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CHAPTER I

INTRODUCTION

The realization that flexible and effective education is the

most urgent need of society in today's changing world is universally

recogni zed. Educational institutions are charged with the duty to im

part the necessary knowledge, understandings, skills, appreciations and

values that man has need of and is capable of receiving.

the key person qualified

to assist the student in developing the basic skills for clear, objective

thi nki ng. It is generally agreed that our greatest need is for well-

trained, qualified teachers in both elementary and secondary schools.

Those in charge of the preparation of such teachers also agree that the

peri ence. The role of student teaching in the preparation of teachers

is more significant today than at any other time since the certification

of teachers became accepted practice. The preparation of the teachers
of the future deserves careful consideration by those who are serving

in this capacity.

In an effort to keep pace with rapid changes which are taking
place in our society, schools have changed considerably in the past
several years. Because of the knowledge brought forth by the efforts of
sociologists, psychologists, and philosophers to study the individual and
society, constructive changes in organization, curriculum, and methods of

The increased use of new instructionalteaching have taken place.

The teacher has long been recognized as

most important aspect of teacher education is the student teaching ex-
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materials and equipment such as television, teaching machines, and other

audio-visual aids has made a significant impact on the school. Many

educational patterns that were appropriate and adequate a few years ago

During the 1930's we were a depression-ridden
nation. The forties brought war and its aftermath. After World War II,

crisis in the nation's schools. The crisis

of a soaring school-age population turned public attention mainly on the

shortages of teachers and classrooms needed to meet rapidly expanding en-

The fifties were also characterized by the tremendous techni-rolIments.
cal and industrial growth of America.

During the past decade scientific discoveries, political develop

ments, and industrial and socio-economic changes have contributed immensely
to the change that is evident in our way of living. The sixties promise

continuing changes in our society, in industry, in government, and in

The educational needs of America only ten years ago were quitesci ence.
different from those of today, so can we not expect more radical changes

in our way of living in the years to come? Pupils attending school today
will live in twenty-first century America.

Have institutions in which prospective teachers are prepared kept

up with educational trends, or should programs of student teaching be
re-examined, objectives clarified, and goals broadened to help provide
the superior teachers who are constantly needed to guide the youth of our
nati on?

the quantitative aspects of a

are no longer applicable.

concern for the quality of American school teaching was overshadowed by
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Statement of the Problem

nesses, and needs of the student teaching program in vocational home

economics at Jacksonville State University. Consideration was given to

what constitutes an effective student teaching experience, and an effort

was made to prepare recommendations for implementing the program at this

universi ty.

An effort is being made in the Department of Home Economics,

Jacksonville State University, to build a more effective and worthwhile

curriculum and pattern of student teaching experiences, to improve super

visory practices, to give better orientation to cooperating teachers and

system of evaluation designed to help the student teacher

grow in those areas which are basic to the work of an effective teacher
ci ti zen.

A summary of the objectives of this study are:

to survey existing practices in the home economics student1.
teaching program at Jacksonville State University,

to develop criteria for evaluating the student teaching2.

program in home economics,
to apply these criteria to student teaching practices in3.
home economics at Jacksonville State University, and

4. to make data available for further study and for continuous
evaluation of future needs for pre-service education of
prospective teachers of home economics.

givenThis study with its emphasis

to develop a

upon existing practices in a

The purpose of this study was to examine the strengths, weak-
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improvements, which if implemented, could contribute to a more effective

and worthwhile program of student teaching in home economics at that insti-

tuti on.

Significance of the Problem

The opportunity for direct experience is a phase of teacher pre

Cook, 195^, stated that mostparation of which most programs approve.

teachers report that the student teaching experience was the most

valuable part of their professional preparation. According to Williams,

1942, and Houston, Blackington, and Southworth, 1965, those in charge of
the preparation of teachers usually agree that the most important aspect

of teacher education is the student teaching experience.

A careful analysis of related literature indicates that the role

of student teaching has changed considerably in the past several years.

Rucker, 1953, Walton, 1966, and Arthur, 1967, felt that although student
basic aspect of teacher education, not as much

time was formerly devoted to the experience as is devoted to it today.

The program has been expanded and enlarged so that longer and larger
blocks of time are now included. It is significant that while more time

general reduction
of total professional hours.
the student teaching experience.

Bennie, 1966, stated that public schools are increasingly being
used as laboratories for the. student teaching experience, and because of
this new insights into the organization of student teaching programs for

teaching has long been a

is being alloted to student teaching there has been a

This should indicate the value placed on

institution, was undertaken with the view that it might suggest possible
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both college and public school personnel have been developed. Of si gni-

ficance here, according to Steeves, 1963, and Bennie, 1966, is the fact

that many colleges have not planned orientation programs for the addi

tional cooperating teachers within the cooperating schools.

Most critics of professional education have not been too critical

of the student teaching program in home economics. Perhaps this is due
to the fact that few teachers have been critical of their own student

teaching experience; however, generally speaking the growth of student

teaching paralleled quite closely the gradual improvement of teacher

education and certification. It is quite singular and of significance

that this study is the first study to be made of the student teaching

experience in home economics at Jacksonville State University.

Clark, 1933, indicated that there has been surprisingly little

change in subject matter in the home economics course of study in the

last thirty years; however, there have been changes in the number of hours

required in each area and in the courses required in each area. Thi s

suggests that a certain amount of curriculum evaluation might be in order.

What seems of more significance is an indicated need, as expressed by the
faculty, for a coordinated effort between state and college authorities

to harmonize the home economics teacher preparation program with the high
school home economics course of study.
need for more up-to-date teaching in the area of home economics. In
these three areas observations were carefully made and responses from

participants were conscientiously considered, in an effort to locate use
ful information that would be of value in conducting the study.

Finally, there appears to be a
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Assumptions and Limitations

this study the following premises are offered:In

experience of which1.
most educators approve.

The teacher-education program should have these major ob-2.
(a) to attract able young people into the teachingjectives:

profession, (b) to train them to meet current educational

needs and challenges, and (c) to develop cooperative arrange-

teachers' professional abilities.

It is of importance that future teachers obtain an early i n-3.
sight into the pattern of the future instead of waiting until

their professional semester for this insight.

4. It seems more realistic to prepare full-time teachers by
giving them a full-time teaching experience.

With careful planning, needs of the student teacher can be5.
met successfully without interfering with the progress of

the pupi1s.

6. A student's progress and his success in the student teaching

experience will only be realized toward those goals which he

accepts as important.
longer afford to have the elementary school,7.

the secondary school, and institutions of higher education

functi oni ng

program of Jacksonville State University and included the following topi cs:

The student teaching experience is an

Society can no

as separate institutions.

The study was limited to the home economics student teaching

ments with schools, for improved development and use of new
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of student teaching; (2) organization of the program;

(3) teaching facilities available; (4) financial arrangements; (5) con

ditions for admission to and retention in the program; (6) course

organization and requirements in student teaching; (7) directed observation

and participation; (8) supervision; and (9) evaluative procedures used in

student teaching.
the home economics cooperatingThose involved in the study were:

teachers who serve Jacksonville State University, student teachers of the

years 196^-65 through 1967-68, and selected state supervisors and teacher

educators in Alabama.

Definition of Terms Used

Home economics - a field of study that merges and applies1.
the principles from the fine arts, physical and biological

sciences, social sciences and the practical arts. Basic

principles are drawn from these disciplines and appropriately

applied to the study of human development and family living.
Problem solving - the process by which the subject goes from2.
the problem or task as he sees it to the solution which he

regards as meeting the demands of the problem.

Unit method - the organized approach to the teaching of3. a
The approach consists of subjectspecific problem or topic.

matter and activities organized around the problem or topic
to enable the individual to integrate all

facets of the problem.
4. Professional laboratory experiences - "All organized and

(1) objectives

in such a way as
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directed activities of the prospective teacher which involve

observation of, study about, and direct work with children

and youth, leading to an increased understanding of the role

(Bennie, 1966.)

5. Student teaching - refers herein to the experiences provided

in the student teaching program, in which the student teacher

guides the learning of pupils under the supervision of an

experienced teacher.

6. Observation - refers to the period in which the prospective

teacher, with proper guidance and evaluation, attempts to

increase his understanding of teaching by watching experienced
teachers in their work.

Participation - refers to the student teacher's shared7-
responsibilities with the experienced teacher preparatory
to actual participation in guiding the learning of pupils.

8. Cooperating teacher - the classroom teacher in the public

schools who is given the responsibility of working directly
with the student teacher. Synonomous with this term is the
term

9. College supervisor - the designated faculty member of the

teacher education institution who assumes the responsibility
for supervising a number of student teachers. The college
supervisor provides consultative assistance to both student

teachers and cooperating teachers.
10. Director of Student Teaching - "The college or university

administrative official who has the responsibility for

of the teacher."

"supervising teacher".
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screening of student teachers, coordinating the work of

college supervisors, and making official contacts with

(Bennie, 1966. )representatives of the public schools."



CHAPTER II

ANALYSIS OF PREVIOUS RESEARCH

In this chapter an effort was made to present a succinct re

view of several studies in the area of student teaching. The studies
are grouped into two broad categori

and recent studies, 1940 through 1968, and are presented chronologically.

Purposes, findings, and, in some cases, results are briefly given.

Early Studies

Most of the early studies dealt principally with desirable char

acteristics and traits of teachers. In some studies, however, special

emphasis was also given to the study of the student teaching experience,

the cooperating teacher, and the status of and trends in student teaching.

In a study made in 1846, Nathan Monroe reported these traits —

benevolent disposition, good health, pleasing appearance, and

and earnest sympathy for youth--which he believed the ideal teacher should

Similar traits are emphasized today.possess.
Another study, made in 1854 by Denison Olmstead described the

ideal classroom teacher as one who possesses knowledge of his

of kindred subjects, and of the world.

Charles Richard Van Hise, in his Presidential address read before

the National Association of State Universities at Washington, November
16, 1908, stated that the central idea in the training of teachers for

es, early studies, 1846 through 1939,

a genuine

own subject,
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the secondary schools was at that time one of the live issues, not only

Van Hise felt that thewith the teachers, but at the State University.

training of teachers for the secondary schools in the State University

could best be accomplished under the following conditions:

1.

2.

3.
4.

5.

6.

Cooley in

teachers of home economics. She maintained that the teacher of home

economics, because of the nature of her subject and because of her un

usual opportunity to become acquainted with individual pupils and various

groups, should be
changing attitude toward the content of home economics and the demand
for professionally wel1-qual ified teachers. While the technically ef
ficient teacher was in great demand, she also had to have additional
knowledge in order to make her work effective. Cooley also felt that
the same principles should apply to the field of home economics as to
other subject fields, and that nothing short of the very best in

The work should consist chiefly of regular courses in 
the subjects to be taught, which subjects should com
prise a major and one or two minors.
In the high school, subjects should be special courses 
given with particular reference to the material which 
is to be taught in the high school, and to its method 
of presentation.
The fundamental courses in the departments of philosophy 
and education should be required.
Observation and practice work should be done in the 
elementary school, in the high school, and in the uni
ver si ty.
The interests of the students preparing for teaching 
should be cared for by a director in the college of 
liberal arts.
The students should register in the teacher's course 
not later than the beginning of the senior year, and 
preferably at the beginning of the junior year, but 
not earlier.

a strong influence in her school.

a text published in 1919 discussed the preparation of

Cooley pointed to a
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organization of work or methods of presentation should satisfy.

Bevier, in a study done in 1924, stated that

revealed that courses in home economics were being given in more than

eight thousand public high schools and in

vate secondary schools. The subjects presented in home economics repre

sented almost every phase of home activities and were combined with

science, art, literature, and history, so as to give the elements of a

liberal education. Under the provisions of the Smith-Hughes Act, enacted

by the United States government in 1917, "vocational courses" in home
making and training in related occupations such as millinery, dress

making, nursing, and lunch room management were developed, and both the

girl in the home and the one who sought a vocation were greatly bene-

fi ted.
Bevier felt, however, that the provision for teacher-training led

to some rather questionable short cuts in the preparation of vocational

She contended that authorities differed so greatly on theteachers.
whole subject of vocational education that there existed a need for a
study of vocational education and the preparation of teachers in that

area.
Hanna, in 1926, emphasized the need for using specific problems,

for which the students see the need of a solution, as the basis of class
Such a method of teaching, she maintained, would presentdi scussi on. a

(1) simple practical problems,wide range of problems in these categories:
such as how to do a piece of work, that could be decided after analyzing

a considerable number of pri-

a report for 1922

such as the selection of a
and comparing two or three possible methods; (2) more complex problems,

piece of furniture, which involves the analysis
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of art and economic values and social value to the family; and (3) those

most difficult problems that arise in every home and that involve social

relationships within the family or with outside groups.
One of the first investigations of practice teaching in all kinds

of schools was conducted by A. R. Mead in 1917. Dr. Mead wrote numerous

articles on various aspects of the student teaching program, and his
work was culminated in the book Supervised Student-Teaching, published

in 1929.

emphasized in some of the early studies. Several reports revealed that

cooperating teachers were not prepared adequately for their added respon
sibilities and extra duties in connection with supervising student teachers.

Bowdon, in 1927, mentioned in his study the significant and interesting
fact that less than four per cent of the cooperating teachers at that time
had taken any courses that were primarily designed to help them in their

This emphasized the lack of specific preparation for serving aswork.

study of trends in student teaching
and, on the basis of this study, proposed criteria by which student
teaching programs should be judged.

In a study done in 1929 Branegan pointed out that the real work
of teacher training was not considered to start until the junior year of
the college course and that there had been a growing tendency in some
states to give careful consideration to the qualifications of those
students desiring to register for the courses for the preparation of

increased appreciation of the funda-teachers.
mental importance of certain personal qualifications for success in

Lack of preparation on the part of the cooperating teachers was

a cooperating teacher.

This resulted from an

In 1928 Colebanks reported a
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This study presents the plan of the state supervisor ofteachi ng.

Alabama in 1922 for checking on the qualifications of those wishing

to take the teacher-training courses.

The survey of teacher training made by the United States Office

of Education in 1930, indicated that there was a trend for home economics

teacher training to gradually become more closely allied with departments

or schools of education.

In 1930, Hertzler reported a study on the cooperating teacher.

This study, which dealt with the teachers in the secondary schools of

(1) that the cooperatingIndiana, uncovered some interesting facts:
teachers had had an average of about thirteen years of teaching experi-

per cent held the B. A. degree; (3) thatence;

thirty-six per cent held the M. A. degree or its equivalent; and

(4) that about ten per cent of the respondents had no academic degree

at all.
A second study by Hertzler included

courses that proved to be of most help in supervising the student

(1) special methodsteacher. The percentages

courses, 30%; (2) general—and educational—psychology courses, 14%;

(3) student teaching, 12%; (4) principles-of-teaching and general methods

In 1931 Baugher stated that two significant trends in the field
of teacher education formed the basis for his study.

that of the increasing tendency of normal schools and teachers colleges
to assume many of the characteristics of liberal-arts colleges; and, the

second was that of the increasing acknowledgment by many liberal-arts

The first trend was

on courses reported were:

a survey of the college

(2) that eighty-nine

courses, 9%; (5) education courses, 8%; and (6) supervision courses, 8%.
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colleges that the fundamental features of the traditional normal schools

The first trend was disclosed in changes made in the namesis a part.
The other trend was revealed,of institutions which prepared teachers.

apparently, through the changing of some of the liberal-arts colleges

into teacher-education institutions.

Flowers, in 1932, observed that the impetus given to student

teaching in this country came from the practices in European countries,
That country was the first modern nation to developparticularly Germany.

state-supported system of teacher training and it included "practicala
experience" in classwork as a part of the prescribed course. Samuel

Hall in 1823, James G. Carter in 1824-25, Thomas H. Gallaudet in 1825,
and Cyrus Pierce in 1839, all of New England, were the early exponents

As the normal schools were establishedof student teaching in America.
accepted by the newer schools and be-in other states, this policy was

Until i860, how-integral part of the teacher-training program.

ever, the practical training given largely observation--what is nowwas

The precedents set by these pioneer institutionstermed participation.

greatly influenced the trends in the programs of teacher training as
they were subsequently established in other states. It was recognized

by the leaders in the field of teacher training that one of the most

important factors in working out

the provision made for laboratory facilities for observation, parti-was

cipation, and teaching activities.

tional home economics teacher training curricula of the colleges included

an effective program of student teaching

Clark's study, 1933, showed that the major

came an

program in the voca-

are essential in a program of teacher education, of which student teaching
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four subject divisions within the field of home economics (Child and

Family, Clothing and Textiles, Foods and Nutrition, and The House and

its Management), and a few survey or introductory courses which served

as orientation to the entire field. The group of professional courses

in the vocational home economics teacher-training curricula included

courses in education, including educational psychology and home economics

education, and were designed to orient the prospective teacher to the

teaching situation; to teach her to see her subject field in relation to

the general field of education; and to teach her how to select the sub

trained, and which they are apt to meet in the field.

One of the chief purposes of the teacher-training program,
launched by home economics leaders of the Federal Board of Vocational

Education, was to interest the approved teacher-training institutions

in improving the quality of home economics teaching. Prior to 1917
there were few requirements in the training of home economics teachers

professionally, so in order to start a movement toward improvement it
standard of attainment. It was, therefore, sug

gested that from ten to twelve per cent of the total credits in the

vocational home economics teacher-training curricula be devoted to

courses in education, including psychology, course in special methodsa
of teaching home economics, and a course in supervised teaching.

In 1934, study by Foster proposed some criteria by whicha

student-teaching experiences should be judged:

was necessary to set a

adapted to the teaching situations in which the students are being

ject matter and experiences from the field of home economics that are
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The needs of the liberal-arts colleges in developing programs of
student teaching were studied by Peik in 1934. He believed that the
greatest needs in the development of student teaching programs were im

provement of the separate professional courses in each teaching field

and broadening of the fields of major concentration.

study in 1935 and concluded that the following factors would be important

in developing effective programs of student teaching:

The National Society of College Teachers of Education made a

be evaluated in a

(1) Comprehensiveness;
(2) Practical acquaintance with the total program of the 

school and the child;
(3) Integration of philosophy of life and education;
(4) More reasonable mastery of educational tools and 

techniques; and
(5) The challenge to the student teacher to be professional 

both in spirit and in philosophy.

(1) a college-controlled school is essential for an adequate 
program;

(2) cooperating schools should be carefully selected;
(3) cooperation between the college and the cooperating 

school is necessary in determining policies and pro
grams;

(4) college faculty members should have frequent pro
fessional contacts with the cooperating schools;

(5) cooperation between the college faculty and the 
staffs of cooperating schools is needed;

(6) student teaching work should be differentiated according 
to individual needs;

(7) student teaching should be integrated with other aspects 
of the college program;

(8) student teaching should afford contact with all the 
important aspects of a teacher's activity;

(9) all areas of student teaching—observation, partici
pation, and actual teaching—should be carefully 
interwoven;

(10) student teaching should be aimed at growth, in terms 
of understandings and abilities needed to cope with 
existing problems of teachers;

(11) student teacher activities and accomplishments should 
sequential, continuous manner; and
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Strebel, in 1936, observed the lack of the cooperating teacher's

academic preparation and substantiated earlier evidence that the academic

preparation of the cooperating teacher was far below academic standards

set by the American Association of Teachers Colleges. He maintainedas

that the college supervisor, as well as the cooperating teacher, is

very seldom prepared for this work by any special preparation in the

field of supervision. In this study he revealed that sixty-five per

cent of the cooperating teachers used evaluative procedures which actu
ally defeated the purposes for which the evaluation was intended.

Strebel strongly felt that the quality of cooperating teachers
should be evaluated constantly. He asserted that it would be a very

difficult process to estimate the quality of the cooperating teacher

unless evaluation occurred occasionally to determine the answers to

such questions as the following: What is the present status of cooperating

What is the consensus of experts concerning criteria for theteachers?
selection of cooperating teachers? What criteria are employed? What i s

the real quality of work being performed at the present time by those

who serve
If the rise in the general educational level of teachers and

criterion for improvement,

Strebel stated, there is little doubt that supervisory programs in
student teaching programs are on the upgrade. However, since many of
the early deficiencies in the program are evident today, there is still

(12) student teaching should be administered so as to protect 
the interest of children.

college supervisors can be assumed as a

as cooperating teachers?
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much room for improvement.

In Watson's study, reported in 1938, he made a statement that

seems worthy of mention here, "One of the best evidences of an important

degree of success in our American way of educating teachers is the fact

that members of the educational profession are today, in large numbers,

dissatisfied with the kind of education which they sponsor and which

they themselves have received. n

Watson believed that the inadequacy of the educational system of

that day to cope with social changes and the economic, political, and

moral problems that grew out of these changes, intensified the resolve

of many teachers to make education take better account of the facts of

social life. In fact, Watson felt that the institutions educating

teachers were not resistive to innovations, but that what was singularly

lacking was a consideration of changes in relation to a unified outlook

upon the system of education as a whole.

The foregoing studies have been presented to give insight into

programs of student teaching and trends in student teaching of earlier

The desirable characteristics of the student teacher were identi-years.

fied through the use of certain instruments--a practice that is in evi-

The cooperating teacher was studied with a view towarddence today.

achievement of more specific preparation and more scholarly, professional

performance. Many useful criteria have been revealed through these early
studies, and these aspects relate directly to more recent studies in the
field of student teaching.
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Recent Studies

Recent studies, were investigated according to purpose, findings,

and results reported, as were earlier studies. These studies, also,

helped in the formulation of a basis for the present study of experiences

in the home economics student teaching program.

More recent studies have dealt with the major aspects of teacher

effectiveness, the selection and admission of student teachers, the

cooperating teacher, the college supervisor, the laboratory schools, the

off-campus student teaching experiences, the relationship of the student

teacher to the cooperating teacher, the evaluation of student teachers,

the recent developments in student teaching, and the recommendations in
the area of student teaching practices.

Sanford, Habberton, and McHarry, in
support to the idea that the student teaching experience affords the
student teacher the opportunity to demonstrate to a certain extent the

Their study disclosed that the educa-traits of the competent teacher.
tion of the prospective teacher includes the academic, which consists
of subject matter organized into areas of specialization; and the pro
fessional, which includes the philosophy and history of education, and

methods of instruction.
While no student teaching program is perfect, it may be said

that the effectiveness of any student teaching program is determined by
Many persons engaged in school work con-how well it is administered.

sider the best indication of success in teaching to be success in student
teaching.

a study done in 1940, gave
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Spafford, 1940, discussed certain problems in home economics

While the college recognizes the value of goodteacher education.

teaching in all areas of home economics, the responsibility for those

who teach future teachers is greater, because they are teaching not only

the materials of their field but also methods of teaching, attitudes to

ward students, interest in personality development, ideals concerning

teacher-student relationships, and student participation in planning.

A second problem has to do with the relationship between teachers

in home economics education and teachers in home economics subject-

Some institutions have successfully developed a unifiedmatter areas.

program in which education, home economics education, and home economics
see themselves as interested in the same ends—the meeting of the total

needs of the individual in becoming a teacher.

Because of its nature home economics requires board training,

and this is one of the pressing problems. Since the school has defi

nite limitations under the best of conditions, the home should be seen

laboratory for supplementing and complementing the college educa

tion.

shift in emphasis from home economics

special field to the larger problems of education was needed with-

Home economics should be seen as one fieldin home economics education.

making its own unique contribution to the larger goals of education, and

at the same time, students should be led to see the contribution to be

made to education by other fields.

Another problem is the lack of contacts that those preparing to
teach have with community enterprises and with people—children and youth

as a

as a

Spafford maintained that a
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of all ages and both sexes. Community-school-pupi1 contact should con

tinue throughout the educational experience, serving different purposes

at different levels and for different individuals.

In 19^1, Love studied some principal factors regarding compe-

(1) express intency and said that a competent teacher is one who can:

action a clearly formulated social and educational philosophy; (2) devel

op effective personal and community relationships in pupils; (3) pro

mote effectively the growth and development of boys and girls; and

(1+) utilize al! available resources in men, materials and techniques in

the teachi ng-learning process.

Williams, in 19^+2, found in

opinion of a majority of teachers, student teaching ranked higher in

value as preparation than did any other subject. For thi s reason, he

believed that those charged with the responsibility for the activities

of the cooperating schools should do everything possible to make student

teaching experiences as meaningful and as helpful as possible.

In 19L4 the Commission on Teacher Education set forth certain

being desirable qualities in the competent teacher, namely:

a country-wide study that, in the

qualities as

(1) respect for personality,
(2) community-minded,
(3) rational behavior,
(4) skill in cooperating,
(5) constantly increasing knowledge,
(6) skill in mediating knowledge,
(7) friendliness with children,
(8) ability to understand the child and his problems,
(9) ability to understand the problems of society,

(10) ability to promote good citizenship in the school 
and society,

(11) ability to appraise or evaluate with skill, and
(12) faith in the worth and dignity of teaching and 

its profession.
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In a paper prepared for the Commission on Teacher Education in

1944, Troyer discussed evaluation and emphasized the importance of

systematic and continuous judgment, not merely of the accomplishments of

persons and the outcomes of processes, but also of the values in terms

of which accomplishments and outcomes must be estimated.

According to Thompson's study, which he did in 1947, improvement

is needed in the professional education of student teachers, supervisors,

and cooperating teachers. He attached much significance to the types of

persons that college supervisors and cooperating teachers should aspire

(1) greater know-

the nature of the child;

relations; and (5) better

equipment for leadership in fields other than education.
In 1948, Flowers supported the ideas just presented when he said

that excellence in teaching alone is not sufficient evidence that the

classroom teacher is qualified to work with student teachers.

sential part of any program for the preparation of teachers. He was of

the opinion that student teaching should be both exploratory and devel

opmental, and he ascertained that student teaching experiences should

comprise full-time experiences in directed observation, participation
He maintained, further, that it would be most desirableand teaching.

to have at least

Flowers, in 1948, had this to say concerning the laboratory

teacher,

(3) more democracy-in-action; (4) better public

an eighteen-week block of student teaching experience.

ledge of human values; (2) more information on

Wengert, in 1948, reported that a laboratory school is an es-

to become, and he listed as their significant needs:
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The real significance of direct teaching experience and the need

for laboratory experiences was emphasized by Flowers when he said:

Laboratory experiences should provide:

The methods of selecting cooperating teachers were studied by

Hansen in 1948, and he found that the methods vary and that this varia

tion is due to many factors. It was his opinion that a thorough and

rapid upgrading in this area was pressing need if the teachers ina

the American schools were to be prepared for the challenge that was

thei rs.
In a similar vein, many have felt that

warranted in the selection and admission of candidates to the student
teaching program.

(1) an opportunity to implement basic concepts and ideas 
discussed in college classes--both to study the prag
matic value of the theory and to check with the student 
his understanding of the theory in application;

(2) a field of activity which, through raising questions 
and problems, helps the student to see his needs (both 
professional and personal) and to outline experiences 
which should be included in his further study; and

(3) an opportunity to study with the student his ability 
to function effectively when guiding actual teaching
learning situations.

Each laboratory teacher qualifies as a child specialist, a 
master teacher of children, and a master teacher in guid
ing another into the art of teaching through studying and 
participating in teaching-learning situations. It is not 
enough that the laboratory teacher who is responsible for 
guiding the experiences of the college student be a master 
teacher in working with children. He must be equally com
petent in his understanding of the college student and in 
his ability to guide that student in working with children. 
His is a dual role of working directly with children and 
with college students; of working in the best interests of 
children through guiding the activities of the college 
student.

A study was made in 1949 by Lawson concerning

a more rigid screening is
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The study was based onadmission to the program of student teaching.

little over seven

teen per cent of institutions returning

peared to be some type of systematic screening in an effort to dis

qualify candidates of undesirable character. The primary instruments
used in the process of screening were letters of reference and the per
sonal interview. Lawson's study indicated that directors of student

the interview, and that it is as reliable, if not more reliable, as any

other instrument. Lawson's study further indicated that approximately

eighty-two per cent of the institutions studied made little or no effort
to screen their teacher-education candidates on the basis of character.

A 1949 publication of the Association for Supervision and Curri
culum Development gave some characteristics and qualities which make for

greater teaching efficiency.

(1) foster security andpetent teacher should possess the ability to:

satisfaction in the child; (2) help the child to develop sei f-di recti on;

(3) promote cooperative learning; (4) foster creativity; (5) help the
child to develop values; (6) create opportunities for social action;

to appraise the learning process.
In 1949, McNally emphasized the importance of evaluation. He

felt that the objectives of student teaching should be evaluated before
achievement was evaluated, and he stressed that no evaluation is worth
the time it takes unless it results in improving the total educational
program.

Peters and Gehring recommended in 1950 that

teaching programs assumed that the best available screening method is

and (7) help pupils

an organized

a questionnaire used what ap-

character evaluations and Lawson found that only a

It stated that the more outstanding, com-
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guidance program be established for student teachers to ensure that more

Park, in 1950, mentioned two significant trends in teacher educa

tion that have led to the importance of the laboratory school in student

(1) a trend toward a cultural curriculum with lessteaching programs:

time given to courses in education, and (2)

of experience with children throughout the four college years of the

student's life.

Zirbes, 1951, recognized the need for general education

resource for intelligent social living and held that this view was one

which leaders in teacher education respected. She discouraged more

life in general could not be expected if

this course were followed.
According to another study there existed an urgent need for the

It maintained
that relationships could only be expected to improve if the student

In a study done in 1951teacher is accepted as

Sifferd advanced the idea that it was necessary to improve relations
among the critic teachers, supervisors, and student teachers. He main
tained that the regular classroom teacher must be professional-minded

enough to recognize this need.

In 1952, Shaw made

student teaching program and found that there existed an urgent need for
the use of more objective data.
of objective data, supplemented by a structured interview, before

liberal, broadening outlook on

a professional person.

a conti nui ty

a study on the admission of students to the

a professional person.

of their common needs be met.

a trend toward

as a basic

student teacher to be accepted as

specialized study in several disparate disciplines and believed that a

He stressed the importance of the use
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admission of

In agreement with Wengert, Inlow, in 1952, suggested a full-time

student teaching experience. In his opinion

student teaching. He also believed that evaluation by the cooperating

teacher and the supervisor of the full-time student teaching program had

shown positive results.

An interesting study was done by Curtis, 1952, in which he de

scribed salient features in a typical off-campus student teaching situa

tion. He reflected that the most common practice in off-campus student

teaching is the use of public schools through

arrangement between the college and the public schools. He strongly be

lieved that there was

tween the teacher-education institutions and the public schools. He

urged the colleges preparing teachers to see that off-campus teaching

would be:

According to Curtis, the student teachers who become community
citizens are those who
The student teacher's welfare is a joint responsibility of the college,
the supervising teachers, the community, and the faculty and administra
tion of the schools in which the student teachers are placed.

community enterprise;
a college representative who lives in

a part-time student teaching

the responsibility of a teacher in a community; and 
an assumed responsibility of all school personnel in 
the community.

situation could not offer the same advantages as

a candidate to the program.

a longer period of

(1) a
(2) coordinated by

the community and who is properly prepared in teacher 
education;

(3) supervised by personnel highly qualified in fulfilling

(4)

a need for improving the existing relationships be-

are wholeheartedly accepted by the community.

a not-too-strong contractual



28
Steeves found, in a study which he did in 1952, that more than

ninety per cent of the student teaching experiences directed by the

teachers colleges and universities in America take place in public
school classrooms. He also found that three-fourths of the institutions

engaging in student teaching programs place their student teachers en

tirely off campus, in the public schools. In his opinion, it is impera

tive that teacher-preparation institutions have more direct communications

with the public schools. He further specified that there is a need for

more observation of methods and techniques in directing learning, and

that the teacher-education institution should be as cooperative as pos

sible with the public schools in order to integrate theory and practice.
The term "evaluation" has been increasingly employed in education

Inlow, 1952, believed that an important part of any studentci rcles.
teaching program is evaluation, and that evaluation is a continuous

The author believed that the teacher should be encouraged toprocess.
repeatedly evaluate himself and his efforts, although he said, "student

teachers are unrealistic as self-raters, inasmuch as their ratings cor

related only slightly with those of the critic teachers and university

She
believed that a student brings his world with him into the classroom,

and that the experiences of the classroom cannot be isolated from the
problems of the home and of the community.

Fleck described evaluation as
fectiveness of an educational experience, and believed that evaluation
should help the student meet his own needs more adequately.

a process of determining the ef-

supervi sors."

Of course

Fleck, 1953, had some specific suggestions on this subject.
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the student's attitude may be indicative of a disposition for or against

eval uati on,

the student have a good attitude he must be evaluated in terms of his

own abilities and characteristics. Fleck's view held that, "It is im

portant to know how far a student has to go, but it is even more important

to know how far he has come. 11

The following were set down by Fleck as being important char

acteristics of effective evaluation.

means.

Merriman, 1953, gave much consideration to the specific area of

evaluation of student teaching, and she saw this as a most difficult

task because of the element of subjectivity. Because of this element,
she preferred a cooperative procedure over the arbitrary and unexplained

practice of an earlier day, which usually consisted of a grade received
through the mail a week or two after the completion of the work in student

teachi ng.
In a satisfactory program of evaluation student teachers should

learn to think critically about thei

continuously aware of the status of their progress. Merriman offered

several evaluative devices for seif-evaluation and for cooperative

evaluati on.

r own accomplishments and should be

an integral part of the teaching-learning

or even in some instances, uncertainty; therefore, to help

(1) Evaluation is 
process.

(2) Evaluation is a cooperative procedure.
(3) Evaluation is continuous and on-going.
(4) Evaluation is flexible.
(5) Evaluation is concerned with valuing.
(6) Evaluation is experimental.
(7) Evaluation is concerned with ends and i
(8) Evaluation is concerned with reconstruction.
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Ashmore, in 1953, referred to the supervising teacher as the

"pivotal person in student teaching" and looked on the supervising teacher
as being the key to the effectiveness of a program of student teaching.

Since much of the success or failure of a student teaching program is

attributed to the supervising teacher, perhaps the answer to many problems
rests with the education and qualifications of the supervising teacher.

If this view is accepted, and if the professional and educational

study and others have indicated, what qualifications should the super
vising teacher possess? Ashmore presents the following qualifications

as being those that most educational authorities agree that the super

Ci) a minimum of four years of collegevising teacher should possess:

preparation; (2) a minimum of one year of successful teaching experience;

(3) active membership in professional organizations; (4) respect of the

good moral character; (6) recent educationalstudent body; (5) a pre

paration; (7) average degree of attractiveness; (8)an
work; (9) the recommendation of his administration and other supervisors;

willingness to enter into and participate in the pre-service
and in-service programs of growth and preparation.

In 1953, Toulouse said that in the opinion of most modern-day
educators there are many advantages in providing laboratory experiences
for students in courses in education. He specifically stated:

a willingness to

Accrediting agencies too are beginning to demand that there 
be opportunities for early and frequent observation of parti
cipation in classroom situations. The professionalization of 
the educational program for teachers has rightly taken the dir
ection of combining practice with theory throughout the training 
period. Few attempts have been made to evaluate the changes 
in attitudes of the participants.

qualifications of the supervising teacher are as important as Ashmore’s

and (10) a
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provide the best opportunity in education courses for the future teacher

to improve himself, and to develop into the kind of classroom teacher

who will be respected by both the students and the profession.

Dilley presented the idea of group counseling in 1953. He pro

gaining insights into common problems in their student teaching activi-

ti es. He did not propose that group counseling be substituted for the

individual conference, but he related means by which group discussion

had helped student teachers in common problems such as understanding

the behavior of children, caring for individual differences, classroom

management, discipline, pupi1-teacher planning, pupi1-teacher evaluation

and motivation.

definite contribution to the student teaching program, he thought that

it should supplement, not take the place of counseling by individual

He believed also that group counseling offers the possi-conferences.

bility of group therapy.

The most significant aspect of Dickson's study, 1953, was his

belief that problems of human relations that are common to student

teaching situations need to be adequately defined, in order that recom

mendations that would promote more meaningful student teaching experi

ences might be offered.

Rucker, in 1953, presented some developments in student teaching
programs that had evolved during the years preceding his study. Maj or

trends discussed were:

a plausible technique for assisting student teachers in

Toulouse also believed that many laboratory experiences can

While Dilley believed that group counseling does make a

posed this as
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These trends were indicative of a change in the traditional

course organization in student teaching, evidenced by a full-time teach

ing experience, perhaps in a concentrated block of time near the end of

the college experience.

Cook stated, in 1954, “Modern concepts of supervision derive

sustenance from the belief that the major function of supervision is to

help lift the thinking of the teacher to the level whereby she may solve

He went on to say that the student teaching experi-iiher own problems.

is recognized by leaders in teacher education as being the mostence

vital professional experience in the life of the teacher; however, Cook

felt that the quality

the determining factor in making it probable for the student teacher to

develop into an exceptional member of the teaching profession.

havi ng

been established throughout the state of Georgia to provide for a ful 1 -

Thetime student teaching experience for a period of three months.

student teachers' work in the whole school program, along with their

supervising teachers, throughout the school day, and in the evenings

participate from time to time in appropriate community activities which

Wiggins specified that no

college in the state of Georgia that is engaged in teacher education is

(1) full-time student teaching experience;
(2) more laboratory experiences;
(3) more off-campus experiences;
(4) increased time allotment for student teaching;
(5) increased amount of academic credit;

the reference point of the

Wiggins, 1954, described the student teaching program as

(6) laboratory facilities as 
whole curriculum; and

(7) involvement of more grade levels.

more than the quantity of experience is apt to be

are related to the over-all school program.



33
without an off-campus student teaching program.

which student teaching activities are carried out will have an effect

upon the type of experiences the student teacher receives. Resi ck

concurred with this view in 1954 when he stated that the quantity, the

nature, and the quality of supervision provided are influenced more or

less by the arrangement, financial or otherwise, which is made between

the teacher-education institution and the institution in which student

teaching is done. He expressed the belief that the laboratory school is

equipped to provide the better aspects of teaching-1earning and,

general rule, would have supervising teachers especially prepared for

the work of supervision.

Farley, in 1954, set forth some basic concepts which seem appli

cable to the person who is truly concerned with being a good teacher.

The concepts which Farley would apply in order to achieve an effective
differ; (2)teaching-learning situation are these: an

individual is a total organism; (3) every individual strives for — and,

for effective learning, must achieve —acceptance by his peer group, and

(4) every individual must gain some feeling of achievement, because fre

quent failure tends to destroy self-confidence.

publication in 1954, discussed the cooperating

He maintained that the cooperatingteacher and the student teacher.

teacher's attitude toward having the student teacher is al 1-important,

because this attitude will definitely affect the way in which the student

It is of primary importance,teacher works with the cooperating teacher.

Milner emphasized, to get to know the student teacher—his home and

(1) individuals

Milner, in a

It seems reasonable to assume that the type of institution in

as a
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community background, his past experience with children, and his special

(1) helping theinterests and strengths.

student teacher to know the cooperating teacher's position; (2) helping

ready for the student teacher. Milner offered suggestions for helping

the student teacher to plan effectively and to employ originality, and

for conferences to help the student teacher grow.

evaluation of the student teacher's progress. He included abilities

which he regarded as being very important in good teaching, and which

should be considered in making progress reports. His list included:

and teachers; (2) command and use of

Statements were also given defining the superior and the poorment.

student teacher.

Nesvold and Hogenson, 195^, presented some ideas on helping the

Their basic point of view was that:student teacher through conferences.

In this piece of work the authors gave basic approaches to the

small group conference and possible areas of development in the large

(1) personal relations with pupils

Other important aspects are:

The individual conference provides a time in which super
vising teachers and student teachers establish common goals. 
It is a time when the directed teaching experiences can be 
adapted to fit the individual needs, abilities, and interests 
of student teachers. It is a time when the progress of 
children involved can be safeguarded through cooperative 
analysis of lessons planned and taught. The amount of time, 
the number of student teachers involved, and the personnel 
with whom working relations must be established — all help 
to determine the topics to be included for individual con
ferences.

subject matter; (3) use of teaching procedures; and (4) class manage-

the student teacher to feel secure; and (3) getting the high school group

Michaelis, 1954, presented some interesting ideas concerning
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Helpful suggestions were given for conference tech-group conferences.

niques and planning and for possible discussion topics.

Jeep, 1956, felt that the student teacher should assume more

responsibility for his own growth and for his own learning. He as

serted, however, that few students are ready to accept this responsibility

in spite of all they have "learned" in their pre-student-teaching courses

precisely, that it is selfconcerning the nature of real learning:

motivated, self-initiated, self-sustained, and self-evaluated; and that

it is in every respect, self-oriented. Jeep believed that if the student

teacher is to accept responsibility positive steps must be taken, not

only by him but by others, which will help and encourage him to develop
According to Jeep, some of these positive steps are:in this direction.

(1) student teaching should be done in an atmosphere of acceptance;

(2) student teaching should be done in an atmosphere of freedom; and

(3) self-evaluation is necessary in a good student teaching experience.

Some of the conditions which Jeep assumed would be present are

that there will be only one student teacher assigned to each classroom,

that student teaching wi11 be preceded by a rich offering in participa

tion and observation, that supervising teachers and all other pro

fessional people with whom the student teacher comes into contact not

only feel secure and confident in their work but also feel

of responsibility for teacher preparation, and that college supervisors
will be wel 1-qualified and not have such a heavy load that adequate

Jeep also offered a list of conditions ofsupervision is impossible.

teaching which he believed would provide student teachers with an oppoi—
tunity to grow professionally and to assume responsibility.

a deep sense
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Wiggins, 1957, presented a different view with regard to the

importance of the student teaching experience. He preferred to look

at student teaching as being an experience which affords one the oppoi—

learn to teach, not to prove in

desperation that he already is a good teacher. Wiggins further be

lieved that the two major purposes of learning to teach under supei—

vision are to help the student become a skillful, creative teacher who

depends less and less upon the supervising teacher, and to provide the

student teacher with the chance to decide whether teaching is what he

genuinely wants to do.

In 1957, Woodring proposed that teacher-preparation programs

must include both liberal and professional education, and that these

two must be brought into harmony with each other in some organized

He offered the following four ways of approaching the problem:pattern.

fifth year of professional training and experience can be provided

for liberal arts graduates; (2) liberal arts colleges can be encouraged

to incorporate essential professional training into their programs in

ways which will not vitiate the liberal arts program; (3) universities

be encouraged to devise new programs which represent the best thinkcan

ing of both academic and professional faculties; and (4) teachers colleges

be assisted in providing better liberal arts programs and in reorgancan

izing their professional courses in such a way as to eliminate prolifera

tion arid duplication.

Applegate, 1958, pointed to an urgent needbeing brought into focus.

bi 1ity with the teacher-education institutions sending out student

for this orientation on

The need for the orientation of the cooperating teacher is again

tunity to find out how well he can

(1) a

an organized basis, and she placed this responsi-
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teachers. She further stated that student teaching cannot be confined

to what the student learns from his cooperating teachei-- that other

teachers, parents, the public, and the pupils exert

also. Consequently, all of these groups should be well informed

what the student teaching program is concerned with.

1958, expressed the view that a student teacher is his ownKuhl,

and one of his college's most effective public relations agencies, whether

for good or not. He offered the following areas in which student teachers

will want to be especially careful if they are truly concerned with good

classroom teaching:

posi t ion

of teaching.

Ward, 1958,

role of initiative. The majorchange from a role of dependency to a

part of this change he believed should be determined by the student
teacher; however, there are some very definite actions which the super

vising teacher can take to help bring about this change. As Ward sees

it they are:

a great influence

as to

(1) Be on time every time.
(2) Leave school at the time regular staff members leave.
(3) Keep appointments with prospective employers.
(4) Your attendance should be perfect.
(5) You are to assume every obligation that your cooperating 

teacher has.
(6) Find out as soon as possible what your cooperating 

teacher expects of you.
(7) Conduct yourself as a professional person.
(8) Leave nothing to chance in your class preparations.
(9) Welcome criticism from all those who are in a 

to judge your work.
(10) Win the good will of your students by doing a good job 

of teaching.
(11) Do not appropriate to yourself the facilities pro

vided for all teachers.
(12) Be a good listener.
(13) Dress in good taste.

saw student teaching as a time of growth and change—
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The immediate goal of the cooperating teacher should be to pro-

which are sequential in nature and designed to move toward increased

professional competence. Following is a list of factors which Ward

considers related to professional competence:

vide developmental opportunities for the student teachei-- opportunities

(1) Ability to adequately assume responsibility for class
room organization and management;

(2) Creative skill in selection and use of materials and 
resources;

(3) Effective, responsible, and loyal relationship to others 
on the faculty;

(4) Democratic ideals and approach to classroom teaching;
(5) Good health and vigor;
(6) Comprehensive knowledge of subject matter;
(7) Comprehensive knowledge of child growth and development;
(8) Respect for children;
(9) Emotional stability and appropriate self-control;

(10) Experimental outlook and approach to problems;
(11) Appropriate dress, posture, and manners; and
(12) Deep interest in sharing ideas with others in the pro

fession and working with colleagues to gain mutual 
benefits and understandings.

(1) Encourage the student teacher to do considerable 
written planning and to think through several 
possible approaches to the development of a given 
lesson.

(2) Minimize "observation" as a separate and distinct 
activity taking place for a designated span of time 
before the student teacher begins teaching. He 
gains more from participating with you, as your 
helper or assistant, than he does as a spectator
or observer.

(3) There is no infallible answer to the question, "How 
soon should my student teacher begin teaching?" The 
most effective and appropriate answer will likely 
emerge from conferences with your student teachei— 
and regular conferences should be scheduled.

(4) Relate what has happened this year so far, and what 
will happen after he leaves--giving special attention 
to how you get the school year under way in September.

(5) Encourage him to develop an adequate file of materials 
and teaching aids.
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In 1959 Warren wrote in behalf of student teachers when he

teaching career they do not get the

attention that they deserve. Amidst a mass a problems which confront

professional educators and the general public stands the teacher, "the

Warren believed that it is the cali

ber of teaching which is central to the many educational issues of the

day.

Warren goes on to say:

Because beginning teachers have not had an opportunity to develop

their teaching skill, they sometimes have more difficulty controlling

their classes than experienced teachers, according to Schultz, 1959.

He gives
(1) secure undivided attention before addressing a class;cl asses:

(2) make instructions clear; (3) gi

Within each prospective teacher lies the answer to the 
question how good a teacher he will be. The home, the 
school and the community are very decisive in shaping 
basic attitudes.

keystone in the educational arch."

ve positive directions; and

a few suggestions to the student teacher on how to approach his

stated that in the early stages of a

If energetic, professional leadership is provided the 
student teacher, he can enjoy a most productive experi
ence. But what is said in his behalf should also be 
said to him--he must feed into this experience the raw 
material out of which will come a sensitive, effective 
teacher.

Good teachers are not poured from the same mold. They 
come out of many different environments, are possessed of 
many different personality patterns and approach their 
work in many different ways. But at the heart of good 
teaching, whatever form it may take, is the attitude the 
teacher has toward his job and his profession—the extent 
to which there is a sense of dedication, the commitment 
to high standards of performance, the very awe felt toward 
the tremendous responsibilities of the profession.
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minimize the use of set rules.

to most student teachers. These problems may arise in several ways and

they usually result in such common errors as these: (1) reacting im

properly to .the "too-forward" pupil; (2) entertaining misconceptions of

how respect is gained; (3) using bribery to obtain class control; and

(It) expecting every effort to be successful. Effective teachers possess

the skills to plan carefully and sufficiently, to select and use appropri

ate teaching techniques, and to keep all of their pupils progressing to

the limit of their capacities.

Barr, I960, presented an interesting scale for the assessment of

the teacher's personality—with emphasis concentrated upon behavior as

Fifteen qualities which he thought to be associ-contrasted with traits.

(1) bouyancy; (2) considerateness;ated with teacher effectiveness were:

(3) cooperativeness; (4) emotional stability; (5) ethicalness; (6) ex

pressiveness; (7) forcefulness; (8) intelligence; (9) judgment; (10) ob

jectivity; (11) personal magnetism; (12) physical energy and drive;

(13) reliability; (14) resourcefulness; and (15) scholastic proficiency.

In filling in the scale, the participant was asked to consider the items

in groups of three:

Indications were that the scale could be scored with some degree

There are certain problems in classroom control that are common

(1) The three qualities most characteristic of the respon
dent's behavior;

(2) The three qualities least characteristic of the respon
dent's behavior;

(3) The three that appear to be average;
(4) The three that appear to be above average; and
(5) The three that appear to be below average.
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of objectivity; that the scale was discriminating in that it presented

and that there appeared to be different patterns of response.

Gowan made an interesting study on the prediction of teacher

effectiveness in I960. He suggested that if the premise is accepted

that teacher effectiveness is observable and measurable and related to

the behavior of the teacher, two procedures for measurement are open to

(1) ratings and observations by third parties (which have the ad-us:

vantage of close relationship to behavior and the disadvantage of being

secondhand report), and (2) self-report personality testing (which hasa

the advantage of being an immediate report and the disadvantage of

showing less relationship to behavior since self-concept and behavior

may be at variance).

Gowan expressed the view that in all research in teacher effective

ness, the basic problem of the researcher was: whose criterion of teaching

effectiveness shall we take? He also felt that validity, reliability,

and resistance to dishonesty in self-report tests are sources of much

{1) more reli anceconcern and that only two alternatives are feasible:

on construct and face validity, in which the expert trusts his own

specific criteria, such as pupil gain, and the typing of validity studies

to restricted rather than global areas.

By means of a questionnaire, in 1959, inquiry was made (concerning

selected aspects of student teaching programs) into 410 institutions

which were members of The American Association of Colleges for Teacher
Education at the time. Ninety per cent of the questionnaires were

a wide range of scores and marked individual differences among teachers,

specifications of teacher competence; and (2) the discovery of more
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very high percentage of the

programs in which were found the majority of students being prepared for

teaching by American colleges. Of particular importance to the writer's

study was the response to two questions. Quest: on 1 : "What have you

found to be helpful in securing acceptance by public school teachers of

a

A large number of institutions indicated that there was no problem

in securing teacher participation, and reported that the teachers they

used were eager to cooperate. Many suggestions were made, however, and

those mentioned most often are reported here:

(2) Appeal to professional responsibility

recognition extended to those who help

or

(7) Clear policies and guides in written form

(8) Publicity for the program and its participants

Question 2: "What advantages or disadvantages do you believe to

be associated with the payment of extra money to

who takes a student teacher?"

On the advantage side reports confirmed that token payments

(which most of them were) seemed to:

(1) Personal contact between staffs, utilizing conferences, 
teas, seminars, and similar sessions

returned; therefore the data represented a

a public school teacher

(5) Good preparation of student teachers prior to field 
assi gnment

(6) College affiliation and equal status recognition of 
cooperating teachers

(4) Remuneration in the form of cash honorarium 
sti pend

sense of responsibility with colleges for the preparation of teachers?"

(3) Honors or
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(1) Show appreciation and give recognition;

(2) Beget cooperation;

(3) Create

(4) Stimulate more conscientious effort;

(5) Permit some selectivity by the college;

(7) Open the way to a certification program; and

As disadvantages the following were listed:

(1) Disrupts staff morale;

(2) Promotes disharmony through selectivity;

(3) Attracts less capable teachers who want the money;

(4) Leads to efforts to receive several student teachers;

(5) Creates

(6) Is at best

to solve the fundamental problem of selection;

(11) Increases cost to the student through fees;

in the schools;

(7) Creates competition between colleges due to inequali
ties in amount paid;

(8) Make the student feel he is less of an imposition 
than otherwise.

(13) Either used by school boards to avoid higher salaries 
or opposed by them as an invasion of their domain;

(10) Confines the student teacher to the cooperating teacher 
who is paid rather than to the school as a whole;

an inadequate payment which adversely affects 
the teacher's attitude;

(12) Creates many administrative problems

a heavy drain on limited college budgets;

(8) Fails

a tie with the college;

(6) Make the college feel more free to use the teacher's 
time;

(9) Obscures the professional responsibility aspect of the 
service;
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Hall and Paolucci, 1961, concur that in the teaching of home

economics the goal for the future continues to be the provision of op

portunity for each student to attain the maximum growth of which he is

capable in the knowledge, attitudes, and skills that are essential for

successful living in today's society. They offer the following pro

posals as being important in bringing this about:

In order to implement the home economics programs of the future,

tomorrow's home economics teacher will need to be selected carefully and

Hall and Paolucci state that five types of abili-prepared thoroughly.

(1) adaptability; (2) capa-ties would seem necessary for this teacher:

bility; (3) compatibility; (4) dependability; and (5) stability.

The concern for individual differences, upon which so much stress

is placed in teaching boys and girls (and even in teaching college

students), often gets pushed aside in planning for student teaching.

This view is expressed in the Association for Student Teaching Yearbook,

42nd edition, 1963. It is emphasized that teacher education students do

differ, but that too often groups of students are large and a standard

program is required for all. In this study attention is directed to the

Human centered curriculum 
Socially desirable environment 
Flexibility of scheduling 
Individualized guidance program 
Adult education
Experimental approach to teaching

(1)
(2)
(3)(4)
(5)(6)

(14) Leads to assignments on the basis of rotation of 
privilege rather than adequacy of the teacher; and

(15) Makes the dropping of an unsatisfactory teacher 
diff icul t.
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factors of readiness in intellectual competency, social adjustment,

professionalization, and maturity in value formation.

While flexibility is an easy term to use, it is more difficult

to achieve, yet attempting to put all students through the same experi

ences and trying to have everyone ready for the

same time does not seem plausible either.

Drayer, in 1963, wrote that almost always the student teacher

finds it necessary to adjust his thinking regarding the student teaching

Before his first teaching experience, the prospectiveexperi ence.

teacher usually has preconceived ideas concerning the experience. These

notions are based on personal observation, formal study, and what other

student teachers have told him; but he discovers that things are a little

different from what he expected and so adjustment is necessary. He may

find that putting theory into practice is sometimes difficulty and that

there are unforeseen situations and problems that must be met. Uusual1y

The most common revelations are that:little more humble.

teacher are more time-consuming

eager to learn—much skill is needed to motivate them; (3) for the

conscientious teacher discipline does not present so great a problem;

(*+) objective evaluation is difficult, there is an art to creating valid

tests; and (5) the majority of educators are sincere, competent, dedi

cated people.

Consequently then, according to Drayer, student teachers, for

that the education of children is in good hands, as a result of which

(1) the professional activities of a

he becomes a

same learnings at the

and more strenuous than was anticipated; (2) pupils, as a rule, are not

the most part, come away from their initial teaching experience feeling
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they feel

profession.

Steeves, 1963, felt that one of the major responsibilities of

professional schools of education is to identify competent supervising

teachers to work with student teachers in off-campus programs. So many

graphically are selected. This very often ends in a trial-and-error
process for both college student and cooperating teacher.

This points up the need for organized training for the cooperating

In 1954, Professor Margaret Lindsey summarized the status ofteacher.

courses for supervisors of student teaching, and at that time named

twenty-two institutions and states which sponsored such courses. But

Steeves maintained that even when the opportunity to take courses is

lacking, conscientious teachers who have been selected as supervising

teachers usually do whatever they can in order to learn what is expected

Also, where time and schedules permit, college personnel as-of them.

the responsibility of enlightening cooperating schools and teacherssume

about their student-teaching programs.

In discussing the preparation of the home economics teacher

Coon, 1964, felt that the student needs

her to develop pupils' abilities and understandings in home and family
life, and a background which will help her to become an informed, ef

fective individual and citizen of her community.

She further stated that since the early 1920's the usual practice

four-year preservice preparation for home economics

teachers, supplementing this by in-service education on the job, surmer

has been to provide a

an increased pride in identifying themselves with the teaching

a background which will enable

times those who are willing to serve and those that are available geo-
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school courses, and other graduate offerings. Coon discussed a variety

of plans for the organization of programs in efforts to provide oppor-

thought

to be important. She expressed the view that a wel1-prepared supervising

supervisor and teacher in coordinating the learnings from education,

home economics education and student teaching. She expressed also the

strong belief that teaching, like other professions, depends for much of

its effectiveness on continued learning and she disclosed opportunities

that are available. Coon insisted that the alert teacher will take every

opportunity available and possible for personal growth and she stated:

Most researchers are in agreement with the concept that the

teacher's personality influences the behavior of pupils in the class

in fact, it is widely acknowledged that teacher personality isroom.

the most crucial variable in a classroom setting which governs learning.

Gordon, 196U, conceived and designed a project to investigate (1) patterns

of personality factors in student teachers; (2) the relationship between

those personality factors and classroom behavior; (3) the ability of

tunity for prospective home economics teachers to achieve goals

Preparing for the profession of teaching home econo
mics provides the undergraduate college student with the 
opportunity to acquire a general education in the sciences 
and the humanities and an education focused on two of the 
most influential institutions in society: the home and 
the school, both of which so profoundly affect individuals. 
Preparation for this profession in a democratic and changing 
society demands emphasis on current, not outmoded, types 
of problems. It requires developing concepts, generali
zations, attitudes, and appreciations likely to serve in 
new home situations. It demands a program which allows 
for enough flexibility to meet individual differences in 
background, interests, and capacities.

teacher, with a strong home economics program, can work with the college
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student teachers to be sensitive to the personal meanings of pupil be

havior; and (4) the interrelationship of personality factors, classroom

behavior, and sensitivity to pupil behavior. Gordon also offered these

dimensions for rating the emotional climate of a classroom:

autocrati c democ ratio

aloof responsi ve

restricted understanding

harsh kindly

pessimi Stic opti mi stic

This study led to the generalization that, "one cannot research

teachers in general, but must focus on the transactional relationship

between a given teacher in a given classroom, or, on a small group of

It was further concluded,

relationship between student teacher personality and classroom behavior

On the basis of these represents a far from clear or simple picture.

teachers rather than student teachers, modifying the observation schedule,

and controlling the situational variables.

In 1964, Myers and Walsh contributed some thoughts on evaluation

They saw evaluation asstudy which they did on student teaching.

structive and complete. The student teacher must analyze himself and

failure in teaching.influencing his own success or

relatively homogeneous teachers functioning in classrooms which are

think of himself as

in a

essenti al 1y alike."

as it emerged in this study, that the

being primarily personal, and felt that it must be constant, con

sults, a number of suggestions for further research were indicated using
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Evaluation, in its true sense, should be a constructive measure designed

to expedite the growth of the individual teacher and student as well as

that of the total educational community.

Hunter and Amidon, 1964, re-emphasized the value of self

evaluation in the total educational serving by saying, "Evaluation

should, of course, be a continuous process and one designed to help

student teachers achieve consistently more objective and helpful self-

They discussed several evaluative devices which

range from short checklists to long essays or combined aspects of each.

Batchelder, McGlasson and Schorling, 1964, gave some important

considerations in the use of audio-visual aids for the classroom, and

stressed the importance of the prospective teacher being proficient in

While the idea of visual education is not new,the use of such aids.

The student teacher should be helped to underbill’ ties for their use.

stand that the use of audio-visual aids does not relieve the teacher of

his responsibilities for guiding the learning process, but, on the contra

ry, increases the importance of and the responsibilities of the teacher.

Practical suggestions for the use of six major types of instructional

aids were given.

Corrigan, 1965, proposed these guidelines which he claimed

produced excellent results for the student teachers under his super—

vi si on:

(1) Believe in the ultimate value and potential of each 
learner. Look at him as a person instead of an IQ.

new developments in electrical engineering have opened up greater possi-

this type of education has increased tremendously in recent years as

evaluative skills."
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A summarization of the point-of-view expressed by Sharpe, 1965,

concerning the student teaching experience is presented in the following

cri teri a :

The student

As a person be-

score or a grade-point average.
(2) Have enthusiasm for each lesson or activity.
(3) Organize the class so that pupils have a clear idea 

of the opportunities for successful experiences.
(4) Listen to pupils, remember what they say, and take 

some action that indicates to them that they are 
being heard.

(5) Remember that change is a continuing characteristic 
of education. Preparation for teaching, therefore 
involves a lifetime of study, and student teaching 
is just one important phase of that study.

(1) The experience should be challenging, 
must see it as pertinent to his professional growth.

(2) It should provide for involvement, 
comes involved in a situation, he gains insight into 
his own strengths and weaknesses and develops a sense 
of responsibility for the consequences of his actions.

(3) It should provide for guidance and assistance. The 
mature person has an obligation to share his experience 
with the immature. The student must feel that someone 
is interested in his progress and in his unique
probl ems.

(4) It should provide for intellectualization, so that the 
student will be able to apply what he has learned 
through his experience to new situations.

(5) Evaluation is an inseparable part of the on-going work 
of the student teacher. When this condition is met, 
the student teacher will know at all times the progress 
he is making.

(6) Evaluation is cooperative and continuous. Both the 
student teacher and the supervising teacher participate 
widely in the evaluative procedure.

(7) Evaluation should be in terms of clearly defined and 
cooperatively understood goals. This assumes a listing 
of the various types of activities by means of which 
these goals may be attained. The student teacher would 
participate many times in determining the extent to 
which his goals are being achieved. As a result of 
setting his own goals he should be able to guide pupils 
in seeking desirable objectives.

(8) It should be satisfying. The student needs to be 
able to see for himself the results of his work. He 
needs to experience success.
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Ryans, in 1965, attempted to standardize the definition of

teacher effectiveness by suggesting that teaching is good: (1) when

the teacher is a good motivator, reinforcer, presenter, explainer,

organizer, evaluator, and counselor; (2) when the expected outcomes of

good teaching are the acquisitions by the pupils of the intended skills,

understandings, attitudes, and the like; and (3) when such acquisitions

of learning are accomplished with a minimum waste of time and effort
(without the acquisition of harmful concomitants on the part of the

pupils), and are acquired in ways that enhance retention of learning

and its transfer to other situations.

Ryans also agreed with the view of others who believe that

teacher evaluation, or the judgment of teacher effectiveness, can be

liable knowledge of the essential behaviors involved in teaching and

the basic characteristics of the teacher.

Houston, Blackington, and Southworth, 1965, categorized the
(1 ) know-teacher-preparation program to include three broad areas:

ledge in academic fields; (2) cognitive knowledge of psychology, soci

ology, and teaching methodology; and (3) the development of a teaching

constituting the pre-clinicalstyle.

phase of education while the third area could be developed only by

actual practice.
If there is agreement with this view, then the opportunity for

phase of teacher preparation that does have

meaning for the student.

Walton, 1966, called attention to two interesting, unique

direct experience is a

They saw the first two areas as

properly and successfully accomplished only when it is based upon re-
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characteristics of teaching—characteristics which often influence the

attitudes of college students toward teaching, or even a discussion of

teachi ng. First, teaching differs from other professions in that those

who go into it usually move backward or downward in the schools. The
beginning teacher usually returns to a level of education below the one

he has just completed. He changes roles and takes on the more mature

responsibility for the learning of others—he becomes a teacher, perhaps

in a high school. Teaching offers to him, however, an opportunity to

assume

own scholarly academic interests.

Secondly, all those who enter teaching are exceedingly familiar

with it; they have been in classrooms for years and have observed teaching

They are aware of a great deal concerningat first-hand day after day.

the art of instruction; nevertheless, the college graduate who begins a

career in high school teaching should be prepared for the discovery that

the high school is most likely quite different from the one he remembers.

This is probably not so much due to the fact that the school has drasti

cally changed, but because he sees it from

the view of a teacher.

In expressing his view toward teacher education, Arthur, 1967,

"One, we don't have any such thingmade two points:

Itand two, we must have it.

Arthur stressed that in talking about teacher education and what

to what the long-it is supposed to do,

range goals for education are,

She offered four major goals of educationattaining those goals.comes to

a different perspective now—

a socially useful position, and at the same time, to pursue his

as teacher education;

a determination must be made as

and how close the educational process
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and evaluated each goal:

What are the attributes that a teacher must have if he is to

be a meaningful agent in attaining these goals? Arthur says these

attributes are the capacity to negotiate a contract with one's students,

a willingness to share one's knowledge and experience, and freedom from

biases and prejudices with sufficient sensitivity to understand what

the obstacles to education are.

Finally, Arthur took a look at the structure of teacher education

and charged that it is impossible to develop the attributes in teachers

that are necessary to attain the goals that have been presented. Her

reasons are that:

Schueler and Lesser, 1967, presented some interesting ideas on

the functions of teaching aids and they believed that the old prejudices

against realia and audio-visual aids are being replaced by a more

(1) To prepare every person, regardless of whether or not he 
chose his parents wisely, so that he has a wide range
of choices of how he wants to live his life.

(2) To prepare citizens for a very complicated democratic 
soci ety.

(3) To develop culture carriers.
(4) To develop persons who can survive in a depersonalized, 

intransigent, highly interdependent world.

(1) We do very little to establish a meaningful relation
ship between what takes place in our classrooms and 
the situations confronted in the real world;

(2) We assume students are inadequate intellectually and 
we refuse to stimulate them--(they are passed on to 
the teachers with a minimum of challenge, a minimum 
of scholarship); and

(3) We draw only on people who have a college education, 
which is a further perpetuation of our prejudice.
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enlightened acceptance of the newer media in teacher education. The
idea just presented gains support from the fact that many of the problems

of supervision, student teaching, and classroom observation are being

overcome by means of closed circuit television, video-tape recording, and

eight millimeter film; thus, the newer media are adding a new dimension

to the teacher-training program.

media may contribute to teacher education:

as

It must be understood that media offer only means, and the im

portance of the teacher was emphasized when Schueler stated:

A person who finds himself, for whatever reason, un
comfortable, unhappy, resentful, hostile, inadequate, 
or fearful in the company of students should not remain 
in teaching, since such apparent inadequacies might cast 
an unwholesome and negative influence on his attempts at 
teachi ng.

(1) New media as a subject of instruction must be part of 
any modern teacher-education program.

(2) New media may be introduced into teacher education it
self in order to develop student's sufficient expert
ness in their use.

(3) Teacher-education institutions should explore the 
appropriateness of each of the new media and their 
many possible variations for the developmental level 
of students.

(4) Observational opportunities may be increased with the 
assistance of new media.

(5) A teacher may gain an objective sight-sound view of 
himself through audio-visual recording media.

(6) The function of appraisal of teaching by others, might 
be assisted by the new media.

(7) The new media may be used most effectively for re
search in investigating the nature of teaching and 
learning behavior.

Schueler and Lesser suggested the following ways in which new
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Current Issues and Trends

In simplified terms, teaching is a social function, its aim being

In this social, interacting re-to guide desirable growth in others.

lationship between teacher and learner and learner and learner, communi

cation is the method--the school being an organized community of learners

and teachers, hopefully administered so

cation.

In this community of teachers and learners is found the student

teacher, experiencing a period of teaching with a given group of learners

This is about as far as the uniformityand with supervision and guidance.
because programs for the education and preparation of teachersgoes,

It seems significant to note that in this respect,follow many patterns.

the teaching profession is unique--no agreement on a standard pattern

for teacher education, or even on

has been reached, such as that which exists for the legal, medical, and

religious professions.
Bennie felt that student teaching, while being regarded as another

step in the logical sequence of professional courses, is more significant

The effective teacher likes his work, is contented in the 
company of his students, is an accepted and positive leader 
in a learning community (his classroom) and is respected, 
liked or idealized by most of his students. He motivates 
and directs a large number of his students to a point where 
they can be said to have achieved significant and measur
able behavorial and scholastic performance goals.

a controlled variation of patterns,

as to facilitate this communi

on the other hand, the acceptable range of positive charac
teristics is wide, both in kind and degree. Teachers should 
differ; teaching styles should be varied.
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today in the preparation of teachers than at any time since the certi

fication of teachers became accepted practice.

The relationship of universities and school systems in teacher

training programs varies on

uncommunicative aloofness, and the following variety of practices are

found:

While student teaching continues to function, certain questions

and problems concerning the operation of student teaching programs remain

Certain issues and trends appear in much ofunanswered and unresolved.

Those mentioned below may be concisely found in thethe literature.

works of Bennie, 1966.

The role of the public school in teacher education is1 .

The movement of student teaching into the public schools haschangi ng.

been accomplished (but not without problems) and more and more public

schools find themselves the center of active teacher education. A

partnership between the college and the public school exists; however

the college has continued to decide the pattern of student teaching.

Recently a trend toward the gradual inclusion of the public school in

Evidence supports the worth of pre-student teaching ex-2.

periences in community action programs in the preparation of prospective

a continuum between close partnership and

a gi ven system 
on a guest basis, without exercising control.

(4) Some universities utilize a combination of the afore 
named plans.

(1) Some universities administer their own schools as campus 
demonstration and training centers.

(2) Some universities share control of such schools with the 
local school systems.

(3) Some universities utilize the schools of

more aspects of the student teaching experience may be noted.
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teachers. In such a program the college student has actual contact with

youth, prior to the student teaching experiences, and is able to gain

insights that would not otherwise be possible and to develop a community

approach to teaching.

3. It is believed by some professional educators that the

of the professional courses and theoretical study might follow it.

Those of this opinion felt that such a program would make the theo

retical courses more valuable since the college student would have con

crete classroom experience upon which his theoretical study may be based.

4. While many patterns of student teaching are in evidence, re

search indicates that no clear-cut validated type of program has yet been

developed which clearly defines specific patterns as being superior to

trend toward making the student teachingothers.

experience as nearly like the first teaching position as possible. Full-
time student teaching experiences, semester-long programs, and the in

ternship, with pay, are all indications of this trend.

At present, there is a decided movement toward including5.

laboratory experiences and more participation in classrooms duringmore

the pre-service education of teachers. These experiences would be in-

The difficulty in attaining this,corporated into professional courses.

however, lies in the limitations of facilities and in the increasing

Much interest is being shown bynumber of teachers to be educated.

educators in the utilization of vicarious laboratory experiences in lieu

of actual participation and observation. Many colleges are experimenting

with film clips, closed-circuit television, and mass demonstration lessons

There is, however, a

student teaching experience should be taken earlier in order that some
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in place of individual involvement in different situations, and it may

be expected that such professional laboratory experiences will become

increasingly significant.

6. More concern is being evidenced toward the legal status of

the student teacher. Because of the lack of decisions by law, there has

remained a questionable status with respect to the legality of student

teachers' assuming the responsibilities of teaching and the ensuing

liability involved. Gradually more concern regarding this problem is in

evidence, and states are slowly taking legislative action to permit

The legal status of thestudent teaching and to define its scope.

This may be more likely to occurstudent teacher should be clarified.

when the states require state certification of cooperating teachers and

when they participate more in the financial aspects of student teaching.

Considerably more attention is being given to the criteria7.
for the selection of cooperating teachers. Even the possibility of state

certification of the cooperating teacher is often considered. This step

seems likely as the public schools assume increasingly more of the respon

sibility for student teaching and the cooperating teacher's role becomes

more significant.

One problem which seems worthy of mention here is the identifica

tion and preparation of classroom teachers to serve as cooperating

Accompanying this issue is a trend toward teacher-educationteachers.

institutions providing more in-service education for teachers working in

student teaching programs.

8. Another issue is the lack of prestige and financial incentive

provided teachers to motivate them to secure certification for the
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supervisory role. Actually, a recent movement has been from cash compen-

professional obligation. This, however, has not resolved the monetary

problem, and even though dedicated teachers may assume the role without

compensation, the lack of payment puts the job in a charity relation

ship with the colleges, and colleges are reluctant to require the co

operating teacher to measure up to specific standards.

Recently

is growing interest in involving the state or possibly the federal govern

ment in the compensation aspect of the student teaching program. While

this is not yet a trend, there are indications in the literature and in

professional meetings that the movement may become more significant in

the immediate future.

The professional status of the college student teaching9.
supervisor merits more recognition and significance than has formally

The job has survived the stage of being passed aroundbeen afforded it.
to whoever had time available on his teaching load, and has begun to be

recognized as a fully professional job in itself. Loads are becoming

more reasonable, prestige is slightly greater, and the job has become

A change in evaluative concepts is slowly being realized,10.

and there is some indication that letter grades for student teachers may

eventually be replaced by more comprehensive instruments and procedures.

This is perhaps happening because prospective employers have realized

that letter grades do not provide sufficient information about the pro

spective teacher. If, however, the letter grade is replaced by other

sation for cooperating teachers towards the assuming of the job as a

a different point-of-view has been expressed, and there

more appealing to the faculty of teachei—education institutions.
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instruments, the refinement of evaluative instruments and criteria, and

re-education of personnel directors of the student teaching programa

will be necessary. Some of the newer approaches to student teacher

evaluation may be found in the use of video-tape, tape recorders, and

sound film.

11 . There seems little doubt that the internship concept will

remain in the educational picture, and, in all probability, it will

grow in popularity. At the present the five-year teacher education

program, including the internship, is inevitable. Its principal de

schools and the corresponding demand for teachers.

12. The emphasis in teacher education is shifting since teacher

educators are becoming increasingly aware of aspects of the program that

Some of these trends are (a) the preparationwere not formerly apparent.

of teachers for more specialized duties, such as preparing teachers to

teach the underprivileged and culturally deprived pupils; (b) an in

creased concern for the importance of mental health in education--interest

in the mental health of the teachers being prepared and in educating

them to improve the mental health of pupils with whom they will work;

and (c) the inclusion of some form of preparation for team-teaching and

the utilization of televised instruction.

While there will probably always be some issues to be resolved

in teacher education, it is also apparent that progress is made from

these very issues. Teacher education has improved markedly during the

past decade, and indications are that this improvement will undoubtedly

There appears to be increased interest and support of theconti nue.

terrent at the moment appears to be increasing enrollments in public
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academic community. Also the federal government has provided support

in improving teacher education. These combined factors will play an

important part in the progress of teacher education toward the pro

fessional level which it has sought for many years.

Present Study in Relation to Previous Studies

The studies reviewed in the foregoing literature were chosen

because of their relationship to and, in many instances, congruence with

the present study. Much useful information was gleaned from both earlier

studies and more recent studies of the student teaching program, and

many aspects relate directly to this study. A deeper respect for present

programs of student teaching is felt with the realization that, through

the years, those involved in professional education have been concerned

and have continually sought to improve their efforts.

1 ook

at what the literature sets forth as being effective teaching and an

adequate, appropriate student teaching experience. This study is the

only one that has been made of student teaching practices in home eco-

It includes curriculum offerings,nomics at Jacksonville State University.

specific techniques of teaching, directed methods and observation of

student teaching, and evaluative instruments and criteria.

In the present study an effort has been made to take a



CHAPTER III

DESIGN OF THE STUDY

The study was designed to identify criteria which would charac

terize an effective student teaching program in home economics. In
addition to this it sought to collect descriptive data of the home

economics education program currently in operation at Jacksonville State

University, and then to compare this descriptive data with the criteria

mentioned above.

Procedures Used

In order to accomplish the three objectives outlined above,

attempts were made to formulate plans for the study in terms of the

following two important questions:

These questions led to another important question--the basic

Whose criterion should be accepted asproblem of every researcher:

valid, reliable and of value to the study in progress?

Extensive research was conducted on secondary student teaching

in an effort to determine which facts, views, and opinions would be

(1) What are the characteristics and objectives of an 
effective student teaching program in home economics; 
and

(2) What questions should be asked cooperating teachers 
and student teachers in an effort to determine the 
strengths and weaknesses of a given student teaching 
program?
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selected and presented in the study. The development of concrete plans

(1) extensive reading offor the study involved five major steps:

previous studies concerned with various types of student teaching

programs; (2) analyzing existing practices in student teaching programs;

(3) formulating (with related literature serving guide) a set of

criteria for evaluating the student teaching program in home economics;

(4) identifying (through conclusive evidence, valid and reliable data)

the strengths and weaknesses of the particular student teaching program

in home economics being surveyed in the study; and (5) proposing, in view

of principal findings, suggestions for the improvement of the home eco

nomics teacher preparation program, and reconnendations for further re

search.

Sources of Data

In order to take advantage of the knowledge and experience of

those who have taught in the area of home economics, it was decided to

invite several authorities in the field to participate in the study.

Those invited to participate include the state supervisor of home eco

nomics, the district supervisor of home economics for the district in

which Jacksonville State University is located, and selected cooperating

teachers, teacher educators and college supervisors.

In an effort to determine the practices of the student teaching

program being examined, three questionnaires were developed to assist in

the gathering of data essential to the study. These questionnaires were

used with three different groups--a11 being important in the student

These groups included specifically:teaching program.

as a
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Methods of Gathering Data

The three questionnaires that were devised and a letter of ex

planation were sent to members of the three groups which were selected

These questionnaires and letters, withto serve as sources of data.

(1) two stateself-addressed, stamped return envelopes, were sent to:

supervisors and ten teacher educators and college supervisors;

(2) eight home economics cooperating teachers; and (3) forty-eight home

economics education graduates.

Of the twelve supervisors and teacher educators who were sent

questionnaires, ten, or eighty-three per cent, responded. Al 1 eight of

the cooperating teachers receiving questionnaires responded. Responses

Two of the questionnaires were returned,who were sent questionnaires.

No other addresses wereunopened, because of insufficient addresses.

Assuming that all other questionnaires were received, thoseavai1 a ble.

returned represent a seventy-eight per cent response.

Replies were received from a total of fifty-four out of sixty-

A11 of the fi fty-seven questionnaire recipients, or eighty per cent.

four questionnaires returned were usable and contained information per

tinent to the study being made.

(1) selected state supervisors and teacher educators of 
home economics graduates of Alabama colleges and uni- 
versi ties;

(2) all cooperating teachers in the area of home economics 
who are involved with the student teaching program of 
Jacksonville State University; and

(3) all home economics education graduates of Jacksonville 
State University from 1964-65 through 1967-68.

were received from thirty-six of the forty-eight home economics graduates



65
It was interesting to note that many questionnaire recipients

identified themselves, although they were not asked to do so; and, they

offered additional view points and opinions not asked for in the

questionnai re.

Description of Data Gathering Instruments Used

All letters and questionnaires used in the study may be found in

the appendix section of this manuscript. Appendix A contains a set of

desirable standards by which to ob

tain a judgment of the strengths and weaknesses of a student teaching

In constructing this instrument consideration was given toprogram.

what constitutes an effective student teaching experience from the

university, the college or university super

visor, the public school administration, the cooperating teacher

high school home economics teacher, and the high school home economics

The proposed standards for an ef-teacher as

fective student teaching program were sent to selected state supei—

visors, teacher educators, and college supervisors for their reactions,
When these criteria were returned, they werecomments and suggestions.

revised according to suggestions that had been offered, and may be found

in Appendix A.

The questionnaire, found in Appendix B, was developed in an

effort to determine present practices of cooperating teachers in the

home economics student teaching program under examination. This instru

ment investigated the qualifications and attitudes of the cooperating

teachers, and the nature and extent of their orientation to the student

standpoint of the college or

criteria developed and presented as

a cooperating teacher.

as a
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teaching program. An attempt was made to determine whether, in the

opinions of the cooperating teachers, student teachers are adequately

prepared for teaching, and whether college supervision is adequate and

helpful. An opportunity was given for suggestions for improving the

student teaching experience from the standpoint of what might be done at

both the university and the high school levels.

The final questionnaire, in Appendix C, was developed and sent

to graduates of home economics education. This instrument, primarily

evaluative in nature, aimed at having former student teachers evaluate

their own student teaching experience. Responses to questionnaires pro

vided information concerning preparation for teaching through college

courses, orientation to teaching, reception by the high school teachers,

administrators and pupils, observation and participation, and induction

Conclusions of the participants, concerning theinto actual teaching.

strengths and weaknesses of the student teaching program being examined,

provided further information regarding practices in the high school and

Additional insights into the abilities and attitudesthe university.

of the cooperating teachers were gained. Again, opportunity was given

for suggestions for improving the student teaching experience from the

standpoint of what might be done at both the university and high school

levels.

A letter, explaining the research being done and the purpose of

These letters

appear with the appropriate questionnaire in the appendices.

the study being made, was sent with each questionnaire.



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

survey of current practices in

the home economics teacher education program of Jacksonville State

Uni versi ty. The study was made in an effort to obtain information re

garding (1) objectives of student teaching, (2) organization of the

program, (3) teaching facilities available, (4) financial arrangement,

(5) conditions for admission to and retention in the program, (6) course

organization and requirements in student teaching, (7) directed obser

vation and participation, (8) supervision, and (9) evaluative procedures

used in student teaching.

After the survey was made and information relating to current

practices was examined, an attempt was made to identity aspects of the

program which seem most valuable and to make available information which

might form the basis for further study and evaluation.

To determine the present status of student teaching in home

economics at this university, interviews were held with the Chairman of

the Division of Education, the Director of Student Teaching, and the

Teacher Educator of home economics. In addition to these sources, in

formation was obtained from the student teaching handbook and the current

school bulletin.

Present Status of Student Teaching in Home Economics 
at Jacksonville State University

A vital part of this study was a
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At Jacksonville State University the teacher preparation program

prepares students for the teaching profession in both elementary school

and secondary school, home economics being a part of the secondary student

teaching program. 127 students in secondary student
teaching, of which twelve are home economics students. The enrolIment

in home economics usually ranges from twelve to twenty students per

semester.

The objectives of the teacher education program at Jacksonville

State University may be summarized as the desire to train able students

to become professionally competent teachers with a 1iberal-education

background and with concentrated training in those academic areas in

which they plan to teach. In addition to these objectives, the home

economics teacher education program proposes to provide instruction that

qualifies individuals to engage in occupations and positions involving

knowledge and skills in home economics subject-matter areas such as

clothing and textiles, food and nutrition, home and institutional manage

lationships.

The basic contribution of the student teaching experience to the

objectives of the teacher education program is that it affords an oppoi—

tunity for the prospective teacher to analyze, apply, and evaluate

previously acquired learnings, and to translate theory into practice.

At this university the director of student teaching serves as

director of both the elementary school and the secondary school student

teaching program, and, in addition, is assigned one graduate class. He

is assisted in supervision and placement of student teachers by the

ment, home furnishings and equipment, human development and family re-

Presently there are
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Chairman of the Division of Education. He is further assisted in the

placement of student teachers by various departmental chairmen and others

designated through the Division of Education.

and eighteen public schools that serve as placement centers for student

teachers, where provisions are made for student teaching at all levels.

schools that are state approved and have been accredited by the Southern

Association of Colleges and Schools. The teacher education program of

Jacksonville State University is accredited by the National Council for

Accreditation of Teacher Education.

The aims and educational philosophy of a school, as well as its

curriculum and staff qualifications, are all considered to be important

cooperating school is desirable for the placementin judging whether a

of student teachers; however, the institution does not exert any degree

of influence over policies and practices of that school.

There are six cooperating schools approved by the State Vocation

al Home Economics Department where student teachers are placed. The

students are placed by the home economics teacher educator with final

The teacher educatorapproval by the director of student teaching.

notifies the cooperating teacher several weeks prior to the student

Whenever possible students are placedteacher's assignment with her.

twenty-five mile radius of the university.

Cooperating teachers who

not given supplementary pay, and the student teacher pays no additional

fee for the student teaching experience. A certain degree of cooperation

There are two campus schools (one elementary and one secondary)

within a
serve Jacksonville State University are

All cooperating schools that are designated for student teaching are
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between the personnel of the institution and the cooperating school is

evident; however, the arrangement for the student teaching experience

i s

Jacksonville State University has devised a program of admission

quirements for certification in Alabama and for accreditation by the

National Council for Accreditation of Teacher Education.

In the freshman year a student may indicate an interest in

teacher education and he may be advised and counseled accordingly; how

ever, formal application for admission to the teacher education program

is not made before the upper semester of the sophomore year. A student

must present a minimum of sixty-four semester hours distributed in

specific areas as outlined in the Jacksonville State University Bulletin

The applicant mustfor the particular course of study being pursued.

have passed requirements regarding the English Competence Examination,

must have a 1.25 grade-point average

in the minor subjects, and present an overall grade-point average of 1.25.

Applications meeting these minimum requirements are forwarded to

the Committee on Admissions of the Teacher Education Council. Thi s

committee, aftet giving further consideration to the applicant's charac

ter, physical fitness, emotional stability, vocational aptitude, and

interest in teacher education, processes the application. The committee

may itself,

complete

picture of the individual under consideration.

After the student has been admitted to the teacher education

suit such appropriate records as it feels necessary to give a

on hours attempted in the major and

a verbal understanding, not a written agreement.

or through the use of subcommittees, hold interviews or con-

to, and retention in, the teacher education program that includes re-
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program and after completing the junior year, he must meet the following

requirements to be eligible for assignment to student teaching during

(1) Maintain a 1.25 grade-point average on all hours attempted,

point average in each of his major and minor subjects immediately prior

to making application for student teaching;

(2) Complete the necessary application forms for admission to

student teaching and return them to the director of student teaching at

least twelve weeks prior to the semester in which the student expects

to do his student teaching;

recommendation for student teaching from the chai

man of the appropriate department of professional education, and from

each chairman of the subject matter areas designated as major and minor.

With the exception of students with irregular course schedules,

prospective teachers are required to schedule a professional education

tive weeks of directed teaching and nine consecutive weeks of course

Students who have irregular course schedules are assigned equiva-work.

lent clock hours of student teaching during the period of a semester.

Al 1 student teachers spend a minimum of ninety clock hours in orientation

and directed observation during the student teaching period of nine weeks

which is equivalent to 270 clock hours.

The Department of Home Economics offers one professional degree,

This major provides training for teaching, and students whoeducati on.

(3) Secure a

his senior year:

semester during their senior year consisting of a block of nine consecu-

a Bachelor of Science degree with a major in vocational home economics

a 1„25 grade-point average in professional education, and a 1.25 grade-
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meet the requirements are qualified to receive

Certificate which is acceptable for the teaching of both vocational and

general home economics in the secondary schools of Alabama.

The course of study for a major in vocational home economics

education trains professionally for teaching, qualifies the graduate for

careers in home economics extension service, home economics in business,

food service supervision, and in special areas of social service, and

also prepares young women for the responsibilities of homemaking. In

this prescribed course of study leading to

students are required to complete a minimum of 128 semester hours of

work. These hours represent forty-eight hours of general education,

thirty-five hours of professional education and forty-five hours of

home economics.

foods or clothing. To earn the related minor a student must earn at

A total of fifty-seven hours in home economics, includingrequi rements.

home economics art, is required for the major and minor, with at least

twelve hours in addition to major requirements taken in one of the two

areas — foods or clothing.

Majors in vocational home economics education are prepared to

At the

in some areas,present time this institution offers a graduate program

but not in the area of home economics.

A very important part of the home economics curriculum is that

A student majoring in home economics education may choose an

a Bachelor of Science degree,

pursue graduate study in the various fields of home economics.

a Class B Professional

academic minor, or a minor in either of the related subject areas —

least twenty-one hours in the minor area to meet both major and minor
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part which is devoted to professional education and the student teaching

experi ence. professional block of time, which

is divided into two nine-weeks periods in the senior year. One nine-

weeks' period is devoted to Home Management Residence and two pro

fessional education courses. The other nine-weeks' period is devoted

exclusively to student teaching, and a weekly seminar with the teacher

educator.

Students who major in vocational home economics receive six

semester hours of credit for student teaching and are assigned student

teaching at the secondary level consistent with the Alabama requirements

for a Class B Secondary Professional Certificate.

There are definite courses designated as prerequisites to student

teaching, and orientation for teaching precedes actual class teaching.

In some of these courses directed observations in a high school home

economics class are required.

Induction into the actual student teaching experience may be

At the beginning students observe teacherdivided into three levels.

activities and participate in these activities to a limited degree.

The length of this period is dependent upon the student teacher's readi

ness to begin teaching and the materials to be taught.

At the second level of the student teaching period the student

teacher participates in routine duties and responsibilities such as

correcting papers, helping individual students or small groups of students

with learning problems, and similar tasks.

The third level of the student teaching period includes actual

teaching by the student teacher under the direction and supervision of

The student schedules a
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the cooperating teacher. Student teachers are required to submit

written lesson plans to the cooperating teacher for her approval before

At Jacksonville State University supervision of student teachers

in the area of home economics is delegated to the teacher educator, who

i s

master's degree.

All cooperating teachers of home economics students at Jackson

ville State University are teachers of at least three years teaching

experience and some are holders of the master's degree. They supervise

no more than one student teacher per nine-weeks' period.

The evaluation of the student teacher is a cooperative process

which takes into account all aspects of the student teacher's competencies.

The student teacher is guided into continuous self-evaluation, and also

engages in cooperative, sequential evaluation with the cooperating teacher.

At the end of the nine-weeks' teaching period the cooperating teacher

standard form supplied by the State Department of Home Economics. This
evaluation and a suggested grade for the student teacher is submitted to

The university supervisor also evaluates thethe university supervisor.

different form supplied

by the state department, and assigns the final grade. Two copies of each

evaluation, with two copies of a student-data sheet are sent to the State

Department of Home Economics to be placed on file.

student teacher's progress, which is recorded on a

an experienced teacher with advanced professional work beyond the

lessons are taught.

evaluates the student teacher's progress and records her evaluation on a
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After the present status of student teaching in home economics

at Jacksonville State University was examined, the development of

criteria for the evaluation of current practices seemed vital; and three

sets of criteria were developed to serve this purpose.

In the first set of criteria an effort was made to set forth

characteristics and objectives of an effective student teaching program.

In developing these criteria the writer attempted to include practical

suggestions, and to list only those objectives that are considered

attainable and applicable. The objectives are divided into five groups

representing the four important divisions upon which

(1) the college or university program;teaching experience is dependent:

university supervisor; (3) the public school adminis-

These criteria were sent to selected state supervisors, directors

of student teaching, and teacher educators who work with student teachers

They were asked to evaluatein colleges and universities in Alabama.

these criteria and to react to them as proposed standards for an effective

It was hoped that these criteria could servestudent teaching program.

as criteria for continuous evaluation of the student teaching program in

These criteria may behome economics at Jacksonville State University.

found in Appendix A.

Two questionnaires were developed to assist in the gathering of

data essential to the evaluation of the program. One of these

Criteria for Evaluation of Existing 
Student Teaching Practices

(2) the college or

a high school home economics teacher and as a cooperating teacher.

a successful student

tration; and (4) the cooperating teacher--serving in two capacities, as
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questionnaires was sent to all cooperating teachers working with Jack

sonville State University in the preparation of teachers of vocational

home economics, and the other questionnaire was sent to all home economics

graduates of Jacksonville State University from 1964-65 through 1967-68.

elusions of the writer and from composite recoimendations of administra

tors and writers in the field of teacher education and student teaching.

It was anticipated that responses to the questionnaires would

reveal strengths, weaknesses, and needs of the present program. It is

perience is largely dependent upon the cooperating teacher in whose

The questionnaire sent toclassroom the student teacher is assigned.

the cooperating teachers was designed to provide information concerning

of the cooperating teachers, (2) the nature of and

extent to which the cooperating teacher was oriented to the student

teaching program, (3) the amount of leadership and guidance received in

the program after the beginning, (4) what help was needed and by whom

it should have been given, (5) practices regarding conferences with

student teachers, guidance, and so forth, (6) the general attitude of

most student teachers, (7) policies regarding lesson plans, (8) the

extent to which student teachers are prepared for teaching at the uni

versity level, (9) the student's knowledge and understanding of ado

lescents, (10) the student's dress and general appearance, and (11) the

extent and value of university supervision.

The questionnaire sent to former student teachers was designed

to provide information regarding (1) the student's feelings regarding

(1) qualifications

generally agreed that the success of any student teaching teaching ex-

Al1 of the criteria were developed from observations and con-
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student teaching before the actual experience of teaching, (2) the

student's placement, (3) the kind of reception received by the student

at the school to which he was assigned, (4) evidence of strengths and

weaknesses in the high school home economics program, (5) the qualifi

cations of the cooperating teacher, (6) the nature and extent of orient

tation to student teaching, (7) the extent of the student's participation

in classes and other activities before actual teaching was begun, (8) the

student's greatest concern and/or problems in student teaching, (9) the

cooperating teacher's willingness and/or ability to help the student

resolve these problems, (10) the extent to which the cooperating teacher

provided appropriate learning experiences and guidance in student teaching,

(11) the extent to which the teacher educator was aware of, willing, and

able to help the student resolve his problems, (12) the extent to which

teaching, (13) the student's ability to plan units of work and daily

lessons, and (14) the student's ability to use

methods and instructional aids.

both questionnaires was the same:

(a) at the univerisity,

(b) at the high school?

The questions in these questionnaires were asked because they

seemed to be representative of problems that were repeatedly cited in

The questionnaires may be found inbooks, journals, and periodicals.

What suggestions would you like to make for improving the 
student teaching program from the standpoint of what might 
be done

The last question on

course offerings at the university level prepared the student for

a variety of teaching
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appendices B and C.

The criteria presented in the foregoing section of this chapter

served as a means for evaluating student teaching practices in home

economics at Jacksonville State University. The report was organized in

congruence with the previous organization of criteria for the evaluation

In each of these divisions the writerof student teaching practices.

analyzed and recorded responses to the criteria and questionnaires which

were sent to those invited to participate in the study, in an effort to

arrive at certain conclusions as to the effectiveness of student teaching

The repractices in home economics at Jacksonville State University.

sponse to questionnaires and criteria was adequate to proceed with the

study.

Table 1 shows the breakdown of returns by number and percentage.

TABLE 1

RESPONSE TO QUESTIONNAIRES

Parti ci pants

33%2

22%10

Application of Criteria to Student 
Teaching Practices

4
8

100%
67%
100%
100%
78%

Total 
Number

4
8

46

2
6

2
4

Not Responding
Number %

State Supervisors
Teacher Educators
Directors of Student

Teachi ng
Cooperating Teachers
Graduate Student Teachers 36
Returned, unopened 2

Respondi ng
Number %
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many areas in which all student teachers should gain various degrees of

These competencies are directly related to the objectivescompetency.

of the student teaching program, and in many instances the teacher

education institutions fail to define clearly the objectives of their

program.

With this thought in mind the writer developed a list of charac

teristics thought to be indicative of an effective student teaching

copy to a selected group of state supervisors,

directors of student teaching and teacher educators for their appraisal.

As Table 1 indicates, ten of the twelve recipients returned these

and worthwhile suggestions. The criteria

was then revised by the writer and may be found, with the original

criteria, in Appendix A.

According to writers in the field of teacher education and

student teaching there should be definite policies governing the se-
Among these writers it is generallylection of cooperating teachers.

agreed that special educational qualifications should be established

for those serving as cooperating teachers. They should possess a

perience, be a superior classroom teacher, possess ability in working

with student teachers, be interested in the student teaching program,

and be willing to serve as
While most institutions do have definite policies in this regard,

they are not always able to adhere closely to their standards and are

forced to modify their policies because of a limited number of qualified

a cooperating teacher.

Each student teaching experience is unique; however there are

program and sent a

criteria with many valuable

master's degree, be a successful teacher of at least three years' ex-
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and/or willing teachers.

Information on the educational background and experience of the

home economics cooperating teachers who serve Jacksonville State Uni

versity is presented in Table 2.

TABLE 2

DESCRIPTIVE DATA ABOUT COOPERATING TEACHERS

In the following section, attention is given to the responses

In response to question 5 all teachers replied that theyteachers.
willingly accepted responsibility for working with student teachers.

Three teachers reported that they received no orientation to the

Of the five teachers who had received orien-student teaching program.
tation to the program one had received orientation to student teaching

This teacher received orientation through theat another institution.
State Department of Education, meetings with the director of student

teaching and the teacher educator of another institution, and in work

shops for those involved in teacher education in home economics in

The other four teachers who had received orientation toAlabama.

Cooperati ng 
Teacher

E
F
G
H

A
B
C
D

M.A.
M.A.
M.A.
B.S.

B.S.
B.S.
B.S.
B.S.

Years of
Teaching

Years of
Supervi si on

5 
it 
1 
1

Highest Degree 
Held

23
17
7

19
11
10
4
4

12
7
1
8

to eighteen additional questions that were asked these eight cooperating
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student teaching reported that they received this orientation through

the home economics department of Jacksonville State University and that

the orientation had been very limited.

The questionnaire revealed that the nature and extent of the

"one conference and a booklet stating the experiences each student teacher

and "one group meeting of student teachers and cooperating teachers where

Questions 8 and 9 were concerned with whether the participants

had had leadership and guidance in the program after the beginning, and,

if so, by whom and to what extent it was provided. To this question

three teachers answered that they had received leadership and guidance

to a limited extent from the teacher educator at the university. Five

reported that they had received

beginning in the program except to discuss the grade of a student teacher

with the college supervisor.
"What additional help was needed and wouldQuestion 10 asked:

have been welcomed by you?" The answers to this question, and to
"From whom do you think that such help shouldquestion 11 which asked:

have come?", are stated in the teachers own words in Table 3- Only one

teacher did not respond to this question.

Six teachers responded that they have regularly scheduled con

ferences with their student teachers; one reported that she does not

have regularly scheduled conferences, but that she does have conferences
with the student teacher when time permits. The remaining teacher stated

"folder of materials used by the student teacher,"was supposed to have,"

no leadership and guidance since their

an instruction book was given."

orientation ranged from none at all to "social visit and printed material,"
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TABLE 3

HELP DESIRED BY THE COOPERATING TEACHER

Teacher Help Desired From Whom
A

B

C

D

E

F

G
The college supervisor.H

A college course for credit 
toward a higher degree— 
taught by the teacher 
educator.

The supervising teacher 
(college supervisor) and 
other cooperating teachers.

The head of student teachers 
in home economics.
Home Economics Department— 
Jacksonville State 
Uni versi ty.

Professor of home economics, 
in group meetings with co
operating teachers.

I have long wanted a 
better way for evalu
ating student teachers.

From the college, either from 
the Home Economics Department 
or the Department of Edu
cation.

Some idea of the amount of 
help I should have given 
the student teacher in 
lesson planning. I some
times feel they should 
show more originality and 
i ndependence.
Additional conferences with 
the supervising teacher 
(closer communication), 
and probably some communi
cation with other cooper
ating teachers of the county 
and surrounding schools 
would be helpful.
Conferences with the leader, 
better guidelines.
Orientation course and 
assistance on successful 
ways of working with 
student teachers.
I should have had pro
fessional training at the 
college level before 
taking the responsibility 
of supervising student 
teachers.
No response.
Information about the 
student teacher and a 
discussion of their note
book and the role we play 
in completing it.
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that she does not have regularly scheduled conferences with the student
teacher. All teachers reported that they make an effort to help each

student teacher see her strengths and weaknesses.

All eight of the cooperating teachers stated that their student

teachers are, rule, well groomed and appropriately dressed for

student teaching, that they accept criticisms with a good attitude, and

that most of them seem to profit by suggestions from the cooperating
teacher. One teacher reported, "most do profit from criticism; however
a few do not follow up on suggestions. II

According to the teachers responding lesson plans made by student

teachers are approved by the cooperating teacher before lessons are

taught.

A group of three questions concerning the student teacher's pre

paration at the college level was asked the cooperating teachers. These

questions and the cooperating teachers' responses are recorded in Table 4.

Of the eight cooperating teachers taking part in the evaluation

five reported that university supervision is helpful, but not sufficient,

and that much more could be gained through adequate supervision. Two

teachers responded that university supervision is both helpful and suf

ficient, and one teacher gave no response at all.

The following lists represents the collective thinking of the

eight cooperating teachers involved. They offered the following sug

gestions for improving the student teaching program:

At the university

(1) Add needed courses—adolescent psychology, art for 
the home and textiles.

as a
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TABLE 4

DATA CONCERNING STUDENTS' PREPARATION AT THE COLLEGE LEVEL

QUESTION NO

4 13

YES NO NOT SURE

42 2

AREAS

3

3

1
1

1 
1
2

Do you feel that your student teachers 
have an adequate knowledge and under
standing of adolescents?

Do you think that the course 
offerings at the university level are 
adequate to prepare students for 
student teaching?

If you feel that the course 
offerings at the university level 
are inadequate, in what areas are 
the greatest weaknesses evident?

NUMBER
TIMES
LISTED

NO 
RESPONSE

Adolescent
Psychology
Education
Courses

Lesson plans 
Teaching 
Techni ques 
F.H.A.

Foods
Clothi ng
Management

NUMBER
YES

(2) Enrich offerings in meal preparation, management, 
lesson planning and advising F.H.A. members.

(3) Have one or more joint meetings of cooperating 
teachers and teacher educator for suggestions and 
questions and answers.

(4) Provide better guidelines for the cooperating teacher 
and the student teacher.

(5) Offer a course to help cooperating teachers in their 
supervision of student teachers—perhaps for gradu
ate credit--taught by the teacher educator.

(6) Revise the cooperative evaluation form in the 
student teachers' notebook--it proves nothing about 
her teaching.
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At the high school

The final phase of evaluation of the current student teaching

program in home economics at Jacksonville State University was carried

out wi th the help of former student teachers. Forty-eight question

naires were sent to those who had the student teaching experience at

this institution from 1964 through 1968. Two questionnaires were re

turned marked leaving forty-six questionnaires

that were apparently delivered. Thirty-six responses to questionnaires

were received.

Through the questionnaires the writer sought to learn whether

former students felt that they had been adequately prepared for teaching

and what the students considered to be the strengths and weaknesses of

the program.

Questions one and two of the questionnaire were general in nature

and related to the students' feelings concerning student teaching before

having the actual experience. Only seven participants reported that they

(1) Cooperating teacher should be completely honest in 
evaluating the student teachers' progress—many 
times they do not recognize a weakness.

(2) Have student teacher assume all of cooperating 
teacher's school duties for one week instead of 
one day, following the cooperating teacher's lesson 
plans for classes student teacher is not responsible 
for.

(7) Provide better orientation and more specific in
structions for the cooperating teacher.

(8) Provide supplementary pay for the cooperating 
teacher based upon the number of hours that the 
teacher gives to supervision of student teachers.

(9) Notify the cooperating teacher one semester in ad
vance of the semester that a student teacher will 
be assigned to her.

"Insufficient Address,"
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were looking forward to the student teaching experience. One of these

another was,

and another "anticipation and excitement. II

The other four used terms, such as, "eager but unsure, ii "anticipation

The remaining twenty-nine res-

sponses fell in one or the other of these categories: apprehensi on,

uncertainty, uneasiness, unpreparedness, nervousness, fear, anxiety,

dread, and hesitancy.

The following lists, compiled from the questionnaires, represent

responses received and indicate the reasons for the student teachers'

feeli ngs:

(15)

me

stated that she was "eager to make teaching a reality,"

"anxious to get started,"

but fright," and "anxious but unsure."

(1) love of home economics
(2) wanted to teach
(3) must do a good job, would prove teaching ability
(4) a challenge involved, wanted to be a success
(5) enjoyed observations made in high school home economics 

cl asses
(6) admired upperclassmen who had done student teaching
(7) wanted to discover whether I really wanted to teach
(8) the realization that this was the big step for which

I had spent four years in preparation
(9) looking forward to being a teacher

(10) uncertain about change in roles
(11) afraid to speak before a group
(12) lack of experience
(13) not knowing cooperating teacher
(14) not knowing what to expect
’no one had explained the program to me

(16) knew nothing of program
(17) had made no observations in a high school class before 

student teaching
(18) not knowing how I would be received by the pupils and 

the cooperating teacher
(19) stories of other student teachers, their dislike of 

cooperating teachers and reports of an overload of 
work

(20) not knowing what would be expected of
(21) not knowing what area I would teach
(22) not adequately prepared by courses in college
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It seemed of importance in this evaluation to learn whether these

student teachers had requested to be assigned to the particular school

where they received their student teaching experience and, if so, for

Twenty participants indicated that they did request theirwhat reasons.

particular assignment, and fifteen of them gave convenience as the

The other five reported that they wanted toreason for their request.

be placed at the school they had requested because of the cooperating

teachers at the school and the type of experience they would receive

Only two of the thirty-six participants reported that they hadthere.

been former home economics students in the high school where they had

In one of these cases the respondent'sbeen assigned to student teaching.
cooperating teacher was the same person as her high school teacher; how-

the respondent felt that she would not have profited more if theever,

cooperating teacher had not been her former high school teacher.

Participants were asked to react to the kind of reception they

received at the school where they were assigned as student teachers.

welcome from their cooperating teachers, the high school administrators

They felt that the administration and theand the high school pupils.

(23) didn't know how to make lesson plans
(24) hadn't learned basic skills in foods and housing
(25) home economics department (university level) neglects 

to help students see a definite relationship between 
courses taken and student teaching (theory and 
practice)

(26) grades in home economics department lower than grades 
in other departments

(27) more concerned with grade I would receive than with 
knowledge I would acquire

(28) not interested in the teaching profession

Twenty-seven of the thirty-six reported that they received a very warm
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cooperating teacher were interested in them, sympathetic to their needs,

and willing to help in any way possible. They felt also that the high

school pupils were kind, cooperative, respectful, and receptive. One

participant stated concerning the cooperating teachers, II I was very

pleased with the way she took such a personal interest in my work. It

Eight respondents were not pleased with the reception they re

ceived at the centers where they were assigned to student teaching.

Their responses, concerning the cooperating teacher, the high school

administrators and the high school pupils are recorded here:

(4)

made me want to do a better job."

I didn't feel 
" and the pupi1s

(1) The teacher "was not overly concerned but helpful", the 
administrators "were helpful" and the pupils "had student 
teachers all year so they accepted me as a matter of 
course."

(2) The teacher "was friendly, helpful and understanding"; 
the administrators were "unconcerned! 
welcome as far as they were concerned, 
were "reserved at first".

(3) The teacher "did not always realize that I was inex
perienced and I had to more or less feel my way"; the 
administrators made me feel unimportant, that I was 
just another student teacher"; the pupils "were very 
kind and considerate and I enjoyed being with them". 
"I felt that at the beginning I was not welcomed by 
the teacher and was only undertaken as a necessary task. 
I was very warmly welcomed by the administrators. The 
pupils were mostly indifferent. There was no hostility 
nor a warm welcome visible."

(5) "She was very 'cool' at first. Later she apologized for 
this. The principal was cordial but did not seem very 
enthusiastic. The pupils were very friendly and re- 
cepti ve."

(6) "She was outwardly friendly, but not personally inter
ested in me. I never had contact with any of the ad
ministrators. The pupils received me by being very 
warm and friendly at all times."

(7) The teacher was "unhappy that she was to have a student 
teacher and unprepared to have one”; the administrators 
"welcomed me on the first day but I had no other contact 
with them"; the pupils were "excellent and very responsive".
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Several factors of interest were noted in the responses from those

who felt that their reception at the schools to which they were assigned

was not so good. For example, the student who returned to the high

school where she had been a student considered that there was some dis

advantage in this. She did not say, however, whether she felt that the

cooperating teacher was influenced positively or negatively by having

known her when she was a student in the high school.

It was also noted that the former student teacher who said that

she looked forward to student teaching because of her love of home econo

mics and because of observations made in high school home economics

classes was

was "unhappy that she was to have a student teacher and unprepared to

The respondent who expressed a feeling of hesitancy about

student teaching because she had made no observations in the high school

home economics classroom also felt that her cooperating teacher was "out

wardly friendly, but not personally interested in me. II

Twenty-eight respondents reported that they were able to conclude
fairly soon what the strengths and weaknesses were in the high school

Five answered that they were not able to deterhome economics program.

mine the strengths and weaknesses of the program and three did not

respond at all.

Question 9 asked for a description of the participant's cooperating

also the respondent who reported that her cooperating teacher

have one."

(8) "She knew me when I was in high school. I thought this 
may have had an influence on her reception of me. The 
administrators simply said 'O.K.' and left me to make 
my own decisions. The pupils remembered me. It would 
have been better if they had not because they con
sidered me a friend."
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teacher. The responses are tabulated in Table 5-

TABLE 5

DESCRIPTIVE DATA OF COOPERATING TEACHERS

' QUESTION NOYES

1

3 132

34 2

The participants were also asked to describe in what ways their

cooperating teacher was unique and what characteristics made her inter

In these responsesesting to her pupils and to the student teacher.

personality ranked first—warmth, friendliness, winning smile, 'young

in heart1, understanding and cooperative attitude, calm and patient, and

The teacher's interest

in and concern for others was mentioned most often after personality.

Knowledge of subject, ability to communicate with pupils, ability to

draw the best from everyone, enthusiasm, good but pleasant disciplinarian,

and the ability to handle each situation that arises are other character-

Two respondents noted that their cooperatingistics that were mentioned.

teacher was "reserved, and had a professional attitude that would not
u One responded that she

unique.

Did she dress appropriately?

Did she use correct grammar?

Did professionalism rule in 
the decisions she made?

Did she understand and believe 
in the worth of all human 
bei ngs?

NO
RESPONSE

36
35

NUMBER 
NOT

ALWAYS I

allow her to get close to her pupils and to me.

was not able to observe any ways in which her cooperating teacher was

a sense of humor being some of the terms used.
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Of the thirty-six participants involved in the evaluation of

their student teaching experience, only one stated that she had no

orientation to the program. One did not respond to the question but,

the remaining thirty-four reported that they received orientation

ranging from observations and conferences explaining the program, to a

tour of the home economics department and school and introductions to

Some had all these experiences in their orientation.faculty.

In question 12, participants were asked if they felt wanted,

Their responses are

categorized in Table 6.

TABLE 6

STUDENT TEACHER'S EVALUATION OF HER PLACE IN PROGRAM

NOYESQUESTION

All of the participants reported that they were able to parti

cipate in the classes before they began teaching full periods. They

called roll, made and arranged bulletin boards and displays, typed

tests, monthly reports and various other materials, graded papers,

assisted in foods and clothing laboratories, obtained materials from

the library, and kept study hall for the cooperating teacher. Several

taught classes when the cooperating teacher was out of school. Other

4
3
34

NO
RESPONSE

1
2
2

Did you feel
wanted?
needed?
i nferior?
overwhelmed with duties?

28
254
2

4
7

2728

RESPONSES
SOME-
TIMES

needed, inferior, or overwhelmed with duties.
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activities, in school and out, in which they participated were faculty

meetings, P.T.A. meetings, F.H.A. meetings, banquets, home visits,

fashion shows, assembly programs, pep rallies and ball games.

The following list is representative of the things that were

reported as being those things about which the student teacher was most

uneasy or unsure before actual teaching was begun:

It was surprising to note that twenty-four participants reported

that they still had the same concerns when they had taught about half of

Twelve participants reported that they nothe designated teaching time.

longer had the same concerns, but nine of these reported other problems.

Their problems included:

(1) lessons slipping behind plans, trouble sticking to 
schedu1e

(2) pupils being bored, not taking part in discussions
(3) not being familiar enough with subject matter
(4) lack of ability to organize
(5) not being sure that pupils were being reached
(6) crowded conditions in basic sewing classes

(1 ) preparation and presentation of material
(2) ability to express thoughts
(3) emphasizing the things that the cooperating teacher 

would want emphasized
(4) reception by high school pupils
(5) reception by cooperating teacher
(6) ability to keep the pupils' interest for a full 

hour
(7) ability to answer the questions of the pupils
(8) ability to communicate with pupils in such a manner 

that they would understand
(9) making unit plans and lesson plans

(10) running out of material
(11) ability to discipline the pupils
(12) knowledge of subject matter
(13) ability to get pupils to take part in discussion
(14) ability to be calm, organized and likeable
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The next several questions are concerned with the extent to which

the cooperating teacher and the teacher educator gave help which the

student teacher needed.

shown in Table 7.

Only two participants reported that they were humiliated before

They stated that they

were corrected concerning information that they were giving their pupils

and that this was humiliating. Two other participants responded that

they were embarrassed before a class—one when her foods demonstration

was unsuccessful and the other when she sent two students out of the

room and forgot them for the entire period.

It seemed of importance to learn whether these former student

teachers felt that they were adequately prepared for student teaching.

In response to the question, "Do you feel that the course offerings at

the university level were adequate to prepare you for student teaching?",

only nine of the thirty-six involved in the evaluation answered in the

The remaining twenty-seven listed these areas in whichaffi rmati ve.

they were aware of the greatest weaknesses:

mentioned 2 times 
mentioned 1 time

mentioned 10 times 
mentioned 6 times 
mentioned 5 times 
mentioned 3 times

home economics education 
clothi ng
foods
art
education other than home 

economics education
adolescent psychology

(7) inability to use a variety of teaching methods and 
techni ques

(8) not being allowed to make lesson plans in outline 
form instead of detailed paragraph form

(9) inability to manage classroom—time, organization 
and di scipline

These questions and a tally of responses are

a class during the student teaching experience.
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TABLE 7

NUMBER

QUESTION YES NO

26 9 1

Do you think that she was:

31 2 3
(b) able to help you resolve them? 26 8 2

(a) constructive criticism? 33 3

(b)
35 1

a
135

(d) flexibility in teaching methods? 133 2

to methods and
729
6(f) regular conferences? 30

10 125

28 62

8(c) able to help you resolve them? 622

teacher educator 
was:

Do you think your cooperating teacher 
was aware of your problems?

ASSISTANCE GIVEN STUDENT TEACHER BY COOPERATING 
TEACHER AND TEACHER EDUCATOR

NO
RESPONSE

Did your cooperating teacher adequately 
provi de:

(a) aware of your concerns and 
problems in student teaching?

(b) wilting to help you resolve 
them?

a certain amount of freedom with 
gui dance?

Do you feel that your 
(university level) •-

(c) control of the class for 
definite time?

(a) willing to help you resolve 
them?

(e) suggestions as 
techni ques?
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these weaknesses by saying that

they feel that some of the home economics education courses are a waste

of time—that time could be used to better advantage. They felt that
they needed more guidance and instruction on how to present materials.

Some felt that more time should have been spent on the Alabama Home

Economics Course of Study and how to prepare lessons following this course

of study. Others felt that they did not fully understand the total home

economics program in the high schools of Alabama.

A few respondents used the term "weak" to describe the clothing

area, and one felt that there were too many outside projects in this area.

Some felt that their foods courses did not prepare them for the advanced

course, House Residence, or for teaching foods to high school students.

They felt that in some foods classes the laboratory periods were much too

The complaints regarding artlong for what they were required to do.

were that the art course taken at the university does not relate to or

prepare for teaching art in the high school home economics program.

Two respondents felt that the education courses taken outside

of the home economics department were not effective or did not teach

what they had expected to receive regarding school policies, reports,

teaching the disadvantaged, discipline, and so forth. And one respondent

felt that the student teacher should have at least one course in ado

lescent psychology, to help in understanding high school pupils.

In further efforts to determine the qualifications of the home

cerning specific skills and abilities which they possessed when they
The question and a tally ofbegan the student teaching experience.

Several respondents elaborated on

economics student teacher at this university, a question was asked con-
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responses are recorded in Table 8.

TABLE 8

SELF EVALUATION OF SKILLS AND ABILITIES OF STUDENT TEACHERS

NUMBER

QUESTION YES NO

(a) plan your unit? 11 25
(b) prepare daily lesson plans? 17 19

8 127

19 17

In describing these inadequacies, the lack of knowledge in using

and caring for audio-visual aids was mentioned often. Respondents were

also very uncertain about planning units of work and the daily lesson

Several reported that they did not know how to make a good unitp! an.

plan or lesson plan when they started teaching, and one reported that

she was not even sure what a unit was. Some reported that they needed

assistance in deciding what should be taught at each level of home

economics--basic, advanced and specialized, and that they had difficulty

in judging how much time should be spent in the various areas at each

level.

The last question on this questionnaire was the same as the last

question on the questionnaire sent to cooperating teachers. It requested

NO
RESPONSE

When you began your student teaching 
do you feel that you had adequate in
formation, skills and abilities to:

(c) use a variety of teaching 
methods and techniques?

(d) prepare and use a variety of 
audio-visual aids?
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that the participants offer suggestions for improving the student teaching

program in home economics from the standpoint of what might be done at

the university and at the high school. Twenty-one respondents offered

suggestions as to what was needed in one or the other or both levels of

the program. Their suggestions are recorded below.

At the uni versi ty:

requi rement

(8) Provide

(1) Include an audio-visual education course as a 
in the home economics course of study.

(2) Provide more basic foods cookery and clothing construction 
and instructions on how to teach these skills to high 
school girls.

(3) Orient each college course toward showing the student how 
the information can be applied and taught in the high 
school classroom.

(4) Provide an opportunity for individual conferences with the 
teacher educator, so that the student teacher may discuss 
problems in student teaching.

(5) Offer more guidance in planning complete units of work in 
the various areas of home economics.

(6) Send student teachers to a number of schools instead of 
just a few—pupils and teacher become immune to student 
teachers when they have so many.

(7) Provide a longer period of student teaching with gradual 
involvement in the activities of the high school home 
economics class.

an opportunity for studying the Alabama Home 
Economics Course of Study and provide each student 
teacher with a copy of this guide.

(9) Offer more courses in subject matter.
(10) Give more orientation as to what will be expected of the 

student teacher in the high school.
(11) Omit the project that the student teacher must do for the 

high school home economics department.
(12) Arrange the home economics education courses in the 

student's schedule before student teaching is attempted.
(13) Delete the home economics education course that is taught 

along with student teaching unless it can be offered in a 
more helpful way—roundtable discussions, learning to use 
audio-visual aids, and so forth.

(14) Provide opportunity for more varied observations of high 
school pupils.

(15) Acquaint student teachers with the newer trends in home 
economics--dasses for boys, occupational training, co
educational family living classes and team teaching.
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At the high school:

program.

Finally, one respondent felt that there exists a definite need

for better communication between the university and the high school.

This study has attempted to identify characteristics and ob-

effective student teaching program, to evaluate current

practices in the student teaching program in home economics, and to

make available this data for further study and continuous evaluation.

The questionnaire survey revealed that while certain aspects of the

student teaching program in home economics at Jacksonville State Uni

versity are considered weak by the respondents, other phases of the

If the program is to be improved, itprogram are considered strong.

would appear that

were identified as weak might offer a practical starting point for

action.

It is hoped that the study may suggest avenues for the analysis

jectives of an

a careful attempt to strengthen those areas which

(1) Provide more opportunity for participation in various 
school activities.

(2) Provide teaching experiences in more than one area of 
home economics.

(3) Encourage involvement in the total school
(it) Provide less crowded classrooms.
(5) Provide the student teacher with a copy of the unit of 

work, in the area or areas in which she will teach, 
early in the student teaching period—(adequate time for 
planning and collecting material is needed by the 
student teacher).

(6) Give student teachers more responsibility and make 
student teaching as much like actual teaching as 
possi ble.

(7) Provide an opportunity for more time with the cooperating 
teachei—(a closer relationship).

(8) Provide up-to-date teaching materials and equipment for 
the student teacher to work with.

(9) Provide more acceptance of the student teacher by the 
high school administration.
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of successes and failures in the student teaching experience and that

the identification of these and subsequent attention to probable causes

of such success and failure could give direction to program changes which

might improve not only the preparation of the student teacher for the

student teaching experience but also the conditions in the schools under

which that experience is attempted.



CHAPTER V

SUMMARY AND CONCLUSIONS

Purposes and Plans of the Study

The study was undertaken because of the writer's close re

lationship to the student teaching program in home economics at Jack

sonville State University. From the beginning the aim was to evaluate

this particular program objectively in an effort to locate strengths

and weaknesses and to prepare recommendations for implementing a

In order to evaluate the program itstronger, more effective program.

teaching program.

First, efforts were concentrated on extensive and comprehensive

Criteria for judging areading in the field of student teaching.

student teaching program were then developed, and copies were sent to

selected student teaching personnel in Alabama for their reactions and

Then plans were made to determine the present status ofsuggest!ons.

the student teaching program at this institution. This was accomplished

questionnaire survey in which cooperating teachers and former student

teachers were invited to evaluate the program.

When the criteria that had been developed as characteristics of

an effective student teaching program was returned, it was revised

through interviews with local student teaching personnel and through a

was necessary to ascertain the characteristics of an effective student
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according to suggestions that had been offered. Finally, the student

teaching program at Jacksonville State University was evaluated according

to these criteria, and according to questionnaire responses received from

cooperating teachers and former student teachers.

Principal findings are summarized and conclusions drawn from

which recommendations for improving the particular program are offered.

Principal Findings

While student teaching programs, as they operate today, are not

the sole responsibility of either the public schools or the teachei—

education institutions, the college or university grants credit and thus

bears the ultimate responsibility for the student teaching experience.

The actual implementation of the course, however, is a joint responsi-

The college schedules the student teacher and provides the pre-bi1i ty.

student teaching professional courses and the supervision to assist the

cooperating teacher and the student teacher in reaching the objectives

The public schools make availableof the student teaching experience.

the laboratory, the pupils, the cooperating teacher and the facilities

in which the guiding of the student teacher takes place. It is in this

setting that the prospective teacher is able to synthesize the theory he

has studied and the practical experience of teaching into a more complete

understanding of teaching and learning and what the role of an effective

teacher encompasses.
In this study an analysis of the principal findings was made in

order to draw some conclusions as to the strengths and weaknesses of the

program.
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Of the eight cooperating teachers who serve in the home economics

student teaching program three hold the M. A. degree, all have the B. S.

degree, and all eight are teachers of at least three years' experience.

At least half of these would rather not serve as cooperating teachers,

indicated by their own responses and those of their former studentas

teachers, even though they willingly accepted responsibility for working

with student teachers. Three of the eight teachers received no orien

tation to the program and four had limited orientation. Only one teacher

felt that she had received adequate orientation and part of this orien

tation was received at another institution. Only a few received leader

ship and guidance after becoming a cooperating teacher, and they, only

to a limited extent.

Most of these teacher's schedule regular conferences with their

student teachers and approve lesson plans before they are taught.

More than half of these eight cooperating teachers believe that

student teachers are not adequately prepared for teaching nor do they

have an adequate knowledge and understanding of adolescents.

It was found that the cooperating teachers believe that uni

versity supervision is helpful and could be of much value but that it is

not adequate.

Questionnaires from former student teachers participating in the

study revealed other factors that were important in drawing conclusions

regarding the student teaching program at this university.

More than half of the respondents requested the assignment they

received in student teaching, either for convenience or because they

anticipated a meaningful experience with the particular cooperating
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teacher. A majority of these felt that they were welcome in the high

school . Some, however, did not feel wanted in the schools where they

did their student teaching.

Strengths and weaknesses of the high school program were identi

fied by the student teachers. And a large majority reported that the

cooperating teachers are appropriately dressed, use correct grammar, are
professional, and believe in the worth of all human beings.

A majority of those responding felt wanted and needed at the

high school where they were assigned for student teaching, but a few

felt inferior or overwhelmed with duties.

All student teachers had participated in the high school classes

before they began teaching full periods and had engaged in other activi-

They all

felt uneasy or unsure before actual teaching was begun, principally

because of anxieties connected with proper and adequate preparation of

material to be presented and the complexities of communicating with the

Two-thirds of these student teachers had the samehigh school pupils.

after teaching half of their designated time.concerns
large majority of the

student teachers felt that the cooperating teacher and the teacher edu-

solving them, and that they were given enough freedom and guidance in

the student teaching experience.

Only nine of the thirty-six student teachers involved in the

study felt that course offerings at the university level were adequate

to prepare them for student teaching. They mentioned the same areas as

cator were aware of their problems, willing and able to help in re-

According to the responses received, a

ties, in school and out, some to a larger extent than others.
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the cooperating teachers did in designating the areas in which they felt

student teachers were weak. In order of the number of times mentioned

home economics education, clothing, foods,

housing, art, education other than home economics education, and ado

lescent psychology.

At this point findings indicate that present practices used in

the home economics student teaching program at Jacksonville State Uni

versity are, for the most part, in keeping with the criteria that was

developed in the early part of this study. Some practices, however,

were found to be more in evidence than others. Some of the strengths

of the program were identified as follows:

Findings also revealed several weaknesses in the program which

may be briefly summarized as

(1) lack of rapport between the administrators of the 
student teaching program, the cooperating teachers, and 
the student teachers,

(2) inadequate pre-preparation of the prospective teacher, 
and

(3) lack of effective supervison.

those areas were identified as

(1) Definite objectives have been set for the program.
(2) The program is organized under a director who provides 

leadership.
(3) Students must meet definite requirements for admission 

to and retention in the program.
(4) Six semester hours of credit are given for student 

teachi ng.
(5) Specific academic background and/or experience is a pre

requisite for the cooperating teacher and the college 
supervi sor.

(6) Definite instruments and techniques are used to evaluate 
the progress of student teachers.

(7) The student teaching program has the approval of two 
accrediting agencies.
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Conclusions and Recommendations

the home economics student teaching program at this institution.

These conclusions are discussed under three headings: rapport, pre

paration, and supervision.

Rapport. There appears to be a lack of rapport between the adminis

tration, the cooperating teachers, and the student teachers in the home

economics student teaching program. This writer is of the opinion that

the problem is not a great one, and that it can be resolved by proper

orientation to the program of the cooperating teacher and the student

This is apparently a job for the teacher educator—col legeteacher.

supervisor, and might be managed through more effective communication.

There seems to exist an immediate need for in-service meetings arranged

by the teacher educator for the purpose of strengthening communication

lines and providing the cooperating teachers with orientation to the

This could possibly develop into a graduatestudent teaching program.
The teacher educator

has the added responsibility of providing proper orientation to the

This could be included in one ofstudent teachers with whom she works.

the home economics education courses at the college level.

In further developing rapport, consideration should be given to

this appears to be one of the most

important elements in the success or failure of any student teacher. If
at all possible, procedures should be investigated for matching the

course offered to cooperating teachers for credit.

been led to draw some conclusions concerning the means for improving

the student teacher's assignment, as

As a result of the data revealed in the study the writer has
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abilities of the cooperating teacher with the unique talents of the

student teacher.

It is the conclusion of the writer that the student teacher

should be adequately prepared and willing to offer the cooperating

teacher enough assistance to balance the guidance and supervision that

the cooperating teacher offers the student teacher. Under these ci

cumstances, perhaps, the cooperating teacher would not expect to receive

supplementary pay for her services to the student teaching program.

More effective supervision, executed by one with the ability to supei—

vise, in the student teaching program could contribute to the establish

ment of rapport among the cooperating teachers, student teachers, and

teacher educators.

Responses to questionnaires produced conclusive evidencePreparati on.

that both cooperating teachers and former student teachers who parti

cipated in the study felt that the student teacher was not adequately

Evidence also supportsprepared before the student teaching experience.

the belief that course offerings and pre-teaching experiences are not

adequate or, in some cases, appropriate to sufficiently prepare the

prospective teacher for master teaching in the high school vocational

certain amount of curriculumhome economics program.

evaluation has evolved with the following conclusions being formulated.

While the student teacher currently makes observations in the

high school classroom, this is usually done immediately preceding the

professional semester when she will be engaged in student teaching. She

should have an opportunity to observe early in the program, to observe

teaching in as many areas of home economics as possible, and to observe

For this reason a
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the teaching techniques of more than one teacher. Once her teaching is

opportunity to teach regularly in more than

(basic, advanced, specialized). The student teacher should be provided

an opportunity for more involvement with the home economics program and

the total school program in order to gain a broader perspective of the

total educational service. She should be provided an individualized

student teaching experience based upon her needs and aspirations.

The student teacher needs

order to adequately understand the adolescent whom she will be teaching.

She needs art courses which contain content that will prepare her for

teaching the elements and principles of art that she will be expected

to teach in the high school home economics class as outlined by the

The home economics education courses shouldAlabama course of study.

prepare the student teacher for making unit plans and daily lesson

plans, for using a variety of teaching methods and techniques, and for

All education courses should be taken beforeusing audio-visual aids.

Indications are that the housing area is weak and students need

One of the best solutions might be to drop the course, Home Problems,

from the curriculum and add an additional course in housing.

The state home economics course of study, prepared as a guide

for home economics teachers, devotes one area to the teaching of manage

ment, making it imperative that college students be prepared for teaching

this unit. The present college course combines home management theory

begun, she should have an

a course in adolescent psychology in

or along with the student teaching experience.

an additional course in housing to prepare them for high school teaching.

one area (foods, clothing, housing, etc.) and at more than one level
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and house residence for three hours of credit. It is the opinion of the

writer that these courses should be separated into two courses—one

theory and one practice—for three hours credit each. There is not

enough time to develop the present course as it should be nor to hope for

the most effective outcomes. There was support for the idea that manage

ment principles could be taught in each course offered such as foods and
cl othi ng.

Respondents suggested that the course, Health in Home and Com

munity, should be deleted from the home economics curriculum. This area
is no longer included in the high school course of study; therefore the

prospective teacher will not be called upon to teach such a course in

the student teaching experience or in future teaching positions. Recog

nizing that the course content is good, it is concluded that the infor

mation may be had, if desired, from other sources such as physical edu

cation and Red Cross courses.

After careful study, conclusions have been drawn concerning the

foods courses that are offered in the present curriculum. The freshman

the basis of one lecture hour and two two-hour laboratory periods per

Some of the respondents felt that some laboratory periods are tooweek.
They suggested that the freshman foodslong for the course content.

course might be just as effective if taught on a basis of three one-hour

periods (one lecture and two laboratory periods) per week.
There exists a need to divide one advanced food course and make

Nutrition and Experimental Foods would serve thetwo separate courses.

total program to better advantage if it were separated into Basic

foods course, Fundamentals of Food Preparation, is presently taught on
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Nutrition and Experimental Food Cookery. Each would carry three hours

of credit. The present course carries too much material for one semester,

the student
could have a more adequate knowledge of each and more courses would be

available to the foods minor. By including special additional courses

in foods, the student could fulfil academic requirements of courses and

credit hours as adopted by the Executive Board of the American Dietetic

Association, both for membership in the Association and entrance into

approved dietetic internships, in addition to earning

tional home economics education.

In the interest of the prospective teacher who will be teaching

Family Relationships respondents concluded that more adequate preparation

for this area could be offered if this course were added to the home

economics curriculum and taught by a member of the home economics staff.

Since the student teaching experience is designed to accomplish

experiences with all the aspects of vocational home economics, con

clusions are that a change in course organization would be of benefit

in meeting the needs of home economics students at this institution. A

brief summary of proposed curriculum revisions is offered here under

four major headings.

Fami1y Envi ronment
Human Development

Child development 
Adolescent Psychology 
Family relationships

Housi ng
Equi pment
Management
Personal Finance

a degree in voca-

yet all of the material has value; by separating the course,
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Foods and Nutrition

Clothing, Textiles, and Applied Design

Teacher Education

Indications are that three additional faculty members will be

needed within the next three years in order to meet the needs of the

rapidly expanding enrollment. These teachers wi 11 perhaps be needed in

the areas of foods, human development and teacher education.

The dominant factor in effecting the progress of studentSupervi sion.

teaching is believed by many to be the college supervisor's ability to

The supervising teacher must possess the ability to evaluatesupervi se.

critically classroom procedures, techniques, and other activities con-

On the other hand,sidering whether they are meaningful to the pupils.

in developing effective programs of student teaching, she must be patient,

enthusiastic and cooperative with the beginning teacher.

With these thoughts in mind and considering the responses to

questionnaires received from cooperating teachers and former student

teachers, it is concluded that improvement in supervisory practices is

There exists a need for greater coordinationneeded at this institution.

among the college supervisor, the cooperating teacher, the student

This could be brought about throughteacher, and the college personnel.

Conferences should bevisitations, conferences, workshops and seminars.

held regularly between the college supervisor and the cooperating

teacher, the college supervisor and the student teacher, and the co-

There should be conferencesoperating teacher and the student teacher.

involving all three periodically.

In the final analysis, it is the cooperating teacher who is
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responsible for the instruction of the class and the college supervisor

who is responsible for the student teacher and his preparation; but,

since the two are so closely interrelated, the necessity of good com

munication and mutual understanding is great.

Concluding Statement

Today, many hundreds of public schools are the center of active

teacher education. Teachers and administrators alike find themselves

in an active role for which they have had little or no special pre

paration and with little guidance and assistance in adjusting to this

role. Implications are that the increased utilization of the public

schools in student teaching has reached the point where the quantitative

aspects of the student teaching experience are accepted. But many

persons, both in school and out, are raising questions concerning the

In connection with the rapid growthconditions for quality education.

and expanse of the teacher preparation program implications are that

there will soon be an acute shortage of placement centers for student

teachers.
The preparation of students who major in home economics in the

present decade is vastly different from that of just a decade ago. In
the last decade strong adherence to the practices of the past was ap

parent in the teaching of home economics in the secondary schools, and

rigid, inflexible curriculums with too little relationship to the needs

of modern society were the rule rather than the exception at colleges

and universities.

Today courses in home economics that are taught on the secondary
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level have been revitalized and new courses are being developed and

added to the curriculum. Learning experiences in the courses are being

revised in keeping with the times.

To fully prepare prospective teachers for home economics teaching,

the college level must now

be the rule in order to meet this newer approach in the high school

program.

To be sure, all individuals resist change, but opportunities

for voluntary change should be skillfully offered and positively directed.

Usually these opportunities are valued as their worth is proven.

This study, which involves all those concerned with the pre

paration of teachers of vocational home economics at Jacksonville State

The research that hasUniversity, has been invaluable to the writer.

been done, the material that has been gathered, and the surveys that

have been made provided insights into the student teaching program, both

general and specific, that could not have been gained through any other

It is hoped that the study will serve as a means throughapproach.

which continuous and sequential research may be done regarding the

student teaching experience and the total home economics program of

this institution.

indications are that curriculum revision on
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TO :

FROM: Mrs. Louise R. Clark, Chairman, Department of Home Economics,
Jacksonville State University

research study which I have under

taken doctoral candidate in Secondary Education, with specialization

in home economics, at the University of Alabama. The study is under the

guidance of Dr. James D. Powell. My purpose is to examine the strengths,

weaknesses and needs of the student teaching program in home economics

at Jacksonville State University. Consideration will be given to what

constitutes a good student teaching experience, and an effort will be

made to prepare recommendations for the improvement of the program at

this university.

Two questionnaires have been developed to assist in the gathering

One of these questionnaires will beof data essential to this study.

sent to the home economics education graduates of Jacksonville State Uni

versity from 1964-65 through 1967-68. The other questionnaire is to be

sent to all cooperating teachers working with Jacksonville State Uni

versity in the preparation of teachers of vocational home economics.

The enclosed criteria were developed as desirable standards by

judgment of the strengths and weaknesses of a studentwhich to obtain a

In order to take advantage of the knowledge and exteaching program.

perience of those who have taught and worked in the area of home economics,

I would like to request that you react to these proposed standards for an

effective student teaching program. Any comments and suggestions that

Route #1, Box 160
Jacksonville, Alabama 36265
March 4, 1968

State Supervisors and Teacher Educators of Home Economics 
Education Graduates of Alabama Colleges and Universities

You are an important part of a

as a
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you may have to offer will be gratefully received. Feel free to write
in the margins, under statements, and on the backs of pages. Respondi ng

to this material will only take 30 to 45 minutes of your time, and it is

so very important to me. So, won't you please do it now, enclose it in

the self-addressed, stamped envelope and mail it tomorrow? I will be

sincerely appreciative of your cooperation.

Thank you, in advance, for your contribution to this study. And

please feel that you have had a most important part in anything that I

am able to do, through the study, to strengthen the student teaching

program at Jacksonville State University.

Encls.
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Good Student Teaching Program

The Col legeI.

A.

B.

C.

D.

E.

F.

G.

Provides some formal preparation for the cooperating teacher.H.

I.

The College or University SupervisorII.

A.

Provides educational leadership to all personnel in the 
teacher education program.

Assumes responsibility for seeing that student teachers under 
his supervision are prepared for their student teaching ex
perience by providing

Provides for the public schools to have a voice in determining 
the policies affecting the operation of the student teaching 
program.

Assigns student teachers to situations where they have the 
opportunity of seeing quality teaching, wel1-qualified teachers, 
and have opportunity for their own personal development into 
competent classroom instructors.

Cooperates with the school administration in doing what may 
be necessary to ensure that the educational program contributes 
to the welfare of the school system and the effective learning 
of the pupiIs.

Provides sufficient supervision for student teachers—careful 
and frequent supervision.

Screens carefully the ones who are to do student teaching. 
Those without ability or with personality defects and other 
disabilities that would make it impossible for them to be
come effective teachers should not be placed in the student 
teaching program.

Gives sufficient preliminary education both in subject areas 
and in professional areas so that student teaching will have 
a base to build upon.

Plans college work of student teachers so that sufficient 
time will be provided for them to carry out duties of student 
teachi ng.

planned orientation
i understanding of the expectations of student teaching 

a familiarization with the total role of the

Characteristics of a

or University

(Da|
(2) an 

and also 
teacher
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(3)

B.

C.

D.

E.

F.

G.

H.

I.

J.

K.

L.

M.

Provides sources of information as requested by the co
operating teacher or the student teacher.

Helps the college understand and discharge its responsibili
ties to the student teaching program in the laboratory and 
cooperating schools.

Provides for a regular student teaching seminar where student 
teachers under his supervision meet to exchange experiences and 
discuss problems.
Observes the student teacher in action and follows the ob
servations with a two-or-three-way conference.

Consults and advises with the student teacher as the occasion 
di ctates.

Acquaints the cooperating teacher with what is expected from 
the student teacher—logs, case studies, evaluations, reports, 
and the like.

Shares responsibility for evaluation of the student teacher 
with the cooperating teacher and the student teacher.

Provides the cooperating teacher with pertinent information 
about the student teacher.

Places the student teacher with the cooperating teacher who 
can provide high quality teaching experiences.

Helps the cooperating teacher and the student teacher re
solve any problems which develop in the student teaching 
program.

Helps the cooperating teacher understand her role in the 
student teaching program.

Visits the classroom of the cooperating teacher frequently 
enough to become acquainted with the student teachers and 
their teaching practices.

(5) an acquaintance with the evaluation forms used in evalu
ating their efforts.

an awareness of dress and grooming, professional ethics, 
relationships with pupils and staff members and an ac
quaintance with rules and regulations peculiar to student 
teachers in specific schools
an understanding of the objectives of student teaching 
and an acquaintance with the type of activities which 
help attain these objectives
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N.

HI. The Public School Administration

A.

B.

C.

D.

E.

F.

G.

H.

I.

J.

K.

IV.

A.

Participates in study groups to bring about changes and im
provements in the program.

Interprets the student teaching program to the community, 
board of education, and the teaching staff.

Has at least a masters degree or is making significant progress 
toward earning this degree.

Approves the selected corps of cooperating teachers who will 
participate in the program.

Provides for the development and maintenance of an up-to-date 
curriculum on the level of the pupils involved, with teaching 
methods and materials which reflect the most recent educational 
developments.

Employs tact, diplomacy and understanding to foster good 
human relations between the college and school, the co
operating teacher and the student teacher.

Provides adequate funds for implementing the program so that 
the teacher does not dissipate her energies raising money.

Arranges the schedule so that the cooperating teacher has 
some time during the school day for conferences with the student 
teacher.

Has an implied obligation to provide adequate facilities for 
the program—an up-to-date department in equipment and tools 
for teaching (multi-sensory aids, reading material, access to 
library, adequate laboratory space, etc.).

Really wants the student teaching program and sees in it an 
opportunity for service to education.

Makes available for study and distribution an excellent 
selection of printed materials which reflect current thinking 
on student teaching.

Shows an interest in the student teacher, makes her feel 
welcome at professional meetings, treats her as a teacher, and, 
in general, establishes rapport with the student teacher.

Encourages an exchange of ideas among all those concerned with 
student teaching so as to insure a program which can produce 
the caliber of teacher desired by any school system.

The Cooperating Teacher as a High School Home Economics Teacher
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B.

C.

D.

E.

F.

G.

H. Is articulate.

I. Uses good grammar.

J.

The High School Home Economics Teacher asV.

A.

B.

C.

D.

E.

F.

Is aware that any student teacher may have aG.

Shows an interest in each student teacher and makes her feel 
welcome at the high school.

Accepts the student teacher as a person of worth and sincerely 
tries to help her become as effective as she can be.

Has a genuine professional interest and positive attitude toward 
teaching and toward working with student teachers.

Really wants to be a cooperating teacher and sees the opportunity 
of making significant contributions to teaching as well as the 
opportunity for experiences in broadening her own horizons.

Inspires the confidence and respect of her pupils and of others 
with whom she works.

Is a socially and emotionally mature person who enjoys good 
mental health.

Has good knowledge of the subject matter, skills, and appreci
ations that she teaches.

Boes a good job in all phases and areas of the home economics 
program, and an excellent job in most.

Has good physical health and is willing to give the necessary 
time and energy in working with the student teacher to insure 
a maximum learning opportunity.

a Cooperating Teacher

"bad day" and i s

Respects the student teacher and treats her more as a co-worker 
than as a subordinate, thus setting the stage for the pupils 
to respect the student teacher.

Is a growing teacher, as evidenced by attendance at and partici
pation in professional meetings and workshops, and by reading 
professional literature.

Sees the home economics program in its true relation to the 
total school program.

Employs a variety of teaching techniques and is able to demon
strate the elements of good teaching and the ability to analyze 
the basic principles of teaching and learning.
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willing to offer encouragement when it is needed.

H.

Never exploits the student teacher.I.
J. Acquaints the student teacher with all facilities, equipment, 

rules and regulations of the school.

Provides opportunities and time for conferences with the 
student teacher.



121

Characteristics of

I. The College

A.

B.

C.

D.

E.

G.

H.

The College or University SupervisorII.

A.

Assigns student teachers to schools in which they have the 
opportunity of seeing quality teaching, wel1-qua!ified teachers, 
and have opportunity for their own personal development as 
classroom instructors.

Provides supervision for student teachers—careful and frequent 
supervision--under the guidance of the Home Economics Teacher 
Educator.

Cooperates with the school administration in that the student 
teaching program contributes to the welfare of the school 
system and the effective learning of the pupils.

Provides preliminary education both in subject areas and in 
professional areas on which student teaching will be built.

Assumes responsibility for preparing students for their student 
teaching experiences through

Provides some formal orientation to the program for the co
operating teacher.

Plans college work of student teachers so that sufficient 
time will be provided for them to carry out duties of student 
teaching.

Screens carefully the ones who are to do student teaching. 
Those without ability or with personality defects and other 
disabilities that would make it impossible for them to become 
effective teachers should not be placed in the student 
teaching program.

an Effective Student Teaching Program

or University

Provides for the public schools to have a voice in deter
mining the policies affecting the operation, as it applies 
to the public schools, of the student teaching program.

(1) a planned orientation
(2) developing understandings of the objectives of student 

teaching, types of activities through which the objectives 
are attained, the expectations of student teaching and the 
total role of the teacher

(3) developing an awareness of dress and grooming, professional 
ethics, relationships with pupils and staff members and 
some knowledge of rules and regulations peculiar to student
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B.

C.

0.

E.

F.

G.

H.

I.

Consults and advises with the student teacher.J.

K.

L.

M.

N.

The Public School AdministrationIII.

A. Wants the student teaching program and sees in it 
for service to education.

Helps the college understand and discharge its responsibilities 
to the student teaching program in the laboratory and cooperating 
schools.

Employs tact, diplomacy and understanding to foster good human 
relations between the college and school, and cooperating 
teacher and the student teacher.

Provides a regular student teaching seminar where student 
teachers under his supervision meet to exchange experiences 
and discuss problems.

Shares responsibility of evaluation of the student teacher 
with the cooperating teacher and the student teacher.

Helps the cooperating teacher understand her role in the 
student teaching program.

Helps the cooperating teacher and the student teacher resolve 
any problems in relation to the student teaching program.

Visits the classroom of the cooperating teacher frequently 
enough to become acquainted with the student teachers and their 
teaching program.

Provides the cooperating teacher with pertinent information 
about the student teacher.

teachers in specific schools
(4) acquaintance with the forms used in evaluating the student 

teacher.

Observes the student teacher in action and follows the ob
servations with a two-or-three-way conference.

Acquaints the cooperating teacher with what is expected from 
the student teachei—logs, case studies, evaluations, reports, 
etc.

Provides sources of information as requested by the cooperating 
teacher or the student teacher.

Places the student teacher with the cooperating teacher who is 
qualified to supervise student teachers.

an opportuni ty
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B.

C.

D.

E.

F.

G.

H.

I.

J.

K.

IV.
A.

B.

Is a socially and emotionally mature person.C.

Has knowledge of the subject matter, skills, and appreciationsD.

Is a growing teacher, as evidenced by attendance at and partici
pation in professional meetings and workshops, by reading pro
fessional literature, and through initiating program innovations 
in keeping with the changing society.

Makes available for study and distribution a collection of 
printed materials which reflect current thinking on student 
teachi ng.

Has at least a masters degree or is making significant progress 
toward earning this degree.

Shows an interest in the student teacher, makes her feel 
welcome at professional meetings, treats her as a teacher, 
and, in general, establishes rapport with the student teacher.

Approves the selected corps of cooperating teachers who will 
participate in the program.

Participates in in-service meetings to bring about changes 
and improvements in the program.

Provides for the development and maintenance of an up-to-date 
curriculum on the level of the pupils involved, with teaching 
methods and materials which reflect the most recent educational 
developments.

Provides adequate funds for implementing the program so that 
the teacher does not dissipate her energies raising money.

Arranges the schedule so that the cooperating teacher has some 
time during the school day for conferences with the student 
teacher.

Interprets the student teaching program to the community, 
board of education, and the teaching staff.

Encourages an exchange of ideas among all those concerned 
with student teaching so as to insure a program which can 
produce the caliber of teacher desired by any school system.

Has an implied obligation to provide adequate facilities for 
the program—an up-to-date department in equipment and tools 
for teaching (multi-sensory aids, reading materials, access 
to library, adequate laboratory space, etc.).

The Cooperating Teacher as a High School Home Economics Teacher
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of the subject that she teaches.

E.

F.

G.

H. Is articulate.

I. Uses correct grammar.

J. Is enthusiastic.

K.

The High School Home Economics Teacher as a Cooperating TeacherV.

A.

B.

C.

D.

E.

F.

G.

Never exploits the student teacher.H.

Provides opportunities and time for conferences with the 
student teacher.

Shows an interest in each student teacher and makes her feel 
welcome at the high school.

Wants to be a cooperating teacher and sees the opportunity of 
making significant contributions to teaching as well as the 
opportunity for experiences in broadening her own horizons.

Has a genuine professional interest and positive attitude 
toward teaching and toward working with student teachers.

Respects the student teacher and treats her as a co-worker 
rather than as a subordinate.

Inspires the confidence and respect of her pupils and of 
others with whom she works.

Carries out a complete program of Home Economics Education 
with competence.

Sees the home economics program in relation to the total 
school program.

Accepts the student teacher as a person of worth and sincerely 
tries to help her become as effective as she can be in the 
particular situation, and offers encouragement when it is 
needed.

Has good physical and mental health and is willing to give 
the necessary time and energy in working with the student 
teacher to insure a maximum learning opportunity.

Understands the principles of teaching and learning, employs 
a variety of teaching techniques, demonstrates the principles 
of teaching and learning, and is able to analyze and evaluate 
the teaching process.
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I.

The Student Teaching ExperienceVI.

Includes observation of experienced teachers.A.

Provides opportunities for the student teacher toB.

Acquaints the student teacher with all facilities, equipment, 
rules and regulations of the school.

a variety of kinds of lessons(1 ) plan and teach
(2) guide out-of-class learning experiences
(3) develop and use evaluative devices adapted to home 

economi cs
(4) use audio-visual materials and equipment
(5) participate in Future Homemaker of America activities
(6) participate in school-community activities
(7) study and prepare local reports on the home economics 

program
(8) use and improve the department files.
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TO:

FROM:

You are an important part of a research study which I have under

taken doctoral candidate in Secondary Education, with specialization

in home economics, at the University of Alabama. The study is under the

guidance of Dr. James D. Powell. My purpose is to examine the strengths,

weaknesses and needs of the student teaching program in home economics

Consideration will be given to whatat Jacksonville State University.

good student teaching experience, and an effort will be

made to prepare recommendations for the improvement of the program at

this university.
The enclosed questionnaire has been developed to assist in the

It is highly desirable thatgathering of data essential to this study.

I receive responses from all the cooperating teachers who are guiding

Responsing to thestudent teachers in the area of home economics.

questionnaire will require only 20 to 30 minutes of your time, and it

So, won't you please complete it now, en-is

close it in the self-addressed, stamped envelope and mail it tomorrow?

I will be sincerely appreciative of your cooperation.

will be held strictly confidential

Route #1, Box 160 
Jacksonville, Alabama 36265 
March 4, 1968

Mrs. Louise R. Clark, Chairman, Department of Home Economics, 
Jacksonville State University

Cooperating Teachers Working with Jacksonville State University 
in the Preparation of Teachers of Vocational Home Economics

All information given to me

so very important to me.

constitutes a

as a

and no identifying names will be used in this study.
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Thank you, in advance, for your contribution to this research.

And please feel that you have had a most important part in anything that
I am able to do, through this study, to strengthen the student teaching
program at Jacksonville State University.

Encls.
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1. What degree or degrees do you hold?

2. How many years teaching experience have you had in home economics?

3- Has all of your teaching experience been in home economics?

4. If the answer to question 3 is

you taught?

5. Did you willingly accept responsibility for working with student

teachers?

6. When you first began working with student teachers were you oriented

into the program?

If the answer to question 6 is yes,7.
(a) by whom were you oriented?

the nature and the extent of the orientation?

8. Have you had leadership and guidance in the program after the

begi nni ng?

If the answer to question 8 is yes,9.

(a) by whom?

(b) to what extent?

What additional help was needed and would have been welcomed by you?10.

From whom do you think that such help should have come?11 .

Do you have regularly scheduled conferences with your student12.

teachers?

Do you try to help each student teacher see her strengths and weak-13.
nesses?

14. As a rule do you find that most student teachers accept your criti

cisms with a good attitude?

(b) what was

no, in what other subject areas have
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15.

suggestions?

16. Do you approve all lesson plans before they are used?

17.

adequate to prepare students for student teaching?

18.

weaknesses evident?

Do you feel that your student teachers have an adequate knowledge19.

and understanding of adolescents?

Do you feel that, as a rule, the student teachers with whom you20.

work are well-groomed and appropriately dressed for student

teaching?

Do you feel that university supervision is21.

(a) sufficient?

(b) helpful?
What suggestions would you like to make for improving the student22.

teaching program from the standpoint of what might be done

(a) at the university

(b) at the high school

Do most student teachers seem to profit by your criticism or

If your answer to number 17 is no, in what areas are the greatest

Do you think that the course offerings at the university level are
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TO:

FROM:

research study which I have under

taken doctoral candidate in Secondary Education, with specialization

in home economics, at the University of Alabama. The study is under the

guidance of Dr. James D. Powell. My purpose is to examine the strengths,

weaknesses and needs of the student teaching program in home economics at

Jacksonville State University. Consideration will be given to what

good student teaching experience, and an effort will be

made to prepare recommendations for the improvement of the program at

this university.

The enclosed questionnaire has been developed to assist in the

It is highly desirable thatgathering of data essential to this study.

I receive responses from all the home economics education graduates of

Jacksonville State University from 1964-65 through 1967-68. Respondi ng

to the questionnaire will require only 20 to 30 minutes of your time,

So, won't you please complete it now,and it is so very important to me.

enclose it in the self-addressed, stamped envelope, and mail it tomorrow?

I wi 1 1 be sincerely appreciative of your cooperation.

All information given to me will be held strictly confidential

and no identifying names will be used in this study.

Route #1, Box 160 
Jacksonville, Alabama 36265 
March 4, 1968

Home Economics Education Graduates of Jacksonville State 
Uni versi ty

Mrs. Louise R. Clark, Chairman, Department of Home Economics, 
Jacksonville State University

You are an important part of a

constitutes a

as a
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Thank you, in advance, for your contribution to this research.

And please feel that you have had a most important part in anything that

I am able to do, through this study, to strengthen the student teaching

program at this, your university.

Encls.



134

1.

actually did your student teaching?

Why do you think that you felt as you did?2.

3. Did you request that you be sent to the particular high school

where you did your student teaching?

4. If your answer to question 3 is yes, please explain why you chose

to do your student teaching there?

Were you ever a student in the high school where you did your5.

student teaching?

6. If the answer to question 5 is yes,

(a) were you a home economics student there?

(b)

school home economics teacher?

have profited more by being placed with a different cooperating

If so, why?teacher?

What is your reaction to the reception you got from7.

(a) the cooperating teacher

(b) the high school administrators

(c) the high school pupils

Were you able to conclude fairly soon what the strengths and weak-8,

Describe your cooperating teacher:9.

(a) Did she dress appropriately?

was your cooperating teacher the same person as your high

What were your feelings concerning student teaching before you

nesses were in the high school home economics program?

(c) if the answer to (b) is yes, do you now feel that you would
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(b) Did she use good grammar?

(c) In what ways was she unique?

(d) What characteristics made her interesting—to you and to her

pupi1s?

(e) Did professionalism rule in the decisions she made?

(f) Did she understand adolescents and believe in the worth of

all human beings?

10. Did you experience a period of orientation?

11 . If your answer to question 10 is yes, describe this orientation.

12. Did you feel

(a) wanted?

(b) needed?

(c) inferior?
(d) overwhelmed with duties? (If your answer to this is yes,

please explain.)

To what extent did you participate in the classes before you began13-
(Take roll, class reports, grading, bulletinteaching full periods?

boards, etc.)

To what extent did you participate in other activities, in school or14.
in which the teacher participated or for which she had someout,

responsibility (F. H. A., P. T.A., home visits, faculty meetings,

reports, committees, etc.)?
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15-

16. When you had taught about half of the designated teaching time did

you still have the same concerns?

17. If your answer to question 16 is no, what, at that point, seemed

your greatest problem or problems?

18. Do you think that your cooperating teacher was aware of your problems?

19.

(a) willing to help you resolve them?

(b) able to help you resolve them?

20. Did your cooperating teacher adequately provide

(a) constructive criticism?

(b)

(c) control of the class for a definite time?

(d) flexibility in teaching methods?

(e) suggestions to methods and techniques?as

(f) regular conferences?

21. Were you ever humiliated before a class?

If the answer to question 21 is yes, please explain.22.

Do you feel that your teacher-educator (university level) was23-

(a) aware of your concerns and problems in student teaching?

(b) willing to help you resolve them?

(c) able to help you resolve them?

24. Do you feel that the course offerings at the university level were

Do you think that she was

What were you most uneasy or unsure about before you began your 

actual teaching?

a certain amount of freedom, with guidance?
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adequate to prepare you for student teaching?

25-

of the greatest weaknesses?

26. When you began your teaching do you feel that you had adequate

information, skills and abilities to

(a) plan your unit?

(b) prepare daily lesson plans?

(c) use a variety of teaching methods and techniques?

(d) prepare and use a variety of audio-visual aids?

If you cannot answer yes to all parts of question 26, please elabor-27.

ate in any way that will explain your inadequacy.

28. What suggestions can you offer for improving the student teaching

program from the standpoint of what might be done

(a) at the university

(b) at the high school

If your answer to question 24 is no, in what areas were you aware
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