with.” Other participants
responded by saying, “Bringing in the real world into what children are already required to learn
in the curriculum” and “Experiences are key in order for students to understand many of the
social studies concepts being taught.”

(3) Using a variety of resources when teaching social studies. Another element of
NBCTs philosophy toward social studies was to use a variety of resources when teaching social
studies. This was illustrated when a participant responded by saying, “I try to incorporate many
project-based activities, group work, and as much technology as possible, as I feel those
strategies enhance learning and make it more real for students.” Another participant shared this
philosophy by saying,
My philosophy in social studies is to use a variety of resources such as: information text,
outside literature, family members, community members, visual aids, and technology to
help children better relate to their world and become better citizens of their community.
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Components contributing to the NBCTs philosophy in social studies were evident in the
survey, observation, and interview data. There seemed to be many areas of overlap in teacher
responses. For example, the survey data for Research Question 1 indicated that communication
with family members about students’ social studies progress was a strong component to their
approach toward social studies teaching and learning. The observations also revealed the role of
communication with family and community members while a unit of study was being taught.
Many of the teachers, for example, noted that completed projects would be on display for family
members to see. After speaking with many of the teachers during observations, the use of outside
guests appeared to be a commonality in some of the classrooms. During the observations, the
researcher noted various resources being used by all of the participants. This observation was
further supported during the interview process, when the teachers talked about the importance of
using a variety of resources to complement the social studies curriculum.

Research Question 2
How do early elementary (K-3) National Board Certified Teachers identify and describe
their perceptions of the role of family and community involvement in social studies?
The second of the research questions asked NBCTs to identify and describe their
perceptions of the role of family and community involvement in social studies. Data sources for
this question were surveys, observations, and interviews. Survey questions 1, 2, 3, and 4 were
used to gather responses to answer the second of the research questions. The results for each data
source related to Research Question 2 follow.
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Results of Survey Data for Research Question 2
To examine how the sample of K-3 NBCTs identified and described their perception of
the role of family and community involvement in social studies, the researcher first considered
the participants professional judgment about family and community involvement within the
participants’ school setting.

Item 1: Importance of family involvement for an effective school. Item 1 of survey
question 1 asked NBCTs to indicate their level of agreement in regard to the importance of
family involvement to the effectiveness of a school. Ninety-two percent of the NBCTs stated
they strongly agree and 8.3% indicated they agree that family involvement is important for an
effective school. Results of the survey are represented in Figure 2.

Item 2: Families who help their children with social studies work at home. Item 2 of
survey question 1 asked the sample of NBCTs to indicate their level of agreement with the
statement that most families know how to help their children with social studies work at home.
Sixty-nine percent of NBCTs reported they disagree and 5.6% strongly disagree that most
families know how to help their children with schoolwork at home. Twenty-two percent of
NBCTs indicated they strongly agree and 2.8% agree with this statement (see Figure 2).
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Figure 2. Survey question 1: Professional judgment about family and community involvement
within National Board Certified Teachers’ school settings.
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Item 3: schools with effective family/teacher organizations. Item 3 of survey question 1
asked the sample of NBCTs to indicate their level of agreement about the school’s family/teacher
organization. Forty-nine percent of the NBCTs indicated they strongly agree and 28.6% agree
that the school in which they teach has an active and effective family/teacher organization.
Fourteen percent of NBCTs responded that they disagree and 8.6% strongly disagree that the
school in which they teach has an active and effective family/teacher organization (see Figure 2).

Item 4: Family strengths in the social studies classroom setting. Item 4 of survey
question 1 asked for the sample of NBCTs to indicate their level of agreement about family
strengths in their social studies classroom setting. Sixty-four percent of the NBCTs indicated
they agree and 33.3 strongly agree that every family has some strength that could be tapped to
increase student success. Three percent of NBCTs responded that they disagree that every family
has some strengths that could be tapped to increase student success (see Figure 2).

Item 5: Families Capable of Assisting Children with Social Studies Work at Home
Item 5 of survey question 1 asked the sample of NBCTs to indicate their level of
agreement with the statement that all families could learn ways to assist their children with social
studies work at home, if shown how by their teachers. Fifty percent of the NBCTs stated they
agree and 36.1% strongly agree with this statement. Fourteen percent of NBCTs responded that
they disagree that all families could learn ways to assist their children on schoolwork at home, if
shown by their teachers (see Figure 2).
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Item 6: The effectiveness of family involvement in social studies. Item 6 of survey
question 1 asked a sample of NBCTs to indicate their level of agreement with the statement that
family involvement in social studies can help teachers be more effective with more students.
Sixty-nine percent of NBCTs indicated that they strongly agree and 30.6% agree with this
statement (see Figure 2).

Item 7: Teacher recognition for time spent on family involvement activities in social
studies. Item 7 of survey question 1 asked a sample of NBCTs to indicate their level of
agreement with the statement that teachers should receive recognition for time spent on family
involvement activities in social studies. Sixty-four percent of the NBCTs responded that they
agree and 27.8% strongly agree with this statement. Six percent of NBCTs stated that they
disagree and 2.8% strongly disagree that teachers should receive recognition for time spent on
family involvement activities in social studies (see Figure 2).

Item 8: Family involvement. Item 8 of survey question 1 asked a sample of NBCTs to
indicate their level of agreement with the statement families at the school in which they teach
want to be more involved than they are now. Fifty percent of the respondents said that they agree
and 5.9% strongly agree with this statement. Forty-one percent stated that they disagree and
2.9% strongly disagree that families at the school in which they teach want to be more involved
than they are now (see Figure 2).
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Item 9: Lack of time with involving families in the social studies curriculum. Item 9 of
survey question 1 asked a sample of NBCTs to indicate their level of agreement with the
statement that teachers do not have the time to involve families in the socials studies curriculum.
Sixty-four percent of the NBCTs responded that they disagree and 13.9% strongly disagree with
this statement. Nineteen percent of NBCTs indicated that they agree and 2.8% strongly agree that
teachers do not have the time to involve families in the social studies curriculum (see Figure 2).

Item 10: Teacher in-service education needed to implement effective family involvement
practices in social studies. Item 10 of survey question 1 asked a sample of NBCTs to indicate
their level of agreement with the statement that teachers need in-service education to implement
effective family involvement practices in social studies. Sixty-seven percent of the NBCTs
responded that they agree and 8.3% strongly agree with this statement. Twenty-five percent
stated that they disagree that teachers need in-service education to implement effective family
involvement practices in social studies (see Figure 2).

Item 11: Importance of family and community involvement for student success in social
studies education. Item 11 of survey question 1 asked a sample of NBCTs to indicate their level
of agreement with the statement that family and community involvement is important for student
success in social studies education. Fifty-eight percent of NBCTs responded that they strongly
agree and 36.1% agree with this statement. Eight percent of NBCTs indicated that they disagree
that family and community involvement is important for student success in social studies
education (see Figure 2).
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Item 12: Families as partners in social studies education. Item 12 of survey question 1
asked a sample of NBCTs to indicate their level of agreement with the statement that they view
families as important partners in social studies education. Fifty-eight percent of the NBCTs
reported they strongly agree and 36.1% agree with this statement. Six percent of NBCTs
indicated they disagree that they view families as important partners in social studies education
(see Figure 2).

Item 13: Local communities valuing education for all students. Item 13 of survey
question 1 asked a sample of NBCTs to indicate their level of agreement with the statement that
the local community in which they teach values education for all students. Fifty-three percent of
the NBCTs stated they agree and 47.1% strongly agree with this statement (see Figure 2).

Item 14: Innovative approaches to social studies education. Item 14 of survey question 1
asked a sample of NBCTs to indicate their level of agreement that the school in which they teach
is known for trying innovative approaches to social studies education. Forty-nine percent of
NBCTs reported they disagree with this statement. Thirty-seven percent of the NBCTs indicated
they agree and 14.3% strongly agree that the school in which they teach is known for trying
innovative approaches to social studies education (see Figure 2).

Item 15: Family contact in regard to problems with the child. Item 15 of survey question
1 asked a sample of NBCTs to indicate their level of agreement with the statement that for the
most part when families are contacted it is concerning a problem or trouble with the child. Fiftythree percent of the NBCTs responded they disagree and 11.8% strongly disagree with this
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statement. Thirty-five percent of the NBCTs reported they agree that, for the most part, when
families are contacted it is concerning a problem with the child (see Figure 2).

Item 16: Teachers playing a part in the decision-making process about students. Item 16
of survey question 1 asked a sample of NBCTs to indicate their level of agreement that in the
school in which they teach, teachers play a part in most decisions about the students. Sixty-two
percent of the NBCTs reported they agree and 17.6% strongly agree with this statement. Twentyone percent stated they disagree that in the school in which they teach, teachers play a part in
most decisions about students (see Figure 2).

Item 17: Local communities that support the school. Item 17 of survey question 1 asked a
sample of NBCTs to indicate their level of agreement with the statement that the local
community supports the school in which they teach. Fifty-one percent of the NBCTs indicated
they agree and 48.6% strongly agree with this statement (see Figure 2).

Item 18: School climate for teachers, students, and families. Item 18 of survey question 1
asked a sample of NBCTs to indicate their level of agreement with the statement that, compared
to other schools, their school has one of the best climates for teachers, students, and families.
Forty-six percent of the NBCTs reported they strongly agree and 42.4% agree with that
statement. Twelve percent stated they disagree that compared to other schools, their school has
one of the best climates for teachers, students, and families (see Figure 2).
Question 2 of the survey asked NBCTs to estimate the percentage of their students’
families whom they have contacted this year in different ways.
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Letter or memo. Sixty-seven percent of NBCTs reported using letters or memos with all
families. Three percent of NBCTs reported using letters or memos with 90% of families. Fifteen
percent of NBCTs reported using letters or memos with 75% of their families, and 6% of NBCTs
reported using letters or memos with 50% of their families. Three percent of NBCTs reported
using letters or memos with 10% of their families. Three percent of NBCTs reported using letter
or memos with 5% of their families, and 2.9% of NBCTs reported the item being N/A. Results of
survey question 2 are represented in Figure 3.

Telephone conferences. Fifteen percent of a sample of NBCTs reported using the
telephone as a means of contacting all students’ families this year. Six percent of the NBCTs
reported using the telephone with 90% of families. Fifteen percent of the NBCTs reported using
the telephone with 75% of families. Thirty-two percent of NBCTs stated they used the telephone
with 50% of families. Twenty percent of NBCTs reported using the telephone with 25% of
families. Three percent of NBCTs reported using the telephone with 10% of families. Nine
percent of NBCTs reported using the telephone as a means of contacting all students’ families
with 5% of families (see Figure 3).
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Figure 3. Survey question 2: National Board Certified Teachers’ ways of contacting students’
families.
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School meetings. Twenty-seven percent of NBCTs reported using school meetings as a
means of contacting students’ families this year with all families. Six percent of the NBCTs
reported using school meetings with 90% of families. Twenty-four of the NBCTs reported using
school meetings with 75% of families. Six percent of the NBCTs reported using school meetings
with 50% of families. Eighteen percent of the NBCTs reported using school meetings with 25%
of families. Nine percent of the NBCTs reported using school meetings with 10% of families,
and 11.8% of the NBCTs reported using school meetings with 5% of families (see Figure 3).

Scheduled parent-teacher conferences. Fifteen percent of NBCTs reported using
scheduled parent/teacher conferences with all of their students’ families. Twelve percent of the
NBCTs reported using scheduled parent/teacher conferences with 90% of families. Twenty-nine
percent of NBCTs reported using scheduled parent/teacher conferences with 75% of families.
Twelve percent of NBCTs reported using scheduled parent/teacher conferences with 50% of
families. Six percent of NBCTs reported using scheduled parent/teacher conferences with 25%
of families. Fifteen percent of NBCTs reported using scheduled parent/teacher conferences with
10% of families. Six percent of NBCTs reported using scheduled parent/teacher conferences
with 5% of families, and 5.9% of NBCTs reported using scheduled parent/teacher conferences
with 0% of families (see Figure 3).

Home visits. Three percent of NBCTs reported using home visits with all families. Three
percent of NBCTs reported using home visits with 10% of families. Fifteen percent of NBCTs
reported using home visits with 5% of families. Sixty-five percent of NBCTs reported using
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home visits with 0% of families, and 14.7% of NBCTs reported using home visits as N/A (see
Figure 3).

Meetings in the community. Six percent of NBCTs reported using meetings in the
community with all families. Fifteen percent of NBCTs reported using meetings in the
community with 75% of families, while 12% of NBCTs reported using meetings in the
community with 50% of families. Three percent of NBCTs reported using meetings in the
community with 25% of families. Nine percent of NBCTs reported using meetings in the
community with 10% of families. Twelve percent of NBCTs reported using meetings in the
community with 5% of families. Forty-one of NBCTs reported using meetings in the community
with 0% of families, and 2.9% of NBCTs reported using meetings in the community with
families as N/A (see Figure 3).

Report card pick-up. Twenty-nine percent of NBCTs reported using report card pick-up
with all families. Three percent of NBCTs reported using report card pick-up with 90% of
families. Three percent of NBCTs reported using report card pick-up with 75% of families. Six
percent of NBCTs reported using report card pick-up with 50% of families. Nine percent of
NBCTs reported using report card pick-up with 25% of families. Twenty percent of NBCTs
reported using report card pick-up with 0% of families, and 17.6% of NBCTs reported using
report card pick up as N/A (see Figure 3).
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Performances, sports, or other events. Nine percent of NBCTs reported using
performances, sports, or other events as a means of contacting all students’ families. Three
percent of NBCTs reported using performances, sports, or other events as a means of contacting
90% of families. Twenty-four of NBCTs reported using performances, sports, or other events as
a means of contacting 75% of families. Eighteen percent of NBCTs reported using performances,
sports, or other events as a means of contacting 50% of families. Three percent of NBCTs
reported using performances, sports, or other events as a means of contacting 25% of families.
Fifteen percent of NBCTs reported using performances, sports, or other events as a means of
contacting 10% of families. Nine percent of NBCTs reported using performances, sports, or
other events as a means of contacting 5% of families. Fifteen percent of NBCTs reported using
performances, sports, or other events as a means of contacting 0% of families, and 5.9% of
NBCTs reported using performances, sports, or other events as N/A (see Figure 3).
Question 3 of the survey asked NBCTs to check the ways in which they use families or
community members as volunteers in classroom social studies activities. Fifteen percent of
NBCTs stated that they do not use classroom volunteers in social studies activities. Fifty-six
percent of NBCTs stated that they use volunteers to listen to children read aloud in social studies
activities. Sixty-five percent of NBCTs reported that they use volunteers to read aloud to
children during social studies activities. Nineteen percent of NBCTs report using families and
community members as volunteers to grade papers during social studies activities. Forty percent
of NBCTs stated that they use volunteers to tutor children in specific skills in social studies.
Seventy-eight percent of NBCTs reported using volunteers to help with trips or parties in social
studies. Seventy-two percent of NBCTs use volunteers in social studies activities to give talks or
presentations. Twenty-five percent of NBCTs use volunteers in social studies to teach Junior
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Achievement, and 22% of NBCTs reported using volunteers in social studies activities in other
ways. When asked how many volunteers have helped with social studies activities this year,
NBCTs reported from 1-10 volunteers. Results of survey question are represented below in
Figure 4.
Survey question 4 asked NBCTs to estimate the percentage of their students’ families
who did the following activities throughout the year. Yearly family involvement categories
included attending school workshops, checking homework, practicing schoolwork during the
summer, attending PTA meetings regularly, attending parent-teacher conferences, understanding
enough to help their child with reading skills at home, understanding enough to help their child
with writing skills at home, understanding enough to help their child with math skills at home.
National Board Certified Teachers reported higher percentages of participation with Checking
Daily Homework (Survey Item 2), Assisting with Reading Skills at Home( Survey Item 6),
Attending Parent/Teacher Conferences (Survey Item 5), and Assisting with Math Skills at Home
(Survey Item 8). National Board Certified Teachers reported lower percentages of participation
with Assisting with Writing Skills at Home (Survey Item 7), Attending PTA Meeting Regularly (
Survey Item 4), Practicing Schoolwork during the Summer ( Survey Item 3), and Attending
School Workshops ( Survey Item 1).

Regular attendance of school workshops. A question regarding students’ families who
regularly attended school workshops found a range of responses with NBCTs reporting such
attendance occurring in 0% in the classes of 31% of NBCTs to 100% of attendance occurring in
the classess of 13% of NBCTs. Among other NBCTs such attendance was reported as occurring
among 90% ( with 3% of NBCTs classes), 75% (17% of NBCTs classes), 50% (3% of NBCTs

86

classes), 25%, (10% of NBCTs classes),10% (21% of NBCTs classes), and 5%(10% of NBCTs
classes). Results for survey question 4 are represented in Figure 5.
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Figure 4. Survey question 3: Ways that National Board Certified Teachers use volunteers in
social studies activities.
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Figure 5. Survey question 4: National Board Certified Teachers’ judgment about the percentage
of students’ families who participate in specific activities throughout the year.
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Checking daily homework. A question regarding students’ families who regularly
checked daily homework found a range of responses with NBCTs reporting daily homework
checking occurring in 0% in the classes of 0% of NBCTs to 100% of homework checking
occurring in the classes of 13% of NBCTs. Among other NBCTs daily homework checking was
reported as occurring among 90% ( with 37% of NBCTs classes), 75% (17% of NBCTs classes),
50% (13% of NBCTs classes), 25%, (10% of NBCTs classes),10% (6.7% of NBCTs classes),
and 5%(3% of NBCTs classes) see Figure 5.

Practicing schoolwork during the summer. A question regarding students’ families who
practiced schoolwork during the summer found a range of responses with NBCTs reporting such
attendance occurring in 0% in the classes of 13% of NBCTs to 100% of families practicing in the
classes of 0% of NBCTs. Among other NBCTs practicing schoolwork during the summer was
reported as occurring among 90% ( with 0% of NBCTs classes), 75% (7% of NBCTs classes),
50% (17% of NBCTs classes), 25%, (30% of NBCTs classes),10% (17% of NBCTs classes), and
5%(17% of NBCTs classes) see Figure 5.

Attending PTA meetings. A question regarding students’ families who regularly attended
PTA meetings found a range of responses with NBCTs reporting such attendance occurring in
0% in the classes of 13% of NBCTs to 100% of attendance occurring in the classes of 3% of
NBCTs. Among other NBCTs such attending PTA meetings was reported as occurring among
90% ( with 7% of NBCTs classes), 75% (10% of NBCTs classes), 50% (17% of NBCTs
classes), 25%, (33% of NBCTs classes),10% (13% of NBCTs classes), and 5%(3% of NBCTs
classes; see Figure 5).
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Attending parent-teacher conferences. A question regarding students’ families who
regularly attended parent-teacher conferences found a range of responses with NBCTs reporting
such attendance occurring in 0% in the classes of 0% of NBCTs to 100% of attendance
occurring in the classess of 13% of NBCTs. Among other NBCTs such attendance was reported
as occurring among 90% ( with 20% of NBCTs classes), 75% (23% of NBCTs classes), 50%
(23% of NBCTs classes), 25%, (3% of NBCTs classes),10% (3% of NBCTs classes), and
5%(17% of NBCTs classes) see Figure 5.

Assisting with reading skills at home. A question regarding students’ families who
regularly assisted with reading skills at home found a range of responses with NBCTs reporting
such assistance occurring in 0% in the classes of 3% of NBCTs to 100% of assistance occurring
in the classes of 7% of NBCTs. Among other NBCTs such assistance was reported as occurring
among 90% ( with 23% of NBCTs classes), 75% (30% of NBCTs classes), 50% (20% of NBCTs
classes), 25%, (3% of NBCTs classes),10% (0% of NBCTs classes), and 5% (0% of NBCTs
classes) see Figure 5.

Assisting with writing skills at home. A question regarding students’ families who
regularly assisted with writing skills at home found a range of responses with NBCTs reporting
such assistance occurring in 0% in the classes of 3% of NBCTs to 100% of assistance occurring
in the classess of 0% of NBCTs. Among other NBCTs such assistance was reported as occurring
among 90% ( with 13% of NBCTs classes), 75% (23% of NBCTs classes), 50% (30% of NBCTs
classes), 25%, (17% of NBCTs classes),10% (10% of NBCTs classes), and 5%(3% of NBCTs
classes) see Figure 5

91

Assisting with math skills at home. A question regarding students’ families who regularly
assisted with math skills at home found a range of responses with NBCTs reporting such
assistance occurring in 0% in the classes of 3% of NBCTs to 100% of assistance occurring in the
classes of 3% of NBCTs. Among other NBCTs such assistance was reported as occurring
among 90% ( with 17% of NBCTs classes), 75% (21% of NBCTs classes), 50% (35% of NBCTs
classes), 25%, (17% of NBCTs classes),10% (3% of NBCTs classes), and 5% (0% of NBCTs
classes) see Figure 5.

Observational Results for Research Question 2
Data for Research Question 2 were collected in the observation process as components
contributing to teachers’ perceptions of family and community involvement in social studies
were observed. When visiting each school to conduct observations, all of the schools appeared to
have a colorful and welcoming appearance during classroom observations. When entering each
school building, the researcher was greeted and welcomed upon arrival. Each school required
identification and sign-in before entering the classrooms. Both schools observed provided
informational pamphlets for families wanting support with their child’s learning. A family
teacher involvement room was also available at both schools containing various resources for
families to check out to assist their child with schoolwork. For example, listening sets, games,
flashcards, and manipulatives were available for families to check out.
The role of family and community involvement in social studies was not observed by the
researcher in the first and second grade classrooms where the map lessons were taught.
Contributing components to the NBCTs’ perceptions toward family and community involvement
were difficult to observe in the short visit planned. A statement was made by both teachers at the
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end of the lesson referring to family involvement. The first grade teacher mentioned that the
Promethean Board used in her lesson about maps was donated by a student’s family at the
beginning of the school year. The second grade teacher stated that the completed map projects
would be displayed at the school’s Learning Exhibit. The Learning Exhibit was an open house
school activity designed for families to come see their children’s work.
In the second grade classroom, with the lesson on the rights and responsibilities of
citizens of the United States, the role of family and community involvement was recognizable
from the teacher’s discussion within the lesson. When discussing the vocabulary words, the
teacher referred to a speech given by a war veteran who came and spoke to the class prior to the
lesson being observed. She also spoke about a member of the community who would be visiting
the class to do a presentation on the voting process.
In the third grade classroom, with the lesson on the cultural characteristics of early
inhabitants of the western hemisphere, various examples were given by the teacher of how
family and community involvement played a role in the unit being taught. The teacher, for
example, mentioned how a Native American student’s family hosted a Powwow for the entire
school to participate in. She also described how the families of the students would be invited to
come see the completed Native American villages created by the students.
The participants observed seemed to have positive perceptions toward family and
community involvement. Communications with family and community members was evident,
even though, it was not directly observed in any of the classrooms. Such evidence was found in
common approaches to integrating family and community involvement in social studies included
the use of guest speakers and inviting family members to view project-based activities.
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National Board Certified Teachers’ Interview Responses to Research Question 2
Data for Research Question 2 were collected in the interview process when interviewees
were asked, “Describe how family and community involvement are perceived within the school
in which you teach.” Responses varied when asked this question. For example, interviewees
responded by saying, “We have excellent parent involvement” and “The school where I currently
teach is extremely open to parent and community involvement.” Another interviewee stated,
“Family and community involvement is definitely welcomed in this school, but there is always
room for improvement.” Other responses indicated that not all schools are as receptive to family
and community involvement as others may be. One interviewee, for example, said, “We try to
get parents and the community involved, but only a few are involved.” “Working parents have
difficulty getting involved.” Another stated, “I would like to see more. It seems we’re making
strides.” “We definitely could use more volunteers in the classroom as opposed to helping with
fundraisers and selling popsicles.”
Interviewees also were asked, “How do you perceive the role of family and community
involvement in social studies?” One interviewee reported, “Partnerships with family and
community organizations are essential for student success in all subjects, especially social
studies.” This same interviewee indicated that a due to a busy schedule and pressure for test
scores, little emphasis has been put into the development of social studies instruction in her
school setting but she continues to implement what she considers good teaching practices.
Another interviewee responded to this question by stating, “Integrating the strengths of family
and community members into the social studies curriculum has the potential to spark student
interest and strengthen academics.” “The challenge is finding time outside of language arts and
mathematics.” Other interviewee responses included, “I find it very important to capitalize on the
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strengths of my students’ families” and “Social studies lends itself well to family and community
involvement.”
The sample of NBCTs’ responses indicated that they are teaching in a time when
educators feel pressured to focus narrowly on test scores. All of the participants reported that
despite the obstacles their schools face, they strive to integrate community and family
involvement into their social studies instruction. The participants’ statements indicated that they
perceive the integration of family and community involvement in social studies as a way to
support student success.

Research Question 3
What family and community involvement practices can be identified in the social studies
teaching of early elementary (K-3) National Board Certified Teachers?
The third of the research questions asked what family and community involvement
practices can be identified in the social studies teaching of early elementary (K-3) National
Board Certified Teachers. Data sources for this question were surveys, observations, and
interviews. The results for each data source related to Question 3 follow.

Survey Data Results for Research Question 3
Survey question 6was used to solicit responses from participants for the third of the three
research questions. In order to examine family and community involvement practices in the
social studies teaching of early elementary (K-3) National Board Certified Teachers, the
researcher used the literature to compile a list of family and community involvement practices
being used in some social studies classrooms at the time of this study. To determine the
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importance of specific family and community involvement practices in the social studies
teaching of early elementary (K-3) NBCTs, survey question 6 asked the sample of NBCTs to
give their judgment on several practices by marking not important, needs to be developed, needs
to be improved, or a strong program now.

Item 1: Use of portfolios in social studies teaching. Item 1of survey question 6 asked
respondents to indicate the level of importance of using portfolios in their social studies teaching.
Twenty percent reported the use of portfolios in social studies is a strong program, while 46.7%
indicated it needed to be improved. Twenty-seven percent said the use of portfolios in social
studies needed to be improved, and 6.7% said it was not important. Results are listed below in
Figure 6.

Item 2: Use of virtual field trips in social studies teaching. Item 2 of survey question 6
asked respondents to indicate the level of importance of using virtual fieldtrips in their social
studies teaching. Twenty-three percent of respondents reported this program strong, while 56.7%
felt it needed to be improved. Seventeen percent of respondents said they needed to develop the
usage of virtual fieldtrips in their social studies teaching, and 3.3% said it was not important (see
Figure 6).

Item 3: Use of web quests in social studies teaching. Item 3 of survey question 6 asked
respondents to indicate the level of importance of using Web Quests in their social studies
teaching. Fourteen percent reported this program strong, while 48.3% felt it needed to be
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improved. Thirty-five percent said the use of Web Quests in social studies needed to be
developed, and 3.4% said it was not important (see Figure 6).

Item 4: Integrating art in social studies. Item 4 of survey question 6 asked respondents to
indicate the level of importance of integrating art in social studies. Thirty percent stated this
program is strong, while 63.3% felt it needed to be improved. Seven percent of respondents said
integrating art in social studies needed to be developed (see Figure 6).
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Figure 6. Survey question 6: Practices used by National Board Certified Teachers to assist social
studies lessons.
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Item 5: Junior Achievement in social studies. Item 5 of survey question 6 asked
respondents to indicate the level of importance of using Junior Achievement in social studies.
Seventeen percent reported Junior Achievement in social studies as being a strong program,
while 17.2% felt it needed to be improved. Forty-five percent said using Junior Achievement in
social studies needed to be developed, and 20.7% said it was not important (see Figure 6).

Item 6: Involving family members and volunteers within the social studies classroom.
Item 6 of survey question 6 asked respondents to indicate the level of importance of involving
family members and volunteers within the social studies classroom. Twenty-four percent
reported their program strong, while 62.1% felt it needed to be improved. Fourteen percent
reported involving family members and volunteers within the social studies classroom as a
program that needs to be developed (see Figure 6).

Item 7: Working with area businesses for volunteers in social studies. Item 7 of survey
question 6 asked respondents to indicate the level of importance of working with area businesses
for volunteers in social studies. Seventeen percent reported their program strong, while 63.3%
felt it needed to be improved. Seventeen percent indicated that working with area businesses for
volunteers in social studies needed to be improved, and 3.3% said it was not important (see
Figure 6).

Item 8: Working with community members to arrange learning opportunities in the social
studies classroom. Item 8 of survey question 6 asked respondents to indicate the level of
importance of working with community members to arrange learning opportunities in the social

99

studies classroom. Seventeen percent reported their program strong, while 60% felt it needed to
be improved. Twenty percent of the respondents indicated that working with community
members to arrange learning opportunities in the social studies classroom needed to be
developed, and 3.3% said it was not important (see Figure 6).

Item 9: Student interviews with family members and members within the community. Item
9 of survey question 6 asked respondents to indicate the level of importance of students
interviewing family members or members within the community for social studies class.
Seventeen percent reported their program as strong, while 63.3% felt it needed to be improved.
Twenty percent said having students interview family members or members within the
community for social studies class needed to be developed (see Figure 6).

Item 10: Collaboration with coworkers to develop family and community involvement
activities and materials in social studies. Item 10 of survey question 6 asked respondents to
indicate the level of importance of collaborating with other teachers to develop family and
community involvement activities and materials in social studies. Twenty-four percent reported
their program was strong, while 55.2% felt it needed to be improved. Twenty-one percent of the
respondents said collaborating with other teachers to develop family and community
involvement activities and materials needed to be developed (see Figure 6).

Observational Results for Research Question 3
In both the first and second grade classrooms, in which the map lessons were being
taught, family and community involvement practices were evident in conversation with the
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teachers and statements made during instruction. In both of these classrooms, the NBCTs made
reference to events that appeared to be evidence of family and community involvement practices
taking place within the classrooms. The first grade teacher, while displaying a map on her
Promethean Board, mentioned how a parent of one of her students donated a Promethean Board
making it possible for her to utilize technology during her social studies instruction. She later
told the researcher how the support of one family made it possible for her to have resources that
she would not otherwise have access to during her lessons. The second grade teacher
communicated to her students while they were busy completing their projects, that their family
members would be invited to view the completed map projects at the school’s Learning Fair.
The use of guest speakers was observed as a common practice used in two of the social
studies classrooms. During the second grade classroom teacher’s lesson about rights and
responsibilities of citizens of the United States, the teacher mentioned to the class and researcher
that a guest speaker from the community would be coming in to speak to the students about the
voting process. While the third grade classroom teacher was conducting a lesson on the cultural
characteristics of early inhabitants of the western hemisphere, the teacher recognized one of her
students for sharing his cultural traditions with the school. She invited the family of a Native
American student to teach her class and the school about their cultural traditions by having a
Powwow ceremony. This same teacher allowed her students to display their completed projects
of the Native American villages in the library during the Book Fair. She stated that this would
give families an opportunity to see what the students had been learning in class.
Common practices identified during observations included the use of guest speakers as
well as opportunities for students to share project-based activities with family and community
members. Due to the short amount of time scheduled for observations, interviews aided the
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researcher further in determining how NBCTs used family and community involvement practices
within their teaching.

National Board Certified Teachers’ Interview Responses to Research Question 3
Data for Research Question 3 were addressed with interview questions 3, 4, 5, and 6.
Interview question 3 asked, “If and when you invite a family member or a community member
into your classroom, what do you like them to do?” Interview question 4 asked, “Give me an
example of how you would use family members or the community to enhance your social studies
curriculum.” Through inductive analysis, the responses for interview questions 3 and 4 were
organized into two basic categories: guest speakers and project-based activities.

Guest speakers. One participant stated, “I use Junior Achievement as a way to get family
and community members involved in the social studies curriculum.” Another participant
discussed how she provides an opportunity for students to give a presentation on a famous
American each year. Students choose a famous American and present a research project using a
PowerPoint presentation. Parents are invited to attend. Another participant stated, “At the
beginning of the year my parents sit down with their child and complete a list of interview
questions, this is displayed at open house and is a great way to involve parents.” Other common
responses included inviting family and community members to Career Day. One participant
stated, “I invite guest speakers to come in and share their expertise on various topics in social
studies--careers, military (Veteran’s Day), and cultural traditions.”
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Participants reported examples of how family and community members complimented a
social studies concept being taught in the classroom. All participants mentioned “guest speakers”
in response to the interview question, including “career day speakers.”

Project-based activities. As mentioned above, the “Famous American presentation” was
discussed again as being an effective way to get families involved in their children’s social
studies curriculum. Some participants provided specific details when describing an example of
how family and community members complimented a social studies concept being taught in the
classroom. One participant described using the Flat Stanley project to teach map skills and
geography. This project was described as using the book Flat Stanley by Jeff Brown. One of the
many advantages of sending flat visitors is that students can visit family members or friends by
travelling in an envelope. Students’ written work goes to other places by conventional mail and
e-mail. While it is similar to a pen pal activity, it is actually much more. The NBCT who
described the Flat Stanley project stated, “This particular project involved family members that
typically would not be able to help out in the classroom.” Another example given by this NBCT
was the shoebox village of the Native Americans. This participant responded by saying, “Parents
were eager to come in and see the completed Native American projects. . . . It sparked parent
involvement and gave them an opportunity to talk about their family, traditions, and cultures.”
Another participant described an out-of-school learning experience designed to help
personalize local history for her students. The class took a trip to several places within the
community and then designed “community photo journals” to reflect what they had learned. The
participant responded, “One year I had my students create photo journals about their
communities.” “One of the parents worked at the community’s city hall. . . . She really helped
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with getting parents and students excited about the project, and even displayed all the photo
journals at City Hall once they were completed.” She described the students’ development of
community photo journals as broadening their understanding of career roles within the
community. This same participant provided another example saying, “Another time, I used our
Mystery Readers (assistant superintendent and school principal) to help students understand
leadership roles and how communities are organized and structured.” Another participant
described how she capitalized on the Native American culture of one of her students by allowing
the family to host a Powwow for the class and school to attend. The participant described it as
“an authentic experience,” one that the students would never forget.
Interview questions 5 and 6 presented challenges to family and community involvement
in social studies. Interview question 5 asked, “Do you feel that some social studies activities lend
themselves to family/community involvement more than others and if so, why?” Interview
question 6 asked, “Do you feel that some family and community members are somewhat
reluctant to volunteer within the school and why?” Through inductive analysis, the responses
were organized into three basic categories: (1) lack of time, (2) lack of expertise, and (3) lack of
communication.

Lack of time. All of the participants stated that they felt family and community members
are reluctant to volunteer with the school, with the exception of one participant. This particular
participant reported, “In my experience parents and community members are eager to volunteer.
The main obstacle I’ve come up against is the working parent having a difficult time scheduling
time off from work. They’ve been willing, but sometimes not always able.”
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Lack of expertise. The participants, who noted that reluctance to volunteer is evident in
their schools, shared the view that family and community members may feel that they do not
possess the background knowledge and expertise needed to contribute to classroom instruction.
All of the participants answered “yes,” they did feel that some social studies activities lend
themselves to family/community involvement more than others. A common response given was
providing activities that family and community members can relate to or have some background
knowledge in. One participant stated, “Background knowledge is important.” Another participant
stated, “Activities that families can relate to and share their background knowledge.” Another
participant elaborated on this response by saying,
I think some activities are easier for family and community members to relate to. Certain
members of the community may have more expertise or experience in particular
activities. Not only that, but concepts such as community, manners, and government are
obvious parent/community-involvement opportunities.

Lack of communication. Another participant felt that family and community members do
not always feel welcome. She stated, “This may be because more communication is needed to
get parents involved.” Another participant shared that “Parents are reluctant when opportunities
do not present themselves. It’s our job as teachers to present parents and community members
with opportunities so they do feel welcome and eager to participate.”
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CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS
This chapter presents conclusions and recommendations derived from the data collected
to investigate the problem of this study and its overarching research question: How do early
elementary (K-3) National Board Certified Teachers describe the ways in which they engage
families and communities to support children’s learning and development in social studies
education? To consider this overarching question, three research questions were investigated.
The first section of chapter V is organized according to the three research questions and
discusses findings and conclusions related to each question. The second section of chapter V
presents recommendations for future research based on the study’s findings.

Research Question 1
How do early elementary (K-3) National Board Certified Teachers describe their teaching
philosophy in social studies?
Previous studies have reported that time allocated to social studies was on the decline in
the first decade of the 21st century (Burstein et al., 2006; VanFossen, 2005; von Zastrow & Janc,
2004). In the present study, participants reported social studies as being taught in 79% of their
classrooms. These results indicate that a majority of students being taught by this sample of K-3
National Board Certified Teachers are receiving at least some social studies instruction; hence,
these teachers’ philosophy appears to be at least somewhat supportive of such instruction.
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Data gathered via the survey provided information to consider when looking at the
teaching philosophies in social studies of this sample of NBCTs. Communication with families
was an important part of these NBCTs’ philosophy, as more than half of them considered their
program strong in this area. This finding was consistent with the NBCT Propositions and
Standards that suggest National Board Certified Teachers communicate and work effectively
with family and community volunteers (NBPTS, 2009). The perceived importance of
communication in these teachers’ philosophy was supported further by data indicating more than
half of the participants noted that utilizing community volunteers in social studies activities
needs to be developed. The use of volunteers from the community and students’ families in
social studies can strengthen communications and coordination between all involved (Epstein,
2001).
Data gathered from observations and interview question 1 provided more information to
consider when investigating contributing factors to the sample of NBCTs’ teaching philosophies
in social studies. Participants identified three main elements that can further support how they
describe their underlying beliefs toward teaching social studies: (1) helping children relate to the
world around them, (2) connecting the material to real experiences, and (3) using a variety of
resources when teaching social studies. These findings were consistent with NBPTS Standard V:
Knowledge of Integrated Curriculum in Social Studies, which suggests accomplished teachers
use experiences from students’ families, homes, neighborhoods, and communities to help
children understand social studies concepts and to develop the dispositions toward social studies
learning that will ensure success as studies progress (NBPTS, 2009).
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Research Question 2
How do early elementary (K-3) National Board Certified Teachers identify and describe
their perceptions of the role of family and community involvement in social studies?
Data collected from survey questions 1, 2, 3, and 4 revealed a profile of K-3 National
Board Certified Teachers’ perceptions toward the role of family and community involvement in
social studies. The survey results presented an overview of these NBCTs perceptions toward the
role of family and community involvement while the observations and interviews provided more
in-depth information.
Survey data from questions 1, 2, 3, and 4 indicated that participants identified family and
community involvement as being not only important for an effective school, but also for student
success in social studies education. These findings were consistent with other studies suggesting
family and community involvement is essential for an effective school (Epstein, 1995;
Henderson & Mapp, 2002). Participants reported having an active Parent Teacher Association
(PTA) at their schools and viewed most families as having some strengths that could be tapped to
increase student success in school. The majority of the participants stated that all families could
learn ways in which to assist their child at home and many families want to be more involved
than they currently are now. All participants reported the local community values education for
all students. A little more than half of the participants reported their school as being strong when
it came to trying innovative approaches to social studies education.
Survey question 2’s results indicated that the majority of the sample noted using letters,
telephone calls, meetings, and conferences when reporting ways of contacting families
throughout the year. Meetings in the community, performance and sports events, and report card
pick-up also were reported as ways of contacting families throughout the year. More than half of
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NBCTs, however, reported that they do not use home visits as a way of contacting families
throughout the year, despite the success reported in previous studies related to home visitation
(Colombo, 2006; Meyer &Mann, 2006).
Data gathered on survey question 3 provided information to consider when looking at
how NBCTs involve family and community members as volunteers in classroom social studies
activities. More than half of the participants reported using volunteers in social studies to read to
children, help on trips or with parties, give talks or presentations, and listen to children read
aloud. Less than half reported using volunteers in social studies to grade papers, tutor children in
specific skills, and teach Junior Achievement.
Data gathered on survey question 4 indicated that families can and will assist their
children in the home setting. The survey data indicated that the majority of NBCTs reported
more than half of their students’ families checked their child’s homework and understood
enough to help their child with reading, writing, and mathematics skills. A lower percentage of
families, however, were reported attending workshops at school and PTA meetings.
Observational data gathered to investigate research question two provided a closer view
of the role family and community involvement plays in social studies. When observing four
NBCTs’ social studies instruction, several statements were made during teacher’s lessons that
indicated family and community involvement was being integrated into the instruction.
Participants talked about scheduled events during which families can view student work, such as
the Learning Exhibit and an upcoming Book Fair. Some of the participants made reference to
guest speakers coming to the classroom, such as the Native American family, the war veteran,
and the community member invited to speak about the voting process.
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Data collected from interviews to answer Research Question 2 revealed that less
emphasis was placed on social studies by the sample of NBCTs than on literacy and
mathematics. This finding was consistent with other studies (Leming et al., 2006; McMurrer,
2007), suggesting that current emphasis on literacy and mathematics has reduced attention to
social studies instruction. Odland (2007) reported that, as a result of the NCLB Act, daily
emphasis on high-stakes testing has become a common factor within the average school, in an
effort to increase student achievement. When interviewing the NBCTs, testing pressure was
identified several times as being a contributing factor to less focus on social studies. All four
participants were hired prior to the implementation of the NCLB Act. The participants reported
that, despite the pressure to increase test scores in the recent years, they strive to integrate
community and family involvement into their social studies instruction. All of the participants
indicated that family and community involvement play an important role in student success.

Research Question 3
What family and community involvement practices can be identified in the social studies
teaching of early elementary (K-3) National Board Certified Teachers?
Data gathered via the survey provided information to consider when identifying family
and community involvement practices in the social studies teaching of the sample of NBCTs.
Less than 25% of the NBCTs reported implementing the practices that research indicates should
be used to assist their social studies lessons as being strong components of their teaching. Such
practices include portfolio construction, taking virtual field trips, working with Web Quests,
integrating art, involving students in Junior Achievement, involving family members within the
classroom, working with area businesses as volunteers, working with community members to
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arrange learning opportunities in class; having students interview family members within the
community, and collaborating with other teachers to develop family and community involvement
in social studies. More than half of the NBCTs indicated these teaching practices needed to be
improved. Forty-five percent of the sample, for example, reported that the involvement of
students in Junior Achievement needed to be developed in their classroom setting. The survey
results indicate that a small percentage of the sample is effectively integrating family and
community involvement strategies in social studies.
Observational and interview data reported specific practices used by a sample of four
NBCTs while also providing insight to obstacles faced when integrating family and community
involvement practices in social studies. The most commonly identified practices were the use of
guest speakers and project-based activities. Family strengths clearly were integrated by all of the
participants interviewed. Participants indicated that the purpose of such integration was to create
opportunities for students to explore connections between the home or community and the
content presented in the social studies class. Out-of-school learning opportunities, such as field
trips and museum visits, were not identified as frequently used by these NBCTs. When reporting
the reluctance of family and community members to volunteer in social studies, three issues were
identified: lack of time, lack of expertise, and lack of communication. Other researchers have
reported similar findings in relation to reluctance of family and community member involvement
(Aronson, 1996; Epstein, 1995; Henderson & Berla, 1994).
The purpose of this study was to investigate how early elementary NBCT’s described the
ways in which they engaged families and communities in social studies, based on the guidelines
found in the National Board for Professional Teaching Standards. The analysis of data from the
current study indicates that National Board Certified Teachers were implementing similar
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practices when engaging family and community involvement in the social studies curriculum.
All of the NBCTs observed and interviewed in this study incorporated practices that align with
the National Board Standards. The study suggests that this sample of NBCTs, who had come to
identify themselves with the National Board community of practice, were consciously working
to maintain an alignment with the expectations represented in the NBPTS Propositions and
Standards. The NBCTs in this study indicated a need to continue engaging in what they
considered “good teaching practices,” which they associated with the Board’s definition of
accomplished teaching, despite many challenges they confronted daily. As indicated by these
NBCTs, pressures associated with the No Child Left Behind act have presented challenges in
terms of implementing good teaching practices in social studies. Interviewees’ responses indicate
that these schools are putting more emphasis on high stakes testing in reading and mathematics,
which results in a lack of time for implementation of good teaching practices in social studies
teaching. These findings are consistent with those reported by (Burstein et al., 2006; VanFossen,
2005; von Zastrow & Janc, (2004).
By describing meaningful teaching practices in social studies, as seen in the NBPTS
Propositions and Standards, the current study suggests hypotheses that could be investigated in
order to enhance understanding of the development and implementation of purposeful integrative
social studies practices such as family and community involvement.
Observational and interview data were limited to four National Board Certified Teachers
in this study. In effective social studies programs, NBCTs have been associated with using a
variety of approaches, strategies, and materials, including family and community involvement, to
support children’s social studies learning (NBPTS, 2009). A larger sample of National Board
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Certified Teachers coupled with more in-depth information is essential for further investigation
to meaningful, integrative, and challenging social studies teaching and learning.

Recommendations for Future Study
The first recommendation for further research prompted by this study is to revise the
survey instrument (see Appendix D for current instrument). The new survey instrument could be
shortened, while including more open-ended questions pertaining to integrating family and
community involvement in social studies thus providing more in-depth content. The rationale for
this recommendation is that, first, more focus would be given to what NBCTs learned about
family and community involvement in social studies during the certification process and how
those practices were integrated into their teaching in the post-candidacy year. Given the amount
of time and money invested in the certification process, such a change would enable researchers
to investigate the impact the process has on social studies instruction. Next, when asking
participants to identify common practices used to implement family and community
involvement, out-of-school-learning opportunities should be added to the choices. This change is
suggested because research clearly shows that out-of-school learning matters, particularly for
students from low-income families. The final change would be a follow-up question to survey
item number 5 asking participants to describe how each practice they marked is implemented in
their classroom setting.
Another recommendation is to follow up this study with a qualitative case study. The
purpose would be to collect ongoing data that would allow for in-depth analysis of complex
issues. Collection of ongoing data would allow researchers to track the data over time. The study
would take place while the candidate was in the National Board Certification process and follow
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the candidate into the post-candidacy year. Repeated data collection may provide more
information pertaining to the effect the National Board Certification process is having on family
and community involvement practices in social studies, generating further hypotheses for
investigation. The pressure to raise test scores has been identified by the study’s interviewees as
inhibiting NBCTs from implementing what they understand to be effective teaching practices in
social studies. This additional research could help further identify the barriers to teachers’
thoughtful implementation of National Board standards in social studies.
Along with a case study, the next recommendation for further research would be to
expand the study to additional school districts and states. Administering the survey at the annual
National Board for Professional Teaching Standards Conference may garner a larger sample.
In closing, the study provides useful information that could be beneficial in revising
social studies methods courses. If social studies methods courses were revised according to the
information in this study, it would be beneficial to reexamine the teaching practices of not only
National Board Certified Teachers but also pre-service teachers.
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7-21-08

To:

Jennifer Troncale

From: Joyce Epstein
Re:

Permission to adapt survey

We found your e-mail that outlines the details of your study.
This is to grant permission to you to use and adapt our surveys: School and Family Partnerships
Survey and Summaries: Questionnaires for Teachers for your dissertation at the University of
Alabama .
I understand that your study will focus on National Board Certified Teachers, and that some
adaptations and/or additions of questions will be required to relate to your research questions.
All that we require is that you include a full reference to the surveys on the instruments and in
your reports and publications. That is:
Epstein, J. L. & Salinas , K. C. (1993) Surveys and Summaries:
Questionnaires for Teachers and Parents in the Elementary and Middle
Grades. Baltimore : Center on School, Family, and Community
Partnerships, Johns Hopkins University .
When you complete your work, please send a copy of the chapter that presents the conclusions of
your study.
Best of luck with your project.
Joyce L. Epstein, Ph.D.Director, Center on School, Family, and
Community Partnership and the National Network of Partnership Schools
Research Professor of Sociology
Johns Hopkins University
3003 North Charles Street, Suite 200
Baltimore , MD 21218 tel: 410-516-8807 fax: 410-516-8890 jepstein@csos.jhu.edu
www.partnershipschools.org
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Survey Questions
Topic
Q-1 The first questions Teachers’
Attitudes about
professional
judgment about family Family
involvement. Please C Involvement
the one choice for each
best represents your Research Question
opinion and experience (RQ)#2
Q-2. Teachers contact Teachers’ Practices
students’ families in di of Contacting
Please estimate the per Families
students’ families that (RQ)#2
contacted this year in d (RQ)#3
ways:

Citation
Epstein (2001) designed a framework of six types
of involvement. The second level of involvement
includes strategies for schools to communicate with
families, providing information about the school’s
programs and children’s progress.

Q-3. Some teachers inv Use of family and
families or community community
as volunteers at the sc volunteers at the
building. Please check School Building
you use volunteers in
activities, particularly
social studies.
RQ#2
RQ#3
Q-4. Please estimate How Families are
the percent of your
Presently Involved
students’ families
RQ#2
who did the
RQ#3
following THIS
YEAR:
Q-5. Schools serve div Types of Family
populations of families and Community
different needs and sk Involvement in the
questions ask for your Social Studies
judgment about speci Curriculum
involving families and
community members RQ#1
studies curriculum in RQ#2
your classroom.
RQ#3

This question addresses Epstein’s third and sixth
level of involvement. In the third level of
involvement, volunteering is described as anyone
who supports the school’s goals by attending
school activities. The sixth and last level of
involvement is working with the community in an
effort to strengthen school programs, family
practices, and student development (Epstein, 2001).
These items address involvement at school and are
based on Epstein’s first level of involvement. The
first level, parenting, describes the basic parenting
approaches that prepare children for school
(Epstein, 2001).

Epstein (2001) designed a framework of six types
of involvement. The second level of involvement
includes strategies for schools to communicate with
families, providing information about the school’s
programs and children’s progress.

The fifth thematic standard based on the National
Council of Social Studies (NCSS) document
Expectations of Excellence: Curriculum Standards
for Social Studies (1994) states, “Social studies
teachers should possess the knowledge,
capabilities, and dispositions to organize and
provide instruction at the appropriate level for the
study of interactions among Individuals, Groups,
and Institutions” (p.26). The NCSS standards
described institutions as schools, religions,
families, governments, and businesses as all
playing an important role in the lives of children
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Survey Questions
Topic
Q-6. Teachers choose a National Board
activities to assist their Certified Teacher
social studies lessons i Practices in the
CIRCLE one choice to Social Studies
important each of these Curriculum
your social studies
teaching.
RQ#1
RQ#2
RQ#3

Citation
The fifth thematic standard based on the National
Council of Social Studies (NCSS) document
Expectations of Excellence: Curriculum Standards
for Social Studies (1994) states, “Social studies
teachers should possess the knowledge,
capabilities, and dispositions to organize and
provide instruction at the appropriate level for the
study of interactions among Individuals, Groups,
and Institutions” (p.26). The NCSS standards
described institutions as schools, religions,
families, governments, and businesses as all
playing an important role in the lives of children.

Q-7 & Q-8 The last qu Your Students and
for general information Teaching
about the National Boa
Teachers their students
the classes they teach.
for these questions are
help determine and und
new practices can be
developed to meet the
particular schools, teac
and students.
Your Experience
and Background
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Dear NBCT,
My name is Jennifer Troncale and I am a doctoral student from the University of Alabama. I am
conducting a research study on family and community involvement in social studies education
and the research is being supervised by Dr. Cynthia Sunal who is a professor in the College of
Education at the University of Alabama. Family and community involvement in social studies
education is a strong component in the National Board Standards, so I would like to hear from
National Board Certified teachers. I have been a National Board Certified Teacher for 7 years
and think research needs to focus on the innovative practices taking place in these teachers’
classrooms. My research has the potential to serve as a guide for future teachers in need of
inventive, cutting edge teaching strategies in social studies.
Taking part in this research study involves completing a web survey that will take about 10
minutes. This survey contains questions about you and your beliefs about family and community
involvement in your school setting as well as its role in social studies education.
Your confidentiality will be protected as your responses to the survey will be anonymous. The
survey data will only be accessible by me. The data will be password protected and destroyed
after the study is completed. Only summarized data will be presented at meetings or in
publications.
There will be no direct benefits to you for participating in the study. The findings will help me
understand how new practices can be developed to enhance social studies education, and the role
National Board teachers play in developing such appropriate practices.
If you have questions about this study, please contact Jennifer M. Troncale at 256-478-0218 or
by email, Troncale15@yahoo.com. You can also contact my advisor, Dr. Cynthia Sunal at 205348-0360 or by e-mail, cvsunal@bamaed.ua.edu. If you have any questions about your rights as
a research participant you may contact Ms. Tanta Myles, The University of Alabama Research
Compliance Officer, at 205-348-8461.”
YOUR PARTICIPATION IS COMPLETELY VOLUNTARY. Participation in this study does
not propose any foreseeable risks to you. You are free not to participate or stop participating at
any time before you submit your answers. You give consent to take part in a research study by
completing the survey.
If you understand the statements above, are at least 19 years old, and freely consent to be in this
study, click on this link to begin:
http://www.surveymonkey.com/s/6C3NVHW
Thank you for your time and interest in this research study.
Jennifer M. Troncale
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COMMUNITY AND FAMILY PARTNERSHIPS
IN SOCIAL STUDIES:
SURVEY
Question Category 1: Items 1-18 ask for your professional judgment about family
involvement. Please CIRCLE the one choice for each item that best represents your opinion
and experience.
SD = Strongly Disagree; D = Disagree; A = Agree; SA = Strongly Agree
1. Family involvement is important for an effective school.

SD

D

A

SA

2. Most families know how to help their children with
schoolwork at home.

SD

D

A

SA

3. This school has an active and effective parent organization
(e.g., PTA or PTO).

SD

D

A

SA

4. Every family has some strengths that could be tapped
to increase student success in school.

SD

D

A

SA

5. All families could learn ways to assist their children on
schoolwork at home, if shown how by teachers.

SD

D

A

SA

6. Family involvement can help teachers be more effective
with more students.

SD

D

A

SA

7. Teachers should receive recognition for time spent on
family involvement activities in social studies.

SD

D

A

SA

8. Families of children at this school want to be involved
more than they are now.

SD

D

A

SA

9. Teachers do not have the time to involve families in the
social studies curriculum.

SD

D

A

SA

10. Teachers need in-service education to implement effective
family involvement practices in social studies.

SD

D

A

SA

11. Family and community involvement is important for
student success in social studies education.

SD

D

A

SA

12. I view families as important partners in social studies
Education.

SD

D

A

SA

13. The local community values education for all students.

SD

D

A

SA
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14. This school is known for trying innovative approaches
to social studies education.

SD

D

A

SA

15. Mostly, when I contact families, it’s about problems
or trouble with their child.

SD

D

A

SA

16. In this school, teachers play a part in most decisions
about students.

SD

D

A

SA

17. The local community supports this school.

SD

D

A

SA

18. Compared to other schools, this school has one of the
best climates for teachers, students, and parents.

SD

D

A

SA

Q-2. Teachers contact their students’ families in different ways. Please estimate the percentage
of your students’ families whom you contacted this year in different ways:
a. Letter or memo

NA

0%

5%

10%

25%

50%

75%

90%

All

b.Telephone

NA

0%

5%

10%

25%

50%

75%

90%

All

c. Meeting at school

NA

0%

5%

10%

25%

50%

75%

90%

All

d. Scheduled parent-teacher
conference
NA

0%

5%

10%

25%

50%

75%

90%

All

e. Home visit

NA

0%

5%

10%

25%

50%

75%

90%

All

f. Meeting in the community NA

0%

5%

10%

25%

50%

75%

90%

All

g. Report card pick-up

NA

0%

5%

10%

25%

50%

75%

90%

All

h. Performances, sports, or other
events
NA

0%

5%

10%

25%

50%

75%

90%

All
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Q-3. Some teachers involve families or community members as volunteers at the school
building. Please check the ways in which you use volunteers in classroom activities,
particularly in social studies.
A.
In my CLASSROOM, volunteers . . .
____(a) I do NOT use classroom volunteers
____(b) Listen to children read aloud
____(c) Read to children
____(d) Grade papers
____(e) Tutor children in specific skills
____(f) Help on trips or at parties
____(g) Give talks or presentations
____(h) Teach Junior Achievement
___(i) Other ways (please
specify)___________________________________________________________
THIS YEAR, how many volunteers have helped with classroom activities, particularly in social
studies?
B.

Number of different volunteers who assist me in a typical week =___________.

Q-4. Please estimate the percentage of your students’ families who did the following this year:
a. Attended workshops regularly
at school

0%

5%

10%

25%

50%

75%

90%

100%

b. Checked daily that child’s homework
is done
0%

5%

10%

25%

50%

75%

90%

100%

c. Practiced schoolwork in summer 0%

5%

10%

25%

50%

75%

90%

100%

d. Attended PTA meetings regularly 0%

5%

10%

25%

50%

75%

90%

100%

e. Attended parent-teacher
conferences

5%

10%

25%

50%

75%

90%

100%

0%

Understood enough to help their child at home with:
f. reading skills at your grade
level

0%

5%

10%

25%

50%

75%

90%

100%

g. writing skills at your grade level 0%

5%

10%

25%

50%

75%

90%

100%

h. math skills at your grade level

5%

10%

25%

50%

75%

90%

100%

0%
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Q-5. Schools serve diverse populations of families who have different needs and skills. The next
questions ask for your judgment about specific ways of involving families and community
members in the social studies curriculum in your classroom.
--------------------------------------------------------------------------------------------------------------------Not Important => NOT IMP

(Means this IS NOT part of your classroom now, and
SHOULD NOT BE.)

Needs to be Developed => DEV

(Means this IS NOT part of your classroom now, but
SHOULD BE)

Needs to be Improved => IMPRV

(Means this IS part of your classroom, but NEEDS TO
BE STENGTHENED.)

A Strong Program Now => STRONG (Means this IS a STRONG program in your classroom.)
--------------------------------------------------------------------------------------------------------------------TYPE OF INVOLVEMENT
IN MY CLASSROOM…
WORKSHOPS for parents to build skills
and improve their understanding in social studies
as well as other areas of the curriculum.
NOT IMP
DEV
IMPRV

STRONG

Communications from the teacher to the
home that all families and community members
can understand and use.
NOT IMP

DEV

IMPRV

STRONG

Communications about academic progress
being made in social studies.

NOT IMP

DEV

IMPRV

STRONG

Parent-teacher CONFERENCES with
all families.

NOT IMP

DEV

IMPRV

STRONG

SURVEYING parents each year for their
expectations about their children’s learning. NOT IMP

DEV

IMPRV

STRONG

Community or family VOLUNTEERS
to assist with social studies activities.

NOT IMP

DEV

IMPRV

STRONG

INFORMATION for parents on HOW
TO HELP their children with specific
skills in social studies.

NOT IMP

DEV

IMPRV

STRONG
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Q-6. Teachers choose among many activities to assist their social studies lessons in class.
CIRCLE one choice to tell how important each of these is for you in your social studies
teaching.
Use of Portfolios

NOT IMP

DEV

IMPRV

STRONG

Virtual Fieldtrips

NOT IMP

DEV

IMPRV

STRONG

WebQuests

NOT IMP

DEV

IMPRV

STRONG

Integrating Art

NOT IMP

DEV

IMPRV

STRONG

Junior Achievement

NOT IMP

DEV

IMPRV

STRONG

Involving family members as volunteers
in my classroom.

NOT IMP

DEV

IMPRV

STRONG

Working with area businesses for
volunteers.

NOT IMP

DEV

IMPRV

STRONG

Working with community members to
arrange learning opportunities in class.

NOT IMP

DEV

IMPRV

STRONG

Having students interview family members
or members within the community.
NOT IMP

DEV

IMPRV

STRONG

Collaborating with other teachers to
develop family and community involvement
activities and materials.
NOT IMP

DEV

IMPRV

STRONG

The last questions ask for general information about you, your students, and the classes you
teach. This will help me understand how new practices can be developed to meet the needs of
particular schools, teachers, and students.
Q-7 YOUR STUDENTS AND TEACHING
(a) What grade(s) do you teach THIS YEAR? (Circle all that apply.)
PreK
K
1
2
3
4
5
6
7

8

Check the subject(s) you teach in an average week (PLEASE CHECK ALL THAT APPLY):
__(a) Reading
__(e) Social Studies __(i) Advisory
__(m) Other (describe)
__(b) Language Arts __(f) Health
__(j) Physical Education
__________________
__(c) Math
__(g) Art
__(k) Home Economics
__(d) Science
__(h) Music
__(l) Industrial Arts
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C. About how many of your students are in (circle the estimate that comes closest):
(a) Chapter 1
(b) Special Education
(c)Gifted and Talented
(d) Free and Reduced
Lunch

0%
0%
0%
0%

10%
10%
10%
10%

20%
20%
20%
20%

30-50%
30-50%
30-50%
30-50%

60-80%
60-80%
60-80%
60-80%

90-100%
90-100%
90-100%
90-100%

Q-8 YOUR EXPERIENCE AND BACKGROUND
A. What is your experience?
______(a) Years in teaching or administration
______(b) Years in this school
C. What is your highest education?
____(a) Bachelor’s
____(b) Bachelor’s + credits
____(c) Master’s
____(d) Master’s + credits
____(e) Doctorate
E. Are you a Nationally Board Certified Teacher?
_____Yes
_______NO
F. What state do you teach in? _____________________
G. Describe the location in which you teach.
___rural
___urban
___suburban
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B. What is your gender?
_____(a) Male
_____(b) Female
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Interview questions
1.
How would you describe your teaching philosophy
in social studies?

2.

How is parental and community involvement
perceived within this school?

3.

If and when you invite a parent or a community
member into your classroom, what do you like them
to do? OR What are some things you’d like to do
in order to encourage parents and community
members to become more involved in your
classroom activities, particularly in social studies?

4.

Tell me about a time when a parent volunteer or
member of the community complimented a social
studies concept that you were teaching? OR Give me
an example of how you would use parents or the
community to enhance your social studies curriculum.

5.
You mentioned that some social studies activities lend
themselves to parental/community involvement more than
others. Why is this? OR
Do you feel that some social studies activities lend
themselves to parental/community involvement
more than others? Why?
6.

You stated that parents and members within the
community are somewhat
reluctant to volunteer within the school. Why? OR
Do you find that some parents and members within
the community are somewhat reluctant to volunteer
within the school? Why?
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Research questions addressed
Research Question #1
How does a sample of early
elementary (K-3) National Board
Certified Teachers describe their
teaching philosophy in social studies?
Research Question #2
How does a sample of early
elementary (K-3) National Board
Certified Teachers identify and
describe their perceptions of the role
of family and community
involvement in social studies?
Research Question #3
What family and community
involvement methods can be
identified in the social studies
teaching of a sample of early
elementary (K-3) National Board
Certified Teachers’ social studies
teaching?
Research Question #3
What family and community
involvement methods can be
identified in the social studies
teaching of a sample of early
elementary (K-3) National Board
Certified Teachers’ social studies
teaching?
Research Question #3
What family and community
involvement methods can be
identified in the social studies
teaching of a sample of early
elementary (K-3) National Board
Certified Teachers’ social studies
teaching?
Research Question #3
What family and community
involvement methods can be
identified in the social studies
teaching of a sample of early
elementary (K-3) National Board
Certified Teachers’ social studies
teaching?

